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Dear Colleagues,

INTE & ISTEC &ITEC & ITICAM & IQC 2023 Conferences are
now well-known international academic events and the number of paper
submissions and attendees are increasing every year.

We have lots of participants from 48 different countries. There was
great interest in each conference held.

Also, we would like to thank to our distinguished guests, keynote
speakers, reviewers for their collaborations and contributions to the success
of these conferences. And we would like to thank all of you for coming,
presenting, and joining in these academic activities.

Should you have any enquiries regarding conferences, please do
not hesitate to contact with us for any additional information you may require.

December 04, 2023

Thank you...
Conference Organizing Committee
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ABSTRACT

The process of design education continues with the development of the project by criticizing the works produced
by the student throughout the term by the studio executives. These criticisms focus on the academic abilities that
the student should acquire. In this study, the participation of a selected company in the design process was
ensured at certain stages of the process to enable students to look at the subject from different perspectives. The
study was carried out with the students who took the GRT 301 Graphic Design 3 course in the fall semester of
the 2022-2023 academic year, in the Department of Graphic Design at the Safranbolu Fethi Toker Faculty of
Fine Arts and Design at Karabuk University. Since digital game design was chosen as the project subject,
Humbara Academy, operating in Karabiik University Teknokent, was the collaborative company to contribute
throughout the term. Humbara Academy, a company specializing in the field of digital games, provided active
support to students in this process. The process proceeded by determining a common roadmap between the
course instructors and the company from the moment the subject was determined. Thus, the study progressed in
the triangle of university-student-firm and the designs emerged in this parallel. During the design education, the
effects of company cooperation on the design process were examined and evaluations were made about the
process. With this approach, students both had the opportunity to transform their theoretical knowledge into
practice. They were able to deal with the subject from a broader perspective with their real-world experiences. It
has been observed that the use of this information together has a say on the effectiveness of the course and helps
the student to go through a dynamic design process.

Keywords: Design education, Graphic design, Game design, Design approach

INTRODUCTION

Although the word "design" implies a result pointing to a planned product, it also encompasses the entire process
from the initial concept to the final product. Design education was seen as an independent discipline and
systematized with the establishment of the Bauhaus Design School by Walter Gropius in 1919 (Lerner, 2005).
Graphic design forms one branch of design practiced in various fields and disciplines. Graphic design is the
expression of thought through graphic arts. The fundamental design question in this expression is how to convey
the message about the thought to the audience, and the design process is shaped around this question (Yurdakul,
1993). Graphic design has an extensive presence that includes all aspects of our social environment that we see
and perceive together with the products we use and wear (George, 2002).

Just like in all design disciplines, there is curiosity about where graphic design will evolve in line with
technological advancements. According to Swanson (1994), most jobs today will not exist in fifteen years, and
the jobs that will exist in fifteen years still need to be present. However, even in this uncertain situation, graphic
design will continue to exist in some form. In today's world, just as the impact of computer-aided drawing
programs on professional practice is significant, the influence of technologies that we are currently unaware of
will be inevitable.Therefore, the most crucial notion that design educators can provide to their students in the
education process is to make them compatible with the technological possibilities of today and the future. This
way, students can realize their potential in other areas rather than focusing on a specific field (Heller &
Fernandes, 2004). Similarly, McCoy and McCoy (2006) believe that working with different media and
communication problems will broaden the design perspective gained during the student period. The design
process requires constant learning and renewal. Similarly, the digital world and design, coming up with new
innovations every day, continue to work harmoniously. New designers who present innovative ideas by
leveraging technology are candidates to eliminate the concept of "art on paper" we have encountered so far
(Leblebici, 2022, p. 58).
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The paradigm shift from paper-based to digital production in graphic design also creates variations in the
environments where design is used, just as the tools used to create the design. The use of digital media for
producing works and the diversity of these environments make it inevitable for graphic designers to collaborate
with technology. One of these environments is the digital gaming industry. The first programs that can be
referred to as digital immigrants' construction of video games in the early 1950s (Ergen, 2023, p. 98) are rapidly
developing with the inclusion of artificial intelligence and virtual reality. The game world, which has become a
massive industry, continues to grow alongside the incredible demand and usage by digital natives. Computer
games are no longer just a part of our lives but have also been accepted as a recognized scientific field (Bostan,
2015, p. 8). Integrating social media and mobile technologies into everyday life has also contributed to digital
games becoming a part of daily life, making it an irreversible process (Mora et al., 2015). In this context, the
digital gaming industry is surpassing even the film industry, becoming the world's largest sector in economic
terms (Ozcan, 2020).

In Graphic Design education, workshop studies are essential, aiming to teach the processes of transforming
graphic design into a graphic product and develop knowledge and experiences related to the subject. Applied
projects are conducted throughout the semester to ensure that the acquired knowledge remains permanent and
up-to-date. To be aware of the developments in the digital gaming industry and to experience being a graphic
designer in the gaming industry in collaboration with a gaming company, the project topic for the GRT 301
Graphic Design Il course in the 2022-23 Fall Semester has been determined as "Digital Game Design."” In this
project, chosen for the workshop course where it is essential to keep up with current innovations, the aim is to
enable students to create creative designs that address different contextual, functional, and physical
requirements, programmed in various related contexts in line with the purpose of the graphic design workshop
course. In this project, conducted in collaboration with a company and the university, the goal is to benefit from
theoretical knowledge and real work experiences. The expected outcomes of the course include students learning
about the development aspects of the digital gaming industry, collaborating with experts from different
disciplines, and finding common ground in a shared language. In this research, digital game design has been
worked on as the project topic, and the collaboration with Humbara Academy, a digital game company, has been
evaluated based on the course outcomes.

METHOD

Structure of GRT 301 Graphic Design I1I Course

As part of the GRT 301 Graphic Design III course in the Graphic Design Department of Karabiik University, the
project topic to be worked on throughout an academic semester was determined as "Digital Game Design" by the
studio instructors, Assistant Professor Gozde Zengin and Research Assistant Hilal Sansar. When deciding on the
project's scope, the aim was to create awareness about the design needs of printed publications and the design
requirements of the digital environment, which is constantly evolving worldwide. Accordingly, the decision was
made to choose the "Digital Game Design" project as a fun and up-to-date topic for the participation group.
Another reason for choosing this topic is that the gaming industry, as a significant sector, is suitable for
collaboration with emerging technologies such as virtual reality, artificial intelligence, and machine learning.
Through this project, the students will have the opportunity to get acquainted with the game design process and
enhance their skills in the game industry, which is continuously advancing and integrating with artificial
intelligence.

Within the project's scope, students were taught the theoretical and practical background of digital game design
and were allowed to receive professional support from Humbara Academy, a Digital Game Design company
located at Karabuk University Technopark. The topic was actively worked on throughout the semester by 29
students taking the course, the instructors, and the digital game design team of Humbara Academy. Through this
collaboration, students gained significant practical experience in digital game design, equipped with real-world
applications and professional experiences. The guidance provided to students during the project supported their
creative processes and enhanced the quality of their designs. As a result, the goal was to develop students' digital
design skills and game design capabilities, equipping them with the qualifications to contribute to the relevant
industry.

Preparation Process Before the Course

To achieve successful gamification, a systematic and well-structured design process is necessary. In this regard,
gamification design models have been proposed to guide researchers and practitioners planning to use the
gamification approach (Tunga, 2016, p.270). For the GRT 301 Graphic Design III course at Karabiik
University's Graphic Design Department, a project process was developed for students by Dr. Instructor Gézde
Zengin, Research Assistant Hilal Sansar, and Mahmut Emre Altun, the founder of Humbara Academy, before the
semester began. During this process, the stages of digital game design were determined collaboratively, and a 7-
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step roadmap was created.

The steps of the roadmap are as follows:
1. Scenario Writing: Students create a game story focusing on five characters and 3 locations by writing a
scenario of no more than 500 words.

2. Digital Game Analysis: In this step, students analyze digital games to understand the characteristics of
successful games and integrate important information into the design process. They are also asked to decide the
genre of their games.

3. Character and Environment Design: The main characters and environments of the game are created with more
detailed and original designs.

4. Storyboard and Game Loop: In this step, visual expressions of the game's story and loop are realized through
storyboard work.

5. Concept Design: This step determines the game's basic concept and visual identity.
6. Game Interface Design: The player interface and in-game graphics are designed in this step.

7. Presentation Stage: Students are expected to prepare the game's poster and all game presentations
professionally.

These steps include critical stages that allow students to develop conceptual and practical skills in digital game
design. Moreover, having students present their projects to a jury that includes representatives from a company
provides an opportunity to improve their presentation skills. In this way, the aim is to contribute to students’
competence and creativity in digital game design.

DIGITAL GAME DESIGN PROJECT PROCESS

In the first week of the course, each student was asked to write a 500-word scenario before specifying the project
topic. In order to achieve credibility, impact, consistency, and appropriateness in the game (Bhatt, 2007),
students were expected to work within the framework of a theme related to a "special day" that is celebrated or
commemorated every year. This scenario should include at least five characters and provide information about
their appearances and emotional states. The project topic was not shared during the scenario writing phase to
avoid negatively influencing students' imagination and to prevent them from leaning towards familiar games.

In the second week of the course, the project topic was shared with the students, and the scenarios were carefully
evaluated and adjusted to fit the project. The second week was also designated as an analysis week, where
students were asked to give presentations about different types of digital games. Designing a game that pleases
players by understanding the player's psychology is possible (Bostan, 2015, p. 8). Therefore, like in all other
designs, in this project, students also decided on the type of game they would design and the target audience
based on the games they played, although this might vary.

Some of the obtained scenarios are shared below:

“"Aka" takes place on an unexplored planet called MOA. It revolves around the war between extraterrestrial
invaders and the Aka people trying to protect their own universe. On the sacred day that the Akas consider holy,
a new Aka is born every year accompanied by their unique rituals. The birth occurs on this special day when the
sunlight filters through the sacred and revered Black Stone on Epilos Mountain, falling onto the life plant inside
the same mountain. During this process, the entire community joins a feast hosted by Moa's king, Artus,
celebrating the birth of the new Aka by singing and dancing. However, this year, the birth took an unexpected
turn. During the passage of light on the sacred day, a meteor collides with the Black Stone, causing cracks.
Simultaneously, the sunlight reflected from the stone creates a new portal in the sky, and previously unseen
creatures from another dimension invade Moa. With flames in their eyes and rocks spewing from their mouths,
these creatures begin to engulf the entire planet. Amidst the shock and fear, a new guardian for the people, Ares,
starts to emerge from the regenerating life plant.” (Scenario: AKA)

“Snails must build shelters to protect themselves from the salt storm that occurs every year at the same time.
Crackers are used to construct the shelters in this universe made of sugar. First, the prepared crackers are
gathered in the area where the shelter will be built. After the shelter is constructed, all the snails enter the shelter
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to seek protection from the salt storm. The shells of the snails that could not be protected from the storm are
placed on a hill called the "sugar altar." After the salt storm, the snails, taking their losses to the sugar altar, hold
a memorial ceremony by sprinkling powdered sugar on the shells of the deceased snails. Matias, the baker
responsible for producing the crackers, and Parnell, the architect who designs the shelter, are important figures in
this land. The younger ones are responsible for working on the construction of the shelter and assisting the
elders. In the first level, the player must shape the crackers and bake them to produce the material needed for the
shelter's walls. In the second stage, the made crackers are attempted to be transported to the shelter through a
challenging path for the snails. The player must overcome obstacles along the way to avoid losing lives. The
next level involves constructing a shelter from the crackers. If the shelter can prevent the salt from getting inside
during the salt storm, the player has succeeded and won the game. If salt enters the shelter and harms the snails,
the game is lost at this stage. The player earns the right to participate in the snails' memorial ceremony when the
game is won. This ritual includes sprinkling powdered sugar on the snail graves and is performed after every
storm. (Scenario: Tuz Firtinasi)

In the third week, Humbara Academy conducted a presentation on digital game design to evaluate the students'
scenarios (Fig 1). Before the talk, the students, who had analyzed digital game design, found answers to their
questions and received information about the process from professionals in the field.

Thanks to this process, students had the opportunity to develop their projects with a more professional
perspective and received feedback from experienced individuals in the field of digital game design, allowing
them to chart their path forward. These valuable experiences contribute to developing students' design skills in
the later stages of the course

Figure 1: Humbara Academy Interview

Students began working on character designs in the fourth week of the course. Each student used their creativity
to visualize the five characters they determined based on their scenarios from different perspectives (e.g.,
running, walking, etc.). During this process, identity features such as the characters' textures, clothing, and
emotional traits were also visualized.
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Figure 2: Character designs for “Aka”
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As these characters were established as creatures within the same universe, the focus was on their visual
harmony within themselves and with other characters. The aim is to achieve consistent visual storytelling of the
characters and thus contribute to the overall aesthetics of the universe. Examples of the work done for character
designs are shown in Figure 2, Figure 3, and Figure 4.
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Figure 3. Character designs for “Tuz Firtinas1”

Figure 4. Character designs for “Ruhlarm Kagis1”

After completing the character designs, the students proceeded with creating environment designs. Each game
genre can evoke a different atmosphere and feeling, making it crucial for the environment designs to be
compatible with the game's story and characters. Considering that environment designs could vary depending on
the type of game (progressive, scenario-based, etc.), they were evaluated from the perspectives of the scenario,
characters, and game genre.

Figure 5. The environment designs for “Aka”

By reflecting the required features of the scenario and characters, the designed environments were expected to
enrich the gaming experience. Detailed examinations were made on the visual harmony between characters and
environments, as well as the relationship between characters and environments, taking into account the role of
characters within the environment, their movements, and the impact of the environment on characters.

copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-IQC 2023 5
www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net



INTE-ISTEC-ITEC-ITICAM-IQC, 2023

@M (D@ ®

(1[5 75

Figure 6. The environment designs for “Tuz Firtinas1”

This ensured the designs were suitable for the game's purpose and gameplay. Thus, the aim was to make the
character designs and environment designs contribute to the game's aura and visual identity while supporting the
gaming experience. Selected examples of the works done during the course for the environment designs are
shown in Figure 5, Figure 6, and Figure 7.

Figure 7. The environment designs for “Sinekler”

Once the characters and environments were created, a mid-jury was held with Humbara Academy to evaluate the
suitability of the designs with the scenario and how they could be turned into a game. After receiving feedback
and support for game development, students were asked to create storyboards to transform their scenarios into
playable games.

Grafik Tasarim 11T

Figure 8. Storyboard examples for AKA and Sinekler

In this context, students designed storyboards that visually explained the game's basic flow, including the game's
story, character interactions, and the significance of environments. The storyboards consisted of frames depicting
the placement of five characters and three environments from the opening screen to the ending screen, showing
different stages of the game and providing details about the gameplay.
Figure 9. Game interface design examples for AKA and Tuz Firtinasi
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There was no specific limit to the number of frames for the storyboard. Each student designed the required
number of frames in the best way possible to illustrate their scenario and game narrative. Storyboard examples
can be seen in Figure 8.

Figure 10. Game interface design examples for “Ruhlarin Kacis1”

The concept and interface designs were started with the storyboards' completion. The game frames previously
designed for the storyboard were worked on with the interface designs determined within the specified concept.
elements such as font, characters appropriate for the aura the game aims to create, the design of bars and icons
present within the game, and level transitions were designed in this stage. Examples of game interface designs
are shown in Figure 9 and Figure 10. At the end of this stage, each student designed their game logo and poster
within the given concept. The images of the prepared posters can be seen in Figure 11.

Figure 11. Game poster examples

Play

@& AppStore Google Pie
Finally, the students were asked to prepare a presentation that included detailed drawings of each character from
different perspectives, detailed drawings of each environment, storyboards, mood boards, and game posters. The
presentation was expected to be in the static format and include a 3-second animated clip from within the game.
The prepared materials were presented in a jury held simultaneously with the final exam dates, attended by
course instructors, the design team of Humbara Academy, and other academic staff, and evaluated accordingly.
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CONCLUSION

The studio training carried out with the third-year students of the Graphic Design Department at Karabiik
University during the fall semester focused on the project theme of digital game design, conducted in
collaboration with Humbara Academy, which designs digital games. The roadmap of the process was determined
together, and joint evaluations were made regularly throughout the semester.

During the digital game design project, students used their imagination to create original scenarios, completed
detailed character and environment designs, gamified their scenarios with storyboards, and prepared professional
presentations by creating interface designs. Through this process, students had the opportunity to develop their
design skills by receiving feedback from both instructors and experienced individuals in the field of digital game
design. This comprehensive project process enabled students to gain significant experience in digital game
design and become better equipped to approach future design projects.

The opportunity provided by the company for students who realized their inclination towards digital game
design and wanted to improve themselves in this field indicates the successful completion of the course.
Focusing on the graphic designer's responsibilities in the project's main lines is one of the study's limitations. The
completed game, which lacked software and other technical aspects, should have been finalized and made
functional.

To fully complete the game and make it functional, there is a need to collaborate with software and other teams.
Understanding the need to collaborate with software and other technical aspects, in addition to graphic design,
has created awareness among students about enhancing communication and collaboration between different
disciplines.
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OZET

Bu makale: Biitiinliyle bana ait Dijital-Reel Psiko Semiyotik Dil Kullanimlart ki, bu tanimlama bir bilim
dali olarak yeni bir makalemin konusu olacaktir. Simdilik eksik ama “tanimlama “ sdzciiglinii segiyorum;
olarak tamimladigim alandan iiretip tasarladigim bulusum olan ALGUL Dijital Manuel Psiko-Semiyotik Dil
Kullanimlar1 Ayristiricimin ¢alisma prensiplerini  aktarmak {izerine kuruludur.

Toplumsal bellekte var olan ya da yoktan var edilen Dijital Reel Psiko-Semiyotik Dil Kullanimlarimin ALGUL
Psiko-Semiyotik Dijital Manuel Dil Kullanimlar1 Ayristiricist Kullanilarak cesitli basliklar altinda incelenme
siirecini, hangi duygu durum bi¢imini hedeflediklerinin saptanabilirligini géz Oniine serecek bir ¢alisma olmast
amaglanmigtir

ALGUL Dijital Manuel Psiko- Semiyotik Dil Kullanimlar1 Ayristiricis1 gelismeye devam eden bir tasarim
iriiniidiir ve gelismelerden haberdar edecek diger galismalari biinyesinde barindirmaktadir. Bu ayristiricinin
kullanild1g1 alanlarca ALGUL sabit kalmak iizere degisik isimler alabilecegi aciktir.

Bu tiir bir ayristiricinin birlestirici ve iyilestirici taraflarindan bazilar1 da sunulacaktir.

Anahtar Sozciikler: ALGUL Dijital Manuel Psiko- Semiyotik Dil Kullanimlar1 Ayristiricist

GIRIS

Bu makale: Biitiiniiyle bana ait Dijital-Reel Psiko Semiyotik Dil Kullanimlari ki, bu bilim dali yaratimi tiimiiyle
bana aittir ve bir bilim dali olarak yeni bir makalemin konusu olacaktir. Oncelikle bu son dort makalemde ben
dili bilimsel yaratilarim geregi daha sik kullanilacaktir. Uzun yillar boyunca dijital hirsizliga maruz kalmis bir
akademisyen olarak da bu dil kullanimint tercih ediyor ve gerekli gériiyorum.

Bildiginiz iizere bilim insanlar1 kendi yasam siireglerine bir bilim insan1 goziiyle bakabilir ve yasam siireglerini
bilimsel veri olarak kullanabilirler. Bu baglamda, Psiko-Semiyotik Dil Kullanimlari, Dijital Reel Psiko-
Semiyotik Dil Kullanimlar1 bilim alani1 yaratimimdan {irettisim ALGUL Dijital Manuel Psiko-Semiyotik Dil
Kullanimlar1 Ayristiricist fikri bir niive olarak bende erken g¢ocukluktan itibaren vardi. Okul dncesi donemlerde
ki, ilkokul birinci simifin bitiminde bes bucuk yasinda olan biriydim; Isvicre’den gelen amcamin konusmalari,
Romence, Ingilizce bilen, iyi egitimli, iilkemize de siyasi alanda hizmet etmis, iyi egitimli biiyiiklerimin,
babamin konugmalari, zevkle dinledigim oturumlar var; dil kullamimlarina erken ¢ocukluktan beri 6zellikle
dikkat eden ve hatta bu sdzcligiin patenti bana ait diyen bir erken g¢ocukluktan geliyorum. Sonra bu goriis, dil
kullanimlar1 birer imza niteligi tastyabilir duygusuna yerini birakt: ¢iinkii etrafimdaki yetiskinlerin dili kullanma
bicimleri birbirinden ¢ok farkliyd: ve hatta bazilar1 sadece belli sdzciikleri ayni sekilde kullaniyordu. Bazen bir
sozciik se¢imi ve dil kullanimi sadece o kisiye ait olabiliyordu. Herhangi bir konusma aktarilirken, aktarilan
climlenin sahibi bilinmezken dahi, eger bu farklilik sadece sozciik secimi, sozciik dizgesi ya da sozciigiin
standart yapisini harf yapisint bozmaya dayaniyorsa baska bir deyisle sesle, tonlama ile ilgili degilse aynen
aktarildiginda kimin konustugunu, ciimlenin kime ait oldugu ¢ikarimini yapabilecek hatta bunu oyuna dokebilen
( buradan da bir dil oyunlar1 bulusu ¢ikar) bir ge¢misin sahibi olarak geldigim son nokta ki, buna dayali bir
soylemim giinliigiimde ¢alinarak belli bir grubu ayristirmak iizere ortaya ¢ikarildi. O bulusun fikri de bana aittir.
Dijital alanimin illegal olarak siirekli yagmalanmasi sonucunda g¢alinmistir. Ozetlenirse ALGUL Dijital Reel
Psiko-Semiyotik Dil Kullanimlart Ayristiricisi erken ¢ocukluk giinlerimin eglence, oyun alani olarak gérdiigiim
dil kullanimlarina olan ilgimin zaman igerisinde onca alinan dil bilimi dersleri ki, dil bilimi derslerinin 6nemini
hep soylerim ¢iinkii dilin formiillere dayali, matematiksel yapisini agik¢a ortaya koyar ve genel bir bakis
olusturur: Bu bakis diisiince olusumu agisindan énemli olabilir, ben oldugunu diisiiniiyorum- 6zel ilgi alanlarima
yonelik okumalarimla girdigim etkilesim sonuglarinin evrilmesiyle ger¢eklesmistir. Elbette bu bulugum ¢ok daha
farkli buluglara gebe olma 6zelligini de biinyesinde tasimaktadir. Bu evrimlesmeden dogan her bir fikrim
oncelikle hukukla giivence altina alindiktan sonra makale ¢aligmamin konusu olabilecektir. Hukuki giivence
eksikliginden dolayi, bu makalemde her seye deginmem sz konusu degildir. ilerleyen zamanlarda detayli
aktarim belki iiriinii piyasaya sunduktan sonra miimkiin olabilecektir.
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ALGUL DIJITAL REEL PSIiKO-SEMIiYOTIiK DiL KULLANIMLARI AYRISTIRICISI NEDiR?
NASIL CALISIR?

Oncelikle; tekrar tekrar,

Psiko-Semiyotik Dil Kullanim1 benim tanimladigim bir bilim alani ve bilim dali olma zorunlulugu agik¢a ortada
goriinmektedir. Psiko-Semiyotik Dil Kullanimimi = simdilik ikiye ayrilir ¢ilinkii elastiki ve tiim bilimsel
gelismelere endeksli oldugu icin ilerleyen zaman diliminde degiskenlik gosterecektir.

I. Dijital Psiko-Semiyotik Dil Kullanim

2. Reel Psiko-Semiyotik Dil Kullanimi

Tanimladigim bu alan Gostergebilimin tiim araglarii kullanmakla beraber, hepsinin iizerine ¢ikan ve
teknolojiyle endekslenen bir yapiya sahiptir ve tasarimin 6zelliginden kaynakli olarak reel yasam ile dijital
ortamlardaki kullanimlar girift, i¢ige gegmis, goklu ¢6ziime, yapibozucu (Rifat, 2009) yaklagimla ki, bu bir yazin
elestirisi kuramadir, alanim da bunu kullanir ama onun da {izerine ¢ikmak zorunlulugunu hisseder; dolayisiyla
dijital reel alanlar genelde psiko-semiyotik dil kullanimlarini1 ¢6zmek veya tasarlamak gerektiginde her iki alanin
ve olasi ¢oklu Gtesinin dikkate alinma gerektigi sorumlulugunu yaratir.

Otesi sozciigiinii neden kullandiginm agiklamadan 6nce psiko-semiyotik dil kullamiminin tanimlamasini yapmak
istiyorum. Hedefi manipiile edebilecek ve/veya tekrarlarinda ayni tutum ve tavra yonlendirecek sekilde
giidiimleyebilecek dil kullanimlar: tasarlamak, var olani kesfetmek, var olan iizerinde daha da etkili olabilmek
icin calismak demektir. Istendik dogrultuda giidiimlemek iizere duygu durum bicimleri hedeflendigi i¢in Psiko-
Semiyotik Dil Kullanimlar1 olarak tanimladim. Semiyotik ¢linkii bu dil kullanimlari hem dilsel gostergeler
tizerinden hem de gorsel gostergeler tlizerinden yapilabilmektedir ve bu iki anlami da biinyesinde tasiyan sézciik
semiyotik sozciigiidiir( Algiil, 2020),( Algiil, 2021), (Algiil, 2022).

Diyaloji (Rifat, 2009) de Géstergebilim alaninda kullanilan bir kuramdir. ALGUL Dijital Reel Psiko-Semiyotik
Dil Kullanimlar1 Ayristiricilart biinyelerinde kendilerine ait essiz donanimli yeni bir sozciikle ifade edilen;
simdilik anlasilmasi i¢in Gostergebilim alanindan diyaloji benzerligi kurularak ifade etme geregi duyulmustur.

Bana ait teorilerden biri de 21. yiizy1l insaninin hi¢ olmadig1 kadar gorsel olarak tasarlandigidir. Diisiinen insan
icin dilsel komplike dilsel gostergeler: Uzun ciimleler, retorik, bir baska deyisle giizel hitap etme sanati
dolayisiyla dil sanatlar1 vb. gibi, tiim bunlar1 gergege en yakin anlayabilmek i¢in diisiinene bir beyin gerekir ve
diistinen beyinler kolayca giidiimlenemezler, genelde andaki bilime endeksli i¢sellestirilmis bilgi dagarciklar,
capraz saglama yapabilme yetenekleri, koklerini ge¢cmisten alan bilimsel bir alt yapinin kazandirdiklari: Coklu
okuma eylemi Oniinde sonunda bilimle bulagabilir ihtimaline dayanarak, gelismis olur ve manipiilatif
kullanimlara yem olmayabilirler. Bilim, andaki gercegin aksi ispat edilmedigi siirece, en dogru yol
olabileceginden; diger tiim yollar psiko-semiyotik dil kullanimlar1 olabilirler ve gerceklerden uzaklastiric
manipiilatif etki tagryabilirler ki, zaten bu amaglanir. Bakiniz: insanlik tarihi...

Belki bu asamada gostergenin tanimini da yapmamiz gerekir: “Kendi disinda bir seyi temsil eden dolayisiyla
temsil ettigi seyin yerine gegen her tirlii bi¢im, (Rifat, 2009)nesne, renk. vs. “ Bu tanim Rifat’’mn
Gostergebilimin Abc’si adli kitabindan ben buna sunlari ilave ediyorum, her tiirlii ses, koku, beden dili, her tiirli
aksesuar kullanimi ki, beden dili kullanimlarina aittir, biliyorsunuz, jestler mimikler gibi, alternatif alanlar, yiiz
okuma sanati, gorii, i¢cgorii, ongdri, 6. his ve olast dtesilikler. Neden ‘Gtesi’ sézciigiinii kullandigimin cevabi
da burada, gorii, icgorii, ongdrii, 6. his, kiiresel ya da ulusal bu ¢gemberin giderek daraldigini da bu ¢aligmalarla
hareketlendigini, kiiresel bellegin ayak sesleri de duyulabilir. ALGUL dil kullanimlar1 ayristiricilar1  tiim bu
alandaki hareketliligi kiiresel ve toplumsal bazda ¢ozerken ve tasarlarken kullanilmasi gereken bir bulustur.
Tiim bunlar1 yaparken elbette AI’den faydalanmasi ve/veya Al’nin ondan faydalanmasi kaginilmaz olacaktir.

ALGUL Dil Kullammlar1 Ayristiricilarini baslangigta tasarlarken manuel baslangicta manuel kullanimina uygun,
halkin giindelik yasamda karsilastigi manipiilatif dijital reel psiko-semiyotik dil kullanimlarini eglenceli bir
sekilde fark edebilmesini amaglayan bir yan triinii de vardi ama bu makaleyi kaleme alirken bundan tiimiiyle
vazgectim. Ilerleyen zaman diliminde belki 6zellikle cocuklar i¢in tekrar giindeme de alabilirim.

ALGUL dil kullanimi ayristiricilar1 hedefteki bireyin ya da kitlenin psiko-semiyotik dil kullanimlariyla nasil
manipiile edilebilecegine yonelik, tiim bu psiko etkiyi katmanlarina ayirip sunabilen ve ayni zamanda psiko
etkinin nasil sifira indirgenebileceginin olasi ¢oziimlerini de taragalandirarak sunabilen bilesik kaplart
biinyesinde barindiracaktir.

Ornegin bu dilin kétiiciil kullanimlarina &rnek olarak tasarim vaka olarak 2023 yilinda yazdigim makalelerimin
birinde onun iizerinden aktardigim maruz kalma durumlarinda dijital reel psiko-semiyotik dil kullanimlarinin
yogun oldugu semtten ve isten derhal uzaklasmasi bir ¢6ziimdiir ¢iinkii normal sartlarda kotiiciil dis dinamiklerin
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yogunlugu ve siirekliligi asla bu sekilde gelismez, agresif, illegal diji kdlelik(legalse tiim toplum &grensin), yine
dijital alanin illegal talaninda elde edilen kotiiciil mahrem bilgilerden kaynagini alan reel psiko-semiyotik dil
kullanimlar1 diinyada cehennemi yasamakla aynmi anlama gelecektir. Yogunluk fazlaysa derhal o ortamdan
cikilmalidir. ALGUL dijital reel psiko-semiyotik dil kullamimi ayristiricilart bu kétiiciil psiko-semiyotik dil
kullaniminin toksik seviyesini de 6lgebilen bir aygit olacaktir. Elbette diji kole olarak senelerce beyni somiiriilen
karakterim haklarin1 almadan hicbir yere gitmeyecektir. Dolayisiyla kurumlarin kétiiciil dijital reel psiko-
semiyotik dil kullanma yoluyla dehasi, yeti ve yetenekleri dijital agda desifre edilen; kurumlarinda ¢aligsan veya
daha baslangigta sirf bu ylizden oralarda g¢aligmasi  kotiiclil olugumlar tarafindan planlanan bireylerin,
kurumlarin, o kurumda ¢aligan koétiiciil olusumlarla iligkili kisilerin, yoneticilerin, hem biinyelerinde olan kisiler
i¢in, hem kurum i¢in ¢alip; hem dijital reel psiko-semiyotik dil kullanimlariyla, korkutup, sindirip, piyasaya
peskesi ¢ekme, bir bagka deyisle sermayeye talan ettirme ve bu talani siirdiiriilebilir kilma hiikiimranligina
ALGUL dijital reel psiko-semiyotik dil kullanim1 ayristiricilartyla son verilebilecektir giinkii kétiiciil dijital reel
psiko-semiyotik dil kullanimlarinin da ayristirarak takiplerini yapabileceklerdir.

Gene ALGUL dijital reel psiko-semiyotik dil kullamim ayristiricilartyla kullanilan dijital reel psiko-semiyotik
dille hangi duygu durum bigimlerinin hedeflendigini bilgisine sahip olabileceklerdir: Bilingaltt m1? Bilingalt1
duyular alam1 en ¢ok eglence ile tam tezati savas arenasinda kullanilagelmektedir. Bilingdisi duygu durum
bigimlerini hedefliyorsa ona ait bu mahrem bilginin ele gecirilme yontemleri, giivenlik acgiklariyla ilgili
uyarilacaktir.

Tiim bu anlatinin nedeni: Toplumsal bellegi tasarlarken; bu tasarim iyicil de olabilir kétiiciil de; hi¢ olmadigi
kadar gorsel gostergeler iizerinden tasarlamak basariy1 da beraberinde getirecektir. (Algiil, 2015) 21. yiizyil
insaninin profili hi¢ olmadigi kadar gorsel tasarlandigina dair. Hatta Gorsel gostergeler alaninin dilsel
gostergeler ilizerinden kurgularken, dilsel gostergelerin c¢agrisim anlamlarmin da tasariminin = gerekliligi
dogacaktir. Bir diger sOylemle alt ¢agrisim, iist cagrisim anlamlari, birincil, ikinci, tiglinciil olanlar, daha da
acarsam: Segcilen dilsel gosterge kullanildigi anda hedefin ya da hedef kitlenin ilk aklina gelecek gorsel
gostergeler alanini diizenlemek gerekecektir ¢iinkii kiirenin genel olarak var olan kitlesine ulagmak buradan
geemektedir ya da gegebilir.

Bilim dali olarak benim yarattigimin bu alan; bilimsel ¢aligmalarin 15181 altinda, onlardan edindigimiz verilere
dayanarak diyebiliriz ki, ilk biling dis1 deneyimler psiko-semiyotik dil kullanimini baglatmis olsa, bilim dali
olarak taninmamis olsa da varligi insanla beraber mevcut olan alanlardan. Bilim de boyle bir sey degil midir?
Yasami, dogayi, insana dair ne varsa ¢dzmek ve anlamlandirmak .Iste ben bu buluslarimla bu alani
anlamlandirmis oldum.

Bunun beni nasil mutlu ettigini tahmin bile edemezsiniz. Bilim tahminlerinizin iizerinde heyecan verir ve mutlu
eder. Bilimsel mutlulugu degil, son konunun ne demek oldugunu agmadan ya da hatirlatmadan dnce ilk yasam
kosullarini goziimiizde canlandirmaya cabaladigimizda yeme, igme, barmma oldugunu diisiinebiliriz. Once
hayatta kalma refleksi ve bizler i¢inde yasadigimiz ¢agda bile bu itkilerin saglamasini yapabiliyoruz. Sonsuz bir
icglidii bu ve belki de her canli varlikta oldugu gibi, ...

Tiim bunlarin tekrar hatirlatilma sebebi ilk psiko-semiyotik dil kullanimi ne zaman dogmustur, sorusunun
lizerinde diisiinmenizi saglamaya yoneliktir. Bu makalenin de iddiasi insanlikla beraber var olabilir ¢iinki
insanin dogast bunu bize diisiindiirtmektedir. Psiko-semiyotik dil kullanimmin diizeyleri birbirinden farkli
olabilir ayni1 grupta, aymi hizipte bir baska deyisle ortak {iilkiisii oldugu topluluklar ve bu topluluklar
disindakilerle kurdugu iletisim dilinde uzlagsma anlarinda, kavga anlarinda, ortak cikarlari geregi hareket
ettiklerinde, enteresan bir insan dogasi: Bir annenin kendi ¢ocuklariyla kurdugu iletisimin dili bile, ¢ocuklarimin
karakterine gore farklilik gosterebilir ve bu farkli dil kullanma ihtiyaci psiko-semiyotik dil kullanimi kapsama
alaninin i¢ine girer ¢linkii devreye karakter farklilar1 girmistir. Bu ayn1 zamanda farkli bir psikoloji demektir ve
o halde hedefe yonelik farkli bir dil kullanarak istendik tutum tavir kazandirmak, amiyane tabirle bir dedigini
yaptirtmak ki, toplumdan topluma farklilik gosterse de bizler biliriz ki bizim toplumumuzda ebeveynler boyle
seyler hi¢ yapmazlar(!) duygu durum bi¢imlerini manipiile ederek istedikleri dogrultuda yonetmek isterler.

ALGUL Dijital Reel Psiko-Semiyotik Dil Kullamimlar1 Ayristiricilarinin paydaslari 6zetlenirse:
Gostergebilimin tiim araglariyla ¢alisir.

[k etapta ALGUL dijital reel psiko-semiyotik dil kullanimlar1 ayristiricisinin ¢dziimlemesi gereken kullanilan
semiyotik sozciik ya da sozciik 6beklerinin hedefin( birey veya kitle, bu kitle kiiresel de olabilir) bilingaltina m1
bilingdisina mi1 yonelik oldugudur. Bilingalti kullanimlar insan tiiriine ait olduklar1 i¢in tiir iizerinden, dogussal
ortak kazanimlardir: Oliim korkusu, buna bagh olarak savas, aglik, kitlik, hayatta kalmak, cinsellik vb. gibi temel
icglidiiler alanim kapsar. Bilingdis ise birey hatirlamasa dahi yasam siirecinde yasantilar1 dogrultusunda baska
deyisle deneyimlerine bagli olarak edindigi tutum ve tavirlardir. Bazen tutumlarina neden olan yasantilarini
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ammsamasa da bu boyledir(Mlodinow, 2013). Oncelikle bu iki alam belirleyip ayirdiktan sonra ¢ok anlaml
katmanlar1 birbirinden ayirmaya baglayacaktir. Elbette Al ile birlikte, zaten bu tiir aygitlar Al’siz olamazlar ve
Al’ye de yén veren onlar olacaktir. ALGUL alaminda ilk ve tektir. Bu konuda liitfen diger makalelerimi
okuyunuz. Benzeri vardi diyorsaniz dijital talana maruz kalmis biri olarak ‘kisisel bilgisayarim’dan ¢alindigini
bir diger 2023°1lii makalemde ifade etmis idim.

Cok anlamliligin, ¢ok anlamlilik katmanlarinin bireysel ya da kitlesel olarak ¢éziimii de elbette bireyin ve/veya
kitlelerin &zelliklerine bagli olacaktir. insana ait iyi bir gozlem giiciiyle bu &zelliklerin tam olarak ortaya
cikmasini saglayabilecek anahtar sozciikler lizerinden kurulacak algoritmalar katmalari birer birer ¢ézmede
zorluk ¢ekmeyeceklerdir.

Bazi katmanlar bildirigim gdstergebilim dalinin tanimladigr gibi (Rifat. 2009 tiim kitaba bakabilirsiniz) goriir
gérmez amnda aygit tarafindan tespit edilebilecektir. Isin piif noktasi ve ilginci bu aygitla beraber kodlanan
uygun algoritmalar sayesinde gostergebilimin ‘anlamlama gostergebilimi’ olarak tanimladigi benim
‘anlamlandirma gostergebilimi’ olarak nitelendirdigim ¢ok katmanli, grift, komplike, ¢6ziilmesi zor, ancak
Gostergebilimin belli metodolojileriyle c¢dziimlenebilecek alanlarini ALGUL ayristiricilarinin kolayca yapacak
olmalar1 ciinkii gdstergebilimin anlam katmanlarin1 ¢dzmek icin kullandig1 bu yontemleri ALGUL Dijital Reel
Psiko-Semiyotik Dil Kullanimi1 Ayristiricilarinin biinyesinde olacak ve tim katmanlari ayristirirken Al’den
faydalanacak elbette Al de ondan.

SONUC

Gostergebilim bilim dalinin yeserdigi toplumlarin kiiltiirel genetik kodlar1 bilimsel arastirmaya tabii tutulursa
gelismekte ve/veya Ugiincli diinya {ilkeleri olarak isimlendirilen topraklarda dogan, yetisen insanlarin hatta
bilim insanlarinin genelinden daha ¢ok semiyotik kiiltiirel farkliliga sahip olduklar1 6lgiimlenebilir. Bu farklilik
yasayan Kkiiltiirler kiyaslanarak karsilagtirldiginda dahi yerlesik tutum ve tavirlardan bile agikca bu
gozlemlenebilir.

Yerlesik bilim tistiinliigiinden gelen, bilimsel kiiltiiriin genetik kodlara islendigi, gelistirdikleri bilimin hukukuna
sahip gelismis iilkelerle gelismekte olan ve/veya ii¢lincii diinya iilkeleri olarak isimlendirilen iilkeler arasinda
farkliliklar olmasi  kagimilmazdir. Gelismekte olan fiilkeler veya iiciincii diinya iilkeleri bu agidan veri
madenciligi somiirii alaninin kapsami dahilinde olacaktir. Dijital alanda giicii elinde tutanlarca, somiirii bilgisine
sahip olanlarca talan edilecektir. Minareyi calanin kilifi hazirladigi kiiltiirel bir dokudan gelmek, eylem
asamasinda bu isleri de kolaylastirabilir.

Bu yiizden bu gibi toplumlarda saglikli dijitallesmeden s6z edebilmek biraz zor goriinmektedir.

Saglikli bir toplum yapisina doniisebilmek icin olmasi gereken degisikliklerden en 6nemlisi saglam bir dijital
hukuk alanmin yaratilmasi. ALGUL Dijital Reel Psiko-Semiyotik Dil Kullammi Ayristiricilar: tiim iyicil dil
kullanimlarinin tasarlanmasinda tiim kotiiciil dijital reel psiko-semiyotik dil kullanimlarinin bunlara resmi 6zel
kurumlar da dahil, ¢oziimlemelerinde sadece bireysel basvuru kaynaklari olarak kalmayip hukukla igice
calisabilecek donanimda olacaklardir.

Tiim makalelerim i¢inde dogdugum, dijital niivenin ingsa edilmedigi, dolayisiyla dijital kiiltiiriin yerlesik hale
gelemedigi toplumlarin dijital ¢agda biiriindiigii kimliklerden halkin nasil etkilendigine dair, bireysel olarak
iiniversite yillarindan beri birebir etkilenen biri olarak, yirmi senelik akademisyen kimligimle dikkat cekmek ve
bu anlamda ayr1 bir bilim dali olarak kiiresel boyutta yapilacak ¢calismalarin baglaticist bilim insan1 olmak.

Toplumsal bellekte var olan ya da yoktan var edilen Dijital Reel Psiko-Semiyotik Dil Kullammlarmin ALGUL
Psiko-Semiyotik Dijital Manuel Dil Kullanimlar1 Ayristiricist kullanilarak gesitli basliklar altinda incelenme
stirecini, hangi duygu durum bi¢imini hedeflediklerinin saptanilabilirligini goz oniine serecek bir ¢alisma olmast
amaglanmigtir

ALGUL Dijital Manuel Psiko- Semiyotik Dil Kullanimlar1 Ayristiricis1  gelismeye devam eden bir tasarim
triiniidiir ve gelismelerden haberdar edecek diger ¢alismalari biinyesinde barindirmaktadir.

ALGUL Dijital Reel Psiko-Semiyotik Dil Kullanimlar1 Ayristiricilart fikrim, baglangict neredeyse lise yillarima
dayanan fikirlerimden birinin dijital reel psiko-semiyotik olarak tanimladigim bilim alanima endeksli olarak
evrilmis hali diyebiliriz. Aslinda tiim erken ¢ocuklugum boyunca dil kullanimlar: ilgi alanlarimdan biriydi.
Herhangi bir dijital uygulama gibi olmayacak tam tersi AI koordineli ¢alisan; hem alan hem veren; {ist diizey
ve sofistike bir yap1 olarak tasarlanacak ve yapim asamasinda mutlaka gelisecektir.
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Bir bilim insan1 kendi yagam siirecini bilimsel veri olarak kullanabilir. Kendi yasamima bir bilim insan1 goziiyle
baktigimda dil kullanimlariyla akil almaz boyuttaki ilgimin erken ¢ocukluktan itibaren oldugunun saglamasini da
yapabiliyorum. Bu ilgiyi elbette ki, bir bilim insani1 olmadan 6nce de farkindaydim. Herhalde en az benim kadar,
azicik akli olan, benimle iletisim kuranlar da farkindaydi.

Bu baglamda liseden once bile dil kullanimlarmin birer imza niteligi tasiyor olabilecegi fikri bende yer etmeye
baslamisti ve bunun sonucunda geldigim nokta ALGUL Dijital Reel Psiko-Semiyotik Dil Kullanimlari
Ayristiricilaridir.

Bu yazilimin asil amaci dil kullanimlarindan psiko-olanlar1 ayristirmak olsa da ayni zamanda kullanan kurum ya
da kisilerinde attig1 dil kullanimi imzalarini desifre etmesi yoniiyle iliski kurmaktadir ki, Dil Kullanimlariin bu
anlamda da olsa belirleyici olacag fikri kaniksanmaya baglayacaktir.

Ayrnistiricim hem iyicil hem kotiiciil dijital reel psiko-semiyotik dil kullanimlarimi ayirt edebilecek sekilde
tasarlanacaktir.

Diger makalelerime bakanlar toplumsal bellek tasarimiyla ilgili makalemi de gormiislerdir. ALGUL Dijital
Manuel Psiko-Semiyotik Dil Kullanim1 ayrigtiricisinin  ya da ayristiricilarinin ( ¢iinkii kullanilacagi alana gore
gelecekte siniflama yapilabilir ve alana gore farkli isimler alabilirler) toplumsal bellekte var olan psiko-
semiyotik dil kullanimlarini iyicil veya kétiiciil olarak ayrigtirmak ve kétiiciiller i¢in yerlerine yeni toplumsal
bellek olusturma ¢alismalarini baglatma islemlerinde.

Dijital Hukuk ve Dijital Etkilesim Hukuku alanlarinda kotiiciil kullanimlari, bir bagka deyisle, magduriyet
yaratan her tiirlii baskilayici, paralize edici, manipiilatif, hedefe yonelik siirekli ve periyodik tekrarlanan psiko-
semiyotik dil kullanimlarin1 siipheye yer vermeyecek sekilde bir hukuk ortaminda belge niteligi kazandirip,
sunma 6zelligine sahip olacaklar.

Dijital Trankskript Takibi birimleriyle ortak ¢alisip bu tiir dil kullanimlarinin diji trafigini takibini ve kontroliinii
yapabilecek konumda olacak.
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ABSTRACT

The study aims to identify the relationship between attitudes toward digital gaming and healthy nutrition according
to regular exercise status. The sample consisted of 332 (171 female, 161 male) students aged 10 to 14. The Digital
Gaming Attitude Scale and Attitude Scale for Healthy Nutrition were used to collect data. After verifying the
normal distribution of the data, Pearson correlation analysis and t-test were performed. The results revealed a
moderate and negative correlation between DGAS and ASHN. Moreover, a moderate and negative correlation was
found between the DGAS and ASHN scores of both the participants who exercised regularly and those who did
not. Male participants, regardless of their exercise status, had significantly higher DGAS scores than female
participants. No significant difference was found in the ASHN scores according to the gender of the participants
who exercised regularly and those who did not. The findings suggested that the increase in the attitude towards
digital gaming caused a reduction in the attitude towards healthy nutrition, and regular exercise diminished the
attitude towards playing digital games. Furthermore, the results indicated that males had higher digital gaming
attitudes than females, irrespective of their exercise status.

Keywords: Regular Exercise, Digital Game, Healthy Nutrition, Attitude.

INTRODUCTION

With the ease of access to digital devices and the internet in recent years, it is observable that the rate digital
gaming has risen significantly. Likewise, the spread of a fast-living mindset has led to increased consumption of
unhealthy foods (e.g., fast food, snacks).

Digital games refer to games that operate on visual and virtual platforms, utilizing digital devices such as monitors,
keyboards, and joysticks (Donmez, 2012). These games require specific hardware, such as mobile phones, tablets,
and computers, and they follow predefined rules and objectives (Catak, 2011). Digital games appeal to individuals
across different age groups; however, they have a more pronounced impact on Generation Z. As this generation’s
interest in digital games grows, its members also devote more time to playing them (Gentile, 2009). The
advancement of internet technology, along with other technological developments, has a profound influence on
the lives of individuals, especially Generation Z, and provides them a basis to engage in digital games. Individuals
turn to digital games for such reasons as distraction, enjoyment, avoidance of social maladjustment and
communication challenges, isolating themselves from their surroundings, spending time flowingly, and seeking
rewards (e.g., trophies, power) in games (Demir & Bozkurt, 2019). “Widespread technological products that
penetrate the whole world by providing access to diverse digital game genres” are becoming increasingly attractive
over time. It is apparent that individuals drawn to this appeal and spend a significant portion of their daytime on
digital games tend to develop asocial personalities and unhealthy eating habits over time (Tekkursun Demir, 2022).
Excessive use of digital devices may result in digital games impairing the individual’s mobility, diverting their
attention from healthy eating, and exposing them to the risk of obesity (Avel and Avsar, 2016). Digital games
adversely affect healthy life and development by leading to obesity due to unhealthy eating habits and diminishing
interest in sports (Namli & Demir, 2020).

A healthy diet means to fulfill nutritional needs with a sufficient intake of nutrients according to age, gender, and
physiological condition. In this context, tending to foods low in fat, and high in fiber, and consuming sufficient
amounts of fruits and vegetables regularly constitute the concept of healthy nutrition (Conner, Norman & Bell,
2002). In our era where unhealthy nutrition is growing by the day with the prevalence of fast food, that is one of
the impositions of industrialization (Akman, Tiiziin & Unalan, 2012), it is essential to reinforce the healthy eating
behaviors of Generation Z.

Attitude is the positive or negative feelings of individuals regarding a person, an object, or a subject (Petty &
Cacioppo, 1996). In addition, it is a state of cognitive readiness shaped by experiences influencing the individual’s
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reactions to a situation (Khine, 2001). Therefore, attitude exerts its influence by creating congruence among the
feelings, thoughts, and behaviors of individuals (Kagit¢ibasi, 1988). The stage of life that Generation Z is
experiencing is the stage when healthy eating attitudes and behaviors become habitual and evolve (Bassett,
Chapman & Beagan, 2008). In this stage, the prevention of obesity that may result from unhealthy nutrition can
be attained through physical activity and regular exercise. However, recent studies indicate that the frequency of
physical activity of Generation Z has declined and has been replaced by pursuits with low physical activity rates
(Stang & Bayerl, 2003).

Importance and Purpose of the Research
Today, the heavily scheduled daily lifestyle of individuals in Generation Z [e.g. school hours, private tutoring
hours (private lessons such as mathematics, physics, and so forth)] may result in the need to escape from their
surroundings. Individuals may prefer to spend time playing digital games to get away from their daily
responsibilities. Those who get away from their time zone by playing digital games may neglect their feeding time
by immersing in gaming, suppressing their hunger with packaged foods (e.g. biscuits, chocolate), skipping their
meals, or opting for fast food. Unfortunately, this situation may become habitual over time and the duration of
individuals’ immersion in digital games may lead to an undesirable relationship between their attitudes towards
digital games and healthy eating habits. These two situations imposed by modern, fast, and technological life in
recent years, can be regarded as the precursors of serious problems such as digital game addiction and obesity. To
move away from this cycle, it is crucial that individuals, especially those in Generation Z, adopt a regular exercise
manner that obstructs digital gaming and fosters healthy dietary habits. To ensure that Generation Z, the potentially
bright future of our society, does not become obscured by the dark shadow of digital gaming and unhealthy eating,
it is vital for the ground of our future to monitor their cognitive, affective, and behavioral patterns regarding digital
games and healthy eating in relation to their regular exercise status and to be vigilant in this regard. In this context,
this study aims to investigate the relationship between the attitudes towards digital gaming and healthy nutrition
among Generation Z individuals who engage in digital gaming for at least half an hour per week and who either
exercise regularly or not.
Subproblems

1. Is there a significant relationship between DGAS and ASHN?

2. Is there a significant relationship between DGAS and ASHN according to the status of regular exercise?

3. Is there a significant difference in the DGAS and ASHN scores according to the gender of those who

exercise regularly and those who do not exercise?

METHOD

This section contains explanations regarding the methodology of the research.

Research Model

The study employed the relational screening model, which reflects the current situation. This model, one of the
descriptive research methods, enables the generalization of the analysis with the distribution of measurement tools
to a large sample. This may facilitate the researchers to draw a conclusion (Karasar, 2009).

Study Group

The study sample consisted of 332 students (171 female, 161 male) from the age group of 10-14, who played
digital games (sedentarily on the phone, computer, etc.) for at least half an hour per week. 187 Participants (93
female, 94 male) indicated that they engaged in regular physical activity, while 145 (78 female, 67 male) reported
no exercise. Before completing the data collection instruments, the participants were informed about the study (the
fact that it would be used for scientific research, and no names would be collected) and they participated in the
study voluntarily. Moreover, the data from the participants were collected in compliance with ethical standards.
Based on the G power analysis, the effect size of the study group was estimated to be 98% (Cohen, 2013).

Data Collection Tools

The study employed DGAS and ASHN as data collection instruments and administered a demographic information
form to establish the age, gender, regular exercise status, and digital gaming duration-frequency of the participants.
However, before collecting data, the participants were informed about the aim of the study, assured that the data
would be used solely for academic purposes, and consented to participate under ethical guidelines. Data were
collected face-to-face from the participants. The DGAS and ASHN used in the research are as follows:

The Digital Gaming Attitude Scale (DGAS): The scale developed by Demir & Bozkurt (2019) comprises 18
items. The scores were graduated based on the lowest points and multiples that the participants could get from the
scale. Accordingly, the scores of the participants indicated their digital gaming attitudes as follows: 1-18 very low;
19-37 low; 38-54 moderate; 55-72 high; 73-90 very high. The Cronbach Alpha reliability coefficient of the total
score of the scale was calculated as .93.
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Attitude Scale for Healthy Nutrition (ASHN): The scale developed by Tekkursun Demir & Cicioglu (2019)
comprises 21 items. The minimum and maximum scores that could be obtained from the scale were 21 and 105,
respectively. The scores of the participants reflected their attitudes towards healthy nutrition as follows: 21 very
low, 23-42 low, 43-63 moderate, 64-84 high, and 85-110 ideally high. The Cronbach Alpha reliability coefficient
of the total score of the scale was calculated as .94.

Data Analysis

The study assessed the normality of the data distribution for each variable based on the Skewness-Kurtosis
intervals. The analysis revealed that the data were distributed within £1. Parametric tests were employed to analyze
the normally distributed data. Accordingly, Pearson Correlation analysis and t-test were used in the data analysis
of the study. The significance level was set at .05.

FINDINGS
The statistical results of the data analysis are presented and discussed in this section.

Table 1: DGAS and ASHN Scores of the Participants.

Status of Doing Regular Exercise N X +ss

Ves DGAS 187 49.70+11.27
ASHN 187 73.65+10.50

No DGAS 145 55.2949.17
ASHN 145 71.48+9.20

Table 1 displays the mean DGAS and ASHN scores of the participants who exercised regularly and those who did
not. The results indicated that the participants who exercised regularly had moderate mean scores on DGAS and
very high mean scores on ASHN. Moreover, the participants who did not exercise regularly had high mean scores
on both DGAS and ASHN.

Table 2: The Relationship Between DGAS and ASHN.

DGAS ASHN
DGAS r 1 -373
p .00%*
ASHN r -373 1
p .00%*

*

p<.05
Table 2 shows the results of the Pearson Correlation test that was conducted to examine the relationship between
DGAS and ASHN. The analysis indicated a moderate and negative correlation between DGAS and ASHN (r=-
.373; p<.05).

Table 3: The Relationship Between DGAS and ASHN by the Status of Regular Exercise.

Doing Exercise Regularly ASHN
T -413
Y =1 DGA
es (N=187) GAS » 00"
_ r =277
No (N=145) DGAS P 00"
*p<.05

A moderate and negative correlation was found between DGAS and ASHN of the participants who reported regular
exercise (r=-.413; p<.05). A moderate and negative correlation was found between DGAS and ASHN of the
participants who did not exercise regularly (r=-.277; p<.05).
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Table 4: Analysis of DGAS and ASHN by the Gender and Exercise Status.

Doing Exercise Variable Gender N = sd t P
Regularly
Female 93 45.63 11.45 "
Yes DGAS Male 94 53.72 9.57 -5.242 00
Female 93 75.13 10.18
ASHN Male 94 72.18 10.66 1.940 06
Female 78 49.56 8.53 %
No DGAS Male 67 55.47 8.91 -4.073 00
Female 78 72.28 9.73
ASHN Male 67 70.56 8.51 1120 26
*p<.05

Table 4 indicates that regarding the status of doing exercise regularly, the DGAS score of male participants (x
=53.72) was significantly higher than the score of female participants (x:45.63) (t=-5.242; p<.05). Likewise, the
DGAS score of male participants who did not exercise regularly (x=55.47) was significantly higher than the score

of female participants (x:49.56) (t=-4.073; p<.05). Moreover, the ASHN scores of the participants did not differ
significantly by gender, regardless of whether they exercised regularly or not.

DISCUSSION AND CONCLUSION

Another finding of the study was a moderate negative correlation between DGAS and ASHN scores of the
participants who exercised regularly and those who did not. This suggests that a higher attitude towards digital
gaming is related to a lower attitude towards healthy eating regardless of exercise status, and thus, the exercise
status does not make a difference between these two variables. This also implies that engagement in digital gaming
has a detrimental effect on healthy nutrition. Chen and Kennedy (2001) reported that sedentary digital games may
lead to unhealthy dietary habits. Vandewater et al. (2004) indicated that digital games can increase the risk of
obesity. Park (2014) also argued that individuals who play digital games for long periods are prone to unhealthy
nutrition and obesity and they tend to avoid physical activity.

The last finding of the study was that male participants, irrespective of their exercise status, had significantly
higher attitudes than female participants towards digital gaming. This may be attributed to the fact that men in
Generation Z, regardless of their exercise status, are more interested in technological devices than women and that
women spend less time on digital games because they have more responsibilities and duties in their domestic life.
Moreover, it was a noteworthy finding that the attitude scores towards digital gaming of males and females, who
engaged in regular exercise, were lower than those who did not engage in regular exercise. Thus, the influence of
exercise on this situation comes into prominence.

A study conducted with 11 male and 11 female students at the Stanford University School of Medicine showed
that men have more brain activity related to digital gaming enjoyment than women. This is asserted to increase the
susceptibility of men to digital gaming addiction (Brandr, 2008). Considering that men use digital devices such as
computers more frequently than women and have easier access to digital media and materials, they may have
higher attitudes towards digital games (Horzum, 2011).

This study did not find a difference in the healthy eating attitudes of the participants by gender and exercise status.
It was observed that both groups had high levels of healthy eating attitudes. This indicates that men and women
who exercise or do not exercise have similar knowledge, interest, and behavioral patterns regarding healthy
nutrition. The study also found that regular exercise was associated with lower digital gaming and higher healthy
eating attitudes. Furthermore, a negative correlation was observed between the attitude scores towards digital
gaming and healthy nutrition. Finally, irrespective of exercise status, men had higher digital gaming attitude scores
than women, and the healthy eating attitude scores of the participants showed parallelism according to gender.

RECOMMENDATIONS

Based on these results, it is suggested that educational programs on the negative effects of digital games, the
significance of healthy nutrition, and the methods of healthy eating should be provided especially for Generation
Z, through seminars and activities to be organized by the Ministry of National Education and the Ministry of Youth
and Sports. It is also recommended that the parents of Generation Z should be informed about the benefits of
adequate and correct use and the harms of intensive use of digital games through projects, and they should be
guided to be role models for their children. Furthermore, due to the cross-sectional design of the current study, it
is recommended to conduct longitudinal studies with fewer limitations.
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ABSTRACT

This study will analyze the diffusion of the WhatsApp platform as an innovative communication tool in
Morocco since the platform is seen as private and secure for communication, which is highly valued in
Moroccan culture. In contrast, many Moroccans use it to connect with friends and family, share information, and
conduct business. This study will also identify the factors that affect user adoption, behaviors, and attitudes.
While WhatsApp has become a widely used communication tool in Morocco, little is known about the reasons
for its widespread adoption, how it has been adapted to the local context, and what impact it has had on
Moroccan communication practices and culture.

A qualitative research methodology will be used to collect and analyze data from in-depth interviews with 20
WhatsApp users in Morocco. Also, this study seeks to thoroughly examine the diffusion of the WhatsApp
platform in Morocco and its impact on Moroccan communication practices and culture. It will also draw on
existing literature on the diffusion of innovations and the role of social media in shaping communication
practices. Also, the theory of diffusion and innovation by Rogers (1962) can be beneficial in analyzing the
diffusion of WhatsApp as a creative messaging device in Morocco and understanding the factors that affect user
adoption, behaviors, and attitudes.

The findings may indicate that the adoption of the WhatsApp platform in Morocco can be influenced by various
factors, including its ease of use, affordability, and the capability to connect with friends and family. It may also
reveal that the WhatsApp platform is employed for wvarious things, including socializing, business
communication, and political activism. However, there are concerns over the WhatsApp platform's potential for
spreading misinformation and fake news, which can have a negative impact on Moroccan society and culture.
This study could also shed light on the factors affecting user adoption, behaviors, and attitudes towards the
WhatsApp platform in Morocco, which can inform strategies for promoting its effective and responsible use.
Keywords: Diffusion - WhatsApp — Innovative communication - Morocco

INTRODUCTION

The recent proliferation of technological advances has profoundly impacted how we communicate and interact
with each other (Audi & Al-Masri, 2022). Social media platforms have revolutionized how people connect, share
information, and engage in various online activities (Infante & Mardikaningsih, 2022). Among these platforms,
WhatsApp has emerged as a popular and innovative communication tool that has transformed how Moroccans
interact and communicate (Oussama, 2022).

Millions of Moroccans now rely on WhatsApp as their primary method of communication, including
individuals, businesses, and political organizations (Pindayi, 2017). The platform's popularity can be due to a
number of things, such as how simple it is to use, how inexpensive it is, and how easy it is to connect with
friends and family (Udenze & Oshionebo, 2020). Additionally, WhatsApp is often seen as a communication
medium that is more private and safer, which is highly prized in Moroccan society (Pang & Woo, 2020).

Studying WhatsApp's adoption in Morocco is important since it is a rapidly evolving and dynamic phenomena
with substantial ramifications for Moroccan society and culture. As a result, it is crucial to comprehend the
variables influencing platform usage, behavior, and attitudes. This study attempts to examine WhatsApp's uptake
in Morocco and offer details on how it has affected local communication customs and culture.

According to Rogers (1962), there are various sorts of adopters, including innovators, early adopters, the early
majority, the late majority, and laggards. This study can determine which group is more likely to use WhatsApp
in Morocco and what variables affect their decision to do so by analyzing the characteristics of each group. In
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addition, Rogers (1962) proposes many communication channels through which innovations can be
disseminated in addition to the communication channels altogether.

Social networks, interpersonal communication, and the media all fall under this category. By examining how
WhatsApp is promoted to potential users in Morocco, this study can pinpoint which distribution channels are
most successful in promoting adoption. In addition, Rogers (1962) identified five innovation characteristics
relative advantage, compatibility, complexity, trialability, and observability that affect the acceptance of
inventions. This study can determine which characteristics are most crucial for promoting adoption and what
elements might be impeding adoption by examining these features for WhatsApp in the setting of Morocco.

In addition, Rogers (1962) emphasizes the importance of opinion leaders in promoting the acceptance of new
technologies. Such individuals can aid in spreading the news about breakthroughs because such individuals are
well-liked and powerful inside their social networks. This study can provide methods for using opinion leaders'
influence to promote adoption by identifying them in the Moroccan setting. Thus, Rogers (1962) theory of
diffusion and innovation offers a useful framework for examining WhatsApp's proliferation in Morocco and
comprehending the variables that affect user adoption, behaviors, and attitudes. A more in-depth knowledge of
the dynamics of innovation adoption in this situation can be gained by applying the theory to this study.

DIFFUSION

The process by which an innovation, concept, or habit gradually spreads throughout a society or group is
referred to as diffusion (Nakatani & Dunford, 1979). Numerous studies in sociology, anthropology, and
communication studies have been done on the topic of diffusion. It frequently discusses how new ideas,
products, or technologies are embraced and incorporated into society (Pfohl & Yahsi & Kurnaz, 2017).

Diffusion is fundamentally the process of a new idea or innovation being transferred from its original source to
other people or groups within a society. Social networks, cultural norms and values, economic situations, and
technological infrastructure are just a few of the variables that may have an impact on this process (Siepmann,
2012). Diffusion typically happens in a number of stages, each of which is distinguished by varying degrees of
acceptance and awareness among people or groups (Jordana & Levi-Faur & Marn, 2011). It is essential to
remember that a number of elements, including the qualities of the innovation itself, the social environment in
which it is introduced, and the communication channels through which it is disseminated, can have an impact on
the diffusion process (Fichter & Clausen, 2021).

Thus, the process of diffusion involves disseminating fresh concepts and technological advancements throughout
society. Researchers and practitioners can build strategies for successfully promoting the diffusion and
integration of new technologies into society by studying this process in order to acquire insights into the factors
impacting the adoption and use of new technologies (Newell & Swan & Galliers, 2000).

WHATSAPP

WhatsApp is a cross-platform chat program that allows users to send and receive voicemails, text messages,
pictures, videos, and other forms of files (Ansari, 2016). Two former Yahoo employees established it in 2009,
and Facebook bought it in 2014 (Acs et al., 2021). Since then, the site has grown exponentially, and as of 2023,
there were over 2 billion active users globally (Oxford Analytica, 2023).

WhatsApp can be viewed through a web browser and is available for iOS and Android mobile devices. Each
user's unique identification on the app is their phone number, and end-to-end encryption is used to protect
conversations and messages sent and received between users (Sahu, 2014).

The simplicity and affordability of WhatsApp are two important aspects. WhatsApp, in contrast to standard text
messaging, relies on an internet connection rather than a cellular network to transmit messages and make calls
(Williams & Kovarik, 2018). As long as there is internet connection, users can employ WhatsApp to call and
send messages to other users anywhere in the world. WhatsApp users may also create groups and broadcast lists,
which can be used for group messaging and communication, in addition to its chat and calling features.
Additionally, users can employ the site to share location, pictures, videos, and other things (Ansari, 2016).

As of 2023, WhatsApp has more than 2 billion active users globally, making it a popular messaging
service (Oxford Analytica, 2023). In countries with limited resources, where it is currently a crucial tool for
communication and information sharing, the platform is extremely popular. For instance, WhatsApp is widely
used in Morocco for both personal and professional communication, and for many users, it has become an
integral part of everyday life (Mountasser, 2023). In general, WhatsApp is a popular and incredibly flexible
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messaging service that has revolutionized how people interact and communicate. Its versatility, affordability, and
ease of use have made it an essential tool for communication and information sharing on an international level
(Kaufmann & Peil, 2020).

INNOVATIVE COMMUNICATION

Innovative communication facilitates communication and information exchange by utilizing cutting-edge
technology, platforms, or methods (Zerfass & Huck, 2007). The phrase refers to a variety of communication
techniques and mediums, such as social media, mobile messaging, applications, artificial intelligence, virtual and
augmented reality, and other cutting-edge technology (Mast & Huck & Zerfass, 2005).

Technology improvements, shifting user preferences and habits, and the desire for more effective and efficient
communication and collaboration are some of the elements that motivate innovative communication (Bullinger
& Auvernhammer & Gomeringer, 2004). Innovative communication tools and approaches are frequently created
to get around restrictions or difficulties connected with conventional communication strategies, like time
constraints, language hurdles, or distance (Scozzi & Garavelli & Crowston, 2005). In real time and interactive
communication between people or groups is one of the main advantages of innovative communication (Zerfass
& Huck, 2007).

As an example, mobile messaging services like WhatsApp or WeChat enable character traits-independent
immediate time text, phone, and video communications between users. Social media sites like Twitter and
Facebook enable users to communicate with a broad audience by sharing information, ideas, and opinions (Dunu
& Uzochukwu, 2015). Besides, new cooperation and knowledge-sharing opportunities are provided through
innovative communication, particularly in virtual or remote work environments. Teams and individuals may
work and communicate in immediate time without regard to the place are physically located, because of virtual
meeting and conferencing solutions like Zoom or Microsoft Teams (Gan & Menkhoff & Smith, 2015).
Technologies like mixed reality and virtual reality can offer immersive and interactive learning environments,
enabling people to work together and learn in novel and creative ways (Papanastasiou et al., 2019).

Innovative communication might also come with a number of risks and problems, particularly when it comes to
concerns with digital literacy, privacy, and security. Use of virtual and augmented reality technology, for
instance, could require users to have a particular level of digital literacy or technical competence, which might
create issues about data privacy and security (Roberts & Pavlakis & Richards, 2021). In general, innovative
communication is a strong and quickly developing field that has the potential to transform the ways in which
people interact, communicate, and share information. Although it comes with a number of dangers and
problems, innovative communication has clear advantages that are expected to keep inspiring the creation of
new and innovative methods of interaction in the years to come (Kraus et al., 2022).

MOROCCO

A nation in North Africa called Morocco is bordered by the Atlantic and Mediterranean seas (Levy, 1997). The
Sahara Desert, mountain ranges, and coastal regions all make up its varied geography. Moroccan culture is
renowned for its vivacity and distinctive fusion of Arab, Berber, and European influences (Sobrino & Raissouni,
2000).

Explore the historical cities of the nation, including Marrakesh, Fes, and Rabat, which are home to gorgeous
architecture, hopping markets, and mouthwatering cuisine (Pchota, 2022). Many UNESCO World Heritage sites,
including the medieval fortified city of Ait Benhaddou and the antiquated Roman remains of Volubilis, may be
found in Morocco. Due to its rich history and natural beauty, the nation is a well-liked travel destination that
draws tourists from all over the world (Adie & Hall, 2017).

WhatsApp apps are the most widely used means of communication in the nation, with many Moroccans utilizing
them to communicate with friends and family, share information, and do business (Aderdor, 2022). WhatsApp
has occasionally been briefly limited or prohibited by the Moroccan authorities, who have also been known to
extensively monitor internet communication tools like this. WhatsApp continues to be a useful tool for
connecting and communicating in Morocco despite these difficulties. Entrepreneurs, students, and activists are
just a few examples of the diverse groups of individuals who use it (Ghorfi & Hatimi, 2020).

GOALS AND OBJECTIVES
The main goal of this study is to examine the diffusion of WhatsApp in Morocco and provide insights into its
impact on Moroccan communication practices and culture. There are additionally five goals to the present study.
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The first goal is to find the factors that influence WhatsApp uptake in Morocco. This objective attempt to better
understand the reason why regardless of numerous comparable platforms, Moroccans have embraced WhatsApp
as a communication tool. The technological, cultural, economic, and social elements that may affect the adoption
and use of WhatsApp were examined in this study.

The second goal is to comprehend the various uses of WhatsApp in Morocco, including communication,
socializing, and other activities. This objective looks at how Moroccans use WhatsApp to talk to their loved
ones, share information, and participate in other online activities. Also, the study will look at how WhatsApp has
influenced Moroccan communication customs and culture.

The third goal of this study is to examine Moroccan users' perspectives and actions regarding WhatsApp. This
objective investigates how Moroccan users view WhatsApp and the potential influences of cultural and societal
norms on their views and behavior towards the service. The study will look at how much people think of
WhatsApp as a private and safe medium for communication and how this idea may affect people's attitudes and
actions.

The fourth goal is to determine the potential advantages and difficulties of WhatsApp's widespread acceptance in
Moroccan culture. This objective looks at how WhatsApp might influence social and cultural transformation in
Morocco and any problems that might result from its extensive use. The study will look at WhatsApp's effects on
Moroccan social and cultural norms, economic growth, and political activism.

The final goal of the study is to offer advice and insights to encourage Moroccans to use WhatsApp responsibly
and effectively. In order to maximize WhatsApp's potential advantages while reducing its use's potential
drawbacks, this purpose seeks to identify possible techniques and actions. The study will offer suggestions for
promoting the responsible and ethical use of WhatsApp in Moroccan society for decision-makers, educators, and
other stakeholders.

The method of study will be guided by five particular goals that will help to better understand the variables
influencing user adoption, habits, and attitudes toward WhatsApp in Morocco. The outcomes of this study can
serve as a guidance initiative to encourage the ethical and productive use of WhatsApp in Morocco and further
knowledge of the larger social and cultural effects of social media platforms in developing nations.

IMPORTANCE OF STUDY

The present study is significant for several reasons. First, it advances knowledge of how digital communication
technologies affect developing nations like Morocco. Worldwide, social, economic, and political institutions are
fast changing due to digital communication technology, and Morocco is no exception. Although WhatsApp has
gained popularity in Morocco, more is needed to know about the circumstances that led to this country adopting
it widely or its effects on Moroccan communication customs and culture. The study will shed light on these
problems and advance knowledge of how people's lives in developing nations are being impacted by digital
communication technology.

Second, the study is significant because it offers a chance to examine Morocco's distinct sociocultural
background. Morocco is a multi-cultural nation with a long history that combines Berber, Arab, and European
elements distinctively. The communication practices of the nation reflect the diversity of its cultures, and this
study offers a chance to examine how WhatsApp has been embraced and tailored to the local environment. This
study will provide insight into how Moroccan culture influences the adoption and usage of digital
communication technologies by analyzing the attitudes and behaviors of Moroccan users toward WhatsApp.

Thirdly, the study is significant because it has applications for Moroccan politicians, academics, and other
stakeholders. WhatsApp has established itself as a commonplace communication medium in Morocco, and the
country's massive acceptance of it has important ramifications for political involvement, economic growth, and
social and cultural standards. This study will provide light on the possible advantages and difficulties of
WhatsApp's widespread acceptance in Moroccan society. It will also highlight viable tactics and interventions to
encourage responsible and productive use of the platform. This study's results can guide policy and education
activities that support the ethical and responsible use of digital communication technologies in Morocco.

In conclusion, this study's significance lies in its exploration of Morocco's specific sociocultural context, its
examination of the impact of digital communication technologies on developing nations like Morocco, and its
application to policymakers, educators, and other Moroccan stakeholders. The study will help to better
understand the broader social and cultural effects of social media platforms in developing nations by offering
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insightful information about the variables influencing WhatsApp user uptake, behaviors, and attitudes in
Morocco.

PROBLEM STATEMENT
The problem statement of this study is to analyze WhatsApp's uptake as a novel communication medium in
Morocco and to pinpoint the variables that influence user adoption, actions, and attitudes.

Although WhatsApp has become a popular communication medium in Morocco, little is known about the factors
that led to this acceptance, how it has been customized for the country, and how it has affected Moroccan
communication customs and culture. Additionally, it is necessary to determine the potential advantages and
difficulties linked to WhatsApp's extensive use in Morocco and create strategies and interventions to support its
efficient and responsible use.

The increasing adoption of digital communication tools like WhatsApp has substantial social, cultural,
economic, and political ramifications for emerging nations like Morocco. Hence it is crucial to address this
problem. It is essential to understand the elements that affect their uptake and use to create successful policies
and interventions that can encourage these technologies' responsible and ethical usage.

Determining the elements that have contributed to WhatsApp's extensive adoption in Morocco and exploring the
country's distinctive sociocultural setting are the goals of the problem statement. By doing this, the study aims to
advance knowledge of how digital communication technologies affect developing nations and provide
information for policy and education initiatives that support the efficient and ethical use of these technologies.

THEORETICAL BASIS

The theory of Diffusion of Innovation is a widely recognized theoretical structure that describes how innovative
concepts, products, or technologies expand and get utilized in a social system (Kaminski, 2011). Rogers, a
sociologist and communication theorist, invented the theory in 1962, which has been widely applied in various
sectors, including advertising, technological usage, and public health (Moseley, 2004).

According to the spread of Innovation speculation, an innovation's acceptance and spread happen through five
stages that are knowledge, persuasion, decision, implementation, and confirmation (Khan, 2020). Various
variables could affect the rate and magnitude of adoption at each phase. These variables are divided into five
categories: the innovation itself, the means of communication used to distribute knowledge about the innovation,
the social framework that exists when the innovation becomes prevalent, the duration factor, and the features of
the adopters (Kee, 2017).

Ryan and Gross (1943) introduced the adopter categories later used in the current theory, which Everett Rogers
popularized. Gabriel Tarde, a French sociologist, first discussed the Diffusion of Innovation Theory historically
in 1903 and plotted the original S-shaped diffusion curve (Kaminski, 2011). The idea of opinion leaders, opinion
followers, and how the media interacts to affect these two categories was initially introduced by Katz (1957).
When a technical invention is improved and presented in methods that meet all requirements levels of users, the
diffusion of innovation theory is frequently recognized as an effective change model for steering that innovation,
and it emphasizes how crucial networking among peers and communication are to the adoption process (Miller,
2015).

A critical mass develops as more and more individuals become receptive to it as these early innovators spread
the word. The new concept or product gradually spreads throughout the populace until a saturation threshold is
reached (Bertello & Bogers & De Bernardi, 2022). According to Rogers (1962), innovation adopters can be
divided into five groups: innovators, early adopters, early majority, late majority, and laggards. Non-adopters are
occasionally added as the sixth group. However, it is crucial to analyze diffusion theory in the context of
innovation because, regardless of the type of innovation, new ideas and products impact various stakeholders at
multiple levels, including people, communities, organizations, and nations (Zanello & Mohnen & Ventresca,
2016). Thus, the Diffusion of innovation theory is utilized to explain the factors influencing user adoption,
actions and views towards the WhatsApp platform throughout the present study, which seeks to analyze the
Diffusion of WhatsApp as an innovative communication medium in Morocco.

Also, communication channels are essential for sharing knowledge and impacting the use of new concepts,
goods, or technology. When it comes to Diffusion of innovation and means through which a new idea is spread
and embraced throughout the framework of society is a diffusion of innovation (Vargo & Akaka & Wieland,
2020). However, these qualities of the innovation, the target audience, and the particular situation in which the
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Diffusion occurs can all affect how efficient specific communication channels are at spreading innovations
(Haider & Kreps, 2004). Several channel combinations are frequently used to spread the word of innovation as
widely and effectively as possible (Sanina et al., 2017). At last, the diffusion of innovation theory will give a
valuable structure to assess the elements affecting WhatsApp's acceptance and spread as an innovative
communication medium in Morocco in the present study.

Adopting new concepts, goods, and technology by people is one of the assumptions that result in the diffusion of
innovation view (Goss, 1979). The following are some of the primary thoughts of this theory, starting with
innovation as a process adopted through time rather than as a single occurrence (Pelz, 1985). Diffusion of
innovation theory presupposes that spreading innovation occurs through a social system, such as a community,
an organization, or a society, and it presupposes those diverse qualities of an invention's adopters, like age,
income, education, and social standing, that might affect whether they embrace or reject the innovation (Zenko
& Mulej, 2011).

Additionally, the five stages of the innovation-decision process, knowledge, persuasion, decision,
implementation, and confirmation, are assumed to be included in the theory's five-stage model of how
innovations are adopted (Lundblad, 2003). According to the theory, a balanced advantage over current options is
required for an invention to be embraced, and the concept presupposes that innovation must be compatible with
the adopters' values, conventions, and beliefs (Berry & Berry, 2018). Complexity is an innovation that has a
higher chance of being adopted the simpler it is (Ezra & Monsurat, 2015). In the innovation approach, trialability
holds that allowing people to test new ideas in small doses can speed up acceptance (Syahadiyanti & Subriadi,
2018). The principle behind observability holds that innovations are more likely to be implemented when their
effects are more prominent (Cain & Mittman, 2002).

Adopting innovation requires a five-stage process comprising knowledge, persuasion, decision, implementation,
and confirmation, according to the diffusion of innovation theory (Tariq & Pangil & Shahzad, 2017), which will
be applied in the present study. Understanding how WhatsApp is spreading and used by people in Morocco
depends on this view. This thought serves as a framework for examining the variables influencing WhatsApp
uptake, usage patterns, and attitudes in Morocco. It is possible to pinpoint the critical elements that affect user
adoption and understand how they interact to affect WhatsApp's uptake in Morocco by looking at the five stages
of the adoption process. Since the study will look into how Moroccan users first learned about WhatsApp, which
demonstrates knowledge, what encouraged individuals to make an effort it, which demonstrates persuasion, how
they decided to adopt it, which demonstrates decision, how they incorporated it into their communication
routines, which demonstrates implementation, and how they evaluated their experience with the app, which
demonstrates confirmation, it will also look into how users in Morocco made their decision to adopt WhatsApp.
By evaluating these stages, the present study can thoroughly grasp WhatsApp's diffusion in Morocco and the
variables influencing or impeding its uptake.

LITERATURE REVIEW

The following articles include a variety of points related to WhatsApp acknowledgement and utilization,
involving implementation reasons, pedagogical and professional use situations, communication regarding
politics, and its financial consequences. The papers can be employed to clarify and benefit from the present
study.

First research by Abu-Shanab and Al-Badi (2020) explores the variables that influence WhatsApp platform
enrollment and utilization in Oman. The investigation employs the Technology Acceptance Model (TAM) as an
analytical structure to discover variables affecting users' willingness to embrace and utilize the WhatsApp
platform, including perceived value and simplicity, use, social consequences, and assisting conditions.

A survey of 408 WhatsApp users in Oman was undertaken by Abu-Shanab and Al-Badi (2020), who then used
statistical techniques to examine the results. The results discovered that the adoption and use of WhatsApp in
Oman are significantly influenced by perceived utility, ease of use, social influence, and trust. Also, perceived
utility and usability positively promote the adoption and use of WhatsApp, although social influence and trust
significantly influence long-term usage. It has also found that the adoption and use of WhatsApp in Oman are
not significantly influenced by criteria such as gender, age, level of education, or wealth. However,
organizations and companies in Oman may create effective strategies for using WhatsApp to connect with their
stakeholders and customers by being aware of the elements that influence its acceptance and use.
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For various reasons, the research by Abu-Shanab and Al-Badi (2020) is relevant to the current study on
evaluating the spread of the WhatsApp platform in Morocco. Initially, because it concentrates on the WhatsApp
platform’s utilization, as an asset for the literature review.

Secondly, the Diffusion of Innovations theory and the Theory of Reasoned Action is used in the research by
Agarwal and Prasad (2018) to construct a model that explains how the properties of the innovation, especially in
this example of the WhatsApp platform in the present study and the perceived voluntariness of its adoption
influence individuals' desire to adopt and use WhatsApp.

Furthermore, the methodology of Agarwal and Prasad's (2018) research, which involves 303 participants' survey
responses, was used to obtain data for the study, using statistical methods to analyze the data. The findings
perceived relative advantage, compatibility, and observability are important innovative qualities that affect
WhatsApp uptake. The term perceived relative advantage describes the idea that utilizing WhatsApp has
advantages over other communication channels. The degree to which WhatsApp is viewed as suitable for users'
current communication demands and patterns is referred to as compatibility. The term observability describes
how readily apparent the advantages of utilizing WhatsApp are. It also discovered that perceived voluntariness,
or the idea that using WhatsApp is a choice, also greatly impacted uptake. Users are more likely to use
WhatsApp if they believe adoption is voluntary. As well as the research advances knowledge of the elements that
influence WhatsApp adoption and underlines the significance of taking perceived voluntariness and innovation
traits into account when analyzing adoption behaviors.

For various reasons, the research by Agarwal and Prasad (2018) is relevant to the present study concerning the
spread of WhatsApp in Morocco. The research may offer significant findings and methodological backing for it
assessing the WhatsApp platform's diffusion in Morocco since the role of innovative features, including relative
benefit and connectivity, as well as observed freewill, could offer a better understanding of the elements that
may impact the WhatsApp platform's acceptance in Morocco. Also, conducting interviews with WhatsApp users
in their research can help the present study to develop and perform a similar poll to gather information regarding
the WhatsApp platform's acceptance in Morocco. Moreover, it employs a theoretical structure related to the
current study, which also concentrates on the variables affecting the WhatsApp platform's acceptance.

Thirdly, Ali and Mohamad (2019) conducted a literature review on using the WhatsApp platform in higher
education teaching and learning which examines prior studies on using the WhatsApp platform in colleges and
universities, covering its advantages, obstacles, and effect on educational results and emphasis on the usage of
the WhatsApp platform in school settings can shed light on the possible educational advantages of the
WhatsApp platform's growth in Morocco.

The review emphasizes several vital facts regarding WhatsApp's use in higher education. WhatsApp helps with
excellent communication and collaboration between students and professors and among students themselves. It
makes information exchange, resource sharing, and group conversations simple and rapid. WhatsApp fosters
informal learning by offering a venue for unstructured conversations, peer-to-peer learning, and information
sharing outside the traditional classroom. Motivation and participation, it has been discovered that using
WhatsApp in the classroom increases motivation and student engagement. It enables dynamic and individualized
learning experiences, which may boost student interest and involvement. Flexibility and access are two things
that. Given that it can be accessed through a mobile device from any location, WhatsApp offers flexibility and
accessibility in education. This makes it possible to communicate and learn without being constrained by space
and time. Issues and worries that Despite the advantages, using WhatsApp in education comes with some
difficulties. These include issues with privacy, diversion, information overload, and the requirement for precise
rules and regulations to guarantee proper usage. According to the research, WhatsApp can improve teaching and
learning processes in higher education. However, for it to be used effectively, implementation must be carefully
thought out, problems must be solved, and rules must be set.

Considering multiple reasons, the research by Ali and Mohamad (2019) is relevant to the present study’ analysis
of the WhatsApp platform growth in Morocco. Its outcomes’ challenges and constraints when employing the
WhatsApp platform for educational purposes can help highlight possible obstacles to the WhatsApp platform's
growth in Morocco and may offer essential perspectives of utilizing it in education.

Fourthly, Arslan and Diker's (2020) research investigates the acceptance and use of the WhatsApp platform in
colleges and universities in exploratory research. It examined how WhatsApp is utilized in the educational
setting and the factors affecting university students' use.
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The research by Arslan and Diker's (2020) employs a questionnaire of 234 undergraduate Turkish university
students' participation in investigating the variables affecting their choice to start using the WhatsApp platform
in education. Data analysis was done using statistical techniques that had been collected. The research's findings
point to the following important conclusions. Regarding adoption and utilization, 92.3 % of the research
participants said they used WhatsApp to further their education. WhatsApp was mainly utilized for class
discussions, communicating with peers, and exchanging educational information. Perceived utility, it was
discovered that WhatsApp's perceived usefulness was a highly significant predictor of its uptake and use.
Students were more inclined to accept and actively use WhatsApp if they believed it would benefit their
academic needs. The influence of society in the research indicated that the adoption and use of WhatsApp for
educational purposes were positively influenced by social influence, such as peer endorsements and teacher
encouragement. WhatsApp's accessibility and convenience were crucial to its uptake and use. The students
considered it advantageous that WhatsApp could be accessed through mobile devices and that it was simple. The
adoption of WhatsApp was also significantly influenced by how simple users thought it was to use. WhatsApp
adoption and use for educational purposes were more likely among students who thought the app was simple.
According to the survey outcomes, university students use WhatsApp extensively for academic purposes. The
acceptance and use of WhatsApp in higher education were significantly influenced by perceived utility, social
influence, convenience, and ease of use.

The research by Arslan and Diker (2020) is relevant to the present study because its results on the elements that
drive WhatsApp platform implementation, including perceived value and simplicity of usage, enhance the
assessment of the aspects that influence its development in Morocco, and it may offer helpful information and
methodological backing for it.

Fifth, Bacharach and Baumeister (2018) research on the WhatsApp platform's possibility just as a smartphone-
based community-based learning tool in educational institutions. The analysis investigates how the WhatsApp
platform may be applied to help learners learn, interact, and work together, in addition to whether it may solve
some of the obstacles and constraints of conventional educational environments.

58 American university freshmen using WhatsApp as a learning tool in a class were participants in Bacharach
and Baumeister's (2018) research. Qualitative and quantitative methodologies were used to assess the data
gathered. The research's findings point to the following important conclusions. According to the survey, pupils
had favorable opinions on using WhatsApp for education. They valued the platform's convenience and
adaptability and found that it helped them communicate and work with their classmates and teachers. Also,
WhatsApp improved students' learning opportunities. It promoted conversation, peer-to-peer learning, and
information exchange. Through WhatsApp, students reported feeling more engaged and motivated to learn. Plus,
WhatsApp improved students' academic performance. The students better understood the course material,
improving their critical thinking and communication skills. The study found some issues and worries related to
using WhatsApp for education. The need for clear rules and norms to ensure acceptable usage was among them,
as were privacy issues, distractions from non-educational messaging, and the need for them to be addressed. The
platform is the perfect tool for communication and collaboration between students and teachers because of its
ease of use, adaptability, and social character. However, for it to be used effectively, implementation must be
carefully thought out, problems must be solved, and rules must be set.

The analysis conducted by Bacharach and Baumeister (2018) is relevant to the current study on studying the
spread of the WhatsApp platform in Morocco and for learning might offer details about the prospective
advantages of the WhatsApp platform' implementation for educational institutions in Morocco and may offer
essential data on the WhatsApp platform's capacity as a learning tool, which may prove applicable to the present
study's analysis of the WhatsApp platform utilization in Morocco.

Sixth, Chai, Koh, and Tsai (2018) research explored the usage of the WhatsApp platform as a method for
promoting the education of teachers. The research takes a process theoretical approach to investigate how
instructors employ the WhatsApp platform to exchange assets, evaluate instructional ideas, and receive input
regarding their methods of instruction. It investigates the characteristics affecting instructors' consumption of the
WhatsApp platform over professional growth, including presence on social media, interrelationships between
tasks, and perceived practicality.

14 Singaporean primary school teachers who were members of a WhatsApp group for professional development
participated in Chai, Koh, and Tsai's (2018) research. Interviews, observations, and analyses of WhatsApp group
conversations were used to gather the data. The research's findings point to the following important conclusions.
The team's talks made exchanging teaching methods, materials, and perspectives possible. Instructors
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participated in conversations, requested one another's counsel, and offered support. The talks helped teachers
reflect critically on their instruction methods, evaluate students' feedback, and come to well-informed
conclusions about enhancing their instruction. The WhatsApp group promoted knowledge creation by
exchanging thoughts, insights, and resources. The WhatsApp group nurtured the teachers' sense of community.
The community acted as a nurturing environment for professional growth. The study found specific issues and
worries about using WhatsApp for teacher learning. Some of these are the necessity for efficient moderation,
controlling the number of messages, and assuring the accuracy and reliability of provided information.
WhatsApp may work well in assisting teacher learning. It fosters community among instructors and encourages
cooperation, reflection, and knowledge production. The focus must be on resolving issues to ensure the
WhatsApp group is effectively managed and maximizes learning opportunities.

Given several reasons, the research by Chai, Koh, and Tsai (2018) is relevant to the present study on the
elements affecting teachers' WhatsApp implementation. It may help understand the variables influencing the
WhatsApp platform utilization in Morocco, especially its effect and cooperation on education and training
programs in Morocco.

Seventh, Chen and Niu (2018) explore the usage of the WhatsApp platform as a mobile learning tool in higher
education. The research looks into how the WhatsApp platform can help students learn, interact, and collaborate
and how it may solve particular problems of traditional education. It examines the elements that affect students'
opinions and beliefs about utilizing the WhatsApp platform for education, including the perceived simplicity of
usage, value, and presence on social media.

A case study of a Chinese university course where WhatsApp was employed as an additional teaching aid was
used in Chen and Niu's (2018) research. It employed qualitative data collection techniques like interviews,
observations, and WhatsApp message analysis. The study's findings point to the usage of WhatsApp in the class
raised student involvement and engagement levels. Real-time communication between the teacher and students,
as well as among the students themselves, was made possible using WhatsApp. This enhanced communication
between people and provided immediate input and clarity. It was discovered that using WhatsApp as a learning
aid improved learning outcome. Students said they had a better knowledge of the course material and could use
what they had learned in practical circumstances. It was discovered that WhatsApp was a versatile and practical
tool for mobile learning. The course materials were always available to students; they could communicate with
one another and the teachers from any location. WhatsApp can be an advanced and valuable mobile educational
tool for colleges and universities. It encourages student involvement, increases communication, and raises
academic standards. However, WhatsApp usage must align with educational goals and objectives while
resolving technical issues.

Considering many different reasons, the research by Chen and Niu (2018) is relevant to the present study
because it emphasizes the WhatsApp platform's educational value that can offer details into the prospective
advantages of WhatsApp platform usage, as well as helpful information on the WhatsApp platform's ability to
function as a mobile instructional tool, and how it impacts on training and education in Morocco.

Eighth, the use of the WhatsApp platform as a communication tool for informal education among an
environment of professionals is studied by Jaruwattanachai and Fink's (2016) research. The analysis attempts to
comprehend how the WhatsApp platform can help individuals in an organization to practice sharing and
interacting with knowledge and how this may assist in developing values.

The research by Jaruwattanachai and Fink's (2016) investigated the usage of WhatsApp in a community of
practice (CoP) within a higher education institution using a qualitative case study technique. 28 people,
including professors and graduate students from various fields, participated in the study. Focus groups, semi-
structured interviews, and participant observation were used to gather the data. It showed that WhatsApp
communication might encourage unstructured learning and value co-creation inside the community of practice.
The participants used WhatsApp for information sharing, research-related conversations, and getting feedback
on their assignments. It also discovered that WhatsApp groups can strengthen members' feelings of community
and cohesion, fostering the development of a common identity and culture. Members thought using WhatsApp
was convenient and versatile because it allowed for collaboration and communication at any time and location.
Finally, it showed that WhatsApp could be used in various settings, including education and business, for
knowledge management and informal learning.

Considering several motives, the research by Jaruwattanachai and Fink (2016) is essential to the present study on
examining the spread of the WhatsApp platform in Morocco. Since it concentrates on informal education via the
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WhatsApp platform, it can put more light on the possible advantages of the WhatsApp platform usage for
sharing information as well as cooperation within various circles of professional practice in Morocco. Also, the
analysis of how the WhatsApp platform growth has affected business and innovation in Morocco can be
supported on the collaborative creation of worth within communication. It can offer helpful information about
the WhatsApp platform's interest as a communication tool for informal education and information collaboration.

Nineth, the research by Kruikemeier and Huiberts (2019) examines how interpersonal interactions, media
performance, and party affiliation affect politicians' usage of the WhatsApp platform in the Netherlands.
Moreover, it provides insights into how politicians employ the WhatsApp platform to interact with their
supporters and how this influences their partisan communication.

231 Dutch politicians were surveyed for information as part of the study. The research's findings point out that
WhatsApp has become a well-liked instrument for political communication in the Netherlands, as seen by the
large percentage of politicians (82.7%) who reported using it for political communication. It discovered a
favorable relationship between the frequency of interpersonal communication, the perceived significance of
media performance, and the frequency of utilizing WhatsApp for political discussion. Also, among politicians,
party identification was a significant predictor of WhatsApp use. Centre-right politicians claimed to use
WhatsApp more frequently than center-left politicians. The survey found that politicians use WhatsApp for
various activities, such as talking with journalists, engaging with constituents, and exchanging information and
opinions with colleagues. However, party affiliation, media performance, and interpersonal communication all
impact how frequently politicians in the Netherlands use WhatsApp for political communication. It emphasizes
the significance of taking social and political aspects into account when examining WhatsApp's use for political
communication.

The current study of the effects of the WhatsApp platform deployment on partisan interaction and engagement in
Morocco could benefit from Kruikemeier and Huiberts's (2019) research. It can offer interesting information
about the possible utilization of the WhatsApp platform by lawmakers and political organizations for
communication with members and interaction, in addition to the possibilities for political advertising and
recruitment efforts, which can be essential to the discussion regarding the influence of the WhatsApp platform
acceptance on political interaction and participation in the present study.

Tenth, Singh and Gupta's (2020) research examine how the usage of WhatsApp influences Indian consumers'
motivation to make purchases. It intends to investigate the degree to which customers' utilization of WhatsApp
impacts their intentions to buy and how this differs depending on the service or item being provided.

To examine how WhatsApp usage has affected Indian customers' buying intentions, the research by Singh and
Gupta (2020) employed a quantitative survey methodology. A sample of 287 respondents who used WhatsApp
and had recently purchased the app was used for the study. Using an online survey, the data was gathered. The
findings showed that the adoption of WhatsApp had a considerable beneficial impact on purchase intention. The
participants claimed they used WhatsApp to talk to sellers, compare pricing, and get product information. The
main factors influencing purchase intention were the ease of using WhatsApp for shopping, the flexibility of
price negotiations, and the tailored interactions with merchants. Additionally, purchasing intention through
WhatsApp was significantly predicted by factors such as trust in the vendor, perceived usefulness, and perceived
simplicity of use. Marketers and retailers may use WhatsApp's benefits to improve client engagement and boost
sales.

The Singh and Gupta (2020) research is essential to the present study assessment of WhatsApp's spread in
Morocco because it offers information on how the implementation of WhatsApp may influence consumers'
buying intentions and behaviors. Also, its inquiries into the impacts of WhatsApp deployment on enterprises and
electronic commerce in Morocco may profit from its results on the impact of utilizing WhatsApp on consumer
buying intentions. Also, it can spotlight WhatsApp's effectiveness as an advertising and marketing tool for
Moroccan companies. It can also offer insightful information about the potential effects of WhatsApp acceptance
on buying habits and intentions to purchase, in addition to the possibility of WhatsApp as an advertising and
promotional tool for companies in Morocco.

METHODOLOGY

Research question

What factors primarily influence Moroccans' acceptance and use of WhatsApp as a communication tool, its
influence on Moroccan cultural norms and communication practices, and how Moroccan users' opinions,
behaviors, and concerns about the platform affect its efficient and responsible use?
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POPULATION

WhatsApp users in Morocco will make up the study's sample population. It will concentrate on this population
group because WhatsApp has more than 37 million members in Morocco and is the most widely used social
networking site there (Statista, 2023).

SAMPLING TECHNIQUE

In this study, the non-probability sampling method is utilized to improve the validity and reliability of sampling,
and a purposive sample is used to select the 10 participants. Also, a wide range of ages, genders, and educational
experiences will be represented among the participants, who will come from various parts of Morocco. However,
in-depth interviews will be conducted with a smaller sample size of 10 WhatsApp users chosen from this broader

group.

Participants will be gathered in the three months between February and May 2023. A call for participants will be
posted on social media groups and pages devoted to Moroccan culture and society. The study's purpose and
information on the inclusion criteria will be mentioned in the recruitment message. The researcher is asked to be
contacted by email or private messaging if there are any interested participants. The researcher will then contact
potential participants to confirm their eligibility and arrange an interview. According to the principle of data
saturation, which states that a sample size is enough when no new themes or pieces of information emerge from
the data, the sample size of 10 participants will be chosen. Data saturation will be found after reviewing the
interview transcripts and the researcher's ongoing monitoring of the data during the data collection procedure.

However, Purposive sampling is a type of non-probability sampling with several research benefits. Using non-
probability sampling techniques, researchers might purposefully select individuals with particular traits or
experiences related to the research topic. Through careful selection, the sample is made to closely match the
study's goals, yield insightful data, and get a wide variety of viewpoints using purposeful sampling (Vehovar &
Toepoel & Steinmetz, 2016). Additionally, insights can be gained from people with in-depth expertise or
distinctive experiences linked to the research issue by purposefully choosing participants based on specific traits.
This method may better understand the topic matter (Acharya et al., 2013). When researching unusual
populations or distinct subgroups within a broader community, non-probability sampling techniques can be
beneficial. Purposive sampling enables researchers to contact and study persons who might otherwise be
challenging to include in the research since probability sampling may not generate enough participants from
these groups, giving the selection procedure flexibility and adaptability (Ayhan, 2011). As the study goes on,
researchers can alter their sampling plan in response to new information or developing themes, which allows
them to narrow their sample and collect more focused and pertinent data (Etikan & Bala, 2017).

DATA COLLECTION

In this study, each of the selected 10 participants will be interviewed, and the interviews will be digitally audio-
recorded as part of the data-collecting process. The interview strategy is created based on a review of the
literature and discussions with professionals in the field. The interview will be a semi-structured in-depth one,
that is meant to gather information about the participants' experiences using WhatsApp as a means of
communication, the elements that impacted their use of WhatsApp, and their attitudes and behaviors regarding
it. The interviews would be captured on audio, and the recordings would be written down for analysis. The
transcripts are also available for participants to peruse and comment on. Before starting the interview, informed
consent will be gained from each participant. The study's objectives, the way the data will be collected, and the
participants' rights will all be described in the informed consent form. The study's participants will also be aware
that their participation is optional and might discontinue at any time without facing repercussions.

The interviews will take place in Arabic, recognized as Morocco's national tongue. Interviews will be performed
either in person or by video conference, depending on the participant's option. The researcher will conduct each
interview, lasting 5 to 10 minutes maximum. In order to learn more about the participants' experiences using
Facebook as a communication medium, the researcher will prob them with open-ended questions during the
interview. The inquiries will be centered on elements like WhatsApp adoption, usage behaviors and patterns,
influence on communication culture and practices, perspectives and attitudes, and privacy and security.
Participants may be encouraged to expand their answers and offer more specific information by probing
questions. There won't be any personally identifying information on the recordings and replaced with
anonymous identities to maintain participants' confidentiality. The researcher will be the only one with access to
safely saved information.

Additionally, the researcher will ensure that the interviewees will not experience any damage or discomfort.
Participants will receive assurances that the research will benefit from their thoughts and experiences and that
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their replies will not be used against them. The researcher will maintain objectivity throughout the interviews
and avoid asking probing questions to prevent bias in the study.

In terms of research, the interview method has several benefits. Individuals' experiences, viewpoints, and beliefs
can be thoroughly explored through interviews (deMarrais & Lapan, 2003). Researchers can explore intricate
subjects and develop a profound grasp of participants' ideas, drives, and feelings. This level of detail is beneficial
for identifying subtle and situation-specific insights (Schultze & Avital, 2011). Interviews give the data
collection procedure flexibility, the interaction can become more dynamic and participatory if researchers
modify their initial inquiries and follow up in response to participants' responses, and this adaptability makes it

possible for academics to explore new ideas and delve further into relevant fields of inquiry (Roberts, 2020).

CODING SCHEMA

Interview
Codes

P-1 P-2 P-3 P-4 P-5 P-6 P-7

P-8

WhatsApp adoption
Usage Behaviors &
Patterns

Influence on
Communication

Culture and Practices
Perspectives and
Attitudes

Privacy and Security

DATA ANALYSIS PROCEDURE
The information gathered from the interviews is examined using content analysis, a research technique used to
methodically examine and assess the content of written, visual, or auditory sources. It entails analyzing and
classifying the data's explicit and implicit meanings or patterns (Kohlbacher, 2006).

The researcher will read and reread the written responses to better understand how the participants use
WhatsApp as a communication medium. The researcher will discover initial codes, described as identifiers for
data elements with identical features. After collecting the first codes into possible themes, later analyses will be
reviewed and improved. In order to do this, codes will have to be categorized according to standard features or
meanings. Considering the significance and content of the study topic, the concepts will be examined and given
names. To ensure that these concepts accurately reflect the participants' experiences and viewpoints, they will be
compared to the original data. The researcher will keep a record of all the analytical choices that will be made
during the analysis in a diary that will be kept, making the analysis transparent and credible. The concepts will
then be examined and interpreted in light of the study questions. The findings will be presented using participant
quotes to give complexity and depth to the study and illustrate the themes. To better understand the spread of
WhatsApp as a communication tool in Morocco, the data will also be contrasted and compared with previously
published material on WhatsApp use.

DEFINITION OF CODING THEMA
Diffusion: the process by which an innovation, concept, or habit gradually spreads throughout a society or group

(Rogers, 2010).

WhatsApp: is a cross-platform chat program that allows users to send and receive voicemails, text messages,
pictures, videos, and other forms of files (Jasrial, 2019).

Innovative communication: facilitates communication and information exchange by utilizing cutting-edge
technology, platforms, or methods (Villagran, 2011).

Morocco: is a nation in North Africa bordered by the Atlantic and Mediterranean seas (Stenner, 2019).

LIMITATIONS

There are four limitations to this study:
First, WhatsApp users in Morocco made up the study's relatively tiny sample size. As an outcome, the results
might not apply to other populations or situations.
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Second, the study's analysis was limited to the elements influencing users' views, behaviors, and adoption of
WhatsApp as a communication tool. Political or cultural considerations were not examined, nor were any other
variables that could impact the spread of WhatsApp.

Thirdly, because the study was conducted during a specified time frame, it might need to capture changes in
WhatsApp user adoption, habits, and attitudes accurately.

Finally, for analysis, the interviews were translated from Arabic into English. Although every effort was taken to
assure correctness, there may have been some nuance or meaning that could have been retained in the
translation.

Future research could overcome these limitations by utilizing larger sample sizes, numerous data collection
techniques, and exploring other variables influencing WhatsApp's dissemination in different situations.

DATA ANALYSIS
Table 1.
Interview Codes Response time (min) Comment category
WhatsApp adoption 3 WhatsApp's  extensive  popularity in

Morocco is probably due to the app's
simplicity of use and accessibility. This
facilitates enrollment for wusers and
efficiently uses the platform.

Usage Behaviors& Patterns 5 It emphasizes how WhatsApp has changed
family communication norms and has
replaced other communication channels for
keeping in touch and exchanging

information.
Influence on Communication 10 The fact that Moroccan WhatsApp users
Culture and Practices actively produce and disseminate culturally

pertinent material implies that the platform
has assimilated into communication norms
and cultural expression.

Perspectives and Attitudes 7 The privacy and security worries show that
Moroccan users' opinions of WhatsApp are
influenced by their Personal information,
must be kept confidential, and feel in
control of their communications.

Privacy and Security 2 Moroccan users are aware of the possible
hazards of using WhatsApp, as seen by the
mention of privacy and security issues,
which is consistent with the value of
protecting personal information.

Results. Participant 1 answered to the interview was, WhatsApp's usability and accessibility, which make it
comfortable for individuals of various ages and technological backgrounds, are maybe some of the primary
elements influencing WhatsApp's popularity and growth in Morocco.

Table 2.

Interview Codes Response time (min) Comment category

WhatsApp adoption 5 WhatsApp has been adopted as a tool for
facilitating customer contacts and supporting
company activities, as evidenced by the
incorporation of  WhatsApp as a
communication tool for small enterprises in
Morocco.

Usage Behaviors& Patterns 8 By offering a more practical and feature-rich
substitute for text-based communication,
WhatsApp may have affected
communication behaviour, as evidenced by
the reduction in traditional SMS usage.

Influence on Communication 5 Through ~ WhatsApp  groups,  virtual
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Culture and Practices

Perspectives and Attitudes 4

Privacy and Security 10

communities have grown, indicating that the
platform  has significantly influenced
communication norms and encouraged group
conversations on various subjects.

Underlines the value of using WhatsApp
responsibly, implying that Moroccan users
know the mneed to uphold proper
communication boundaries and platform
etiquette.

The worries regarding disseminating false
information and fake news highlight the
necessity for privacy and security measures
to address these worries. These worries
highlight a raised awareness of the potential
adverse  effects of WhatsApp on
communication habits and culture.

Results. Participant 2 claimed that the transformation of communication practices within families due to
WhatsApp has made it possible for more frequent and instant connections across distances, making its impact on

cultural norms in Morocco evident.

Comment category

Table 3.

Interview Codes Response time (min)
WhatsApp adoption 9

Usage Behaviors& Patterns 3

Influence on Communication 5
Culture and Practices

Perspectives and Attitudes 5

Privacy and Security 9

WhatsApp's broad use in Morocco is
probably due to the app's simplicity of use
and accessibility, which makes it easier for
people to sign up and efficiently use the
platform.

It emphasizes how WhatsApp has changed
family communication norms and implies
that the app has replaced other
communication channels for keeping in
touch and exchanging information.

The fact that Moroccan WhatsApp users
actively produce and disseminate culturally
pertinent material implies that the platform
has assimilated into communication norms
and cultural expression.

The privacy and security worries show that
Moroccan users' opinions of WhatsApp are
influenced by their need to keep their
personal information private and feel in
control of their communications.

Moroccan users are aware of the possible
hazards of using WhatsApp, as seen by the
mention of privacy and security issues,
which is consistent with the value of
protecting personal information.

Results. The participant 3 answer was that Moroccan users actively generate and share content that reflects their
cultural values and customs, which significantly impacts the practical usage of WhatsApp.

Comment category

Table 4.

Interview Codes Response time (min)
WhatsApp adoption 3

Usage Behaviors& Patterns 5

WhatsApp has been adopted as a tool for
facilitating customer contacts and supporting
company activities, as evidenced by the
incorporation of WhatsApp as a
communication tool for small enterprises in
Morocco.

By offering a more practical and feature-rich
substitute for text-based communication,
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5

WhatsApp may have affected
communication behaviour, as evidenced by
the reduction in traditional SMS usage.
Through ~ WhatsApp  groups,  virtual
communities have grown, indicating that the
platform  has  significantly  influenced
communication norms and encouraged group
conversations on various subjects.

It highlights the significance of using
WhatsApp  responsibly, implying that
Moroccan users know the necessity to uphold
proper communication boundaries and
platform etiquette.

The worries about the propagation of fake
news and misinformation show a raised
awareness of the possible adverse effects of
WhatsApp on communication patterns and
culture, highlighting the necessity for privacy
and security measures to address these
worries.

Results. Participant 4 mentioned, Moroccan users' cautious approach to the site has been affected by worries
about privacy and security, making them more watchful in guarding their discussions and personal information.

Table 5.

Interview Codes

Response time (min)

Comment category

WhatsApp adoption

Usage Behaviors& Patterns

Influence on Communication
Culture and Practices

Perspectives and Attitudes

Privacy and Security

5

WhatsApp's emergence as a vital tool for
small enterprises in Morocco shows that it has
become a popular medium for communicating
with customers, sharing product information,
and carrying out transactions.  This
demonstrates the platform's applicability and
adoption among Moroccan companies.

The use of WhatsApp by small businesses to
communicate with customers and tell them
about new products shows a specific usage
style and behaviour. It suggests a change in
communication patterns as firms have adopted
WhatsApp to interact effectively with their
clients.

Small businesses using WhatsApp to
communicate with customers and share
product information demonstrate WhatsApp's
influence on communication norms,
particularly in business. It denotes a shift
toward adopting online communication tools
like WhatsApp for commercial purposes.

It emphasizes the value of using regional
dialects and cultural allusions in WhatsApp
conversations. It shows that Moroccan users
view WhatsApp as a medium that accepts and
reflects their cultural background, encouraging
a sense of familiarity and inclusivity.

The opinion expressed does not cover the
topic of privacy and security. While utilizing
WhatsApp for business, organizations must
take data protection precautions and guarantee
the confidentiality and privacy of consumer
information.

Results. Participant 5 said, WhatsApp has become a crucial tool for small businesses in Morocco because it
makes it simple to interact with clients, provide information about new products, and complete transactions.
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Interview Codes

Response time (min)

Comment category

WhatsApp adoption

Usage Behaviors& Patterns

Influence on Communication
Culture and Practices

Perspectives and Attitudes

Privacy and Security

4

10

The fact that affordability was mentioned as a
factor influencing WhatsApp's acceptance and
growth shows that the platform's low-cost
relative to other forms of communication had
arole in its extensive adoption in Morocco.
WhatsApp is mentioned as being used for a
variety of activities by Moroccan users,
demonstrating the platform's adaptability.
These activities include socializing, business
communication, and political action. The
adoption of WhatsApp as a medium for small
company communication denotes a change in
communication norms and emphasizes the
platform's contribution to Morocco's economic
development and entrepreneurship.

Moroccan users know the detrimental effects
misinformation and fake news can have on
cultural dynamics and communication
practices, which might affect their views
toward the site, as seen by the mention of
worries about their potential spread.

Moroccan users prioritize protecting their
personal information, which points to the
necessity for solid privacy and security
controls to increase their confidence in using
WhatsApp. The mention of privacy and
security concerns suggests this.

Results. Participant 6 said, as more users rely on the platform for text messaging and file sharing, WhatsApp's
influence on Moroccan communication practices may be observed in reducing traditional SMS usage.

Table 7.
Interview Codes Response time (min) Comment category
WhatsApp adoption 5 The fact that the platform can be used to

Usage Behaviors& Patterns

Influence on Communication
Culture and Practices

Perspectives and Attitudes

Privacy and Security

contact loved ones is mentioned emphasizes the
significance of interpersonal connections as a
significant element driving the uptake and
popularity of WhatsApp in Morocco.

The mention of WhatsApp suggests a pattern of
information sharing among Moroccan users,
demonstrating the platform's function in
promoting the flow of pertinent content.
WhatsApp is mentioned as boosting political
activism shows how important a tool it has
become for expressing social and political
opinions, altering communication habits, and
encouraging involvement in societal concerns.
The mention of worries about WhatsApp's
potentially detrimental effects on in-person
relationships  raises the possibility that
Moroccan users need to be more confident
about the platform's impact on conventional
modes of communication.

The worry expressed in Opinion 10 over
disseminating false information and fake news
on the platform highlights the significance of
addressing privacy and security concerns to
lessen the harmful effects on Moroccan society
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and culture.

Results. Participant 7 said that, Moroccan users have become more selective when vetting material before
sharing it with others due to their worries about spreading false information and fake news on WhatsApp.

Table 8.
Interview Codes Response time (min) Comment category
WhatsApp adoption 5 The reference to the platform's usability shows

Usage Behaviors& Patterns

Influence on Communication
Culture and Practices

Perspectives and Attitudes

Privacy and Security

10

that WhatsApp's user-friendly layout and
specific features help explain why Moroccan
consumers have adopted it so widely.

The fact that WhatsApp is mentioned as a tool
for organizing social events and meetings
demonstrates how important the platform has
become for planning and managing social
connections, which reflects its influence on
usage patterns and habits.

WhatsApp's use for business communication is
brought up to emphasize how it helps facilitate
professional relationships and how it impacts
company communication practices.

Including worries about the possibility of
privacy invasion and conversation monitoring
illustrates Moroccan users' concerns about
privacy and surveillance, influencing their
opinions toward WhatsApp.

A focus on fostering familiarity and inclusivity
among users is suggested by the reference to
WhatsApp being tailored to the Moroccan
context through regional languages and cultural
allusions. Although this customization might
improve the user experience and cultural
relevance, it is vital to consider possible
privacy and security concerns. Privacy and
security safeguards should not be compromised
when adapting the platform to geographical
settings, ensuring that user data and chats are
kept private.

Results. Participant 8 said that WhatsApp has been adapted to the Moroccan setting, as evidenced by the usage
of regional dialects and cultural allusions in discussions, which promotes familiarity and inclusivity among

users.

Table 9.

Interview Codes Response time (min) Comment category

WhatsApp adoption 5 The fact that affordability was mentioned as a

Usage Behaviors& Patterns

Influence on Communication
Culture and Practices

Perspectives and Attitudes

factor influencing WhatsApp's acceptance and
growth  suggests that the platform's
affordability, compared to more conventional
forms of communication, has helped its wide
adoption in Morocco.

WhatsApp is mentioned as being used for a
variety of activities by Moroccan users,
demonstrating the platform's adaptability.
These activities include socializing, business
communication, and political action.

WhatsApp is mentioned as boosting political
activism shows how important a tool it has
become for expressing social and political
opinions, altering communication habits, and
encouraging involvement in societal concerns.
Moroccan users may prioritize safeguarding
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10

their personal information, which points to the
necessity for solid privacy and security controls
to increase their confidence in using
WhatsApp.

It is clear from the mention of privacy and
security concerns that Moroccan users may
prioritise maintaining their privacy. The
mention of WhatsApp groups in Morocco
developing into online communities that
facilitate  discussions on many themes,
including social issues and political action,
sparked significant privacy and security
concerns. Online communities provide a forum
for open dialogue and participation in the
community. However, it is crucial to ensure
security measures protect privacy settings user
privacy. User privacy and create a safe
environment for sharing opinions.

Results. Participant 9 claimed that in Morocco, WhatsApp groups have developed into online communities that
allow for discussion on various subjects, from social issues to political activism.

Table 10.
Interview Codes Response time (min) Comment category
WhatsApp adoption 5 The inclusion of WhatsApp's capacity to connect

Usage Behaviors& Patterns

Influence on Communication
Culture and Practices

Perspectives and Attitudes

Privacy and Security

10

with friends and family emphasizes the value of
interpersonal connections as a significant factor
driving the uptake and popularity of WhatsApp
in Morocco.

The mention of WhatsApp suggests a pattern of
information sharing among Moroccan users,
demonstrating the platform's function in
promoting the flow of pertinent content.

The reference to Moroccan wusers using
WhatsApp responsibly, which includes abiding
by national customs and etiquette, demonstrates
the platform's influence on communication
norms and culture. It shows that WhatsApp has
integrated itself into Moroccan culture and that
its users value maintaining acceptable
communication limits and observing cultural
standards.

Including worries over WhatsApp's potentially
detrimental effects on in-person relationships
implies that Moroccan users may be wary of the
platform's impact on conventional means of
communication.

Worries about safety and confidentiality are
indirectly addressed by the appropriate use of
WhatsApp, highlighted in the ruling. Moroccan
users show concern for privacy protection and
upholding security within their WhatsApp
contacts by refraining from excessive message
forwarding and upholding proper
communication boundaries. A safer and more
secure environment for communication can be
created by respecting boundaries and being
careful with the information given.

Results. Participant 10 highlighted on the responsible use of WhatsApp by Moroccan users requires respect for
cultural norms and etiquette, such as refraining from excessive message forwarding and upholding appropriate

communication boundaries.
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The current study employed a non-probability sampling technique, precisely a purposive sample, to select 10
people for a semi-structured in-depth interview. By selecting individuals regarded to be the most pertinent to the
study issue, this selection approach was employed to increase the sample's validity and reliability. The interviews
aimed to learn more about the critical factors influencing Moroccans' acceptance of and use of WhatsApp as a
communication tool, its effects on cultural norms and communication practices, and Moroccan users' attitudes,
behaviors, and concerns regarding the platform.

In order to get insight into the complex dynamics underpinning WhatsApp usage in Morocco, numerous
significant themes that arose from the participant's responses to the interview questions were studied.
Adoption of WhatsApp:

3 participants widely cited the usefulness and accessibility of WhatsApp as critical factors in WhatsApp's
popularity and widespread adoption in Morocco. They underlined how easy it was to sign up for and utilize the
site, making it accessible to people of different ages and technology experiences. Furthermore, 4 participants
mentioned, WhatsApp's popularity and flexibility in the workplace were proved by the tiny Moroccan businesses
that used it as a communication tool.

Usage Patterns and Behaviors:

A frequent theme in the data was WhatsApp's impact on communication norms and behaviors. The 8 participants
noted that WhatsApp had altered family communication patterns by enabling frequent and quick connections
across distances and replacing conventional communication channels. It was also noticed by 2 participants that
the platform's adaptability and usability were important factors influencing changes in communication behavior.
For instance, in participant number 4 claimed that the reduction in traditional SMS usage was attributed to
WhatsApp, a more feature-rich and suitable alternative to text-based communication.

Furthermore, WhatsApp groups were acknowledged by 6 participants as digital communities that supported
discussion on various subjects, including social issues and political activity. This illustrated how the platform
fundamentally changed communication norms and encouraged group discussions on various topics.

Impact on Communication Practices and Culture:

The 5 participants emphasized time and time again that some Moroccan WhatsApp users actively produce and
share content that represents their cultural traditions and beliefs. This shows that Moroccan cultural expression
and communication norms have been incorporated into the platform. Families and small businesses, where it has
been integrated as a tool for customer interactions, exchanging product information, and completing
transactions, have seen WhatsApp's influence on communication habits. This exemplifies the platform's
influence on communication channels and how it has boosted Morocco's economy and entrepreneurship.

The 8 participants also stressed the advantages of using regional accents and cultural allusions in WhatsApp
conversations. This shows that WhatsApp users in Morocco view the service as a platform that embraces and
represents their cultural heritage and fosters a sense of familiarity and inclusivity.

Attitudes and Perceptions:

The 2 participants said that some Moroccan users' opinions of WhatsApp are now significantly impacted by
security and privacy concerns. They stressed the importance of maintaining their privacy and feeling in control
of their conversations. Mentioning that some users are more alert than ever, as evidenced by worries about
spreading false information and potential WhatsApp detrimental effects on interpersonal interactions. This
knowledge, which stressed the benefits of responsible use, the requirement of maintaining adequate
communication limits, and the relevance of platform etiquette, impacted their attitudes toward and perceived the
platform.

Privacy and Security:

The 2 participants regularly expressed concerns regarding security and privacy. They emphasized maintaining
discretion and protecting private information when using WhatsApp. Strict privacy and security controls must be
implemented to address worries about privacy invasion, conversation monitoring, and the propagation of false
information.

The variables influencing some Moroccans' acceptance and use of WhatsApp, its impact on communication
practices and culture, and users' attitudes, behaviors, and concerns were thus revealed by the semi-structured in-
depth interview analysis of the data. The findings demonstrated that WhatsApp is widely utilized in Morocco
due to its practicality, accessibility, and cultural adequacy from the point of view of 8 participants. However,

copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-IQC 2023 38
www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net



INTE-ISTEC-ITEC-ITICAM-1QC, 2023

privacy and security concerns from 2 participants and the need for responsible use emerged as significant
reasons among some Moroccan users. These perceptions allow us to understand WhatsApp's role in Moroccan
society better and offer ways to make it more responsible and valuable.

CONCLUSION

The current study investigated the factors influencing Moroccans' acceptance of and use of WhatsApp as a
communication tool, its effects on cultural norms and communication practices, and Moroccan users' attitudes,
behaviors, and concerns. Several significant themes emerged from the analysis of semi-structured in-depth
interviews, offering insight into the intricate dynamics underlying WhatsApp usage in Morocco.

As a result of WhatsApp's usefulness and accessibility, the current study first and primarily showed that it had
been widely adopted in Morocco. Its appeal among people of diverse ages and technological backgrounds can be
attributed to the platform's ease of use and accessibility. Furthermore, WhatsApp's use by small enterprises as a
medium for communication shows that it is relevant and widely used in the workplace.

An essential element that emerged from the data was the effect of WhatsApp on communication habits and
behaviors. Participants emphasized how WhatsApp has changed family communication patterns by making it
possible to interact frequently and instantly across distances and displacing conventional communication routes.
The platform's adaptable features and usefulness were noted as crucial determinants of changes in
communication behavior. Indicating that the platform has dramatically altered communication norms and
promoted group chats on various themes, WhatsApp groups were also perceived as virtual communities that
facilitated discussions on numerous issues.

The semi-structured interview also showed that WhatsApp has assimilated into Moroccan cultural and
communication patterns. The site has absorbed Moroccan communication norms and cultural expression, as seen
by the active creation and sharing of material by Moroccan users representing their cultural values and
traditions. WhatsApp's influence was not just felt in families; it also pervaded small enterprises, where it was
used to communicate with customers, disseminate product information, and conduct business. This demonstrates
how the platform impacts communication methods and has helped grow Morocco's economy and business.

Privacy and security issues significantly influenced Moroccan users' perceptions of WhatsApp. Participants in
the semi-structured interview conducted in the current study emphasized the need to control their
communications and maintain their personal information's privacy. Users were more aware than usual, as
evidenced by concerns about privacy invasion, conversation monitoring, and the spreading of misleading
information. Their attitudes and views of the platform changed due to this understanding, which emphasized the
value of responsible use, the necessity of maintaining proper communication limits, and the importance of
network protocol.

However, WhatsApp must put strong precautions that safeguard users' private information and maintain
confidentiality to solve privacy and security concerns. The crucial actions that can help reduce the worries
voiced by Moroccan users include strengthening privacy settings, offering transparent information about data
usage and storage, and actively stopping the spread of incorrect information. WhatsApp can increase its
reputation as a preferred communication medium in Morocco by addressing these issues and fostering a higher
trust among its Moroccan user bases.

In general, the current study offers insightful information about the variables affecting Moroccans' acceptance
and usage of WhatsApp, its influence on cultural norms and communication practices, and Moroccan users'
attitudes, behaviors, and concerns. The results point to WhatsApp's usefulness, accessibility, and cultural
applicability as significant factors in its uptake in Morocco. The study also emphasizes the significance of
resolving privacy and security concerns to guarantee a fantastic user experience and promote trust among
Moroccan users. Researchers, change agents, and technology providers can improve communication in Morocco
and other similar cultural contexts by considering these characteristics.

On the other hand, the principles of validity and reliability are covered in the current study. They are handled
differently in qualitative research compared to quantitative research. Researchers nevertheless work to ensure
that their results are reliable and believable, even when qualitative research may only sometimes serve
traditional conceptions of reliability and validity.

Multiple steps were taken to ensure the validity of the current study. First, the researcher employed a purposive
sampling technique to choose participants most likely to offer insightful and varied viewpoints. The researcher
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used semi-structured in-depth interview questions to allow participants to communicate their thoughts and
experiences without charging previous notions or prejudices. Thirdly, the researcher encouraged participants to
assess the findings and comment on their totality and accuracy as part of a member verification process.

Numerous procedures were also implemented to guarantee the validity of the current study. First, to ensure that
the data was consistent and that any differences in responses could be examined, the researcher spoke with each
participant more than once. Second, to ensure that the data supported the conclusions, the researcher applied a
strict strategy to data analysis that included coding and theme development. Although validity and reliability are
not always easy to establish in qualitative research, the steps performed in the current study were intended to
guarantee the honesty and lawfulness of the results. However, like any qualitative study, the judgments and
interpretations may not apply to different situations or people (Polit & Beck 2010).

The current study also expands on previous research by knowledge already available on the social and cultural
effects of digital communication platforms, particularly in Morocco. The current study advances our
comprehension of how technological improvements affect communication practices and creates cultural
dynamics by looking at the factors impacting the acceptability and use of WhatsApp.

The outcomes of the current study have numerous consequences for academics and professionals. First, the
current study emphasizes the need to analyze how digital communication platforms affect traditional
communication channels. Understanding WhatsApp's effects on face-to-face meetings, phone calls, and other
traditional forms of communication is essential as it grows more common in Moroccan society. Future research
could examine these platforms' impact on interpersonal interactions and social dynamics in a broader societal
setting.

Additionally, the current study's data can guide the creation of communication plans for Moroccan companies
and organizations. Small businesses using WhatsApp as a communication tool show the application's possibility
as a marketing and customer support platform. Businesses may use WhatsApp more successfully to
communicate with their target audience, increase customer happiness, and boost company performance by
understanding Moroccan users' preferences and behaviours.

The outcomes of the current study might also be helpful to technology suppliers and lawmakers. Moroccan
users' privacy and security concerns highlight the significance of putting strict regulations in place to safeguard
user data and provide a secure online environment. Policymakers can use these insights to create rules and
regulations that support the responsible use of digital communication platforms while preserving users' rights to
privacy. On the other hand, technology companies can use this data to improve their platforms and address
Moroccan consumers' particular issues and requirements, thereby improving the user experience and happiness.

It is vital to grasp the restrictions of the current study and the possibilities for further investigation. First, because
the present study concentrated exclusively on Moroccans' acceptance and use of WhatsApp, its relevance to
other cultural situations was denied. Similar studies in various nations or areas offer a comparative viewpoint
and clear insight into the cultural variations in WhatsApp usage. The current study also relied on qualitative
information from semi-structured interviews, which might have denied the findings' capacity and profoundness.
Combining qualitative and quantitative methods could result in a deeper comprehension of the subject.

The current study's findings offer essential new understandings of the elements that affect Moroccans'
acceptance of and usage of WhatsApp, as well as WhatsApp's effects on cultural norms and communication
practices. It also clears Moroccan users' attitudes, actions, and concerns. The results point to WhatsApp's
usefulness, accessibility, and cultural relevance as significant factors in its uptake in Morocco. The current study
also emphasizes the significance of resolving privacy and security concerns to guarantee a fantastic user
experience and promote trust among Moroccan users. Researchers, change agents, and technology providers can
improve communication in Morocco and other similar cultural contexts by considering these characteristics. The
current study provides a way for further inquiry and offers valuable takeaways for companies and change-
makers looking to make the most of digital communication channels.

FURTHER RECOMMENDATIONS

Based on the findings, the following recommendations for future study and practical applications can be made.
Future research may consider expanding the sample size by enrolling a broader and more varied set of
participants to improve the generalizability of the results. This would give a more thorough picture of how
WhatsApp usage and conversation patterns relate. Conduct qualitative research to learn more about why people
use WhatsApp and their opinions and experiences. In order to gain rich, in-depth insights that complement the
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quantitative data gathered in this study, this could require holding interviews or focus groups. To better
comprehend WhatsApp's distinctive features and advantages, compare its usage trends with other well-known
messaging services. This would aid in developing a more comprehensive picture of the environment of digital
communication and assist in pinpointing the elements that particularly appeal to users of WhatsApp.

Examine the long-term consequences of WhatsApp use on social interactions and general well-being. Studies
that follow participants' WhatsApp usage and its effects over time can offer insightful information about the
viability and effects of sustained engagement with the platform. Develop educational programs and activities to
spread awareness of responsible and efficient WhatsApp usage. These programs might concentrate on educating
users about privacy settings, eradicating false information, and promoting constructive conversation. Work with
legislators and pertinent stakeholders to develop rules and regulations for online communication, data protection,
and privacy. This will guarantee the protection of user rights while promoting the responsible use of WhatsApp
and comparable networks.

By addressing usability concerns and considering user comments, WhatsApp's user experience can continuously
improve. Regular updates and improvements can increase platform engagement and user happiness. Work on
strengthening WhatsApp's privacy and security features. This can entail adding more encryption techniques,
creating vital authentication procedures, and instructing users on the best data-safeguarding practices. Investigate
the cultural quirks and unique requirements of various user groups to make sure WhatsApp satisfies their
preferences and expectations. This can entail working with regional groups and conducting user-centered design
research to develop culturally aware features and functionality. Encourage cooperation between researchers, tech
firms, decision-makers, and user communities to address new problems and find creative solutions. Together,
these parties can help WhatsApp develop responsibly and be used responsibly in changing communication
patterns.

By putting these suggestions into reality, we may better understand WhatsApp's influence on communication
norms and use that knowledge to build interventions and regulations supporting ethical and worthwhile network
interactions.
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ABSTRACT

Attention Deficit Hyperactivity Disorder (ADHD) is a neurodevelopmental disorder that requires early diagnosis
and early intervention (Feldman and Reif 2014). Inattention, hyperactivity, and impulsivity are symptoms seen in
ADHD individuals. Symptoms can take place at different levels in an individual. While some individuals may be
predominantly inattentive, others predominantly impulsivity and hyperactivity, some individuals may have a
combination of attention deficit, impulsivity and hyperactivity (APA, 1994; APA, 2013). ADHD symptoms
begin to be observed in preschool age (UNESCO, 2009), intensify in adolescence, decrease in severity in early
adulthood, but continue throughout life (ADHD Working Group, 2004; Amen, 2002; APA, 1994; APA, 2013;
CHADD, 2008a). ; Copeland & Love, 1995; IDA, 2008; Parker, 1999; Serfontein, 1990; Train, 2005). In
addition, comorbid reading/oppositional disorder (ODD), learning disorders (LD), behavioral disorders, tics,
Tourette's Syndrome, Asperger's Syndrome, bipolar disorders, speech and language disorders, anxiety disorder,
mood disorders (APA, 1994; APA, 2013; HADD, 2005, Parker, 1999). Emotional, behavioral, physical health,
educational, social relations and/or occupational problems may result from inappropriate treatment or lack of
treatment (ADHD-Europe, 2006; ADHD Working Group, 2004; CHADD, 2008b). It is predicted that with the
right interventions, ADHD student individuals can be successful (CHADD, 2008b; McNamara & McNamara,
1993; Rey, 1995). The aim of the current research is the document analysis method of qualitative research,
which helps to define the researches on ADHD conducted within the borders of the Turkish Republic of
Northern Cyprus (TRNC) by asking questions such as “how” and “why” by examining their thoughts, attitudes,
opinions and experiences in detail. , 2020) to examine the academic conditions created for ADHD student
individuals in the TRNC, to reveal the current situation and to collect data for the study to be done on the
subject.

Keywords: Special Education, Attention Deficit Hyperactivity Disorder (ADHD), Awareness, Dissemination

INTRODUCTION

The island of Cyprus is the 3rd largest island in the Mediterranean. It is divided into two, North and South. Since
1974, Turkish Cypriots have been living in the northern part of the island, which was established in 1983 and
known as the Turkish Republic of Northern Cyprus. It is explained that the Cypriots living in this section have a
population of around 285,000. The center where learning takes place is our classrooms where we practice the
teaching profession. There are students who need special education in these classes. Students with Attention
Deficit and Hyperactivity Disorder (ADHD) are students who need special education.

These difficulties and inappropriate behaviors of ADHD students receive negative feedback such as constant
criticism and stigmatization by their teachers, parents and peers in social and academic environments. Although
the inappropriate behavior of individuals with ADHD, the negative criticism and stigmatization performed as a
reaction by the social environment, seem to solve the problems instantly, ADHD individuals who are exposed to
long-term negative feedback cause them to experience self-esteem problems in the long run. As a result of the
deterioration of self-esteem with environmental factors, the person loses his self-worth, cannot measure his value
in social environments, and self-confidence problems begin to emerge. Individuals who have negative social
experiences in addition to the negative features of ADHD; they have a life destroyed by academic failure,
dropping out of school, and social and psychological problems (Copeland & Love, 1995; HADD, 2005;
Serfontein, 1990).

ADHD student individuals exhibit undesirable behaviors in classroom and social environments due to their
neurological condition. In addition to undesirable behaviors, they have difficulty in fully displaying their
academic performance due to distraction. As a result of these negative traits, they may be labeled as
troublemaker, mischievous, lazy, careless, careless and unlearning, and may be misunderstood by their families,
teachers or peers. With this research, it is aimed to raise awareness about ADHD and to ensure that necessary
procedures are added to the education policies and strategies applied in schools. The findings of the study are to
provide an understanding of the problems and difficulties faced by ADHD student individuals. Thus, it is to
ensure that individuals with ADHD receive higher quality education with effective teaching strategies and
approaches. Informing school administrators about ADHD is necessary to ensure that students receive the
necessary help and interventions and to perform their roles in the academic aid team.
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ADHD is a common psychiatric disorder of childhood and has been reported to affect 5 to 10% of the population
worldwide (APA, 2013; Biderman et al., 2006). According to other studies, it has been determined that the
ADHD population distribution can vary between 0.9% and 20% (Bianchini et al., 2013; Wolraich et al., 2014).
Unfortunately, a considerable percentage remains hidden without diagnosis and treatment (Sayal, et al. 2002;
Sayal, Goodman & Ford, 2006).

PURPOSE OF THE RESEARCH

With this research, it is aimed to compile and interpret the studies on the awareness levels of ADHD in primary
and secondary education staff and the prevalence frequency of ADHD in the TRNC. In this context, it is aimed
to collect the frequency of occurrence of the subject in the TRNC, the awareness and opinions of teachers and
education administrators working in primary and secondary schools. In order to reach the aim of the research,
studies on the subject within the borders of the TRNC were scanned by document analysis method. The
definition of people by asking questions such as "how" and "why" by examining and examining in detail the
thoughts, attitudes, opinions and experiences of people can be carried out with the document analysis method of
qualitative research (Kiral, 2020).

RESULTS

Bozkurt, Dirik and Uneri selected a school from every region of the TRNC for primary school children aged
between 6 and 11 to receive education within the borders of the TRNC in 2017. Data were collected from the
teachers working in this school and the parents of the children through questionnaires. Later, the study was
continued in a psychiatric clinic. As a result of the scientific research, the prevalence of ADHD among the
participants was found to be 12.8%, while 70% of the children diagnosed with ADHD were male students.
However, 60% of individuals diagnosed with ADHD were found to be combined type, 33% with predominantly
attention deficit, and only hyperactive/impulsive students comprised 5.6% of those detected. It is the first and
only ADHD prevalence test conducted within the borders of the TRNC.

The first and only study that measures the awareness of preschool and primary school teachers about ADHD in
TRNC is the Study of Preschool and Classroom Teachers' Knowledge Levels for Recognizing Attention Deficit
and Hyperactivity Disorder in Children, conducted by Beskardesler in 2017. This study was carried out in pre-
school and primary schools in Giizelyurt District of TRNC. Almost all preschool and primary school teachers in
this district participated in the study. According to the findings of the study, it was determined that the teachers
responsible for the education of children had insufficient knowledge about ADHD in childhood, when the early
diagnosis and early intervention of ADHD were the most critical, and it was revealed that almost all of the
participants (94,66%) wanted to receive information about ADHD (Beskardesler, 2011). 2017).

The first and only study on ADHD covering secondary education within the borders of the TRNC is the Study of
the ADHD Awareness of Secondary English Language Teachers conducted by Karayaprak in 2014. As a result
of the study conducted in this context, it was concluded that almost half of the participants (49%) were not aware
of ADHD. It was reported that 83% of the participants were not informed about ADHD through pre-task or in-
service training. Almost all of the participants (96%) stated that they did not do any research on ADHD. At this
point, it is concluded that the lack of information about ADHD is not present in undergraduate, in-service
training programs, TRNC MoNE's Education strategies and ADHD-Related Education policy. In addition, it was
concluded that the diagnosis, treatment and control group studies that should be applied in schools were not
implemented as they should be (Karayaprak, 2014).

While age, teaching experience and educational backgrounds did not make any difference among the participants
grouped under the headings of age, teaching experience, educational backgrounds, previous special education
education, country of graduation and the district they worked in, it was observed that special education
education, country of graduation and districts of work were factors that increased awareness. . They have been
reported to have limited knowledge of educational interventions and educational strategies. Participants also
revealed that they were not informed about effective educational strategies and interventions and their
pedagogical knowledge was limited in this regard (Karayaprak, 2014). As a result of the study, it was determined
that the participants were not educated and informed about ADHD, they did not have enough information about
effective Education interventions and strategies that could be used for students with ADHD in the classroom, and
there were no Educational strategies or policies related to the subject in schools and within the ministry. In this
case, it is concluded that there are impossibilities in language learning in schools, diagnosis, treatment and
examination of ADHD students' conditions (Karayaprak, 2014). In addition to the English teachers in the schools
under the responsibility of the TRNC Ministry of National Education, all branch teachers are taught ADHD
student individual characteristics, diagnosis of ADHD, ADHD etymology, treatment, effective educational
interventions and strategies, educational, psychological and social needs of ADHD student individuals, and
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understanding the parents of ADHD students in different professions. It was suggested that awareness training
should be provided within the scope of in-service training and participation in undergraduate education in order
for teachers to achieve success by working with groups and parents (Karayaprak, 2014).

COMMENTS AND SUGGESTIONS

ADHD is a common neuropsychiatric disorder in early childhood (APA, 2013; Biderman et al., 2006) and has a
considerable prevalence frequency. Despite the high technological opportunities, internet use, higher education
graduates and the number of universities in the country, it is thought-provoking that the awareness, early
diagnosis and intervention opportunities of TRNC citizens are left behind the country level despite this condition
that directly affects individuals, the society they live in, academic environments and professional life. The
existence of domestic research and studies on the subject in the last ten years is a serious lack of education policy
and strategy, despite the fact that its history goes back a long way, early diagnosis, intervention and treatment
have been determined. It is essential to carry out the necessary studies at the points needed for the North of the
island by conducting research on the subject within the TRNC Ministry of National Education, Primary
Education, Secondary Education Directorates and Universities. Thus, the detection of undetected ADHD student
individuals who study in our schools in the pre-school, primary and secondary education age will increase every
year, and both ADHD students and non-ADHD students will be able to benefit from educational opportunities
more effectively with the additions to the existing educational opportunities. Moreover, diagnosis, treatment and
control multidisciplinary teams to be established for students will be able to create more effective and successful
educational models not only for ADHD student individuals but also for all students as a result of their scans.

It can be said that the limitation of ADHD research conducted within the borders of the TRNC is a serious
deficiency, besides, it can be said that educators do not have sufficient knowledge about awareness and
educational interventions according to the studies conducted. In this case, considering that according to the
TRNC education legislation, primary and secondary school administrators are appointed as a result of the exam
and registry file scores of the teachers in the system, it can be revealed that school administrators have little
knowledge about ADHD, just like teachers. Due to the scarcity of academic studies on the subject within the
borders of the TRNC, the fact that the study compiled with the current document analysis method has few
sources in the TRNC leaves no room for doubt. For this reason, it was concluded that studies on the subject
should be increased.
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KKTC

OZET

Calismanin amaci, Bankacilik sektoriinde ¢aligan personelin baglilik seviyelerinin ne derece oldugunu belirleme,
orgiit icerisinde yasadiklar sikintilar sonucu ortaya ¢ikan olumsuzluk ve bunun neticesinde geligen orgiitsel sinizm
algilarinin belirlenmesidir. Aragtirmanin drneklemini, K.K.T.C de yer alan banka kuruluslarinda ¢alisan 101 farkl
banka calisan1 olugturmaktadir. Arastirmada nicel — nitel karma desenli model benimsenmistir. Google Forms da
cevrimici form olugturularak banka calisanlarina gonderilmistir. Bu formda; cinsiyet, yas, medeni durumu, ¢calisma
stiresi ve kurumdaki pozisyonlar1 ve arastirma ile ilgili 7 adet soru yer almaktadir. Katilimcilarin sorulara vermis
olduklar1 yanitlar ayr1 ayr1 tablolarda incelenmistir. Goriigme formlarindan elde edilen bulgular sonucunda, banka
calisanlarinin orgiitsel baglilik seviyelerinin iyi seviyede oldugu elde edilen bulgulardan gériilmektedir. Ayni
zamanda caligma agiginda bir diger 6nemli kavram olan orgiitsel sinizm kavrami 1s1ginda banka calisanlarinin
olumsuz diistincelerinin oldugu goriilmiis, fakat herhangi bir olumsuz diisiince belirtmeyen personelin de oldugu
¢alismanin bulgularinda yer almaktadir. Calismadan elde edilen sonuglar 1s181inda, 6rgiit ¢alisanlarinin bagliligini
artirma, ¢alisan personel ile lider arasindaki iliskinin gelistirilmesi ve Orgiit igerisindeki olumsuzluklarin
giderilmesine yonelik cesitli oneriler ¢aligmanin sonunda sunulmustur.

Anahtar Kelimeler: Bankacilik, Lider, Orgiitsel Sinizm, Orgiitsel baglilik, Sanal Kaytarma

GIRIS

Icinde bulundugumuz dénemlerde yasanan olumsuzluklar nedeniyle gelismekte olan veya gelismek icin ¢aba
gosteren tiim isletmeler daha ileriye gidip hem isletmelerini hem de personellerinin gelisimini artirip daha ileri
seviyede bir gelisime sahip olmak istemektedir. Orgiitler arasindaki rekabet ortami ayn1 zamanda piyasada yasanan
pahaliliklar/ani yiikseligler orgiitleri gelismeye/biiyiimeye mecbur birakmaktadir. Tabi ki i¢cinde bulundugumuz
yiizyili dikkate aldigimizda teknoloji kullaniminin ne kadar 6nemli oldugu agikca goriilmektedir. Bu kapsamda bir
orglitiin gelisimi ayn1 zamanda teknoloji kullanimini bilmeye de baglhidir. Teknolojinin bu kadar énemli oldugu
gliniimiiz kosullarinda hizmet sektorlerinde faaliyet gosteren kurum veya kuruluslarin en 6nemli para kaynaklari
beseri kaynaklardir. Kurumlar aras1 yasanan rekabet ortamlar1 6rgiit icerisinde calisan kalifiye personelin hem
islerine olan ilgisini / disiincelerini hem de baglilik derecelerini olumsuz etkilemektedir. Kurumlar kendi
gelisimlerini artirmak i¢in kendi personelini egitip bu tarz rekabet ortamlarindan kéarl ¢ikmasi gerekmektedir. Aksi
taktirde kurumlarin hem gelisimi hem de ¢aligan personelin kurum igerisinde siirekli baskiya maruz kalmalarina
neden olmaktadir.

Isletmeler arasindaki rekabet ortami en ¢ok orgiitiin biinyesi altinda faaliyet gosteren calisanlar1 olumsuz yénde
etkilemekte ve ikinci planda tutulmalarina neden olmaktadir. Kurumlarin uzun ¢aligma saatleri, personel arasinda
ayrimlarin meydana gelmesi, personelin terfi veya yiikselme iglemlerinde adaletsizlik, is yiikii (stres) ve lider —
calisan arasindaki iletisimsel bozukluk gibi olumsuzlar ortaya ¢ikmaktadir. Bu tarz olumsuzluklar beraberinde
orgiitsel sinizm gibi bir kavramamin var olmasina ve personel orgiitsel sinizm yagamasina neden olmaktadir(Eaton,
2000, Andersson, 1996).
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Orgiitsel Sinizm ile ilgili yapilan arastirmalar incelendiginde karsimiza ¢ikan literatiirde yapilmis tanimlamalar
asagidaki gibidir;

Karahan, 2020 Orgiitsel sinizm kisaca bireyin sinik tutumlara yonelmesindeki orgiitsel
unsurlardan olusmaktadir
Orgiitsel sinizm, ¢aliganin is yerinden beklediginin karsilanmadiginda yasadig:
kriz sonucu ortaya ¢ikmaktadir. Sosyal alisveris kurami ve esitsizlik teorisiyle

Luczywek, 2007 de bilimsel temel bulan sinizm, is yasamindaki herhangi bir esitsizligin ve
dengesizligin psikolojik baski ve stres olugturmasiyla ortaya ¢ikar
Tan ve Tan, 2007 Orgiitsel sinizm, diger insanlarin iyi niyetinden siiphe duyulmasi ve bu

hususun diger konulara da yansitilmasi olayidir.

Orgiitsel sinizm, kurum yénetiminin sadece orgiitsel cikarlar dogrultusunda
Topgu vd., 2013 hareket ettigi, islerin de orgiitsel c¢ikarlar dogrultusunda ve ¢ikarci yonetim
tarafindan yapildigi ve bu c¢ikarct kosullarin degismeyecegi inanciyla
sekillenen bir davranig olarak tanimlanabilir.

Helvaci ve Cetin, 2012 Orgiitsel sinizm; biligsel duyussal ve davranissal egilimlerden olusan bir tutum
olarak tanimlanmaktadir.

Orgiitsel sinizm ile ilgili yapilan tamimlamalar incelendiginde 6rgiirsel sinizmin 3 boyutta karsimiza giktig
gorilmiistiir. Bunlar; (1) Bilissel Boyut, (2) Duyugsal Boyut ve (3) Davranigsal Boyut olarak tanimlanmaktadir.
Orgiitsel sinizm ile biligsel boyut arasindaki iliski incelendiginde, orgiitlerinde sinik tutuma sahip bireylerin sahip
oldugu inanglar; orgiit tarafindan hazirlanan resmi evraklar personel tarafindan dikkate alinmamasi, Orgiit
icerisindeki davraniglara hicbir personelin giivenmemesi, kurum icerisinde yapilan tiim islemlerin kisisel ¢ikarlar
dogrultusunda yapilmamasi olarak siralanabilir (Brandes ve Das, 2006). Orgiitsel sinizmin ikinci boyutu olan
duyussal boyut, saygisizlik, sikinti, 6fke ve utang duymak gibi kuvvetli duygusal tepkileri kapsamaktadir. Son
boyut olan davranigsal boyut ise; Sinik davranislarda bulunan personeller, olumsuz ve ¢ogu zaman insani kiigiik
diisiirmeye yonelik davranislarda bulunabilirler. Is gérenler zaman zaman c¢alistiklar isyerleri hakkinda dalga
gecebilir ve igyerini kiiglimseyerek elestirilerde bulunabilir ayrica kiiglimseyici bir sekilde siritmalart da sinik
davraniglara 6rnek olarak gosterilebilir (Brandes ve Das, 2006).

Orgiit icerisinde tarafli davranilmasi, calisan personeli liderin desteklememesi, ise baslarken personel ile yapilan
sozlesmeye uyulmamasi, ¢alisma saatlerinde yasanan siirekli artiglar, kurum igerisindeki liderlerin personel ile
olan iletisimlerindeki eksiklikler/etkinliklerinin diisiikk olmasi, gibi olumsuz faktorlerin tiimii karsimiza orgiitsel
sinizm kavraminin ¢ikmasina neden olmaktadir. Bu faktdrlerin tiimii incelendiginde orgiitsel sinizme etki eden
faktorleri kisisel ve orgiitsel faktorler olarak ikiye ayirabiliriz. Kisisel Faktorler; yas, cinsiyet, egitim durumu,
medeni durum, hiyerarsi, hizmet siiresi, elde edilen gelir vb. olarak siralanabilir. Orgiitsel faktorler ise; érgiitsel
adalet, politika, sozlesme ihlali, kisi rol ¢catismasi vb. olarak siralanabilir.

Orgiit icerinde calisan personel agisindan dnemli olan bir diger kavram baghliktir. Bu kavram literatiirde orgiitsel
baglilik olarak gecmektedir. Orgiitsel baghlik, calisan personelin biinyesinde bulundugu kurumun amag ve
degerlerini benimsemesi/kabul etmesi, kuruma karsi duygu ve diisiincelerinde yasanan olumsuzluklari gidermede
caba sarf etmesi ve kurumda kalma arzusu duymasi olarak tanimlanabilir. Orgiitsel sinizm ile drgiitsel baglilik
arasindaki iliskiyi inceledigimizde karsimiza, aralarinda giiglii ve anlamli bir iliskinin oldugu goézlenmistir.
Yapilan aragtirmalarda ¢aligan personelin orgiitsel sinizm diizeyleri arttikga Orgiitsel bagliliklarinin azaldigt
belirlenmistir (Wanous vd., 1994: 272; Abraham, 2000: 282; Eaton, 2000: 42).

Orgiitsel sinizm kavrami sonucunda karsimiza gikan bir diger kavram ise sanal kaytarmadir. Sanal kaytarma,
personelin mesai saatleri igerisinde farkli dijital ortamlar1 kullanarak vakit gegirmesi (telefonda oyun oynama,
sosyal medya hesaplarinda dolasma, internet iizerinden aligveris yapma vs.) olarak tanimlanabilir. Oriicii &
Hasirei, 2020, yapmis oldugu c¢aligmalarinda, kisinin galistig1 orgiite yonelik olumsuz diisiinceler i¢inde olmasi
seklinde tanimlanan orgiitsel sinizm ile mesai saatleri igerisinde isle ilgili olmayan konularda &rgiitiin sundugu
cesitli donanimsal araglart kullanma olarak tanimlanan sanal kaytarma arasinda olumlu yonlii ve anlamli bir iliski
oldugu belirlenmistir.

Tiim bahsedilen konular dikkate alindiginda giiniimiizde hizmet sektoriinde yasanan olumsuzluklar kurumlar ve
kurumlar biinyesinde c¢aligan personeli olumsuz yonde etkilemektedir. Yagsanan olumsuzluklar nedeniyle
calismanin da ana temasi olarak belirlenen orgiitsel sinizm, orgiitsel baglilik ve sanal kaytarma gibi kavramlarin
ortaya ¢ikmasma neden olmustur. Caligmanin temel amaci, Orgiit igerisinde lider tiye iliskilerinin ne diizeyde
oldugunun belirlenmesi, calisan personelin orgiitsel sinizm algilarin1 ve orgiitsel baglilik derecelerinin ortaya
c¢ikarilmasi hedeflenmektedir. Belirlenen bu amaglar dogrultusunda asagida verilen alt amaclara cevap aranmustir;
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1) Kurum liderlerinin &zelliklerinin ¢alisanlar {izerindeki etkisini belirlemek

2) Kurum calisanlarinin 6rgiitsel sinizm agisindan gelistirdikleri diisiinceleri ortaya ¢ikarmak

3) Calisanlarin calistiklar: kuruma karsi orgiitsel baglilik seviyeleri ne seviyede oldugunu belirlemek

4) Calisanlarin kendilerini gelistirmeleri adina katildiklart egitim/kurs vb. uygulamalara katilip
katilmadiklarini ortaya ¢ikarmak

5) Kurum igerisinde yasanan olumsuzluklari ortadan kaldirmak adina atilacak adimlara yonelik goriis ve
oOneriler ortaya ¢ikarmak amaglanmaktadir.

Belirlenen hedeflerin tamami ¢evrim i¢i goériisme formundaki toplam 7 soru i¢in tek tek incelenmis, uygulanmis
ve karsilagtirtlmisgtir.

YONTEM

1.1 Arastirmanin Modeli

Yapilan calismada, banka c¢alisanlariin orgiitsel baglilik, sanal kaytarma ve orgiitsel sinizm algilarinin neler
oldugu goriis ve diisiinceleri degerlendirilmistir. Bu baglamda, “Bankacilik sektoriinde lider {iye arasindaki
orgiitsel baglilik, sanal kaytarma ve sinizm algilarina yer verilmis, nitel- nicel karma desenli arastirma modeli
benimsenmistir.

Evren ve Orneklemi

Bu ¢alismada arastirma evreni olarak bankacilik sektorii segilmistir. Arastirmanin evreninin bankacilik sektoriiniin
sec¢ilmesinin temel sebebi, sektore ait birgok farkli banka bulunmasi, bankalar arasi siirekli olarak yasanan rekabet
ortami, yiikselme terfi iglemlerinin fazla olmasi ve ayni zamanda bankacilik sektoriinde ¢alisan personel sayisinin
yiiksek olmasi gosterilebilir. Arastirmanin 6rneklemi ise, K.K.T.C Bankacilar Birligi biinyesinde bulunan toplam
10 banka subesindeki toplam 101 banka personelinden olusmaktadir.

Tablo.1 Arastirmaya katilan Banka Calisanlarimin Demografik Ozellikleri
Verilen tabloda goriildiigii lizere, ¢alismaya goniillii olarak 101 tane banka ¢aligani katilmigtir. Katilimcilarin

N % Kurumdaki Pozisyonu
Cinsiyet Erkek 45 44.6 Genel Miidiir(20), Sube Sorumlusu(11), Ust Diizey
Kadm 56 55.4 Yonetici(10), Is¢i(10), Teknisyen(5), Kisim Sorumlusu(5),
20-24 yas 24 20 Shift Sorumlusu(6), Kasiyer(4), Depo Sorumlusu(5), Call
Center(5), Danigsman(10), Marka Miidiirii(10)
25-29 yas 31 26,7
Yas 30-34 yas 20 3.3
35 yas ve 25 50
ilizeri
0-5 yil 45 44,6
6-11 yil 28 27,7
Cahisma 11-16 yil 8 7,9
Siiresi 16 y1l ve 20 19,8
iizeri
Medeni Evli 46 45,5
Durum Bekar 55 54,5

%45°1 erkek, %56°s1 kadindir. Katilimeilarin tabloda verilen demografik 6zelliklerine bakildiginda yas olarak 25-
29 yas araliginda olan, ¢aligma siiresinin heniiz 0-5 yilim1 doldurmus calisanlarin agirlikli olarak yer aldigt
goriilmektedir.

Verilerin Toplanmasi

Bankacilik sektoriinde caligan personelin orgiitsel baglilik seviyelerini ortaya ¢ikarmak, sanal kaytarma
faaliyetlerinin neler olabilecegini belirleme ve orgiite kars1 gelistirile orgiitsel sinizm algilarinin neler oldugunu
ortaya ¢ikarmak amaciyla goriisme teknigi kullanilmustir.

Arastirmanin verileri yart yapilandirilmis goriisme formu ile elde edilmistir. Yari yapilandirilmis gériisme
formundaki sorularin gegerlik ve giivenirligini tespit etmek i¢in 4 alan uzmanina danigilmis ve onaylatilmistir.
Goriigme formu hazirlanirken farkli farkli literatiirde yer alan calismalar incelenmis, giincel sorunlar dikkate
alinmis ayn1 zamanda orgiitsel sinizm, oOrgiitsel baglilik ve sanal kaytarma faaliyetlerini ortaya ¢ikarabilecek
sekilde olmasina dikkat edilmistir. Covid-19 pandemi siireci iilkemizde halen devam etmesi nedeniyle
katilimeilarla yiiz yiize goriisme gergeklestirilememistir. Goriisme formu sorulart “’Google Forms’’ adli bir
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programda hazirlanarak banka miidiirlerine gonderilmis ve c¢alisanlarina iletilmesi istenmistir. Google Forms’da
banka ¢alisanlari i¢in hazirlanan gériisme formunda personele cinsiyet, yas, ¢alisma siiresi, egitim durumu, medeni
durumu ve kurum igerisindeki pozisyonu sorulmustur. Banka calisanlar1 Google Forms iizerinde hazirlanan
sorularda yer alan bazi kelimelerin anlamlarini anlamada giigliik cekmemeleri adina formda yer alan sorulara daa
da acgiklik getirebilmek icin bazi tanimlamalara yer verilmigtir. Katilimeilarin yanitlari ise yine olusturulan Google
Forms tizerinden alinmigtir. Veriler 2022 Nisan ve Mayis aylari igerisinde toplanmuistir.

Tablo 2. Bankacilik Sektoriinde Calisan Personel I¢in Olusturulan Goriisme Formu Sorular

1) Kurum igerisindeki gorev dagilimimiz kisisel ve mesleki yeterliliklere uygun olarak mi yapilmistir?
Yapilmamuis ise bu konuda yasadiginiz herhangi bir sikint1 var midir?

2) Calistiginiz kuruma kars: hissettiginiz baglilik dereceniz ne seviyededir? Bagllik derecenizi bir ciimle ile
ifade edecek olsaniz nasil bir ciimle kurardiniz?

3) Sizin ¢alistiginiz kurumda orgiitsel sinizm ile ilgili verebileceginiz 6rnek bir diisiince var midir?

4) Calistiginiz kurumun lideri sizce nasil bir liderdir? Bir ciimle ile agiklayiniz.

5) Mesai saatinde is ile ilgili olmayan (online sitelerde dolagsma, oyun oynama, miizik dinleme vb.) davraniglarda
bulunuyor musunuz? Bulundugunuz davranislar1 birka¢ 6rnek ile agiklayiniz.

6) Kendi gelisiminizi desteklemek adina herhangi bir kurs, egitim veya akademik etkinlige katilim gosterir
misiniz? Katildiginiz etkinlikleri 6rgiit i¢erisinde uygulayabilmeniz i¢in size firsat taniltyor mu?

7) Sizce ¢alistiginiz kurumda yer alan olumsuzluklarin gid"erilmesi mutlu, huzurlu ve giivenilir bir is ortamini
olusturulmasi i¢in yapilabilecek olan hususlar nelerdir? Onerilerinizi maddeler halinde yaziniz.

Tablo.2’de banka calisanlarina yonetilen goriisme formu sorular1 gosterilmis ve calismada bu sorulara
verilen cevaplar detayli olarak incelenmistir.

Verilerin Analizi

Veri analiz tiirlerinden bir olan nitel veri analizlerin igerisinde en sik kullanilan yontem igerik analizi yontemidir.
Bu yontem genellikle yazili ve gorsel verilerin analiz etmede kullanilir (Silverman, 2001) . Igerik analizinde temel
amag, toplanan verileri agiklayabilecek kavramlara ve iliskilere ulagmaktir. Bu amagla toplanan verilerin 6nce
kavramsallastirilmasi, daha sonra da ortaya ¢ikan kavramlara gére mantikli bir bigimde diizenlenmesi ve buna
gbre veriyi agiklayan temalarin saptanmasi gerekir. Igerik analizinde yapilan islem birbirine benzeyen verileri
belirli kavramlar ve temalar ¢ergevesinde bir araya getirmek ve bunlari okuyucunun anlayabilecegi bicimde
yorumlamaktir (Yildirim, 2008). Yapilan bu analiz yonteminin ardindan ilk olarak ¢erceve olusturulmus, veriler
islenip bulgular tanimlanmig ve yorumlanmigtir ve betimsel analiz olusturulmustur. Betimsel analizde elde edilen
veriler birey nasil cevap vermisse degistirilmeden oldugu gibi alintilar seklinde aktarilmaktadir. Amag; elde etmis
oldugumuz sonuglar1 diizenlenmis ve yorumlanmig bigimde okuyucuya sunmaktir. Betimsel analiz, dort asamadan
olugsmaktadir. Bunlar: (1)Betimsel analiz i¢in bir ¢erceve olusturma, (2)Tematik gergeveye gore verilerin
islenmesi, (3) Bulgularin tanimlanmast, (4) Bulgularin yorumlanmasidir (Altunisik vd., 2010). Betimsel analizin
her bir asamasinda farkli iglemler yapilir; (Y1ldirim, 2008) Bunlar; (1) Betimsel analiz i¢in bir ¢cerceve olusturma
asamasinda, aragtirma sorularindan, aragtirmanin kavramsal ¢er¢evesinden ya da goriisme ve/veya gozlemde yer
alan boyutlardan yola ¢ikarak, veri analizi i¢in bir ¢ergeve olusturulur. (2) Tematik cerceveye gore verilerin
islenmesi asamasinda, daha Once olusturulan gerceveye gore elde edilen veriler okunur ve diizenlenir. (3)
Bulgularin tanimlanmasi asamasinda, son asamada diizenlenen veriler tanimlanir ve gerekli yerlerde dogrudan
alintilarla desteklenir. (4) Bulgularin yorumlanmasi asamasinda, tanimlanan bulgularin agiklanmasi,
iliskilendirilmesi ve anlamlandirilmasi bu asamada yapilir. Bulgular arasindaki neden sonug iliskilerinin
aciklanmas1 ve gerekirse farkli olgular arasinda karsilastirma yapilmasi, arastirmaci tarafindan yapilan yorumun
daha nitelikli olmasina yardimci olur.

BULGULAR

Bu boliimde, Bankacilik sektoriinde calisan personelin orgiitsel baglilik seviyelerini ortaya g¢ikarmak, sanal
kaytarma faaliyetlerinin neler olabilecegini belirleme ve orgiite karsi gelistirile orgiitsel sinizm algilarindan elde
edilen goriis ve diisiinceler sonucu yapilan goériisme formundan elde edilen bulgular sunulmustur. Banka
personellerine gonderilen goriigme formu sonucu elde edilen veriler {izerinde yapilan igerik analizi siireci sonunda
arastirmacilar tarafindan tablolar olusturulmustur. Goriisme formlarindan elde edilen verilerle tablolar yapilmis ve
asagida tiimii ayrintili bir sekilde ele alinmustir.
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Tablo.3 Banka Personelinin ‘‘Kurum icerisindeki gorev dagilimmz kisisel ve mesleki yeterliliklere uygun

olarak mm yapilmistir? Yapilmamis ise bu konuda yasadigimz herhangi bir sikint1 var mdir?’’ sorusuna
iligkin goriisleri

Goriisler Frekans
Uygun olarak yapilmistir. 90
Uygun olarak yapilmamustir. 11
Toplam 101

Tablo. 3 incelendiginde, kurum igerisindeki gorev dagilimlarinin kisisel ve mesleki yeterliliklere uygun olarak

yapildigin1 savunan 90 (%89,1) katilimc1 ve dagilimlarin uygun olmadigi goriisiinii savunan 11 (%10,9) kisi
bulunmaktadir.

Tablo.4 Banka Personelinin ‘‘Calistiginiz kuruma Kkarsi hissettiginiz baghhk dereceniz ne seviyededir?

Baghlik derecenizi bir ciimle ile ifade edecek olsaniz nasil bir ciimle Kkurardimz?
>? sorusuna iligkin goriisleri

Goriisler Frekans
Calistigim kurum igerisinde kendimi ailenin bir pargasi olarak gdriiyorum. 35
Calistigim yer benim bir pargam ve yuvamdir. 25
Calistigim kurum ikinci evimdir. 15
Calistigim yerde kendimi kendi ig yerim gibi kazang saglamasi i¢in ¢ok ¢ok ¢aligmam gerektigini 10
hissederim.
Kendi is yerim gibi goriiriim. 2
Kurumum ile beraber gelistim ve biiyiidiim. 1
Calistigim is yeri beni daima kurumun bir pargasi olarak hissettirir. 2
Ailenin bir iiyesi, koruyucusu ve savunucusu olarak hissederim. 2
Uzun yillar siiren hizmet siiremde ilk giinkii gibi ayn1 heyecanla ¢aliymam neticesinde benim tiim 1
hayatim olmustur.
Calistigim kurumda kendimi degerli hissederim. 1
Huzurlu hissederim ve emegimin karsiligin1 aliyorum. 1
Herhangi bir bagliligim yok sadece mesai olarak goriiyorum. 3
Orta diizeyde bagliyim. Bunun sebebi ise sadece mesai arkadaglarimdir. 3
Toplam 101

Tablo. 4 incelendiginde, katilimcilarin calistiklart kuruma karst olan baghiliklarinin ¢ok fazla oldugu
goriilmektedir. Katilimeilarin %93,1°nin calistiklart kurumu benimsediklerini bulunduklar1 ortami aile olarak
nitelendirdiklerini gormekle birlikte geriye kalan %06,9’luk dilimin sadece mesai olarak gordiikleri goze
carpmaktadir.

Tablo.5 Banka Personelinin *“Sizin ¢alistiiniz kurumda orgiitsel sinizm ile ilgili verebileceginiz 6rnek bir
diisiince var midir?”’ sorusuna iligkin goriisleri

Goriisler Frekans
Siyasetgilikle ile ilgili miicadeleler olumsuzluk yaratmaktadir. 5
Amiri tarafindan uyarilan personel kurum ve kisiler hakkinda samimiyetten uzak davranig 3
sergilemektedir.
Kurumda ¢alisan bazi personeller miisterilere kargi olumsuz tutum sergilemektedir. 10
Kisilerin bazi tutum ve davranislaria herhangi bir yaptirim uygulanmamasi 5
Maddi olarak kurumu kétiileme 5
Bazi iistlerin personeli fazla ¢aligtirmasi 5
Siirekli olarak fazladan mesai yapma 6
Yetersiz olan kisilerin yiliksek pozisyonlarda ¢aligmasi 2
Yoneticiler tiim personeli olumsuz etkilemektedir. 2
Miisteri kalitesi ¢cok diigiik bu degistirmek i¢in herhangi bir ¢aba gosterilmemektedir. 1
Gecmisti yapilan kotii davraniglar vardi. Fakat son yillarda herhangi bir olumsuz davranis 1
gormedim.
Yoktur. 56
Toplam 101

Tablo. 5 incelendiginde, katilimcilarin 45 tanesi galistiklar1 orgiitsel diizende hissettikleri olumsuz duygular

yukarda verilen tablodaki sekilde ifade etmis geriye kalan 45 katilimer ise herhangi bir olumsuzlugun olmadigim
vurgulamistir.
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Tablo.6 Banka Personelinin ¢‘Cahstigimz karumun lideri sizce nasil bir liderdir?’’ sorusuna iliskin goriisleri

Goriisler Frekans
Yoneticiler takim ruhu i¢inde galisiyor. 10
Farkl goriisleri dikkate aliyor. 10
Yoneticimiz personel iligkilerine dnem vermektedir. 10

Karar vermeden 6nce tiim fikirleri alir, kararini verdikten sonra tam olarak uygular.

Karar vermeden Once olaylar1 analiz eder.

Yoneticim adil organizasyonu ¢ok iyi tantyan bilen ve degisime dnem veren bir liderdir.

5

5

Yenilikleri denemeyi seven bir liderdir. 5
5

6

Adaletli, kisilerin gorev ve sorumluluklarina uygun etik ilkeler gergevesinde faaliyetlerin
siirdiiriilmesi prensibi ile hareket eder.

Siirekli olarak ¢alisan personelden yeni fikirler liretmelerini bekler. 4

Herkesin kendisi kadar ¢aliskan olmasini bekler. 6

[lgisiz ve yeterli bilgiye sahip degildir. 35
Toplam 101

Tablo. 6 incelendiginde, katilimeilardan 66’sinin savundugu goriise gore ¢alistiklart kurumda bulunan liderleri
adaletli, herkesin fikirlerini 6nemseyen, adil, etik ilkeler gercevesinde karar verecegi konuyu iyi sekilde analiz
edebilen, c¢aligkan kisiler olduklarini goriiyoruz. Katilimcilar igerisinde bulunan 35 banka personelinin ise

liderlerinin ilgisiz ve bulundugu pozisyon i¢in yeterli bilgi ve donanima sahip olmadigini savunduklari
gorilmiistiir.

Tablo.7 Banka Personelinin ‘‘Mesai saatinde is ile ilgili olmayan (online sitelerde dolagsma, oyun oynama,
miizik dinleme vb.) davramslarda bulunuyor musunuz? Bulundugunuz davranislarn birka¢ ornek ile
aciklaymmiz.”’ sorusuna iligkin gorisleri

Goriisler Frekans
Online site olarak mesleki agidan gelistiren siteler kullanirim. 16
Haber sitelerini takip ederim. 10
Sosyal medya hesaplarima bakmak ve miizik dinlemek 20
Oyun oynamak ve video izlemek 10
Bu tarz davraniglarda bulunmuyorum. 45
Toplam 101

Tablo. 7 incelendiginde, 56 kisinin mesai saatleri igerisinde is ile ilgili olmayan davraniglarda bulunmadigi

goriiniirken, geriye kalan 45 kisinin ise mesai saatlerinde is ile ilgili olmayan davranislarda bulunduklari
gorilmiistiir.

Tablo.8 Banka Personelinin ‘“Kendi gelisiminizi desteklemek adina herhangi bir kurs, egitim veya akademik
etkinlige katihm gosterir misiniz? Katildigimz etkinlikleri orgiit icerisinde uygulayabilmeniz i¢in size firsat
tanihyor mu?”’ sorusuna iligkin goriisleri

Goriisler Frekans

Kurum olarak veya bireysel olarak katiliriz. 31
Firsat bulduk¢a kendi imkanlarim ile katilirim. 16
Kurum bu konuda bir¢ok imkan sagladiginda katilirim. 13
Hayir katilmiyorum. 11
Tecriibe yaninda gelisen yeniliklerin 6grenilmesi i¢in bu tiir faaliyetler ¢ok 6nemlidir. 16
Katilim gosteririm. Ciinkii bu konuda farkl etkinlikler yapilmaktadir. 14

Toplam 101

Tablo. 8 incelendiginde, 91 katilimcinin kendi gelisimleri i¢in kurs, egitim veya akademik etkinliklere sicak
yaklastiklarim1 bu tarz etkinlikleri kurumlarimin destekledigini goriirken 11 katilimer ise kesin bir sekilde
katilmadigint vurgulamistir.

copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-IQC 2023 54
www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net



INTE-ISTEC-ITEC-ITICAM-1QC, 2023

Tablo.9 Banka Personelinin “‘Sizce cahstigimz kurumda yer alan olumsuzluklarmm giderilmesi mutlu,
huzurlu ve giivenilir bir is ortamim olusturulmasi i¢cin yapilabilecek olan hususlar nelerdir?’’ sorusuna
iligkin goriisleri

Goriisler Frekans
Kurumsallasma, Adalet duygusunun gelistirilmesi 10
Her boliimiin sorumlusunun goriiglerine gore hareket edilip personel rotasyonu saglanmalidir. 6
Siyasetten ariarak 6zerk bir yap1 kurulmasi 4
Calisanin bdiillendirilmesi, Sug isleyenin cezalandirilmasi, Odiil sisteminin adaletli olmas, 6

Tim personel goérev tanimi iginde yer alan gorevleri iistleri tarafindan ikaz edilmeden yerine
getirmeli, Sosyal igerikli faaliyetler periyodik olarak diizenlenmelidir.

Hizmet i¢i Egitimlere 6nem verilmesi 10
Iletisim ortaminin giiglendirilmesi 10
Onemli kararlarda mutlaka fikir aligverisi yapilmali, beyin firtinasi uygulanmalidir. Herkes 7
kendisine verilmis gorevlerin sinirlari igerisinde yenilikgi fikirler tiretmelidir.
Personelin mola saatlerinin, yemek saatlerinin ve servis saatlerinin diizenlenmesi 3
Fazla mesai yerine yeterli personel alimimin yapilmasi 2
Yonetici degisikligi 2
Yoneticilerin daha ilgili olup miisteri kalitesini artirmasi gerekir. 6
Calistigim kurumda herhangi bir olumsuzluk géremiyorum. 35
Toplam 101

Tablo. 9 incelendiginde, banka calisanlarinin ¢alistiklar1 kurumda yasadiklar1 olumsuzluklar hakkindaki goriigleri
su sekildedir; 66 ¢alisan kurumun isleyisi ile olumsuzluklara deginirken, bununla birlikte 35 calisan kurumlarinda
herhangi bir olumsuzlugun var olmadigini bildirmistir.

TARTISMA VE SONUC

I¢inde bulundugumuz yiizyilda yasanan problemler dikkate alindiginda tiim kurum ve kuruslar ayakta kalabilme
adina ve rakip kuruluslarinda etkisi ile siirekli bir rekabet ortaminin olustugu goriilmektedir. Orgiitler arasi rekabet
orgiit icerisinde ¢aligan personeli de olumsuz etkilemektedir. Tabi ki bir 6rgiitiin herhangi bir gelismede basarilt
olabilmesi i¢in en 6nemli faktdrlerden birinin ¢aligan personelin oldugunun bilinmesi ve kavranmasi bu siiregte
biiyiik 6nem arz etmektedir. Bankacilik sektoriiniin de bu tarz gelismeleri takip ederken hem personelinin refahini
hem de gelisimini saglama adina 6nemli adimlar atmasi gerekmektedir. Giiniimiizde bankacilik sektoriinde yapilan
calismalar ve artan rekabet ortamlar1 dikkate alindiginda orgiit igerisindeki huzursuzluklarin arttigi, adil is
dagilimlarinin olmadigi, miisteri ¢alisan iletigiminin stres faktorii veya farkli faktdrlerden dolayr olumsuz
etkilendigi goriilmektedir. Bunlarin sonucunda bu sektdrlerde aragtirmaninda konusunda yer alan drgiitsel sinizm,
orgiitsel baglilik, orgiitsel giiven, otantik lider veya sanal kaytarma gibi kavramlarin ortaya ¢ikmasi engellenemez.
Tim yasanan olaylar dikkate alindiginda arastirmamizin temel amaci olarak belirledigimiz lider-liye iligki
seviyesi, calisan personelin Orgiitsel sinizm algilari, ¢alisan personelin liderleri hakkindaki olumlu olumsuz
distinceleri, banka personelinin 6rgiitsel baglilik seviyelerinin belirlenmesi hedeflenmisti ve arastirmaya katilan
101 banka personelinin tiim belirlenen amaglara vermis olduklar1 yanitlar ayr1 ayri ele alinmigtir.

Kurum liderleri ¢alisan personel agisindan hem galisma ortam i¢in hem de kendi gelisimleri agisindan biiyiik 6nem
arz etmektedir. Kurum liderinin ¢alisan personel ile arasinin iyi olmast demek verimli ve mutlu bir ¢alisma
ortaminin olugmast denektir. Bunun aksi disiiniildiigiinde, kurumdaki bir lider baskici, ¢alisan personelinin
olumsuz bir olay oldugunda korumayan ve gelisimlerine kati saglamayan bir lider oldugu diisiiniildiigiinde
personel ile lider arasinda higbir sekilde bag olmayacagi bilinmektedir. Yapilan ¢calismada da elde edilen bulgular
dikkate alindiginda, 6zellikle Tablo.6 da da goriildiigii lizere, arastirmaya katilan banka personellerinin biiyiik
¢ogunlugunun liderlerinden memnun oldugu goriilmiistiir. Savunduklar1 en énemli goriisler arasinda, liderlerinin
kurum igerisinde adaletli oldugu, her hangi bir konuda siirekli olarak fikir aligverislerinin yapildigini, herhangi bir
konuda karar vermeden dnce gerekli analizlerin yapildigin1 yoniinde goriis bildirdikleri gortilmistiir. Yilmaz,
(2008)’e gore, orgiitlerde mutlu ve motivasyon diizeyi yiiksek ¢alisanlara sahip olmanin anahtari ise liderlerin hem
doniigiimcii liderlik hem de etkilesimci liderlik 6zelliklerini iyi kullanmasidir.

Orgiit icerisinde karsimizi ¢ikan en dnemli problemlerde calisan personelin orgiite karsi hissettigi olumsuz
duygulardir. Bu olumsuz duygulara genel olarak verilen isim orgiitsel sinizmdir. Banka personellerinin bu konuda
birgok gériis ortaya koyduklar: goriilmiistiir. Bu goriisler genel olarak Tablo.5 de ele alinmustir. Orgiitsel sinizm
konusunda elde edilen bulgular dikkate alindiginda ¢aligmaya katilan bir kisim personelin herhangi bir olumsuzluk
yasamadiklarmni savunduklart goriilmiistiir. Bu konuda goriis ortaya koyanlar ise genel olarak; ¢aligma ortaminda
siyaset kavraminin olmasi, fazladan mesai yapilmasi ve kotii yoneticiler yiiziinden ¢aligma ortaminda gerginlikler
yasandig1 yoniinde goriis 6ne siirmiistiir.

Bir c¢alisanin ¢alistigi kuruma olan bagliligi ¢ok énemlidir. Ciinkii ¢aligan kendinin ne kadar ferah ve rahat bir
calisma ortaminda hissederse o kadar verimli ¢aligir. Tabi ki bu da literatiirde orgiitsel baglilik kavrami ad1 altinda
gecmektedir. Calismada yer alan bir diger alt amag olan ¢aliganlarin orgiitsel baglilik seviyelerine bakildiginda,
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biiyiik cogunlugunun g¢alistiklar: kurumu benimsedikleri ikinci evleri olarak gordiikleri ve ailenin bir pargasi olarak
hissettiklerini savunduklart goriilmiistiir. Kiigiik bir diliminin ise, sadece para kazanma ve mesaiye gidip gelme
olarak diisiindiikleri goriilmektedir. Elde edilen bulgular Khan (2006), Ozden (2013) ve Torun (2016)’un yapmis
oldugu calisma ile paralellik gostermektedir.

Kurumlarda ¢alisan personellerin kendini gelistirmeleri adina siirekli olarak yapilan egitimlere, kurslara,
seminerler vs. katilim gostermeleri gerekmektedir. Aksi halde hem personelin gelisimi hem de calistiklari kurumun
gelisimi olumsuz etkilenmektedir. Bun konuda caligmaya katilan banka personellerinin neredeyse tiimii kendi
geligimleri i¢in, tabi ki ¢aligtiklar1 kurumunda katkilarini vurgulayarak egitim, kurs, seminer vs. gibi etkinliklere
katilim gosterdikleri goriilmiistiir.

Sonug olarak, arastirmaya katilan banka personelinin genel olarak ¢alistiklari kuruma baglh olduklarn
goriilmektedir. Kurum igerisinde meydana gelen olumsuzluklari giderme adina banka ¢alisanlarindan bazi 6neriler
ortaya koymalari istenmistir. Genel olarak g¢alisanlarin olumsuzluklart giderme konusunda vermis olduklari
oneriler Tablo.9’da ayrintili bir sekilde goriillmektedir.

ONERILER
Calismaya katilan banka personellerinin kurum igerisinde yasadiklari olumsuzlari giderebilme, daha verimli bir
calisma ortaminin olugsmasi adina asagida bazi dneriler maddeler halinde sunulmaktadir;

1) Orgiitsel baglihigin artmasi yoniinde gereken dnlemlerin alinmasi halinde daha verimli ¢alisma ortami
saglanabilir.

2) Orgiit igerisindeki aksakliklarn giderilmesi veya eksikliklerin ortaya ¢ikarilmast ile calisan ve miisteri
etkilesim daha da gelistirilebilir.

3) Orgiit igerisinde is dagilimi yapilirken adalet ve etik ilkeler gergevesinde bir dagilim yapilmasi halinde
calisan personelin olumsuz diisiincelerinin gelisimi engellenebilir.

4) Calisma ortaminda sinizm kavrammin olusumunda etkili olan en onemli kavramlardan biri olan
siyasetcilik kavraminin uygulamasmin engellenmesi ile orgiit igerisinde ki ¢alisan personelin kot
diislincelerinin 6niine gecilebilir.

5) Giiniimiizde bankalar arasi rekabet yogunluk géstermektedir. Bu rekabetin 6niine gegebilmek igin en
onemli faktor Orgiitiin c¢alisan personeli siirekli gelisime tesvik etmesi gerektigi goriilmektedir. Bu
baglamda calisan personelin haftalik veya aylik olarak gelisimlerine destek saglayacak kurslara veya
egitimlere katilimlar1 saglanarak rekabet ortamlarinda zarar pay1 en aza indirilebilir.
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OZET

Bu galismanin amaci; Bati Akdeniz Bolgesinde (TR61) yer alan devlet iniversitelerinin uluslararasilasma
yonelimlerinin tespit edilmesi yoluyla, yogunlagmanin yasandig: lilke 6zelinde bolgesel diizeyde bir politika
Onerisi gelistirilmesine katkida bulunmaktir. Amaca en uygun yontem olarak, bu calismada nitel arastirma
yontemlerinden birini olusturan ve Baxter ile Jack’1in (2008) tarafindan gelistirilen kollektif (karsilagtirmali) durum
caligmasi yontemi kullanilmigtir. Calisma kapsaminda yanit aranan sorular sirasiyla sunlardir: 1) Tiirkiye ve Bati
Akdeniz (TR61) Boélgesinde 6grenim goren uluslararast 6grenci sayist ne kadardir? 2) incelemeye konu
yiiksekogretim kurumlarinin her birinde yogunlasmanin izlendigi iilke hangisidir? 3) Yogunlasmanin yasandigi
iilke ile genel olarak siyasi, ekonomik ve kiiltiirel iliskiler ne diizeydedir? 4) Yogunlasmanin yasandig: iilke
nezdinde Bati1 Akdeniz (TR61) Bolgesindeki devlet iiniversitelerinin konumu nedir? Bu sorulara verilen yanitlar
cergevesinde bolgesel diizeyde bir uluslararasilagsma stratejisi gelistirilmesine katkida bulunabilecek bulgular
siralanarak, oneriler sunulmaktadir.

Anahtar Kelimeler: Bati Akdeniz Boélgesi, Devlet Universiteleri, Uluslararasi Ogrenciler, Hedef Odakl
Uluslararasilagma, Tiirkiye-Azerbaycan Iliskileri

TARGET BASED INTERNATIONALISATION OF PUBLIC UNIVERSITIES AT THE WESTERN
MEDITERRANEAN (TR61) REGION: AN ANALYSIS IN VIEW OF AZERBAIJAN REPUBLIC

ABSTRACT

The aim of this paper is to contribute to the development of a concentration observed country specific regional
policy proposal, by identifying the internationalization tendencies of the state universities in the Western
Mediterranean Region (TR61). In this study, one of the qualitative research methods that is the collective
(comparative) case study method developed by Baxter and Jack (2008) is used as the most appropriate method to
fit the stated end. The following questions arse posed within this study: 1) How much is the number of international
students studying in Tiirkiye and the Western Mediterranean (TR61) Region? Which country concentration is
evident in each of the higher education institutions in question? 3) What level is the political, economic and cultural
relations with the country of concentration, in general? 4) What is the position of the state universities located in
the Western Mediterranean (TR61) Region in view of the country of concentration? In line with the answers given
to these questions, the findings that can contribute to the development of an internationalization strategy at regional
level, will be listed and suggestions will be presented.

Keywords: Western Mediterranean Region, Public Universities, International Students, Target Based
Internationalisation, Tiirkiye-Azerbaijan Relations

GIRiS

Uluslararas1 6grenci hareketliligi kiiresel 6l¢ekte artmaya devam devam etmektedir. OECD verilerine gore,
uluslararasi 6grenci sayilart 1998-2019 yillar1 arasinda yillik ortalama %5,5 oraninda artarak 2019 yilinda 6,1
milyon kisiye ulagmistir (OECD, 2021). Uzmanlara gére, uluslararasi 6grenci sayisindaki bu dramatik artig devam
ederek 2025 yilinda 8 milyona ulasacaktir (Cetinsaya, 2014, s. 185). 2018 yilinda toplam &grenci popiilasyonunun
225 milyon oldugu tahmin edilmektedir. Cin ve Hindistan bu popiilasyonun %35’ini olusturmaktadir (T.I.M.E
Association, 2021, s. 1 ve 5). 2018 yil1 itibariyle egitim-6gretim igin yurt digina en ¢ok dgrenci gonderen iilkeler
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sirastyla Cin, Hindistan, Almanya, Vietnam, Kore, Fransa, Amerika Birlesik Devletleri (ABD), Kazakistan, Nepal
ve Sudi Arabistan (T.I.M.E Association, 2021, s. 27) iken, ayn1 y1l itibariyle bu dev pastadan en biiyiik pay alan
iilkeler sirasiyla ABD, Birlesik Krallik (BK), Avusturalya, Almanya, Rusya, Fransa, Kanada, Japonya, Cin ve
Tirkiye olmugtur (T.I.LM.E Association, 2021, s. 10) En ¢ok uluslararas1 6grenci alan ilk 10 iilke icerisinde yer
alan Tiirkiye bir onceki yila kiyasla %16°lik bir artisla 125.138 uluslararas1 6grenciye kapilarini agmistir (T.I.M.E
Association, 2021, s. 10). Aym yil itibariyle Tiirkiye’ye en cok &grenci gonderen iilkeler sirasiyla Suriye,
Azerbaycan, Tiirkmenistan, fran, Afganistan, Irak, Almanya, Yunanistan, Bulgaristan ve Somali olmustur
(T.ILM.E Association, 2021, s. 13). Tiirkiye’den ise, toplam 47 bin 546 &grenci 6grenim gérmek iizere yurt disina
gitmistir (T..LM.E Association, 2021, s. 23). Bu sayilar iilkemizin net egitim hizmetleri ihracatgist konumunu
gozler 6niine sermektedir. Diinyanin en biiyiik 10 ekonomisi arasinda yer almay1 kendisine hedef olarak belirleyen
Tiirkiye, ge¢mis donem Yiiksekdgretim Kurulu (YOK) Baskani Prof. Dr. Yekta Sarag’in da ifade ettigi gibi, bu
hedefine ilk olarak yiiksekogretim alaninda ulagmustir (Sarag, 2021). Gergekten de, 2014'te 48 bin 183 olan
Tiirkiye'deki uluslararas1 6grenci sayisi, yiiksekdgretimde hedef odakli uluslararasilagsma politikas1 dogrultusunda
takip edilen stratejiler, alinan kararlar ve koyulan hedefler dogrultusunda bes yillik bir donemde ¢ok biiyiik bir
artis gostermistir (Yiiksekdgretim Kurulu, 2017). Bugiin gelinen noktada, lilkemizde 6grenim goren uluslararasi
6grenci sayist 200 bini agmustir (Anadolu Ajansi, 2020). Mehter Aykin ve Kahraman’in da ifade ettigi gibi (Aykin
ve Kahraman, 2021), 6nemli bir dis politika araci olarak diisiiniilmesi gereken uluslararasi 6grenci hareketliligi ve
yiiksekogretim kurumlariin uluslararasilagsmasi, kendi halinde akisa birakilabilecek meseleler degildir. Bilakis,
yiiksekogretim kurumlarinin uluslararasilagsmasi stratejik bir bakisla kurumsal diizeyde ve hatta miimkiinse
bolgesel oOlgekte calisilarak politika belgesine dontistiirilmelidir. Bu baglamda, bdlgesel diizeyde bir
uluslararasilagma politikasi ve strateji belgesine esas olusturmak iizere, Bat1 Akdeniz (TR61) Bélgesinde' 6grenim
goren uluslararasi 6grencilere iliskin ilk elden betimsel bir analiz yapilmasi yerinde bir yaklagim gibi durmaktadir.

Tiirkee Yazin Ozeti

Gerek uluslararasi 6grenciler, gerekse yiiksekdgretim kurumlarin uluslararasilagsmasi tizerine Tiirkge yazinda ¢ok
sayida ¢aligma bulunmaktadir. Bunlardan bir boliimii, konuya iilke ve bolge 6zelinde yaklagmislardir. Ehtiyar ve
arkadaslar1 (Ehtiyar, Gilizel ve Rzazade, 2021), yiiksekogretim kurumlarinda kayitli uluslararasi 6grencilerin
kargilagtiklar1 sorunlar1 tespit etmek amaciyla, nitel arastirma yontemleri arasinda siralanan olgubilim
(fenomenolojik) arastirma yontemini kullandiklar1 ¢aligmalarinda, Akdeniz Universitesi’nde kayitli Azerbaycan
uyruklu 6grenciler 6zelinde incelemelerde bulunmus ve ekonomik sikintilar, dil yetersizligi, barinma, kandirilma
ve korkutulma duygusu, tecriibesizlik, resmi prosediirler konusunda bilgi eksikligi, kiiltiirel farklilik, destek
eksikligi ve dislanmislik gibi sikintilari temel sorun alanlari olarak tespit etmislerdir. Haskan Avcu ve arkadaslart
(Haskan Avcu, Kog ve Bayar, 2019), Tiirkiye’de 6grenim géren Azerbaycan uyruklu 6grencilerin yiiksekogretime
iliskin goriislerini tespit etmek lizere uyguladiklari agik uglu anket neticesinde elde ettikleri bulgulari sirasiyla;
“akademik olanaklar", "kisisel gelisim olanaklar1", "resmi olmayan konular", "kariyer olanaklar1", "fiziksel ve
sosyal olanaklar" olmak iizere bes temada toplamislar; bu bulgular 1s18inda iiniversiteye girme ve mezun olma
kosullarina dair ve ayrica 6grenci yetistirmeye iliskin muhtelif dneriler gelistirmiglerdir. Simsek (Simsek, 2022),
uluslararasi 6grenci hareketliligini ve uluslararasilagsma politikasini irdelemek amaciyla nitel aragtirma yontemine
basvurdugu ¢alismasinda, Samsun Universitesi’nde kayith Afrikali 6grenciler 6zelinde konuya yaklasarak, soz
konusu o6grencilerin en ¢ok dil 6greniminde zorluk c¢ektiklerini ve ayrica Afrikali 6grencilerin Tiirkiye’yi
secmelerindeki temel motivasyon kaynagimin Miisliiman devlet kimligi oldugunu tespit etmis; Tiirkiye nin
uygulamakta oldugu uluslararasilasma politikasinin uluslararast 6grenci hareketliligini dogrudan etkiledigi
sonucuna ulagmistir. Yalginkaya ve Besirli (Yalginkaya ve Besirli, 2022), Tirkiye ile Tirk Cumhuriyetleri
(Kazakistan, Kirgizistan, Ozbekistan, Tiirkmenistan ve Azerbaycan) arasindaki uluslararasi dgrenci hareketliligini
ele aldiklari ¢alismalarinda, Post Sovyet donemde Tiirk Cumhuriyetlerinin uluslararasilagma siirecine nasil cevap
verdiklerini uluslararasi 6grenci hareketliligi lizerinden irdeleyerek, Tiirk Cumhuriyetlerinden Tiirkiye’ye gelen
uluslararast 6grenci sayisinin yiiksek oldugunu, buna mukabil gerek Tiirkiye’den Tiirk Cumhuriyetlerine giden
uluslararast 6grenci sayisinin  gerekse Tirk Cumbhuriyetlerinin kendi aralarindaki uluslararasi 6grenci
hareketliliginin nispeten diisiik kaldigini tespit etmislerdir.

Tiirk¢e yazinda, bir veya birkag {iniversitesinin uluslararasilasma politikasini drnek olay baglaminda inceleyen
caligmalar bulmak da miimkiindiir. Simsek ve Bakir (Simsek ve Bakir, 2016) Atatiirk Universitesi uygulamalarin
inceledikleri galigsmalarinda, Diinya ve Tiirkiye’deki uluslararasilasma siireglerinden ve Atatiirk Universitesi
uygulamalarindan 6rnekler verdikten sonra, uluslararast 6grencilerin ihtiyaclarnin iyi bir gsekilde analiz edilmek
suretiyle yatirimlarin ve diger calismalarin bu dogrultuda gergeklestirilmesi gerektigini dile getirmislerdir. Mehter
Aykin ve Kahraman (Aykin ve Kahraman, 2021), konuya ydnelik temel kavramlar1 ve yaklasimlari aktarip, Tiirk
Yiiksekdgretim Alaninin uluslararasilagmasini sirasiyla planlar, politik oncelikler ve strateji belgeleri iizerinden
inceledikten sonra, Akdeniz Universitesi 6zelinde politika 6nerilerini siralamuslardir.

" Antalya, Burdur, Isparta illeri
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Tiirkge yazinda ayrica, uluslararasilasma konusunda genel bir degerlendirme yapan eserler de bulunmaktadir. Ozer
(Ozer, 2017), 2000-2017 doneminde iilkemiz yiiksekdgretim sistemindeki uluslararasilasma siirecini konu alan
calismasinda, sirasiyla yurtdist tanitim fuarlarina katilim destekleri, kalkinma planlarinda yiiksekogretim
sisteminde uluslararasilagsmanin 6nceliklendirilmesi, Tiirkiye Burslar1 ve benzeri imkanlarin varligi, Yunus Emre
Enstitiilerinin  yurt dis1 faaliyetleri gibi faktorlerin uluslararasilagma siirecine katkilarindan bahsederek,
yiiksekogretim kurumlarimin sundugu egitim kademelerinin ve ar-ge potansiyelinin artmasiyla birlikte
uluslararasilagmanin da arttigini tespit etmis; uluslararasi 6grenci sayisinin artmasi i¢in bu iki alanda iyilestirmeler
yapilmasi gerektigini belirtmistir. Arkali Olcay ve Nasir (Arkali Olcay ve Nasir, 2016), 1999-2013 yillar1 arasinda
genel olarak en ¢ok uluslararasi 6grenci alan iilkeleri, 6zellikle de Tiirkiye’yi inceledikleri c¢aligmalarinda,
Tiirkiye nin diger iilkelerden farkli olarak, sinirli sayida iilke ve bdlgeden 6grenci ¢eken iilke profili sergilemek
yerine, diinyanin dort bir yanindan 6grenci ¢eken bir konumda oldugu tespitinde bulunmuslar; Tiirkiye’ye gelen
uluslararast 6grencilerin bolim ve derece bazinda daha ayrintili bir sekilde ele alindigi baskaca galigmalarla
mevcut ¢alismanin tamamlanmasi halinde kapsamli bir uluslararasilagma politikasinin olusturulmasinin miimkiin
olacagini dile getirmislerdir.

Yukaridaki eserlerin her biri ve ayrica sayfa kisit1 dolayisiyla bu ¢caligmaya dahil edilemeyen onlarca eserin tamami
yiiksekogretim kurumlarinin uluslararasilagsmasi konusuna agiklik getiren, Tiirkge yazina 6nemli 6lgiide katkida
bulunan ¢alismalardir. Bununla birlikte, s6zii edilen eserlerin higbiri uluslararasilagsma siirecine Bat1 Akdeniz
(TK61) Bolgesi 6zelinde yaklagsmamuistir. Bu ¢aligma, Tiirkge yazindaki bu eksikligi gidermek iizere kaleme
almmugtir.

Arastirmanin Amaci, Kapsami, Yontemi, Veri Seti

Bu galismanin amaci; Bati Akdeniz Bolgesinde (TR61) yer alan devlet iniversitelerinin uluslararasilasma
yonelimlerinin tespit edilmesi yoluyla, yogunlasmanin yasandigi iilke 6zelinde bolgesel diizeyde bir politika
Onerisi gelistirilmesine katkida bulunmaktir. Aragtirmanin kapsamini sinirlandirmak amaciyla TR61 Bolgesindeki
devlet {iniversiteleri (Akdeniz Universitesi, Alanya Alaaddin Keykubat Universitesi, Siileyman Demirel
Universitesi, Isparta Uygulamali Bilimler Universitesi, Burdur Mehmet Akif Universitesi) ve s6z konusu
iiniversitelerde kayitli bulunan uluslararasi 6grenciler referans almmmistir. Bir diger ifadeyle, gerek vakif
iiniversiteleri gerekse degisim dgrencileri bu ¢aligmanin kapsami diginda birakilmigtir. Arastirma evrenini; genis
anlamda Tirkiye’deki yiiksekogretim kurumlarinda 6grenim goren uluslararasi 6grenciler ile Tiirkiye’ye gelen
Azerbaycan uyruklu 6grenci kesitinin olusturdugunu, dar anlamda ise TR61 Bolgesindeki yiiksekdgretim
kurumlarinda 6grenim goren uluslararast dgrenciler ile bdlgeye gelen Azerbaycan uyruklu 6grenci kesitinin
olusturdugunu sdylemek miimkiindiir. Arasgtirmanin 6rneklemini ise, TR61 Bolgesindeki devlet iiniversitelerinde
Ogrenim goren uluslararasi 6grenciler ile Azerbaycan uyruklu 6grenci kesiti olusturmaktadir.

Bilinecegi iizere, uluslararasi 6grenciler tabiyetinde bulunduklari {ilke disindaki veya her zamanki ikametlerinin
bulundugu tilke disindaki ya da bir 6nceki egitimlerini aldiklari tilke digindaki bir baska iilkeye egitim almak lizere
giden kisilerdir (OECD, 2020; Aykin ve Kahraman, 2021, s. 253). Calismanin 6rneklemini olusturan devlet
iiniversitelerinde Ogrenim goren uluslararasi ogrencilere iliskin veriler, YOK’iin agik erisim sagladig
Yiiksekogretim Bilgi Yonetim Sistemi’nden ¢ekilmistir. Bu baglamda, incelemeye konu iiniversitelerin iznine
bagvurma yikimliiliigii ortadan kalkmis; bir diger ifadeyle, veri derleme konusunda bilimsel yayin etik kurallar
g0z ardi edilmemistir. Saha ¢aligmasi igermemesi sebebiyle, Yiiksekdgretim Bilgi Ydnetim Sistemi’nin sundugu
veri ile sinirli kalmak ¢alismanin baslica kisitint olusturmaktadir.

Bu caligmada, nitel arastirma yontemleri arasinda yer alan karsilagtirmali (kollektif) durum c¢alismasi
kullanilmistir. Durum ¢aligmalari, belirli bir isleyise sahip herhangi bir sistemin ¢alisma sekline ve yonelimine
iligskin agiklamalarda bulunmak {izere verilerin toplanmasini, elde edilen verilerin analiz edilerek yorumlanmasini,
bulgulardan hareketle bir sonuca ulagilmasini iceren metodolojik yaklagimdir (Yildirim ve Simsek, 1999, s. 289;
Chmiliar, 2010, s. 582-583; Aykin ve Kahraman, 2021, s. 847; Aykin ve Kahraman, 2022, baski agamasinda).
Durum calismalari, kanita dayali politika onerileri geligtirmeleri hususunda aragtirmacilara 6nemli bir girdi
saglamaktadir. Bu baglamda calismada, Bati Akdeniz (TR61) Bolgesindeki bes devlet iiniversitesinin
uluslararasilagma durumlarinin karsilagtirilmasini esas alan bir yaklasim sergilenmistir. Uluslararasilagma
yonelimlerinin ve yogunlagsmalarin betimlenmesi, hi¢ kuskusuz, bir sonraki asamada olast bir bolgesel
uluslararasilagma politikasinin ve buna uygun bir uluslararasilagma stratejisinin gelistirilmesi ¢aligsmalarina 151k
tutmasi bakimindan 6nemlidir.

Yukarida da belirtildigi lizere, ¢aligmanin arastirma desenini Bati Akdeniz (TR61) Bolgesinde yer alan devlet
iniversitelerinin uluslararasilasma yonelimleri olusturmaktadir. Bu ¢alisma ile yanit aranan sorular sirasiyla
sunlardir: 1) Tiirkiye ve Batt Akdeniz (TR61) Bolgesinde 6grenim goren uluslararast 6grenci sayist ne kadardir?
2) Incelemeye konu yiiksekdgretim kurumlarimin her birinde yogunlasmanmin izlendigi iilke hangisidir? 3)
Yogunlasmanin yasandigi iilke ile genel olarak siyasi, ekonomik ve Kkiiltiirel iliskiler ne diizeydedir? 4)
Yogunlagsmanin yasandigi iilke nezdinde Bati Akdeniz (TR61) Bolgesindeki devlet iiniversitelerinin konumu
nedir? Bu sorular ekseninde elde edilen bulgular bilimsel etik kurallarina uygun olarak raporlanarak, gelecekteki
calismalarda nelere odaklanilmasi gerektigini ortaya koymak iizere kullanilacaktir.
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ULUSLARARASI OGRENCILER: Yillar itibariyle Tiirkiye Genelinde, Bati Akdeniz (TR61) Bolgesi
Ozelinde ve Kurumsal Bazda Dagihm

Grafik 1’de yillar itibariyle Tiirkiye’de 6grenim goéren uluslararasi dgrencilerin vakif ve devlet iiniversiteleri
bazinda dagilimi verilmistir. Buna gore, 2020-2021 akademik doneminde 173 bin 151 devlet {iniversitelerinde, 50
bin 897 vakif {iniversitelerinde olmak iizere toplam 224 bin 48 uluslararas1 6grenci egitim-6gretim hayatina
iilkemizde devam etmistir. Bu rakam, 2013-2014 akademik doneminde 47 bin 786 olarak kayitlara gecen
uluslararas1 6grenci sayisi ile kiyaslandiginda mutlak olarak 176 bin 262 kisilik bir artiga isaret etmektedir. Yeni
YOK tarafindan 2017 yilinda tamimlanan hedef odakli uluslararasilasma stratejisi (YOK Yiiksekogretimde
Uluslararasilagma Strateji Belgesi, 2017) s6z konusu artisin arkasindaki itici giicii olusturmaktadir. Nitekim, YOK
geemis donem bagkani Prof. Dr. Yekta Sara¢’in ifadesiyle, 2014 yilinda 48 bin olan iilkemizdeki uluslararasi
Ogrenci sayist 2018'de iki buguk kati artarak 125 bine yilikselmis ve Tiirkiye diinyada en ¢ok uluslararasi 6grenci
ceken ilk 10 iilke arasinda yer almistir (YOK, 2022).

Grafik 1: Villar itibariyle Tiirkiye'de Ogrenim Géren Uluslararasi
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Kaynak: Yiiksekogretim Kurulu, Yiiksekdgretim Bilgi Yonetim Sistemi (2022)

Grafik 2’de yillar itibariyle Bati Akdeniz (TR61) Bolgesinde 6grenim goren uluslararast 6grencilerin vakif ve
devlet tiniversiteleri bazinda dagilimi verilmistir. Buna gore, 2013-2014 akademik doneminde 1.119 olan TR61
bolgesindeki toplam uluslararasi 6grenci sayist katlanarak artarak 2020-2021 akademik déneminde 7 bin 377’ye
ulagsmistir. S6z konusu donemde Tirkiye’yi tercih eden uluslararast 6grencilerin yaklasik %3,29’u TR61
bolgesinde O6grenim gormekte olup, bu oOgrencilerin 6.737°si devlet iniversitelerinde, 640’1 ise vakif
tiniversitelerinde 6grenim hayatlarina devam etmiglerdir. TR61 bdlgesindeki vakif {iniversitelerinin 2017-2018
akademik doneminden itibaren tabloda yerlerini almaya basladiklari izlenmektedir. Vakif {iniversitelerinin de
kendi Olceginde yillar itibariyle uluslararast 6grenci sayilarinda sistematik bir artig yakaladigini sdylemek
miimkiindiir. Bununla birlikte, 2020-2021 akademik doneminde TR61 bolgesine gelen uluslararasi 6grencilerin
%90’indan fazlas1 devlet iiniversitelerinde kayitli bulunmaktadir. Bu nedenledir ki, ¢alismanin ilerleyen
boliimlerinde TR61 bdlgesindeki vakif iiniversiteleri bir kenara birakilarak devlet iiniversiteleri daha ayrintili
olarak incelenecektir.
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Grafik 2: Yillar itibariyle Bati Akdeniz (TR61) Bélgesinde Ogrenim Géren
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Kaynak: Yiiksekogretim Kurulu, Yiiksekdgretim Bilgi Yonetim Sistemi (2022).

Grafik 3’de Bati Akdeniz (TR61) Bolgesinde 6grenim goren uluslararasi 6grencilerin 2013-2014 akademik
doneminden baslayarak yillar itibariyle devlet liniversiteleri bazinda dagilimi gosterilmektedir. Yiiksekogretim
Bilgi Yonetim Sisteminden ¢ekilen verilere gore; incelemeye konu donemde en ¢ok uluslararast dgrenci ¢ceken
yiiksekdgretim kurumlar1 Antalya’da yer alan Akdeniz Universitesi ile Isparta’da bulunan Siileyman Demirel
Universitesi’dir. 2013-2014 akademik déneminde Akdeniz Universitesi 197 uluslararas1 6grenciye kapilarim
acarken, aym dénemde Siileyman Demirel Universitesi 922 uluslararas1 6grenciye ev sahipligi yapmistir. 2017-
2018 akademik déneminden baslayarak liderlik yarisi Akdeniz Universitesi lehine donmiistiir. 2020-2021
akademik doneminde 2 bin 549 uluslararas1 dgrenci Akdeniz Universitesi’nin degisik programlarinda egitim-
dgretim hayatlarina devam ederken, Siileyman Demirel Universitesi’nde bu say1 1.855 olarak gergeklesmistir.
Akdeniz Universitesi’nde 6grenim goren uluslararas1 dgrenci sayisimin sistematik olarak arttig1; buna karsin
Siileyman Demirel Universitesi'ne gelen dgrenci sayisimin 2010’larin sonuna dogru dalgalanma yasamakla
birlikte, 2020-2021 akademik déneminde hizla toparlandig: dikkatlerden kagmamaktadir.

Akdeniz Universitesi’ne bagli iken 2006 yilindan itibaren bagimsiz yiiksekdgretim kurumu olarak faaliyetlerini
siirdiirmeye baslayan Burdur Mehmet Akif Ersoy Universitesi’nde 6grenim goren uluslararasi dgrencilere iliskin
veriler 2018-2019 akademik doneminde baglamaktadir. S6z konusu donemde 323 uluslararasi 6grenciye kapilarini
acan Mehmet Akif Ersoy Universitesi, 2020-2021 akademik doneminde 900 uluslararasi 6grenciye ev sahipligi
yapmustir. Bu rakam Mehmet Akif Ersoy Universitesi'ni devlet iiniversiteleri arasinda {i¢iincii siraya
yerlestirmistir. Akdeniz Universitesi’ne bagh iken bagimsiz bir yiiksekogretim kurumu olarak 2015 yilinda
yeniden yapilandirilan Alanya Alaaddin Keykubat Universitesi, 2016-2017 akademik déneminde 168 grenciye
kapilarim agmistir. 2020-2021 akademik déneminde Alanya Alaaddin Keykubat Universitesi’nde dgrenim géren
uluslararasi 6grenci sayist 751°e ulagmis olup, bu rakam s6zii edilen iiniversiteyi bes devlet {iniversitesi arasinda
dordiincii siraya yerlestirmistir. Siileyman Demirel Universitesi’ne bagli iken bagimsiz bir yiiksekdgretim kurumu
olarak 2018 yilinda yeniden yapilandirilan Isparta Uygulamali Bilimler Universitesi’nin 2018-2019 akademik
doneminde 358 uluslararas1 6grenci ile tabloda yerini aldigi, 2020-2021 akademik déneminde ise bu rakamin 682
kisiye ulastig1, boylelikle bolgedeki devlet iiniversiteleri arasinda besinci siraya yerlestigi goriilmektedir.
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Grafik 3: Yillar itibariyle Bati Akdeniz (TR61) Bélgesinde Ogrenim Géren
Uluslararasi Ogrencilerin Devlet Universiteleri Bazinda Dagilimi
3000
2549
2500
2000
1621
1500 1470 145
1243 128
1000 922
500
19 68
000 000 000
0
2013-2014 2014-2015 2015-2016 2016-2017 2017-2018 2018-2019 2019-2020 2020-2021
mAKD mSDU wALKU = MAKU mISUBU

Kaynak: Yiiksekogretim Kurulu, Yiiksekdgretim Bilgi Yo6netim Sistemi (2022).

ULUSLARARASILASMADAKI YOGUNLASMA: 2020-2021 Akademik Doneminde Bat1 Akdeniz (TR61)
Bolgesindeki Devlet Universitelerine En Cok Ogrenci Gonderen Ik Bes Ulke

Akdeniz Universitesi, 20.07.1982 tarih ve 17760 sayili Resmi Gazete’de yayimlanan 41 sayili Kanun Hiikmiinde
Kararname ile Bati Akdeniz Bolgesindeki diger yiiksekdgretim kurumlarini da kapsayacak sekilde Antalya’da
kurulmustur. Akdeniz Universitesi, Isparta’daki birimlerini 1992 yilinda Siileyman Demirel Universitesine;
Burdur’daki birimlerini 2006 yilinda Mehmet Akif Ersoy Universitesi’ne; Alanya’daki birimlerini ise 2015 y1linda
Alanya Alaaddin Keykubat Universitesi’ne devretmistir. Tablo-1’de Akdeniz Universitesi’nde kayitl uluslararast
ogrencilerin milliyet bazinda dagilimi gosterilmektedir. Buna gore; Bati Akdeniz (TR61) Bolgesindeki devlet
{iniversiteleri arasinda Akdeniz Universitesi aldigi uluslararasi dgrenci sayisi itibariyle lider konumdadir.
Yiiksekdgretim Bilgi Yonetim Sistemi kayitlarina gore, 2020-2021 akademik déneminde 105 iilkeden toplam 2
bin 549 uluslararasi 6grenci Akdeniz Universitesi’nin degisik programlarina kaydolmustur. Akdeniz
Universitesi’nde 6grenim goren 655 6grenci ile aldig1 toplam uluslararasi dgrenci icerisinde %25,69’luk dilimi
olusturan Azerbaycan Cumbhuriyeti yogunlasmanin yasandig: iilkeler listesinde birinci sirada, 242 6grenci ile
%9,49’luk dilimi olusturan iran islam Cumhuriyeti ikinci sirada, 236 dgrenci ile %9,25’lik dilimi olusturan Suriye
Arap Cumbhuriyeti ii¢iincii sirada, 148 6grenci ile %5,80’lik dilimi olusturan Rusya Federasyonu dordiincii sirada,
141 ogrenci ile %5,53’likk dilimi olusturan Tiirkmenistan besinci sirada yer almaktadir. Bunlardan Azerbaycan
Cumbhuriyeti, iran Islam Cumhuriyeti ve Rusya Federasyonu YOK ’iin tanimladig1 hedef/odak iilke listesinde yer
almaktadir.

Gecemisi, 21 Subat 1976°da 1418 sayili Kanun ile kurulan Isparta Devlet Mimarlik ve Mithendislik Akademisi’ne
kadar gotiiriilebilen Siileyman Demirel Universitesi, 11.07.1992 tarih ve 21281 sayili Resmi Gazete’de
yayimlanan 3837 sayili Kanun ile kurulmustur. Ek-2’de Siileyman Demirel Universitesi’nde kayitl uluslararast
ogrencilerin milliyet bazinda dagilimi gosterilmektedir. Buna gore; Bati Akdeniz (TR61) Bolgesindeki devlet
{iniversiteleri arasinda Siileyman Demirel Universitesi aldig1 uluslararast dgrenci sayist itibariyle ikinci en iyi
durumundadir. Yiiksekogretim Bilgi Yonetim Sistemi kayitlarina gore, 2020-2021 akademik doneminde 81
iilkeden toplam 1.855 uluslararasi ogrenci Siileyman Demirel Universitesi’nin degisik programlarina
kaydolmustur. Siileyman Demirel Universitesi'nde dgrenim géren 491 uluslararasi dgrenci ile aldigi toplam
uluslararas1 6grenci igerisinde %26,46’lik dilimi olusturan Tiirkmenistan yogunlasmanin yasandigi iilkeler
listesinde birinci sirada, 332 6grenci ile %17,89’luk dilimi olusturan Suriye Arap Cumhuriyeti ikinci sirada, 292
ogrenci ile %15,74’likk dilimi olusturan Azerbaycan Cumhuriyeti iiglincii sirada, 101 6grenci ile %5,44 ik dilimi
olusturan Afgan Islam Cumhuriyeti dordiincii sirada, 78 dgrenci ile %4,20°lik dilimi olusturan Irak Cumhuriyeti
besinci sirada yer almaktadir. Bunlardan Azerbaycan Cumhuriyeti ile Afgan Islam Cumhuriyeti YOK iin
tanimladig1 hedef/odak iilke listesinde yer almaktadir.
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Gegmisi, 1965 yilinda kurulan Burdur Kiz Ogretmen Okulu’na dayanan Mehmet Akif Ersoy Universitesi
01.03.2006 tarih ve 5467 sayili Kanun ile kurulmustur. Ek-3’de Mehmet Akif Ersoy Universitesi’nde kayith
uluslararasi 6grencilerin milliyet bazinda dagilimi gosterilmektedir. Buna gore; Bat1 Akdeniz (TR61) Bdlgesindeki
devlet {iniversiteleri arasinda Mehmet Akif Ersoy Universitesi aldig1 uluslararasi 6grenci saysi itibariyle iiiincii
sirada yer almaktadir. Yiiksekdgretim Bilgi Yonetim Sistemi kayitlarina gore, 2020-2021 akademik doneminde
38 iilkeden toplam 900 uluslararasi &grenci Mehmet Akif Ersoy Universitesi’nin degisik programlarina
kaydolmustur. Mehmet Akif Ersoy Universitesi’nde dgrenim goren 295 uluslararasi 6grenci ile aldig1 toplam
uluslararas1 6grenci icerisinde %32,77°lik dilimi olusturan Suriye Arap Cumhuriyeti yogunlagmanin yasandigi
iilkeler listesinde birinci sirada, 211 6grenci ile %23,44’liikk dilimi olusturan Azerbaycan Cumhuriyeti ikinci sirada,
183 dgrenci ile %20,331ik dilimi olusturan Tiirkmenistan ti¢iincii sirada, 46 6grenci ile %5,11°1ik dilimi olusturan
Nijer Cumhuriyeti dérdiincii sirada, 31 6grenci ile %3,44°liik dilimi olusturan Afgan Islam Cumhuriyeti besinci
sirada yer almaktadir. Bunlardan Azerbaycan Cumhuriyeti, Afgan Islam Cumhuriyeti YOK’iin tanimladig1
hedef/odak iilke listesinde yer almaktadir.

Alaaddin Keykubat Universitesi, Akdeniz Universitesi’ne bagl iken 23 Nisan 2015 tarihli Resmi Gazete'de
yayinlanan 6640 sayili “Yiiksekogretim Kurumlari Teskilati Kanunu ile Bazi Kanun ve Kanun Hiikmiinde
Kararnamelerde Degisiklik Yapilmasina Dair Kanun” uyarinca, 2809 sayili Kanuna eklenen “Ek Madde 161~
geregince Antalya’nin Alanya ilgesinde kurulmustur. Ek-4’de Alanya Alaaddin Keykubat Universitesi’nde kayith
uluslararasi 6grencilerin milliyet bazinda dagilimi gosterilmektedir. Buna gore; Bat1 Akdeniz (TR61) Bdlgesindeki
devlet iiniversiteleri arasinda Alanya Alaaddin Keykubat Universitesi aldig1 uluslararas1 6grenci says1 itibariyle
dordiincii sirada yer almaktadir. Yiiksekogretim Bilgi Yonetim Sistemi kayitlarina gore, 2020-2021 akademik
doneminde 60 iilkeden toplam 751 uluslararas1 dgrenci Alanya Alaaddin Keykubat Universitesi’nin degisik
programlarina kaydolmustur. Alanya Alaaddin Keykubat Universitesi’nde grenim géren 178 uluslararas1 dgrenci
ile aldig1 toplam uluslararasi O6grenci igerisinde %23,70’lik dilimi olusturan Suriye Arap Cumbhuriyeti
yogunlagmanin yagandigi {ilkeler listesinde birinci sirada, 110 6grenci ile %14,64’liik dilimi olusturan Azerbaycan
Cumhuriyeti ikinci sirada, 98 6grenci ile %13,04’liik dilimi olusturan Tiirkmenistan {iglincii sirada, 67 6grenci ile
%8,92°lik dilimi olusturan Iran Islam Cumhuriyeti dordiincii sirada, 24 6grenci ile %3,19’luk dilimi olusturan
Misir Arap Cumbhuriyeti besinci sirada yer almaktadir. Bunlardan Azerbaycan Cumhuriyeti, Iran Islam
Cumbhuriyeti ve Misir Arap Cumhuriyeti YOK ’iin tamimladig1 hedef/odak iilke listesinde yer almaktadir.
Siileyman Demirel Universitesi’ne bagli iken 09.05.2018 tarih ve 7141 sayili Kanun ile Isparta Uygulamali
Bilimler Universitesi adiyla yeni bir {iniversite kurulmustur. Ek-5de Isparta Uygulamali Bilimler Universitesi’nde
kayitlt uluslararasi1 6grencilerin milliyet bazinda dagilimi gosterilmektedir. Buna gore; Bati Akdeniz (TR61)
Bolgesindeki devlet iiniversiteleri arasinda Isparta Uygulamali Bilimler Universitesi aldig1 uluslararas1 dgrenci
sayisl itibariyle besinci sirada yer almaktadir. Yiiksekogretim Bilgi Yonetim Sistemi kayitlarina gore, 2020-2021
akademik déneminde 48 iilkeden toplam 682 uluslararas1 6grenci Isparta Uygulamali Bilimler Universitesi’nin
degisik programlarina kaydolmustur. Isparta Uygulamali Bilimler Universitesi’nde 6grenim géren 224 uluslararasi
ogrenci ile aldig1 toplam uluslararasi 6grenci igerisinde %32,84’liik dilimi olusturan Tiirkmenistan yogunlasmanin
yasandigi iilkeler listesinde birinci sirada, 186 dgrenci ile %27,27°lik dilimi olusturan Suriye Arap Cumhuriyeti
ikinci sirada, 51 &grenci ile %7,47°1lik dilimi olusturan Yemen Cumhuriyeti iigiincii sirada, 45 &grenci ile
9%6,59’luk dilimi olusturan Somali Federal Cumhuriyeti dordiincii sirada, 37 6grenci ile %5,42°1ik dilimi olusturan
Azerbaycan Cumhuriyeti besinci sirada yer almaktadir. Bunlardan Azerbaycan Cumhuriyeti YOK ’iin tanimladig
hedef/odak iilke listesinde yer almaktadir. Kolayca anlasilacagi ilizere, Azerbaycan Cumhuriyeti’nde gelen
uluslararasi 6grenciler incelemeye konu beg liniversitenin ortak paydasini olusturmaktadir.

Kisacasi, TR61 bolgesindeki bes devlet {iniversitesi 2020-2021 akademik déneminde toplam 6 bin 737 uluslararasi
Ogrenciye kapilarin1 agmustir. Bu {iniversiteler, hizmet verdikleri uluslararas1 6grenci profili baglaminda kendi
aralarinda bazi farkliliklar gostermektedir. S6z konusu iniversitelerin kurumsal yapilari, uluslararasilasma
stratejileri, uluslararasi 6grencileri kabul siirecleri bu farkliligin temel kaynagini olusturmaktadir. Tiim farkliliklara
ragmen, Azerbaycan Cumhuriyeti’nden gelen 6grenciler tiim bu tiniversitelerin ortak paydasini olusturmaktadir.
Nitekim, egitim-6gretim igin TR61 bolgesini tercih eden uluslararasi dgrenciler arasinda 1.305 6grenci ile
Azerbaycan Cumbhuriyeti birinci sirada, 1.137 6grenci ile Tiirkmenistan ikinci sirada, 1.227 dgrenci ile Suriye
Arap Cumhuriyeti iigiincii sirada yer almaktadir. S6z konusu iilkelerden sadece Azerbaycan Cumhuriyeti YOK ’iin
Uluslararasilagma Strateji Belgesinde siralanan hedef/odak iilkeler listesinde bulunmaktadir. Dolayisiyla, hedef
odakli uluslararasilagsma yaklasimi ¢ercevesinde Azerbaycan 6zelinde derinlemesine bir incelemenin yapilmast
dogru bir yaklagim gibi goriinmektedir.
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Tablo 1: Akdeniz Universitesi’nde Kayith Uluslararasi Ogrencilerin Milliyet Bazinda Dagilim, 2020-2021 Akademik Dénemi

Sira No Ulke Ogrenci Sayisi Ulke Ogrenci Sayisi

1 AFGANISTAN ISLAM CUMHURIYETI 130 | KIRGIZ CUMHURIYETI 49
2 ALMANYA FEDERAL CUMHURIYETI 93 | KOLOMBIYA CUMHURIYETI 3
3 AMERIKA BIRLESIK DEVLETLERI 13 | KOMORLAR BIRLIGI 6
4 ARNAVUTLUK CUMHURIYETI 10 | KONGO CUMHURIYETI 4
5 AVUSTRALYA 2 | KONGO DEMOKRATIK CUMHURIYETI 5
6 AVUSTURYA CUMHURIYETI 16 | KORE CUMHURIYETI 1
7 AZERBAYCAN CUMHURIYETI 655 | KOSOVA CUMHURIYETI 11
8 BAHREYN KRALLIGI 1 | KUZEY KIBRIS TURK CUMHURIYETI 16
9 BANGLADES HALK CUMHURIYETI 5 | LETONYA CUMHURIYETI 2
10 BELARUS CUMHURIYETI 3 | LIBERYA CUMHURIYETI 1
1 BELCIKA KRALLIGI 6 | LIBYA DEVLETI 3
12 BENIN CUMHURIYETI 9 | LUBNAN CUMHURIYETI 2
13 BILINMEYEN 1 | MADAGASKAR CUMHURIYETI 3
14 BIRLESIK ARAP EMIRLIKLERI I | MAKEDONYA CUMHURIYETI 3
15 BOLIVARCI VENEZUELA CUMHURIYETI 1 | MALAVI CUMHURIYETI 2
16 BOSNA HERSEK 1 | MALI CUMHURIYETI 5
17 BULGARISTAN CUMHURIYETI 93 | MISIR ARAP CUMHURIYETI 20
18 BURKINA FASO 4 | MOGOLISTAN 4
19 BURUNDI CUMHURIYETI 1 | MOLDOVA CUMHURIYETI 16
20 BUYUK BRITANYA VE KUZEY IRLANDA

BIRLESIK KRALLIGI 5 | MORITANYA iSLAM CUMHURIYETI 1
21 CEZAYIR DEMOKRATIK HALK CUMHURIYETI 9 | NIJER CUMHURIYETI 2
22 CIBUTI CUMHURIYETI 1 | NIJERYA FEDERAL CUMHURIYETI 4
23 CAD CUMHURIYETI 12 | NORVEC KRALLIGI 2
24 CIN HALK CUMHURIYETI 21 | ORTA AFRIKA CUMHURIYETI 4
25 DANIMARKA KRALLIGI 3 | OZBEKISTAN CUMHURIYETI 44
26 DOMINIK CUMHURIYETI 1 | PAKISTAN ISLAM CUMHURIYETI 11
27 ENDONEZYA CUMHURIYETI 10 | ROMANYA 2
28 ETIYOPYA FEDERAL DEMOKRATIK

CUMHURIYETI 9 | RUANDA CUMHURIYETI 6
29 FAS KRALLIGI 13 | RUSYA FED. / CECEN CUM. 1
30 FILDISI SAHILI CUMHURIYETI 2 | RUSYA FEDERASYONU 148
31 FILIPINLER CUMHURIYETI 3 | SIRBISTAN CUMHURIYETI 4
32 FILISTIN DEVLETI 20 | SIERRA LEONE CUMHURIYETI 1
33 FRANSA CUMHURIYETI 9 | SLOVAK CUMHURIYETI 2
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34 GABON CUMHURIYETI 2 | SOMALI FEDERAL CUMHURIYETI 18
35 SRI LANKA DEMOKRATIK SOSYALIST

GAMBIYA CUMHURIYETI 1 | CUMHURIYETI 1
36 GANA CUMHURIYETI 1 | SUDAN CUMHURIYETI 6
37 GINE CUMHURIYETI 7 | SURTYE ARAP CUMHURIYETI 236
38 GINE-BISSAU CUMHURIYETI 1 | SUUDI ARABISTAN KRALLIGI 5
39 GUNEY SUDAN CUMHURIYETI 3 | TACIKISTAN CUMHURIYETI 9
40 GURCISTAN CUMHURIYETI 18 | TANZANYA BIRLESIK CUMHURIYETI 4
41 HOLLANDA KRALLIGI 27 | TAYLAND KRALLIGI 4
42 IRAK CUMHURIYETI 36 | TOGO CUMHURIYETI 3
43 IRAN ISLAM CUMHURIYETI 242 | TUNUS CUMHURIYETI 9
44 ISRAIL DEVLETI 1 | TURKMENISTAN 141
45 ISVEC KRALLIGI 2 | UGANDA CUMHURIYETI 6
46 ISVICRE KONFEDERASYONU 6 | UKRAYNA 36
47 ITALYA CUMHURIYETI 2 | URDUN HASIMI KRALLIGI 12
43 KAMBOCYA KRALLIGI 1 | VIETNAM SOSYALIST CUMHURIYETI 1
49 KAMERUN CUMHURIYETI 5 | YEMEN CUMHURIYETI 13
50 KANADA 1 | YUNANISTAN CUMHURIYETI 5
51 KARADAG 5 | ZAMBIYA CUMHURIYETI 3
52 KAZAKISTAN CUMHURIYETI 122 | ZIMBABVE CUMHURIYETI 1
53 KENYA CUMHURIYETI 2

TOPLAM: 2.549

Kaynak: Yiiksekogretim Kurulu, Yiiksekdgretim Bilgi Yonetim Sistemi (2022).

Tablo 2: Siileyman Demirel Universitesi’nde Kayith Uluslararasi Ogrencilerin Milliyet Bazinda Dagilimi, 2020-2021 Akademik Dénemi

Sira No Ulke Ogrenci Sayisi Ulke Ogrenci Sayisi
1 AFGANISTAN ISLAM CUMHURIYETI 101 | KONGO CUMHURIYETI 4
2 ALMANYA FEDERAL CUMHURIYETI 37 | KONGO DEMOKRATIK CUMHURIYETI 1
3 AMERIKA BIRLESIK DEVLETLERI I | KOSOVA CUMHURIYETI 3
4 ARNAVUTLUK CUMHURIYETI 2 | KUZEY KIBRIS TURK CUMHURIYETI 8
5 AVUSTURYA CUMHURIYETI 7 | LIBERYA CUMHURIYETI 1
6 AZERBAYCAN CUMHURIYETI 292 | LIBYA DEVLETI 6
7 BAHAMALAR 1 | MADAGASKAR CUMHURIYETI 2
8 BANGLADES HALK CUMHURIYETI 13 | MAKEDONYA CUMHURIYETI 1
9 BULGARISTAN CUMHURIYETI 17 | MALAVI CUMHURIYETI 1
10 BURKINA FASO 1 | MALEZYA 1
11 BURUNDI CUMHURIYETI 1 | MALI CUMHURIYETI 2
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12 CEZAYIR DEMOKRATIK HALK CUMHURIYETI 2 | MISIR ARAP CUMHURIYETI 32
13 CIBUTI CUMHURIYETI 1 | MOGOLISTAN 6
14 CAD CUMHURIYETI 5 | MOLDOVA CUMHURIYETI 1
15 CIN HALK CUMHURIYETI 12 | MORITANYA ISLAM CUMHURIYETI 3
16 NEPAL FEDERAL DEMOKRATIK

ENDONEZYA CUMHURIYETI 70 | CUMHURIYETI 1

17

ETIYOPYA FEDERAL DEMOKRATIK

CUMHURIYET] NIJER CUMHURIYETI
18 FAS KRALLIGI NIJERYA FEDERAL CUMHURIYETI
19 FILDISI SAHILI CUMHURIYETI ORTA AFRIKA CUMHURIYETI

7 5

5 4

3 4
20 FILIPINLER CUMHURIYETI 3 | GZBEKISTAN CUMHURIYETI 25
21 FILISTIN DEVLETI 23 | PAKISTAN iSLAM CUMHURIYETI 6
22 FRANSA CUMHURIYETI 2 | POLONYA CUMHURIYETI 1
23 GAMBIYA CUMHURIYETI 2 | ROMANYA 1
24 GANA CUMHURIYETI 6 | RUANDA CUMHURIYETI 3
25 GINE CUMHURIYETI 2 | RUSYA FEDERASYONU 6
26 GINE-BISSAU CUMHURIYETI 2 | SIRBISTAN CUMHURIYETI 2
27 GUNEY SUDAN CUMHURIYETI 5 | SOMALI FEDERAL CUMHURIYETI 27
28 GURCISTAN CUMHURIYETI 4 | SUDAN CUMHURIYETI 6
29 HAITi CUMHURIYETI 2 | SURIYE ARAP CUMHURIYETI 332
30 HINDISTAN CUMHURIYETI 1 | SUUDI ARABISTAN KRALLIGI 1
31 HOLLANDA KRALLIGI 3 | TACIKISTAN CUMHURIYETI 4
32 IRAK CUMHURIYETI 78 | TANZANYA BIRLESIK CUMHURIYETI 4
33 IRAN ISLAM CUMHURIYETI 44 | TUNUS CUMHURIYETI 2
34 ISVICRE KONFEDERASYONU 1 | TURKMENISTAN 491
35 KAMERUN CUMHURIYETI 3 | UKRAYNA 5
36 KANADA 1 | URDUN HASIMI KRALLIGI 12
37 KARADAG 2 | YEMEN CUMHURIYETI 35
38 KAZAKISTAN CUMHURIYETI 22 | YUNANISTAN CUMHURIYETI 3
39 KENYA CUMHURIYETI 4 | ZAMBIYA CUMHURIYETI 2
40 KIRGIZ CUMHURIYETI 10 | ZIMBABVE CUMHURIYETI 2
41 KOMORLAR BIRLIGI 1

TOPLAM: 1.855

Kaynak: Yiiksekogretim Kurulu, Yiiksekdgretim Bilgi Yonetim Sistemi (2022).

Tablo 3: Mehmet Akif Ersoy Universitesi’nde Kayith Uluslararasi Ogrencilerin Milliyet Bazinda Dagilim, 2020-2021 Akademik Dénemi
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Sira No Sira No Sira No Sira No Sira No

1 AFGANISTAN ISLAM CUMHURIYETI 31 | KIRGIZ CUMHURIYETI 1
2 ALMANYA FEDERAL CUMHURIYETI 11 | KONGO CUMHURIYETI 1
3 ARNAVUTLUK CUMHURIYETI 2 | MADAGASKAR CUMHURIYETI 1
4 AVUSTRALYA 2 | MISIR ARAP CUMHURIYETI 11
5 AVUSTURYA CUMHURIYETI 1 | NIJER CUMHURIYETI 1
6 AZERBAYCAN CUMHURIYETI 211 | NIJERYA FEDERAL CUMHURIYETI 46
7 BENIN CUMHURIYETI 1 | ORTA AFRIKA CUMHURIYETI 1
8 BULGARISTAN CUMHURIYETI 4 | OZBEKISTAN CUMHURIYETI 8
9 CIBUTI CUMHURIYETI 1 | PAKISTAN ISLAM CUMHURIYETI 1
10 CIN HALK CUMHURIYETI 3 | RUSYA FEDERASYONU 2
11 FAS KRALLIGI 1 | SIRBISTAN CUMHURIYETI 1
12 FILDISI SAHILI CUMHURIYETI 3 | SOMALI FEDERAL CUMHURIYETI 18
13 FILISTIN DEVLETI 1 | SURIYE ARAP CUMHURIYETI 295
14 HOLLANDA KRALLIGI 1 | SUUDI ARABISTAN KRALLIGI 1
15 IRAK CUMHURIYETI 4 | TURKMENISTAN 183
16 IRAN ISLAM CUMHURIYETI 15 | URDUN HASIMI KRALLIGI 1
17 ISVICRE KONFEDERASYONU 1 | YEMEN CUMHURIYETI 16
18 KAMERUN CUMHURIYETI 2 | YUNANISTAN CUMHURIYETI 1
19 KAZAKISTAN CUMHURIYETI 13 | ZAMBIYA CUMHURIYETI 3

TOPLAM: 900

Kaynak: Yiiksekogretim Kurulu, Yiiksekdgretim Bilgi Yonetim Sistemi (2022).

Tablo 4: Alanya Alaaddin Keykubat Universitesi’nde Kayith Uluslararas: Ogrencilerin Milliyet Bazinda Dagilimi, 2020-2021 Akademik Dénemi

Sira No Ulke Ogrenci Sayisi Ulke Ogrenci Sayisi
1 AFGANISTAN ISLAM CUMHURIYETI 22 | KUZEY KIBRIS TURK CUMHURIYETI 1
2 ALMANYA FEDERAL CUMHURIYETI 10 | LIBYA DEVLETI 5
3 AMERIKA BIRLESIK DEVLETLERI 1 | LUBNAN CUMHURIYETI 10
4 AVUSTURYA CUMHURIYETI 1 | MADAGASKAR CUMHURIYETI 3
5 AZERBAYCAN CUMHURIYETI 110 | MALI CUMHURIYETI 1
6 BELARUS CUMHURIYETI 2 | MISIR ARAP CUMHURIYETI 24
7 BOSNA HERSEK 1 | MOGOLISTAN 1
8 BULGARISTAN CUMHURIYETI 4 | NIJERYA FEDERAL CUMHURIYETI 1
9 BURKINA FASO 3 | OZBEKISTAN CUMHURIYETI 16
10 CEZAYIR DEMOKRATIK HALK CUMHURIYETI 2 | PAKISTAN ISLAM CUMHURIYETI 3
11 CIBUTI CUMHURIYETI 2 | POLONYA CUMHURIYETI 1
12 CAD CUMHURIYETI 1 | ROMANYA 1
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13 CIN HALK CUMHURIYETI 3 | RUSYA FEDERASYONU 26
14 DANIMARKA KRALLIGI 1 | SENEGAL CUMHURIYETI 1
15 ENDONEZYA CUMHURIYETI 1 | SIERRA LEONE CUMHURIYETI 1
16 FAS KRALLIGI 3 | SLOVAK CUMHURIYETI 1
17 FILISTIN DEVLETI 9 | SOMALI FEDERAL CUMHURIYETI 12
18 FRANSA CUMHURIYETI 1 | SURIYE ARAP CUMHURIYETI 178
19 GINE CUMHURIYETI 1 | SUUDI ARABISTAN KRALLIGI 1
20 GURCISTAN CUMHURIYETI 1 | TACIKISTAN CUMHURIYETI 1
21 HAITI CUMHURIYETI 1 | TANZANYA BIRLESIK CUMHURIYETI 1
22 HOLLANDA KRALLIGI 1 | TUNUS CUMHURIYETI 1
23 IRAK CUMHURIYETI 22 | TURKMENISTAN 98
24 IRAN ISLAM CUMHURIYETI 67 | UKRAYNA 3
25 KAMBOCYA KRALLIGI 1 | URDUN HASIMI KRALLIGI 22
26 KAMERUN CUMHURIYETI 5 | YEMEN CUMHURIYETI 22
27 KAZAKISTAN CUMHURIYETI 23 | YUNANISTAN CUMHURIYETI 1
28 KIRGIZ CUMHURIYETI 5 | ZAIRE 3
29 KOMORLAR BIRLIGI 2 | ZAMBIYA CUMHURIYETI 1
30 KONGO DEMOKRATIK CUMHURIYETI 4 | ZIMBABVE CUMHURIYETI 1
TOPLAM: 751
Kaynak: Yiiksekogretim Kurulu, Yiiksekdgretim Bilgi Yonetim Sistemi (2022).
Tablo 5: Isparta Uygulamah Bilimler Universitesi’nde Kayith Uluslararasi Ogrencilerin Milliyet Bazinda Dagilimi, 2020-2021 Akademik Dénemi
Sira No Ulke Ogrenci Sayisi Ulke Ogrenci Sayisi

1 AFGANISTAN ISLAM CUMHURIYETI 21 | KAMERUN CUMHURIYETI 3
2 ALMANYA FEDERAL CUMHURIYETI 6 | KAZAKISTAN CUMHURIYETI 17
3 AVUSTURYA CUMHURIYETI 1 | KENYA CUMHURIYETI 3
4 AZERBAYCAN CUMHURIYETI 37 | KIRGIZ CUMHURIYETI 1
5 BANGLADES HALK CUMHURIYETI 8 | LIBERYA CUMHURIYETI 2
6 BENIN CUMHURIYETI 1 | LUBNAN CUMHURIYETI 1
7 BULGARISTAN CUMHURIYETI 1 | MALEZYA 1
8 BUYUK BRITANYA VE KUZEY IRLANDA

BIRLESIK KRALLIGI 1 | MISIR ARAP CUMHURIYETI 8
9 CIBUTI CUMHURIYETI 1 | MOZAMBIK CUMHURIYETI 1
10 CAD CUMHURIYETI 3 | NIJERYA FEDERAL CUMHURIYETI 2
11 ENDONEZYA CUMHURIYETI 15 | OZBEKISTAN CUMHURIYETI 2
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12 ETIYOPYA FEDERAL DEMOKRATIK
CUMHURIYET] 2 | PAKISTAN [SLAM CUMHURIYETI] 1
13 FAS KRALLIGI 3 | RUANDA CUMHURIYETI 4
14 FILDISI SAHILI CUMHURIYETI 1 | RUSYA FEDERASYONU 2
15 FILISTIN DEVLETI 5 | SOMALI FEDERAL CUMHURIYETI 45
16 FRANSA CUMHURIYETI 1 | SUDAN CUMHURIYETI 2
17 GANA CUMHURIYETI 1 | SURTYE ARAP CUMHURIYETI 186
18 GINE CUMHURIYETI 1 | TUNUS CUMHURIYETI 1
19 GUNEY SUDAN CUMHURIYETI 1 | TURKMENISTAN 224
20 HOLLANDA KRALLIGI 1 | UKRAYNA 1
21 IRAK CUMHURIYETI 4 | URDUN HASIMI KRALLIGI 4
22 IRAN ISLAM CUMHURIYETI 1 | YEMEN CUMHURIYETI 51
23 ISVICRE KONFEDERASYONU 1 | ZAMBIYA CUMHURIYETI 1
24 ITALYA CUMHURIYETI 1 | ZIMBABVE CUMHURIYETI 1
TOPLAM: 682

Kaynak: Yiiksekogretim Kurulu, Yiiksekdgretim Bilgi Yonetim Sistemi (2022).
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YOGUNLASMANIN YASANDIGI AZERBAYCAN CUMHURIYETI iLE iLiSKiLER
Tiirkiye, Sovyet Sosyalist Cumhuriyetler Birligi (SSCB) dagilmadan dnce, Azerbaycan’daki gelismeleri daha
ziyade Moskova’nin kendi i¢ meselesi olarak degerlendirmis (isyar, 2012, s. 128); koklii degisimler iceren 1989-
1991 déneminde SSCB’deki milliyetci hareketlere karst mesafeli bir durus sergilemistir (Aydin, 2004, s. 379).
Bununla birlikte, Azerbaycan Parlamentosu’nun bagimsizlik kararint (18 Ekim 1991) ilk taniyan iilke Tiirkiye
olmustur (9 Kasim 1991). "Bir millet, iki devlet" siar1 ile 6zdeslesen Tiirkiye-Azerbaycan iliskileri ekonomik
alanda oldugu kadar siyasi, askeri ve kiiltiirel alanlarda da saglam temellere dayanmaktadir. Cavid Veliev’in de
belirttigi lizere (Veliev, 2022); taraflar arasindaki iliskiler ortak siyasi-diislinsel kiiltiirden, kamuoylarin
tutumundan, liderler arasi iliskilerden ve ortak ¢ikarlardan beslenmektedir. Baslangig itibariyle stratejik isbirligi
ya da stratejik ortaklik seklinde ifade edilebilecek taraflar arasindaki iligkiler, post Sovyet donemde uygulanan
giidiimlii politikalar ile stratejik miittefiklik diizeyine ¢ikarilmistir.
Tiirkiye ve Azerbaycan’in ortak girisimiyle 3 Ekim 2009 tarihinde imzalanan Nahg¢ivan Anlasmasi hiikiimleri
uyarinca, Tirk devletleri arasinda kapsamli ve ¢ok tarafli igbirligini tesvik etmek iizere, Tiirk Dilli Konusan
Ulkeler Konseyi kurulmustur. Bu yapilanma zaman icerisinde Tiirk Kenesi ve Tiirk Devletleri Teskilat1 (TDT)
olarak anilmaya baglamistir. 2010 yilin gelindiginde ise, ikili iligkilerin daha da giiglendirilmesi amaciyla
Cumhurbaskanlar1 diizeyinde Yiiksek Diizeyli Stratejik Isbirligi Konseyi (YDSK) mekanizmasi tesis edilmistir.
2020 yilinda Bakii'de yapilan Yiiksek Diizeyli Strateji Isbirligi toplantisinda iki iilke arasinda ticaret hacminin 15
milyar dolara yiikseltilmesi kararlastirilmis olup, her iki iilke de bir digerinin en cok ticaret yaptigi iilkeler
listesinde ikinci sirada yer almaktadir (Veliev, 2022). Taraflar arasindaki stratejik isbirligi salt enerji ve tasimacilik
alanti ile sinirli degildir. Savunma sanayi alanindaki stratejik isbirligi sayesinde, 30 y1l boyunca Ermenilerin iggali
altindaki Azerbaycan topraklarinin geri alinmasi miimkiin olmustur. 44 giin siiren savas sonrasinda isgal altindaki
topraklar kurtarilarak, Daglik Karabag’in sembol sehri olan Susa’da “Miittefiklik Hakkinda Susa Beyannamesi”
imzalanmustir.
15 Haziran 2021 tarihinde imzalanan Susa Beyannamesi, taraflar arasindaki iliskilerin miittefiklik seviyesine
tasindiginin bir gostergesi olarak kayitlara gecmistir. 1 ve 3 Subat 2021 tarihlerinde her iki iilke Parlamentolar1
tarafindan onaylanarak yiiriirliige giren Beyannamede;
“... Taraflar, gerekli devlet destegini saglayarak halklari arasindaki ortak degerlere dayali yakin iligkileri
insani, sosyal giivenlik, bilimsel, egitim, saghk, kiiltiir, genclik ve spor alanlarinda daha da gelistirecek ve
derinlestireceklerdir. Bu amacla, iki iilkenin ilgili kurumlari tarafindan ortaklasa olarak siirekli faaliyetler
gerceklestirilecektir...”
denilmek suretiyle, egitim ve kiiltiir, genclik ve spor alanlari ile bilimsel alanlarda var olan igbirliginin daha da
ileriye tasinmasina yonelik irade ortaya konmustur.
Esasinda, egitim alaninda isbirligine gidilmesi taraflarin yeni bir yonelimi degildir. Egitim ve kiiltiir diplomasisi,
Tiirkiye’nin diger Tiirk Cumbhuriyetleri ile iliskilerini giiglendirmek amaciyla gelistirdigi dis politika araglar
arasinda 6nemli bir yer tutmaktadir (Kavak ve Baskan, 2001, s. 92). Post Sovyet donemde bagimsizligina kavusan
Tiirk Cumbhuriyetleri ile tarihsel ve kiltiirel baglar1 giiclendirmek tizere, egitim ve kiiltiir alaninda &grenci
degisimini ve ortak egitim yatirimlarinin tegvikini 6ngdren ikili anlagsmalar imzalanmis; bu anlagmalarin somut
ciktisi olarak 1992-1993 akademik doneminden baslayarak Biiyiik Ogrenci Projesi (BOP) hayata gecirilmistir.
BOP; Tiirk Cumhuriyetleri ile Akraba Topluluklarinin yetismis insan giicii ihtiyaglarini karsilamaya yardimci
olmak, Tiirkiye dostu geng bir nesil yetistirmek, Tiirk Diinyasi ile kalict igbirligi, kardeslik ve dostluk kdpriileri
kurmak, Tiirk dili ile Tiirk kiiltiirlini tanitmak ve yayginlastirmak ve nihayet Tiirk Diinyasina dahil iilkeleri
isbirligi temelinde genis bir ¢at1 altinda toplamak amaciyla uygulamaya konulan bir projedir. Baglangicta bes Tiirk
Cumbhuriyetini kapsayan BOP, bugiin Tiirk Cumhuriyetleri ile birlikte Asya ve Balkanlardaki iilke ve topluluklart
da igine almaktadir. Projenin uygulanmaya basladigi 1992-1993 akademik yilindan bu yana, s6z konusu iilke ya
da topluluklara her yil 1.000 ila 1.500 arasinda burslu 6grenci kontenjani tahsis edilmektedir. Proje gergevesinde,
2017 yili itibariyle Azerbaycan, Kazakistan, Kirgizistan, Ozbekistan ve Tiirkmenistan'dan 2 bin &grenci
Tiirkiye'deki cesitli iiniversitelere yerlestirilerek kendilerine devlet bursu baglanmistir (Tiirkiye Mezunlar: "Biiyiik
Ogrenci Projesi"nin 25. Yilm1 Kutladi, 2017) Susa Beyannamesi’nin verdigi ivme ile Tiirkiye burslularinin daha
da artmasini ve ayrica kendi imkanlar1 ile 6grenim goren &grencilerin de ibreyi Tiirkiye yoniine ¢evirmesini
beklemek yanlis olmayacaktir. Bu baglamda, akademik camianin dikkatlerini basta Azerbaycan olmak iizere,
Yurtdist Tiirk ve Akraba Topluluklarindan gelen uluslararasi dgrenciler iizerinde ve ayrica yiiksekdgretim
kurumlarinin hedef odakli uluslararasilagmasi konusunda yogunlastirmasi yerinde bir yaklagim gibi durmaktadir.

AZERBAYCAN UYRUKLU OGRENCILER: Tiirkiye ve Bat1 Akdeniz (TR61) Bolgesindeki Gériiniim

Grafik 4’de yillar itibariyle Tiirkiye’de 6grenim goéren uluslararasi 6grencilerin uyrukluk bakimindan dagilimi
Azerbaycan uyruklular ve digerleri olmak iizere iki kategoride gosterilmistir. Yiiksekdgretim Bilgi Yonetim
Sistemi’nden ¢ekilen verilere gore; 2013-2014 akademik doneminde 6 bin 901 olan Azerbaycan uyruklu 6grenci
sayis1 mutlak olarak 16 bin 871 kisi artarak 2020-2021 akademik déneminde 23 bin 772’ye ulagmistir. 2020-2021
akademik donemi itibariyle, Azerbaycan uyruklu 6grenci sayisi Tiirkiye’de 6grenim goren toplam uluslararasi
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Ogrenci sayisinin (224 bin 48) yaklagik %10,61’ine karsilik gelmektedir. Tiirkiye’ye gelen uluslararast 6grenci
sayis1 incelenen donem boyunca katlanarak artarken, Azerbaycan uyruklu 6grenci sistematik olarak artmistir.

Grafik 4: Yillar itibariyle Tiirkiye'de Ogrenim Goren
Uluslararasi Ogrencilerin Uyrukluk Bakimindan Dagilimi
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Kaynak: Yiiksekogretim Kurulu, Yiiksekdgretim Bilgi Yo6netim Sistemi (2022).

Grafik 5°de ise, yillar itibariyle Bat1 Akdeniz (TR61) Bdlgesinde 6grenim goren toplam uluslararast 6grencilerin
uyrukluk bakimindan dagilimi Azerbaycan uyruklular ve digerleri olmak lizere iki kategoride gosterilmistir.
Yiksekogretim Bilgi Yonetim Sistemi’nden ¢ekilen verilere gore; 2013-2014 akademik doneminde 211°i
Azerbaycan uyruklu olmak iizere toplam 1.366 uluslararasi 6grenci 6grenimine TR61 Bolgesindeki devlet ve vakif
universitelerinde devam etmistir. Bu rakam bolgeye gelen toplam uluslararast 6grenci sayisinin %15,44’tine
karsilik gelmektedir. Ayn1 donemde Tiirkiye’ye gelen toplam Azerbaycan uyruklu 6grenci sayisinin 6 bin 901
oldugu goz 6niinde bulunduruldugundu, s6z konusu dénemde Azerbaycan uyruklu 6grencilerin %3,05’inin egitim-
ogretim hayatina TR61 Bolgesinde devam ettigi soylenebilir.

Yillar itibariyle TR61 Bolgesinde 6grenim goren Azerbaycan uyruklu 6grenci sayisit mutlak olarak 1.147 kisi
artarak 2020-2021 akademik doéneminde 1.358’¢ ulagsmistir. Ayn1 akademik donemde, bolgeye gelen toplam
uluslararasi 6grenci igerisinde Azerbaycan uyruklu 6grencilerin orani da artarak %18,40 olarak gerceklesmistir.
Tiirkiye’ye gelen toplam Azerbaycan uyruklu 6grenci sayisinin 23 bin 772 oldugu goz dniinde bulunduruldugundu,
2020-2021 akademik doneminde Azerbaycan uyruklu dgrencilerin %5,71’inin 6grenim goérmek iizere TR61
Bolgesini tercih ettigi soylenebilir.

Ozetle sdylemek gerekirse; yillar itibariyle gerek Tiirkiye’ye gerekse TR61 Bolgesine gelen uluslararas: dgrenci
sayisi genel olarak artmis; Azerbaycan uyruklu 6grenciler de gerek ulusal diizeyde gerekse bolgesel olgekte
uluslararas1 6grenciler igerisindeki varligini daha fazla hissettirmistir. Bir diger ifadeyle, TR61 Bolgesi egitim-
ogretim i¢in Tirkiye’yi tercih eden Azerbaycan uyruklu &grencilerden her gegen giin daha fazla pay almaya
baslarken, benzer sekilde bolgeye gelen uluslararast 6grenciler igerisinde Azerbaycan uyruklu olanlarin orani da
her gegen giin artmaktadir.

Grafik 5: Yillar itibariyle Bati Akdeniz (TR61) Bolgesinde Ogrenim Goren
Uluslararasi Ogrencilerin Uyrukluk Bakimindan Dagilimi
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Kaynak: Yiksekogretim Kurulu, Yiiksekogretim Bilgi Yo6netim Sistemi (2022).
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Bati Akdeniz (TR61) Bélgesindeki Devlet Universitelerinde Ogrenim Goren Azerbaycan Uyruklu
Ogrenciler

Grafik 6’da yillar itibariyle Azerbaycan Cumhuriyeti'nden Bati Akdeniz (TR61) Bolgesindeki devlet
iiniversitelerine gelen 6grencilerin yiiksekdgretim kurumlar: bazinda dagilimi gosterilmektedir. Yillar itibariyle
TR61 Bolgesindeki devlet iiniversitelerine gelen Azerbaycan uyruklu 6grenci sayist miitemadiyen artis gosterdigi
dikkatlerden kagmamaktadir. Yiiksekogretim Bilgi Yonetim Sistemi’nden cekilen verilere gore; 2013-2014
akademik déneminde 74’ii Akdeniz Universitesi’nde, 131°i Siileyman Demirel Universitesi’nde grenim gérmek
iizere bolgedeki mevceut iki devlet tiniversitesine toplam 205 Azerbaycan uyruklu 6grenci gelmistir. Takip eden
akademik dénemde (2014-2015) iki devlet iiniversitesinin karsiladig1 toplam Azerbaycan uyruklu 6grenci sayisi
384 olurken, dengeler degiserek Akdeniz Universitesi 222, Siileyman Demirel Universitesi 162 Azerbaycan
uyruklu 6grenciye kapilarimi agmistir. 2015-2016 akademik doneminde &grenim gormek lizere bdlgeye gelen
toplam 606 Azerbaycan uyruklu &grenciye bir kez daha Akdeniz Universitesi (370) ile Siileyman Demirel
Universitesi (236) ev sahipligi yapmustir.

Kurulusunun hemen ardindan 2016-2017 ve 2017-2018 akademik donemlerinde Alanya Alaaddin Keykubat
Universitesi’nin de tabloda yerini aldig1 goriilmektedir. Yiiksekogretim Bilgi Yonetim Sistemi’nden cekilen
verilere gore; 2016-2017 doneminde TR61 Bolgesindeki devlet iiniversitelerine gelen toplam Azerbaycan uyruklu
ogrenci sayis1 718’e ¢ikarken, Akdeniz Universitesi 430, Siileyman Demirel Universitesi 253 6grenciye kapilarini
acnus; ilk kez tabloda yer alan Alanya Alaaddin Keykubat Universitesi ile 35 Azerbaycan uyruklu dgrenciye
hizmet vermistir. Takip eden akademik donemde (2017-2018) 582 Azerbaycan uyruklu 6grenci ile Akdeniz
Universitesi liderligini korurken, 253 dgrenci ile Siileyman Demirel Universitesi ikinci sirada yer almis; Alanya
Alaaddin Keykubat Universitesi 29 dgrenci karsilamis; TR61 Bolgesinde 6grenime devam eden Azerbaycan
uyruklu toplam 6grenci sayis1 864’°e ulagsmustir. .

2018-2019 akademik doneminden baslayarak ¢alismanin 6rneklemini olusturan tiim devlet {iniversitelerinin
Azerbaycan Cumhuriyeti’'nden gelen Ogrencilere kapilarini agtigi  goriilmektedir. Tim yiiksekogretim
kurumlarmin aktif olarak uluslararasi 6grencilere hizmet verdigi donemde, TR61 Bolgesindeki devlet
iniversitelerine gelen toplam Azerbaycan uyruklu 6grenci sayisi sistematik olarak artmistir. Bununla birlikte,
bolgedeki devlet iiniversitelerinden ii¢ tanesinde (Siileyman Demirel Universitesi, Alanya Alaaddin Keykubat
Universitesi, Isparta Uygulamali Bilimler Universitesi) kayitl Azerbaycan uyruklu égrenci sayisinin dénemsel
dalgalanmalar gosterdigi, Akdeniz Universitesi ile Mehmet Akif Ersoy Universitesi’nde 6grenim goren
Azerbaycan uyruklu 6grenci sayisinin ise istikrarli bir sekilde arttigi dikkat cekmektedir. Yiiksekogretim Bilgi
Yonetim Sistemi’nden ¢ekilen verilere gore; 2018-2019 akademik doneminde TR61 Bolgesindeki devlet
iiniversitelerinin ev sahipligi yaptig1 toplam Azerbaycan uyruklu 6grenci sayisi 1.044 olmustur. S6z konusu
donemde bolgedeki bes devlet iiniversitesine gelen Azerbaycan uyruklu Ogrenci sayilari sirasiyla soyledir:
Akdeniz Universitesi 617 odgrenci (devlet iiniversitelerinin karsiladign Azerbaycan uyruklu &grencilerin
%59,09’u), Siileyman Demirel Universitesi 204 dgrenci (%19,54), Alanya Alaaddin Keykubat Universitesi 97
dgrenci (%9,29), Mehmet Akif Ersoy Universitesi 82 6grenci (%7,85), Isparta Uygulamali Bilimler Universitesi
44 dgrenci (%4,21). Ayn1 donemde, her bir devlet tiniversitesinde kayith Azerbaycan uyruklu 6grencilerin ilgili
kurumda 6grenim goren toplam uluslararast dgrencilere orami ise soyledir: Akdeniz Universitesi %32,87,
Siileyman Demirel Universitesi %17,92, Alanya Alaaddin Keykubat Universitesi %35,53, Mehmet Akif Ersoy
Universitesi %25,38, Isparta Uygulamali Bilimler Universitesi %12,29.

2019-2020 akademik doneminde pandemi kosullar1 altinda TR61 Bdlgesindeki devlet iiniversitelerine gelen
toplam Azerbaycan uyruklu 6grenci sayist 1.125 kisiye ulagmistir. Toplam sayinin devlet {iniversiteleri bazinda
dagilimi su sekildedir: Akdeniz Universitesi 654 dgrenci (%58,13), Mehmet Akif Ersoy Universitesi 192 8grenci
(%17,06), Siileyman Demirel Universitesi 185 6grenci (%16,44), Alanya Alaaddin Keykubat Universitesi 66
ogrenci (%5,86), Isparta Uygulamali Bilimler Universitesi 28 dgrenci (%2,48). Ayni dénemde, her bir devlet
iiniversitesinde kayitli Azerbaycan uyruklu o6grencilerin ilgili kurumda 6grenim goren toplam uluslararasi
ogrencilere orani ise soyledir: Akdeniz Universitesi %31,90, Mehmet Akif Ersoy Universitesi %23,35, Siilleyman
Demirel Universitesi %17,35, Alanya Alaaddin Keykubat Universitesi %14,34, Isparta Uygulamali Bilimler
Universitesi %8,88.

Pandeminin devam ettigi 2020-2021 akademik déneminde ise, TR61 Bolgesindeki devlet {iniversitelerine gelen
toplam Azerbaycan uyruklu 6grenci sayist 1.373 kisiyi bulmustur. Toplam sayimnin devlet {iniversiteleri bazinda
dagilimi su sekildedir: Akdeniz Universitesi 655 6grenci (%47,70), Siilleyman Demirel Universitesi 292 6grenci
(%21,26), Mehmet Akif Ersoy Universitesi 211 dgrenci (%15,36), Alanya Alaaddin Keykubat Universitesi 178
dgrenci (%12,96), Isparta Uygulamali Bilimler Universitesi 37 dgrenci (%2.69). Ayn1 dénemde, her bir devlet
iniversitesinde kayitli Azerbaycan uyruklu o6grencilerin ilgili kurumda 6grenim goren toplam uluslararasi
ogrencilere orani ise soyledir: Akdeniz Universitesi %25,69, Siileyman Demirel Universitesi %15,74, Mehmet
Akif Ersoy Universitesi %23,44, Alanya Alaaddin Keykubat Universitesi %23,70, Isparta Uygulamali Bilimler
Universitesi %35,42.

2020-2021 akademik doneminde TR61 Bolgesindeki devlet {iniversitelerinde 6grenim goéren Azerbaycan uyruklu
ogrencilerin ilgili yliksekdgretim kurumundaki toplam uluslararasi 6grencilere orani yaklasik %5 ila %25 bandinda
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seyretmekte olup, en yiiksek deger diger iiniversitelerin hamisi say1lan Akdeniz Universitesi’nde, en diisiik deger
ise en geng kurum olan Isparta Uygulamali Bilimler Universitesi’nde kaydedilmistir.

Grafik 5: Azerbaycan Cumhuriyeti’nden Bati Akdeniz (TR61)
Bélgesindeki Devlet Universitelerine Gelen Uluslararasi Ogrencilerin
Yiiksek6gretim Kurumlari Bazinda Dagilimi
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Kaynak: Yiksekogretim Kurulu, Yiiksekdgretim Bilgi Yonetim Sistemi (2022).

Sonug¢

Diinyanin en biilyiikk 10 ekonomisi arasina girmeyi hedefleyen Tiirkiye, bu hedefine ilk olarak yiiksekdgretim

alaninda ulagmistir. Tiirkiye, uygulamakta oldugu strateji ve politika setinin bir sonucu olarak karsiladigi 200 binin

tizerindeki uluslararasi 6grenci ile en ¢ok uluslararasi 6grenci alan ilk on iilke listesinde kendine yer bulmustur.

2018 yili verileriyle Tirkiye’ye en ¢ok o&grenci gonderen ilk ii¢ iilke sirasiyla Suriye, Azerbaycan,

Tiirkmenistan’dir. Bunlardan Azerbaycan Cumhuriyeti YOK’{in hedef odakli uluslararasilasma stratejisi

kapsaminda 6ncelikli olarak degerlendirdigi iilkeler arasinda yer almaktadir. Bati Akdeniz (TR61) Bdlgesindeki

devlet tiniversitelerine en ¢ok dgrenci gonderen iilkeler incelendiginde de bolgedeki yogunlasmanin Azerbaycan
uyruklu &grenciler ekseninde gelistigi gortilmektedir.

Bu c¢alisma, Bati Akdeniz (TR61) Bolgesindeki devlet iiniversitelerinin uluslararasilasma yonelimlerini tespit

etmek suretiyle, bolgesel diizeyde gelistirilecek politika onerilerine katkida bulunmak amacryla kaleme alinmistir.

Caligsmanin baslica bulgular su sekilde 6zetlenebilir:

e 2020-2021 akademik déneminde 173 bin 151’1 devlet liniversitelerinde, 50 bin 897°si vakif tiniversitelerinde
olmak {izere toplam 224 bin 48 uluslararas1 dgrenci egitim-6gretim igin Tiirkiye’yi tercih etmigtir. Bunlarin
yaklasik %3,29°u Bat1 Akdeniz (TR61) Bolgesinde 6grenim hayatina devam etmistir.

e 2013-2014 akademik doneminde 1.119 olan TR61 bolgesindeki uluslararas: 6grenci sayis1 dramatik bir artigla
2020-2021 akademik doéneminde 7 bin 377’ye ulagmistir. TR61 Bolgesinde 6grenim goéren uluslararasi
ogrencilerin %91,32°1ik bolimi (6.737 uluslararast 6grenci) devlet iiniversitelerinde, geri kalan %8,67’lik
boliimii ise (640 uluslararast 6grenci) ise vakif iiniversitelerinde kayitlidir.

e 2020-2021 akademik doneminde vakif iniversitelerinde kayitli olanlar1 da icerecek sekilde Tiirkiye’de
Ogrenim goren Azerbaycan uyruklu 6grenci sayisi 23 bin 772 olarak kayitlara gecmistir. Bir diger ifadeyle,
Tirkiye’de 6grenim goren Azerbaycan uyruklu dgrenciler 6grenim gérmek iizere Tiirkiye’yi tercih eden
uluslararas1 6grenci sayisinin %10,61’ini olusturmaktadir.

e 2020-2021 akademik doneminde 6grenim gormek tizere Tiirkiye’ye gelen Azerbaycan uyruklu 6grencilerin
%5,71°1 egitim 6gretim hayatlarina TR61 Bolgesinde devam etmistir. 2013-2014 akademik déneminde, TR61
Bolgesinde 6grenim goéren Azerbaycan uyruklu 6grenci sayisi sadece 211 iken (vakif dahil), diizenli bir artigla
2020-2021 akademik doneminde 1.358’¢ ulagmistir. Aynmi akademik donemde, bdlgeye gelen toplam
uluslararasi 6grenci igerisinde Azerbaycan uyruklu 6grencilerin oran1 %18,40 olarak gergeklesmistir.

e TR61 Bolgesinin bir biitlin olarak aldigi Azerbaycan uyruklu 6grenci sayisi sistematik olarak artmakla
birlikte, devlet {iniversitelerinin bir boliimiinde donemsel dalgalanmalar yaganmistir. 2020-2021 akademik
doneminde TR61 Bolgesindeki devlet liniversitelerinde 6grenim goren Azerbaycan uyruklu 6grencilerin ilgili
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yiiksekdgretim kurumundaki toplam uluslararasi 6grencilere orani yaklasik %5 ila %25 bandinda seyretmekte

olup, en yiiksek deger Akdeniz Universitesi'nde, en diisiik deger ise Isparta Uygulamali Bilimler

Universitesi’nde kaydedilmistir.
Gecmisten bugiine kesintisiz devam Azerbaycan ile Tiirkiye arasindaki dostane iligkiler stratejik ortaklik
seviyesinden stratejik miittefiklik seviyesine ¢ikarilmistir. Onemli bir dis politika araci olarak degerlendirilen
uluslararas1 6grenci hareketliliginin ve yiiksekdgretim kurumlarinin uluslararasilasmasinin  kendi haline
birakilmasinin uygun olmadig: tartigmasiz bir gercektir. Bagta Azerbaycan’dan iilkemize yonelen uluslararasi
ogrenciler olmak tiizere, uluslararasi 6grenci akisinin stratejik bir bakisla ele aliarak bolgesel diizeyde koordine
edilmesi uygun bir yaklagim gibi gériinmektedir. Bu ¢aligma kapsaminda, TR61 Bolgesinde 6grenimlerine devam
eden uluslararast O6grenciler ile Azerbaycan uyruklu Ogrencilerin devlet iniversitelerindeki varoluslari
kargilagtirmali durum analizine konu edilerek Onyargisiz raporlanmaya caligilmistir. Hi¢ kuskusuz, bu ¢aligsma
TR61 Bolgesindeki uluslararasilasma ve yogunlagma konularmin biitiiniinii agiklama iddiasinda degildir. Durum
tespitini i¢eren bu ¢alismanin konuya degisik acilardan yaklagsan yeni calismalarla tamamlanmasi, bdlgesel
diizeyde yapilacak planlama calismalarina 1sik tutmasi agisindan onem arz etmektedir. Bilinecegi iizere,
uluslararasi 6grenci sayilarinin dagiliminda {iniversitelerin yurt disindan 6grenci kabul kosullarinin yani sira
uluslararasi 6grencilerin tercih nedenleri etkili olabilmektedir. Gerek Tiirkiye genelinde gerekse iiniversiteler
ozelinde uluslararasi 6grencilerin tercih sebeplerine yonelik saha ¢caligmalari genel olarak Tiirkiye’nin 6zellikle de
Bati Akdeniz (TR61) Bolgesinin yiiksekdgretimde uluslararasilagsma politikalarinin belirlenmesine katkida
bulunacaktir.
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BiR ILETISIM ARACI OLARAK BIiTKIiSEL ORUCULUK: KIBRIS SESTA
MOTIFLERININ GOSTERGEBILIMSEL ANALIZI
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Arkin Yaratici Sanatlar ve Tasarim Universitesi
khrmnece@gmail.com

OZET

Kibris’a 6zgii bir el sanati olan Sesta, 19. yy’dan beri siirdiiriilmekte hem gegim kaynagi olarak ticari deger tagimakta,
bunun yaninda evlerde dekoratif siis esyasi olarak kullanilmakta, giiniimiizde ise Kibris kiiltiiriinii yansitan hediyelik
esya olarak karsimiza ¢ikmaktadir. Sesta, sini, sele, veya paneri olarak adlandirilan bitkisel oriiciilik gegmisten
giiniimiize kadar gelmis kiiltiirel miraslarimizdan bir tanesidir. Sesta 6zel olarak ekilen bugday kalemlerinden
yapilmaktadir. Yapim agamasinda bugday kalemlerinin bir kismi kok boyalar ile boyanir ve kuruduktan sonra ise
boyanan kalemler kullanilarak sestanin motifleri sarma-baglama teknigi ile oriilir. Bununla beraber bugday
kalemlerinin oriilmesinde ise ¢ifcik adi verilen saplar kullanilmaktadir. Glinimiizde bugday ekiminin yapildigi
bolgelerde bitkisel riiciiliik daha sik goriilmektedir. Ozellikle Kibris’in ig kesimlerinde bulunan Gazimagusa’ya bagli
Serdarli bolgesinde ve civar kdylerde sesta yapimi giintimiizde halen siirdiiriilmektedir. Yapilan her sesta motifinin bir
adi bulunmaktadir. Bu ¢alismada Carkifelek (Cark-1-felek), Kartal, Yildiz, Ulker, ve Selvi (Servi) motifleri
incelenmistir. Bugiiniin ustalarina bu motifler annelerinden miras kalmistir ve &grendikleri desenlerin aynilarimi
giiniimiizde islemeye devam etmektedirler. Buradan yola ¢ikarak iletisim ve kiiltiir iliskisi baglaminda bu ¢alismada
sesta motiflerinin yiiz yillik hafizasi ve anlamlarinin derinligi incelenmistir. Sonug olarak, bitkisel oriiciiliik olan sesta
el sanatinin ge¢cmisten giiniimiize ayn1 motiflerle islenmesi bu motiflerin Kibris kiiltiiriinii nesilden nesile aktarma
gorevini yerine getirdigi ve ¢ok dnemli bir iletigim araci oldugunu gostermektedir.

Anahtar Kelimeler: Bitkisel Oriiciiliik, Gdstergebilim, Sesta, El Sanatlar, Kiiltiir, Kibris, Tletisim Calismalar

ABSTRACT

Sesta, a handicraft which is unique to Cyprus, has been maintained since the 19th century and has commercial value
as a source of livelihood, besides it is used as a decorative ornament in homes, and today it appears as a souvenir
reflecting the Cypriot culture. Vegetal knitting, called sesta, sini, or sele, is one of our cultural heritages that has
survived from the past to the present. Sesta is made from specially planted wheat pens. The construction phase is
briefly; Some of the wheat pencils are dyed with root dyes and after drying, the motifs of the sesta are knitted using
the dyed pencils. In addition, handles called “sif¢ik” are used in knitting wheat pens. Today, vegetative knitting is
more common in areas where wheat is cultivated. Especially in the Serdarli region of Famagusta, which is located in
the inner parts of Cyprus, and in the surrounding villages, sesta production is still continued today. Each sesta motif
has a unique name. In this study, the motifs embroidered on the sesta motifs were examined. For this purpose, five
sesta motifs were examined. Women who have been knitting plants since their youth learned sesta motifs from their
mothers and grandmothers. Women doing sesta work continue to embroider the same patterns they learned from their
mothers in the past. From this point of view, in the context of communication and culture relationship, the depth of the
meanings of sesta motifs was examined in this study. As a result, the handicraft of herbal knitting, called sesta, sel, or
sini, has been processed with the same motifs for years, showing that these symbols fulfill the task of transferring the
Cypriot culture from generation to generation and are a very important communication tool.

Keywords: Crop Knitting, Semiotics, Sesta, Handicrafts, Culture, Cyprus, Communication

GIRIS

Etimolojik olarak “sesta” Rumca da “cesda” kelimesinden tiiretilmistir. Bu kelimenin farkli dillerde de benzer
anlamlar1 bulunmaktadir. Ornegin; Italyanca’da “sepet” anlamina gelen “cesta” kelimesi Latince ise “cista”
kelimesinden tiiretilmistir (Kabatag, 2007). Bu baglamda bu ¢alismada esas olarak sesta ismi 6n planda tutulmustur.
Giliniimiizde unutulmaya yiiz tutmus el sanatlarindan Kibris sesta’st gegmisten gelen koklii birikimyle giiniimiize 151k
tutmaktadir. Her motifin el emegi ile islenmesi, her motifin kendine 6zgii bir anlami1 olmasi bu sanatin Kibris adasinin
kiiltiirinii yansitan en somut 6rneklerden biri yapmaktadir. Bu ¢alismanin temel amaci Kibris’in bir nevi simgelerinden
biri olan sesta isinin motiflerine odaklanmustir. Sesta bir elsanatidir ve bitki oriiciiliigii olarak da adlandirilabilir. Bitki
oriicliligii hammadesini dogadan alir dolayisiyla kadinlar i¢in diisitk maliyetli el isi ve sosyal bir aktivite olarak
goriilmektedir (Akpinarli&Aydm, 2019). Bitki oriiciiliigi yapan kadinlar motifleri 6rerken yasadiklari bolgeden,
dogadan, kendi kiiltiir birikiminden yararlanarak sestalarin iistiine ¢esitli motifler islemektedirler. Ge¢misi daha iyi
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anlayabilmek biitiin bunlarin istiine yeni motifler yeni anlamlar insa edebilmek ic¢in motiflerin anlamlarini
derinlemesine algilamamiz gerekir.

Tirk topluluklar tarih boyunca kendi kiiltiirlerini yasatmis, varliklarini siirdiirdiikleri bolgelerin kiiltiirlerinden de
etkilenerek kiiltiirlerine yenilikler katmislardir (Uner & Akpinarli, 2019). Kibrishi Tiirklerde 19 yy.’dan beridir el
sanatlar1 ile yakindan ilgilenmislerdir. Bunlardan bazilari; “Ahsap Oymacilig1”, “Geleneksel El Dokumas1 Kumas
Uretimi”, “Ipek Bocegi Kozasi Isleri”, “Bitkisel Oriiciiliik” gibidir. Kibris’ta el sanatlarinda genellikle kibris’a 6zgii
motifler ve desenler kullanilmaktadir. Anadolu kiiltiiriinde de siklikla rastladigimiz sepet oriiciiliigii bitkisel 6riiciiliik
kapsaminda degerlendirilmektedir. Giinliik hayatta ¢ok fazla kullanilan sepet oriiciiliigli saklama, tagima ve bunun gibi
ihtiyaglar igin kullamlmistir (Tas, 2015). Kibris selesi de ayni amaglar i¢in uzun yillardir kullanilmaktadir. Halen
giiniimiizde evde yapilan ekmekler ve hamur isi tiirii yiyecekler sestalarin iistiinde veya i¢inde muhafaza edilmektedir.
Kibris’in en 6nemli el sanatlarindan bir tanesi olan sesta diger adlariyla sini, ve sele iginin en 6nemli ozelligi ise
gecmisten giliniimiize islenen motiflerin ayni olmasidir. Bir diger anlamu ile bu isi icra eden kadinlar annelerinden veya
onlarin annelerinden bu isi motifleri ile beraber 6grenmis olmalaridir. Giiniimiizde halen daha sesta {istiine 6riilen
motifler yillar 6nce yapilan sestalar ile aynidir. Bu durum sesta’nin anlamini el sanatindan bir adim daha o6teye
gotirmektedir. Gegmisten giiniimiize bir kiiltiir aktarimu, bilgi birikimi bunun yaninda donemin yasam bigimini anlama
misyonuda katmaktadir.

Insanlik tarihinin her daim ileriye dogru gittigi siiphesiz gercektir. Gelisen ve degisen toplumun en biiyiik
miraslarindan biri de gelecek kusaklara bildiklerini aktarmak istemesidir. Anadolu kiiltiiriinden Asya ve Avrupa
kiiltiiriine kadar bugiin gelinen noktada zengin kiiltiir birikiminde ge¢misin ayak izlerini halen gormekteyiz.
Atalarindan kalan miras1 giiniin kosullarina gore biikebilen yeni nesil insanlik tarihinin ilerleme siirecini daha da
hizlandirmaktadir.

Teorik Cerceve

Calismanin teorik ¢ergevesi kapsaminda bitkisel oriiciiliigiin tanimi ve Kibris Sestasinin yapim siirecinden baslayarak
el sanatlarimin kiiltiir aktarimina ve kiiltiirel miras kapsaminda etkileri ele alinmigtir. Dahasi, gostergebilimsel teori g6z
oniinde bulunarak sesta motiflerinin anlamlar1 incelenmistir.

Bitkisel Oriiciiliik: Kibris’ta Sesta Yapim

Bitkisel oriiciiliik, dogada yetisen veya 6zel olarak yetistirilen bugday saplari, agac dallari, veya bazi bitki saplarmin
kullanilarak el emegi ile islenmesiyle ortaya ¢ikan el sanati eserlerinin genel adidir (Celik ve digerleri, 2013). El
sanatlar1 ortak kiiltiirel kodlarin olugmasina katki saglamis ve kiiltiirel miras ve kiiltiir insaasinda dénemli bir rol
oynamistir ve halkin aidiyet ve kimlik duygusunu gii¢lendirmistir (Deniz & Celik, 2020).

Bitkisel oriiciilik dendiginde ilk aklimiza gelenlerden biri sepet ve tiirevleridir ¢linkii tarima elverisli bolgelerde
yasayan halk topladiklarini tasimak igin sarma-orme teknigi ile tasimaya yardimci objeler gelistirmislerdir. Kibris’a
Ozgii sesta tam da bu amaglara hizmet etmektedir. Kibris’ta sesta yapimu tarihsel olarak yukarida bahsedildigi gib 19.
yy’a dayanmaktadir. Mayis ayinda toplanan basaklar 6zenle temizlenir ve yarist boyanmak {izere ayrilir. Boyanacak
olanlar kok bayalar ile boyanir. Boyama isleminde suda boyalar kaynarken basaklarda igine atilir. Belli bir siire
gectikten sonra basaklar sudan ¢ikarilip kurumaya birakilir. Ertesi giin boyali ve boyasiz basaklar 6rillmeye baslanir
ve her biri el emegi gbz nuru Kibris sestalar1 ortaya gikar.

Sesta, sekli itibari ile oval veya yuvarlaktir bu sayede hamur islerini servis ederken veya giindelik islerde kullanildig:
icin ihtiyaca gore kullanim alanlarini genisletmek miimkiindiir. Gegmiste, gegim kaynagi ve ¢eyizlerin vazgecilmez
bir pargast olan sestalar gliniimiizde unutulmaya yiiz tutmus el sanatlaimizdan biridir.

Bu ¢alismada, bitkisel oriiciiliigiin pek ¢ok g¢esidinin yapildigi Akdeniz’in ii¢iincii biiyiik adasi olan Kibris adasina
Ozgii bir el sanati olan sestalarin iizerine islenen motiflerin gostergebilimsel analizi yapilmistir. Sesta ustalari,
isledikleri motiflere isimler vermislerdir. Arastirmada en sik kullanilan motiflerden; ¢arkifelek, kartal, yildiz, tilker, ve
servi incelemeye alinmustir.

El Sanatlar ve Kiiltiirel Miras

El sanatlari, bir kiiltliriin mirasini ve kiiltiirel kimligini korumada 6nemli bir rol oynamaktadir. El sanatlar1 gegmisin
hatirlaticilaridir ve bir kiiltiirin benzersiz gelenek ve inanglarinin gelecege aktarilmasina yardimcei olurlar. (Arioglu &
Aydogdu Atasoy, 2015). Bunun yaninda el sanatlari, kiiltiirel mirasin bir pargast olarak bir nesilden digerine
aktarilabilir. Bu, ustalarin ¢iraklari egittigi ve onlara tekniklerini, materyallerini ve killtlirlerini grettigi geleneksel bir
6grenme yontemidir. Boylece gecmisten gelen el sanatlari ve kiiltiirler aktarilarak gelecek nesillere aktarilabilir. (Giidii

ve digerleri, 2015).
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Gostergeler, kiiltiir aktariminin baglica 6geleridir, bunula beraber temel iletisim siirecinin 6nemli bir pargasi olan
kisilerin birbirini anlamas1 gostergeler sayesinde Kolaylasir ve topluluk i¢inde yasami destekler ve bunula beraber her
topumun kendine 6zgii tarihi ve kiiltiir birikimi olugmaya baslar (Civelek, 2020).

Farkli kiiltiirlerden insanlar etkilesime girdiklerinde, bazen her iki kiiltiirde ayr1 ayr1 bulunanlardan farkli yeni zanaatlar
yaratirlar. Ancak bu durum her kiiltiiriin kendine 6zgii ve kendine has oOzelliklerinin kaybolmasma da yol
acabilmektedir. Bu nedenle, kiiltiirel gelenekleri baskalariyla paylasirken dikkatli bir yaklagim sergilemek 6nemlidir
(Celik & Toprak, 2018). Buna ek olarak, el sanatlari, kiiltiirleri bir arada tutmanin ve gelenekleri paylagsmanin bir
yoludur. Farkli iilkelerden insanlarin birbirlerini 6grenmelerine yardimci olurlar ve insanlarin birbirlerine karsi daha
anlayislt ve hoggoriilii olmalarina yardimci olabilirler.

El sanatlariin 6nemi ve kiilltiir aktarimina katkist UNESCO’nun 2003 yilinda kabul ettigi somut olmayan kiiltiirel
miras s6zlesmesinde el sanatlarmin da yer almasi ile 6nem kazanmistir (Ozbek & Cevik, 2018).

Gostergebilimsel Teori

Gostergebilim, sembollerin anlaminin incelenmesidir (Yasa, 2012). Gostergebilim, dilbilim, felsefe, sosyoloji,
antropoloji, psikoloji, edebiyat, sanat gibi bir¢ok alana uygulanabilir (Bircan, 2015). Gostergebilim, ti¢ temel bilesen
kullanarak simgelerle ilgilenir: anlamsal, temsili ve pratik. Anlamsal bilesen, karakterlerin anlamini belirler. Ogretim
bilesenleri, simgelerin nasil diizenlendigini arastirir. Ornegin, ciimlelerin nasil kuruldugunu arastirir. Pratik kisim,
isaret kullaniminin baglami, kullanim amac1 ve isaretin sosyal, kiiltiirel ve tarihsel baglamu ile ilgilidir. Gostergebilim,
gostergelerin anlamini, kiiltiirel ve sosyal baglamlarini ve iletisimde kullanimlarini ve anlayiglarini inceler. Bu nedenle
dilbilimi, sosyolojiyi ve kiiltiirel calismalar1 daha ¢ok etkilemistir (Eskandani, 2020).

Gostergebilimin kurucularindan Ferdinand de Saussure, modern dilbilimin temelini olusturmustur. 20. yiizyilin
baginda yayimlanan "Genel Dilbilim Dersleri" (Cours de linguistique générale) adli kitabi, dilbilimin geligiminde
doniim noktasi olarak kabul edilir (Parlak, 2015).

Saussure, dilin semiyotik bir sistem olarak incelenmesi gerektigini 6ne stirmiistiir. Saussure’e gore, dil bir isaret sistemi
olarak iglev goriir ve bu isaretler, semantik (anlamsal) ve sentaktik (yapisal) bilesenlerden olusur (Buyurgan, 2015).
Saussure'a gore, bir kelimenin anlami, diger kelimelerden farkli olmasindan kaynaklanir ve dil, sembolik kodlarin
belirli bir sistemi olarak diizenlenir. Saussure'un gostergebilimdeki etkisi, semiyotik analizin temel kavramlarini ve
yontemlerini belirleyen ayrimlarindan kaynaklamir. Ornegin, Saussure, "anlam" ve "bi¢im" arasindaki ayrim
vurgulayarak, semantik ve sentaktik bilesenlerin birbirinden ayrilmaz oldugunu savunmustur (Sakin, 2014). Bununla
beraber Saussur’e gore dil, semiyolojik isaretler olarak ele alinmasi gerekir. Semiyotik kuramin dilbilim, felsefe,
sosyoloji ve edebiyat gibi alanlara uygulanabilecegini 6ngdrmiistiir. Dahasi, gostergebilim, Saussure'un fikirlerine
dayanarak, semiyotik isaretlerin incelenmesine odaklanan bir disiplindir ve dilbilim, sosyoloji, felsefe, antropoloji ve
sanat gibi bir ¢ok alanda uygulanir.

Saussure, gistergebilimin yapi tas1 olan terimleri ortaya koymustur. Bunlar, gostergebilim teorisi ile ilgili bir terim
olan "gosteren" (signifier) ve "gosterilen" (signified) terimleridir. Saussure'a gore, bir "gOsteren" (signifier) bir
semboliin (isaretin) fiziksel bilesenidir (Rzayev, 2021). Bu tanimlamaya gére bir 6rnek vermek gerekirse, kelimenin
yazili veya sozli bir formu, bir semboliin (isaretin) gésterenidir. Ancak, kelimenin kendisi bir semboliin (isaretin)
anlamini icermez. "Gosterilen" (signified) ise, bir semboliin (isaretin) anlamsal bilesenidir. Kelimenin tasidig1 anlam,
onun gosterilenidir. Ornegin, "aga¢" kelimesinin gstereni yazili veya sozlii formudur, ancak gosterileni, agac gibi bir
nesneyi veya fikri temsil eden anlamsal bilesendir (Kemiksiz, 2021).

Saussure'iin gosteren ve gosterilen kavramlari, semiyotik (isaretbilim) teorisindeki sembolik kodlar ve anlamlarin
analizinde 6nemlidir. Gésteren ve gosterilen arasindaki iliski, semiyotik isaretlerin anlaminin nasil olustugunu agiklar.
Bu kavramlar, semiyotik analiz yontemlerinin temel bilesenleridir ve dilbilim, felsefe, sosyoloji ve edebiyat gibi birgok
alanda kullanilan bir kavramdir. Bu ¢caligmada geleneksel Kibris sesta’sinin motiflerini gostergebilimsel ¢oziimlemesi
bu kuramsal ¢ergeve iginde yapilmistir.

Arastirmanin Metodu

Bu arastirmada bes adet Kibris sestas1 gostergebilimsel analiz yontemi ile incelenmistir. Kibris sestasi daha 6nce de
bahsettigimiz gibi, yuvarlak veya oval sekilde oriilmiis cevresi yiiksek bir sepettir. Kibris'ta yetisen dogal bitkilerden
elde edilen kuru dallar, saplar ve yapraklar gibi malzemeler kullanilarak oriiliir. Bu malzemeler genellikle 6nce 1slatilir
ve ardindan sepetin seklini almasi i¢in biikiiliir. Kibris sestasi, ¢esitli renklerde 6zenle oriilmiis desenler ve motiflerle
siklikla siislenir. Kibris kiiltiirti, siklikla geleneksel Kibris el sanatlarindan etkilenen bu motiflere yansir. Kibris sestasi
motifleri arasinda genellikle bitki, hayvan, cigekler, geometrik sekiller ve geleneksel siislemeler yer alir. Bu motifler
genellikle el is¢iligi ile oriiliir ve farkli renklerle kombinasyonlarla kullanilir. Bu ¢aligmada bes adet farkli sesta motifi
tagidig1 anlamlar bakimindan semiolojik olarak incelenmistir.

copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-IQC 2023 79
www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net



INTE-ISTEC-ITEC-ITICAM-IQC, 2023

Bulgular
Sesta motifleri Hatay yoresinde de sik sik yapilan sarma baglama 6rgii teknigine benzemektedir (Sakman & Balkanal,

2021). Sesta tekniginde baslangi¢ noktasindan itibaren ¢ok fazla olmayacak sekilde bir miktar alinan ¢ifgikler (kuru
sap) lizerine basak saplar1 ile beraber sarildiktan sonra halka seklinde 6riilmesiyle son sekline kadar ayni islem devam
ettirilerek yapilir (Miralay, 2018). Ik sira bittikten sonra, ikinci sirada ise halkadaki ilk 6rgiiniin aras1 piz yardimryla
acilarak buradan tekrar sap gegirilir ve halkalar birbirine baglanir. Yine aymi saplar i¢lerinde ¢ifgikleriyle veya farkli
renkteki saplarla bir desen meydana getirecek sekilde sarilir ve motifler ortaya ¢ikar.

Bu ¢aligmada, degisik motiflerin yer aldig1 yedi adet sesta tek tek incelenmistir. Ilk olarak “Carkifelek” motifi
incelenmistir (fotograf 1).

l."_:t-', =P

Yukarida gosterilen motifi sesta ustalart “Carkifelek” olarak adlandiriyorlar. Carkifelek veya diger bir adryla firildak
sembolii esasen bir ¢ok kiiltiirde; Antik Yunan, Tiirk-Islam, ve Anadolu Kiiltiiriinde mimari, plastik sanatlar, ve el
sanatlar1 motifi olarak yaygin bir sekilde kullanildig1 goriilmiistiir (Altin, 2021). Carkifelek motifi Kibris el sanatlari
kiiltiriinde sesta yapiminda ¢ok sik kullanilan bir motiftir. Gosterilenin anlamsal bilesenini temsil eden fikir genel
olarak doniis, hareket, ve degisimdir. Carkifelek motifi Tiirk kiiltiiriinde doniis ve degisimi temsil eder (Giimistekin,
2011).
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Yukarida gosterilen motif Kibris sestas iistiine iglenen biiylik kanatlari olan kartal motifidir. Kibris el sanatlarinda
kartal motifinin anlami, Tiirk kiiltiiriinde oldugu gibi gii¢, 6zgiirliik, bagimsizlik, cesaret, zafer ve liderlik semboliidiir
(Balet, 2021). Tiirk kavimlerininde sik sik kullandig1 kartal motifi Kibris el sanatlarinda da siklikla kullanilmaktadir
(Cmar, 2017). Kibris'in tarihinde, gosterilen kartal sembolii 6zellikle antik donemlerden beri var olmustur ve Kibris'in

ey

Fbtograf 2: Kartal
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tarihi, kiiltiirii ve mitolojisi ile siki bir sekilde iligkilidir (Sadrazam, 2022). Yukarida da goriildigii {izere sesta
yapiminda Kibris’ta da geleneksellesmis olan kartal motifi tercih edilmektedir.

Eﬁ a2 == e
Fotograf 3: “Yildiz” Motifi

Yukarida gosterilen motifin ismi “Yildiz” motifidir. Gosterilen yildizi olusturan sekiller esasen kus kanatlarindan
olugsmaktadir. Uzaktan bakildiginda ise yildiz seklini almaktadir. Anadolu’da en sik rastlanan motiflerden biri olan
yildiz motifi ve y1ldiz motifinden olusan ¢esitli siislemelerdir (Deniz, 2005). Y1ldiz motifi Tiirk kiiltiiriinde tiretkenligi
temsil eder bunun yaninda Anadolu kadimin giiglii ve galigkan oldugunu gostermektedir (Sonmeztiirk ve digerleri,
2022). Anadolu’da oldugu gibi Kibris el sanatlarinda da sik kullanilan motiflerden biridir. Buradan yola ¢ikarak yildiz
motifi Kibrish kadinlarinda iiretken ve ¢aliskan olduklarini gostermektedir.

LI

Fotograf 4: Ulker Motifi
Yukarida gosterilen motifin ismi Ulker motifidir ve esasen Ulker takimyildizindan gelmektedir. Boga takimyildiz1
ierisinde yer alan Ulker takimyildizi; Peren/Pervin/ Siireyya/ Yedi Kiz Kardes adlartyla da bilinir (Kog, 2020). Ulker
takim y1ldiz1 insan gézii ile havada en rahat goriilen takimyildizidir. Bunun yaninda yedi yildizdan olusan Ulker takim
yildizinin sadece alt1 tanesi gokyiiziinde gozle goriilebilmektedir. Ulker takimyildiz1 gosterilen fikrin anlamsal bileseni
Tiirk topluluklarinda takvim olarak kullanilmis ve iilker yildizlarinin gokyiiziinde goriildiigi giinler hasat zamaninin

geldigini miijdelemistir (Ertlirk, 2011). Yukarida goriilen sesta motifinde alt1 adet {ilker yildiz1 ve etrafinda dénen
carkifelek motifinin bir kismi yer almaktadir.
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Fotograf 5: Selvi (Servi) Motifi

Yukarida gosterilen Selvi veya diger bir adiyla Servi agaci motifi ¢ogunlukla Akdeniz bolgesinde yetisen bir agag
cesididir. Farkli kiiltiirlerde “Hayat Agac1” n1 sembolize etmek icin de selvi agaci kullanilmustir. Selvi agacinin hayat
agacini sembolize etmesinin sebebi uzun boylu bir aga¢ olmasi, ¢ok fazla suya ihtiyag duymadan yasayabilmesi ve
dort mevsim canli kalabilmesinden kaynaklanmaktadir (Cebeci, 2022). Selvi motiflerine 17. yy’dan itibaren Selguklu
doneminde goriilmeye baslanmistir bunun yaninda Anadolu’da haly, kilim, ve kiyafetlerde isleme motifi olarak Selvi
agac1 ve yapraklart ¢ok fazla kullanilmistir (Akpinarli & Balkanal, 2012). Bunlarin yaninda Osmanli déneminde
dayanikli bir aga¢ olmasi ve hos kokusu sebebiyle mezarlik ¢evresine dikilmeye baglanmistir. Bunlarin yaninda divan
edebiyati siirlerinde kiymet verilen kisiye sevginin boyutunu anlamlandirmak i¢in kullanild1 (Hakverdioglu, 2016).
Selvi veya servi uzun boylu ve ¢ok diizgiin biiyiiyen bir aga¢ olmasi sebebiyle sevda sdzcligii haline gelmis Tiirk
edebiyatinda yerini almistir.

Sonug

Bu ¢alismada Kibris’a 6zgii bir el sanati olan Sesta motiflerinin gostergebilimsel analizi yapilmistir. Sesta daha 6nce
de bahsettigimiz gibi 6zel olarak yetistirilen bagsaklardan elde edilmektedir. Bagaklar, hasat zamani toplanarak
tohumlarindan ayrilir kalanlari temizlenerek sesta yapimi i¢in hazirlanir. K6k bayalar ile boyanan basak saplar1 sarma
baglama yontemiyle 6riilmeye baglanir ve yukarida da incelemis oldugumuz renkli ve anlamli motifleri ortaya ¢ikarir.
Bu ¢alismada bes adet sesta motifi incelenmistir. Bunlar; “Carkifelek”, “Kartal”, “Yildiz”, “Ulker”, ve” Servi” dir.
Bitkisel oriiciiliik tarih boyunca var olmus insanligin ortak miraslarindan biridir ve nesilden nesile aktarilarak varligini
halen daha giiniimiizde siirdiirmektedir (Demir, 2020). Bitkisel driiciiliigiin Kibris’ta yaygin olmasinin temel sebebi
tarima elverisli topraklari, kadinlarinin iiretkenligi, ve ¢aligkanligidir. Bunun yaninda tarim bolgelerinde yani kdylerde
glinliik yasamda kullanilabilecek arag-gereg ihtiyacindan kaynakli olarak bitkisel 6riiciililk baglamistir. Sestalar esasen
tagima gorevi, genis ve kenarli oldugu i¢in sunum goérevi gérmiistiir. Bunlarin yaninda, altindan hava alan yapist
sayesinde hamur isi gidalarin korunmasi ve saklanmasinda da kullanilmigtir. Sesta {izerine islenen motifler
incelendiginde bitkisel Oriiciilik yapan kadinlarin doga olaylarindan ve g¢evrelerinde yasadiklarimni, gordiklerini
motiflerle sestalar {izerine yansittiklar1 gorilmistiir.

Yapilan ¢alisma Kibris sestalarinin yiiz yillik hafizasim yansitmayi amaglamistir. Geleneksel sesta motiflerinin yer
aldig1 bu galismada Kibrish kadinlarin ellerinde bulundurduklart malzemeyi doniistiiriip sanat haline getirmesi bunun
yaninda her biri derin anlamlar tagiyan bu motiflerin nesilden nesile aktarilarak giiniimiize kadar gelmesi sestalarin
Kibris kiiltliriinlin aktarilmasina katki sagladigint gostermektedir. Toplumun birbiri ile iyi iliskiler kurmasinda el
sanatlarinin gelistirilmesinde ¢ok Onemli bir yer tutmaktadir. Sesta ustalarinin annelerinden 6grendiklerini hig
degistirmeden giinlimiize kadar getirmesi kiiltiirel miras kapsaminda degerlendirilmektedir. EK olarak, bu ¢aligma
gelecekte yapilacak olan caligmalara 151k tutmasi amaciyla ¢alisilmigtir. Kendine has isimleri olan ve geleneksel
yontemlerle 6riilen baska sestalarda bulunmaktadir. Ileride yapilacak olan ¢alismalarda bunlarin da arastirilmasi
oOnerilir.
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OZET

Kiiresellesmenin besigi sayilan Bati kadar Asya iilkeleri de kiiltiirlerini kitle iletisim araglariyla diinyaya
yaymaktadir. Popiiler kiiltiir tirlinlerinin tiretimi ve dagitiminda Asya iilkeleri 6zelinde de etkin olmaktadir. Yakin
gerceklik teknoloji popiiler kiiltiir {irlinlerine sirayet etmekte ve popiiler kiiltiir iirtinlerini sekillendirmektedir. Yeni
teknolojinin bir iiriinii olan vocaloid, sarki sdyleyen bir ses sentezleyicisidir. Sentezleyiciye uygun yaratilmig
hologram insans1 karakterlere entegre edilerek, sektoriin siirekliligini saglayan bir tiikketim kiiltiirii unsuruna
dontigmistiir. Bahse konu tiiketim unsuru simiilasyon kuramiyla insanlik tarihinin post-gerceklik evresi hakkinda
en biitiinliiklii tasartya sahip olan disiiniirler arasinda yer alan Jean Baudrillard’mn kurami gergevesinde analiz
edilecektir. Vocaloidlerin birer simulark olarak popiiler kiiltiir i¢erisinde yer buluslari, popiiler kiiltiirde ne sekilde
formlandiklar yerel kiiltiir olgusuyla birlikte kiiltiir emperyalizmine ne sekilde yedirildikleri ele alinmistir.
Anahtar Kelimeler: Popiiler Kiiltiir, Vocaloid, Hatsume Miku, Simulakr

GIRIS

Vocaloid, Yamaha tarafindan gelistirilmis olan ve diphone birlestirme temelinde dayanan ticari bir sentezleme
yazilimidir. Vocaloid sisteminde ii¢ ana blok bulunmaktadir. Bunlar; kullanicilarin bazi miizikal ifadelere ek sarki
sozleri ve notalar girebilecekleri Score Editor, Diphone ve siirekli sesli harfleri barindiran Singer Database ve
Sentez Motoru’dur. En popiiler Vocaloid iiriinii Hatsume Miku’dur. 2007 Agustos ayinda piyasaya siiriilmesinden
bu yana ciddi satig rakamlarina ulasarak miizikle iligkili yazilim piyasasinda biiyiik basar1 elde etmistir.
(Kenmochi, 2010) Bu galisma tematik odaklarin birlestirilmesini yansitmakta ve sanal diva Hatsume Miku’nun
tiretildigi sosyolojik ve teknolojik siireglere odaklanmaktadir. Bununla birlikte Japon miizik endiistrisinin bir
modeli olan yildiz sarkicilar siirekli olarak giincellenmektedir. Yakin zamanda (2023.03.02) VOCALOID6
Diizenleyici  Giincelleyici  Siirim  6.1.1  Sirlimii  adiyla yeni slirim  piyasaya  siirilmistiir.
(https://www.vocaloid.com/en/news/support_13/, 2023) Yeni siiriimle birlikte daha gelismis bir kullanim alani
sunulmaktadir. Japon popiiler kiiltiirinde en 6nemli gelismelerden biri olan vocaloid solistler her yoniiyle
miikemmelin amaglandig1 bir prototip olusturulmaktadir. Miku, fiziksel 6zellikleriyle de tartisma konusudur.
Heniiz 16 yasinda, 1.58 boyunda iki boyutlu bir geng kiz olarak ¢izilmistir. Sonrasinda gelistirilme asamas1 devam
ederken yaratici hayranlari sayesinde sarki soyleyip dans eden ii¢ boyutlu bir hale getirilmistir. (Saleha, 2018)
Sanal gerceklik giiniimiizde miizik endiistrisinde bu kadar yaygin kullanilmas1 popiiler kiiltiir {iretiminin bagat
konularindan birini olusturmaktadir. incelemeye deger bu iiretim bigimi Jean Baudrillard, simiilasyon kuramiyla
ele alinmis ve gergekligin yeniden iiretimi lizerinde durulmustur.

Calismanin Konusu

Vocaloid karakterler giiniimiizde bircok konser vermekte, 6zellikle Z kusaginin 6zdesim kurdugu ve bu kusak
icerisinde fan topluluklar1 bulunan karakterlerdir. Bu durum agikg¢a insan yerine kurgusal bir karakterin merkezde
oldugu tiikketim iiriiniiniin glinlimiizde karsilik buldugunun gostergesidir. Artik diinyaca iinlii popiilerligi olan
solistler veya vokallerin arasina, kurgusal “yildizlar ve divalar” dahil olmustur. Entelektiiel cevrelerde post-
gerceklik tartigmasinin da giin gectikge temel tartigmalar arasina yerlestigi bilinmektedir. Bu baglamda vocaloid
orneginin degerlendirmesinin, medyanin post-gerceklik evrenindeki yeni formuna ve muhtevasina 151k tutmasi
amaglanmistir.

Calismanin Amaci

Giliniimiiziin medya tiiketimini postmodern perspektifin bir baglami olan sibernetik fenomeni iizerinden analiz
etmek miimkiindiir. Sibernetik kisaca 6grenme, bilissellik, kontrol, belirleme, iletisim ve etkilesim gibi cok boyutlu
analiz unsurlar1 bulunan algisal kontrol teorisi olarak tanimlanabilir. Calismada, bir popiiler kiiltiir unsuru olarak
miizik sektoriine yeni dahil olmus vocaloid solistlerin tiiketim kiiltiiriinde yer bulabilme imkanin felsefi ve
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sosyolojik baglamda degerlendirmesi yapilmak istenmektedir. Dolayisiyla bu g¢alisma, gliniimiiziin medya
calismalarina aktiiel bir olgu iizerinden yiiriitiilen elestirel iletisim felsefe analizi araciligiyla katki sunmay1
amaclanmistir.

Calismanin Orneklemi ve Sinirhliklar

Vocaloid teknolojinin sinyal isleme kismi1 2000 yilinda Kenmochi Hideki tarafindan yonetilen ortak bir aragtirma
projesi ile gelistirilmistir. Sonrasinda Yamaha Corporation'in destegiyle bu yazilim Vocaloid adiyla bir ticari iiriin
haline getirilmistir. Yazilim kullanicilarin sark: sdzlerini ve melodiyi yazarak sarki sdylemeyi sentezlemelerini
saglamaktadir. Ozel olarak kaydedilmis sesli aktdrler veya sarkici vokalleriyle sentezleme teknolojisi
kullanmaktadir. Bir sarki olusturmak i¢in kullanicinin melodiyi ve sarki s6zlerini girmesi gerekmektedir. Melodiyi
girmek i¢in bir piyano roll tipi arayiiz kullanilir ve her notaya sozler girilebilmektedir. Yazilim telaffuzlarin stresini
degistirebilir, vibrato gibi efektler katabilir veya sesin dinamiklerini ve tonunu degistirebilmektedir. Her bir
vocaloid ger¢ek bir sarkicinin yerine ge¢mek iizere tasarlanmis "kutudaki sarkici" olarak satilmaktadir.
Baslangicta Leon, Lola ve Miriam ile Ingilizce ve Meiko ve Kaito ile birlikte Japonca olan yazilim Vocaloid 3'ten
itibaren Bruno, Clara ve Maika i¢in Ispanyolca, Luo Tianyi ve Yanhe i¢in Cince ve SeeU igin Korece uyarlamasi
yapilmistir. Bu asamalarin ardindan Vocaloid solistleri tiim diinyay: etkisi altina alan bir fenomene doniismiis
durumdadir. Bu solistler sosyal medya hesaplari kullanarak hayranlariyla etkilesim kurmakta, televizyon
programlarina katilmakta gercek bir kisi gibi davranmaktadir. Diinya ¢apinda yapilan konserlere binlerce insan
katilmakta ve sahnede adeta gercek bir solist varmiscasina hayranlikla eslik etmektedir. Bu ¢alismada kapsaminda
yapilacak degerlendirmenin, hepsi birer popiiler kiiltiir unsuru haline gelen vocaloid ailesinden en ¢ok siyrilan ve
diva olarak anilan Hatsune Miku iizerinden yapilmasi planlanmaktadir.

Kavramsal Cerceve

Jean Baudrillard, simiilasyon kuramiyla insanlik tarihinin post-gergeklik evresi hakkinda en biitiinliiklii tasariya
sahip olan disiiniirler arasindadir. Bu kuramini, sembolik degis tokus hipotezinden yola ¢ikarak tartigmis; insanlik
tarihini sembolik degis tokus kavramiyla ele almistir. Baudrillard’a gore “sahte asilla birlikte Ronesans’ta
dogmustur.” (Baudrillard, 2001)

“Ronesans’tan bu yana deger yasasindaki degismelere paralel olarak art arda ortaya ¢ikan {i¢ simulark diizenine
gore;

- Ronesans'tan sanayi devrimine ‘klasik’ donemi belirleyen bi¢cim kopyalama,

- Sanayilesme donemine egemen bigim {iretim,

- Kodun belirledigi giincel evredeyse egemen bigim simiilasyondur.” (Baudrillard, 2001, s. 87)

Birinci basamaktaki simiilark dogal deger yasasina gore, ikinci basamaktaki simiilark ticari deger yasasina gore,
iciincli basamaktaki simulakr ise yapisal deger yasasi tarafindan belirlenmektedir. (Baudrillard, 2001)
Reformlar ve kast sisteminin gelisimiyle birlikte ortaya ¢ikan yeni siif, mitsel bir tarihe ve simgesel degerlere
sahip degildir. Siiregelen yapi iginde simgesel bir yaratima ihtiyag duyulmamis olmasi burjuva olarak adlandirilan
bu sinif, Gist sinifa atfedilen ve st kiiltiiriin bir parcast olan simgeleri kopyalayarak kendi sembolik simgeler
sistemini yaratmistir. Kavramsallagtirmasi konu ettigi evrelerin sonunda Baudrillard, kopyalama c¢aligmasinin
insanin kopyalanmasina uzanmasi nedeniyle, gercege iliskin herhangi bir unsurun artik var olmadigini ifade
etmektedir. Gilinlimiizde sembolik simgeler kopyalanmaya devam edilmektedir. Kopyalanan bu simgeleri
Baudrillard, simulakr olarak adlandirmaktadir. Simularklar yoluyla yaratilan simiilasyon evreninde, gergeklik-
yalan arasinda gerceklesen diyalektikle kendini ortaya koyan gerceklik kavrami biitiiniiyle ortadan kalmis, yerini
simulakrlar almistir. Vocaloid teknolojisi, ¢agimizda hemen hemen biitiin alanlara sirayet etmis olan simulakr
iiretimine 6rnek olusturmaktadir. Yaraticisi, vocaloidlerin ¢ikis amacinin sanatin ve sanatginin 6zellikle android
teknololojisine kurban gidip yok olmasinin Oniine gegme disiincesi oldugunu vurgulamaktadir. Kiiltiir
endiistrisinde sikga goriiniir olan simulakrlar, popiiler kiiltiir igerisinde birer kiiltiirel tiikketim malzemesi olarak yer
bulmaktadirlar. Bu ¢calismada, akademik baglamda Vocaloidler, birer popiiler kiiltlir nesnesi olarak, evrensel kiiltiir
ve yerel kiiltiir, kiiltiir endiistrisi ve kiiltiir emperyalizmi kavramlariyla ele alinip tartisiimaktadir.

Calismanin Arastirma Sorulari

e  Vocaloidler birer simulakr olarak, popiiler kiiltiir icerisinde nasil yer bulmaktadir?

e  Yerel kiiltiir, nasil bir formla kiiltiirel tiiketim malzemesine dontismektedir?

e  Vocaloidler baglaminda yerel kiiltiir olgusu, kiiltiir emperyalizmine ne sekilde yedirilmektedir?

[ ]
Calismanin Yontemi
Calismanin yonteminin temelini igerik analizi ve dokiiman incelemesi olusturmustur. Genis bir literatiir incelemesi
yapilan ¢aligmada karma nitel yontemlere bagvurulup ve elde edilen veriler betimsel bir degerlendirilme yapilmasi
amaglanmistir. Nitel arastirma yontemi dokiiman analizi, gézlem ve goriigme gibi nitel veri toplama yontemlerinin
kullanildigi, olaylarin ger¢ekgi ve biitlinciil bir bigimde betimlenmesine yonelik yiiriitiilen nitel bir siirecin
izlendigi aragtirma yontemi olarak tanimlanabilmektedir. (Simsek, 2011) Bu ¢alismada nitel veri analizinden
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yararlanilmgtir. Nitel arastirmalarin baglica 6zellikleri sunlardir: Dogal ortama duyarlilik, aragtirmacinin katilimet
rolii, biitiinciil yaklagim, algilarin ortaya konmasi, arastirma deseninde esneklik, tiimevarimei analiz, nitel veri.
(Simsek, 2011) Ayrica ¢aligmada veri toplama ydntemlerinden yazili dokiiman incelemesine basvurulmustur.
Bununla birlikte video, gorsel, ses kaydi gibi veriler icerik analizine tabi tutulmustur. Dokiiman analizi metodu
kullanilirken yeniden yorumlama ve ¢ikarim miimkiin olmaktadir. Betimsel dokiiman analizi genel tabloyu ortaya
koyarken timevarimci analizle birlikte ortaya konulan ve igleme tabi tutulan veriler yeniden yorumlanarak ayrintili
bir tablo ortaya koymak miimkiin olmaktadir. Icerik analizi uygulanirken temel amag toplanan verilerin biitiinciil
sekilde yaklasmaktir. Betimsel analizle dzetlenen ve isleme tabi tutulan veriler, igerik analiziyle daha derin bir
isleme tabi tutulmakta ve betimsel yaklagimla fark edilmeyen noktalar1 kesfetme imkani1 dogmaktadir.

Simgesel Degis Tokus Kavramm A¢isindan Vocaloid Teknolojisi

Baudrillard, giincel sistemin kapitali yeniden iirettigini ve bu yeniden iiretim bigiminin bir toplumsal iliski bigimi
oldugunu belirtmektedir. (Baudrillard, 2001) Yine Baudrillard, simulakr diizeni olarak niteledigi diizeni ii¢ evreye
ayirmigtir.

- Ronesans'tan sanayi devrimini "klasik" donemi belirleyen bi¢cim kopyalama,

- Sanayilesme donemine egemen olan bi¢im tiretim,

- Kodun belirledigi giincel evredeyse egemen bicim simiilasyondur.

Ik evre olan birinci basamak simulark deger yasasina tekabiil etmektedir, ikinci basamak ticaret deger yasasini,
iiciincii basamak simulakr ise yapisal deger yasasi tarafindan belirlenmektedir. (Baudrillard, 2001, s. 10) Birebir
kopya olarak nitelenen zanaat diizeyinde kabul edilen simularklar, Ronesans asamasinda gercek ya da gercekligin
yeniden iiretiminin degerlendirilmesinde uzun zaman alan ve 6diillendirilmeye deger iriinlerdir. Otomat barok
donemde ortaya ¢ikmustir ve zanaat diizeyinde kalmigtir. Robotlagma asamasina gegis makinelesme agamasina
gecistir. Baudrillard, tiretime dayali kapitalist bir toplumda yasamin her alanini denetleme arzusunda olan
sibernetik neokapital bir diizene gegildigini savunmaktadir. Bahse konu bu mutasyon siireci belirgin bir siiregtir.
Bu siire¢ ayn1 zamanda tanri, insan ve tarihin kodun (deger yasasinin) yararina 6lerek sona erdikleri siiregtir. Bu
mutasyon siireci ayni zamanda en gelismis evredir.

Baudrillard, 6liimden uzaklagmis bir sistemin yasamdan da uzaklasacagi goriisiindedir. Simgesel degis tokus
diizeninde simgesel bir iliskisellik mevcuttur fakat modern kapital diizen bu iliskiye son vermistir. Bununla birlikte
ideologlarin yerini simularklar almistir. Degerler s6z konusu oldugunda deger 6zli her bicim bir iist diizey
simulakr diizenine taginarak gonderenler sistemi olarak kendi diizenegiyle biitlinlesik bir hal almaktadir.
Simgesel zorunluluk bir tersine ¢evirme zorunlulugudur. Oliim ise bir sistem adina hem bir sonluluk hem yok etme
eregidir. Biitiinciil bir yayilma ve kavram anlamina gelen 6liim simgesel degis tokusu anlamli kilmaktadir. Diger
bir degisle kusursuzluk asamasina yaklasan bir sistemin ¢okme (6liim, yok olug) asamasina ge¢mesi o derece
kolaylasir. Diger taraftan Baudrillard, 6liimii bir olay degil bir bigim olarak algilamaktadir. Temel de ise bu bir
toplumsal iliski bi¢cimidir. Yine bagka bir degisle 6zne ve degere 6zgii biitiin belirleyici unsurlarin yok olusa
stiriiklenmesi, kaybolup gitmesidir. Simgesel degis tokus terim itibariyle bir tersine ¢evirmedir. Calismamizla
baglantisi 6zelinde hologram sarkicilar simularklarin tersine ¢evrilmesi diisiincesine bizi gotirmektedir.

Kiiltiir endiistrisi 6zetle; sanatsal iiriinlerin rasyonellestirilerek yeniden iiretilmesi amaciyla metalastirilmasi olarak
tanimlanabilmektedir. Alinir satilir bir meta muamelesi goren sanatsal/kiiltlirel iirlinler tliketici olarak da
tanimlanan kitlelerin tiiketimine sunulmaktadir. Sanatsal ve kiiltiirel 6gelerin kapital iiretim tarafindan yeniden
iiretilerek piyasaya siiriilmesinin isleyisi endistrilesen bir kiiltiir ve eglence piyasasina tekabiil etmektedir.
(Horkheimer, 2014)

Kapitalizm tekel yapilagsmayr Ongérmektedir ve tekel yapilagsma kosullarinda kitle kiltirii 6zdeslik
olusturmaktadir. Bu 6zdeslik kiiltiir iskeletini olusturur ve lretilen kavramsal anahatlar belirlenilmeye baglanir.
Sanatsal iriinler (sinema, radyo yapitt vb.) sadece herhangi bir istir, hakikatleri dogrultusunda drettiklerini
mesrulastiran bir ideoloji benimsemektedirler. Kendilerini bir endiistri olarak tanimlamaktadirlar. Bununla birlikte
kiiltiir enddstrisini teknolojik terimlerle agiklama yoluna gitmektedirler. Giintimiizdeki teknik rasronellik
egemenligin rasyonelligi konumundadir. (Horkheimer, 2014)

Buradan hareketle vocaloid solist iiretimi incelendiginde taraflarin sanat yaptiklarmi iddia ettikleri
gorilmemektedir. Bu durum bizi vocaloid solistlerin birer kiiltiir endiisrtrisi metast oldugu sonucuna
gotiirebilmektedir. Kiiltiir endiistrisine yonelik bir degerlendirme yapan Baudrillard’a gore ise, “sanat karli bir
yatirim alani, sanat eserleri denilen seyler de ¢ok degerli tiikketim nesneleridir.” (Baudrillard, 2005, s. 6)
Vocaloid solist tiretimleri incelendiginde temelde sanatsal iddiast olmadig1 goriilmekte, popiiler kiiltlire entegre
bir tiiketim {irtinii oldugu gbze ¢arpmaktadir.

Arastirmanin Sonucu

Japon popiiler kiiltiiriiniin en iddiali imaj1 olan Hatsume Miku, gengleri etkisi altina almis bir sanal solisttir. Yapim
ve Uretim asamalarina bizzat hayranlari dahil olmus dis goriiniisii ve davranislariyla insani kusurlardan yoksun
miilkemmel bir animasyon diva olusmustur. Bu hiperger¢ek diva, ¢coklu begenilerin harmanlandigi yerel Japon
kiiltiiriiniin kiiltir endiistrisine armagan ettigi bir sanal gergekliktir. Baudrillard’m kuramindan yola g¢ikarak
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denilebilir ki “keskin gostergelere sahip, giliglii bir ‘simgesel diizenin’ diislendigi modern diinyada hayale
kapilmanin bir anlam1 yoktur.” (Baudrillard, 2001, s. 88) Ciinkii zorunlu gostergeler donemi artik bitmis yerini
smiflarin ayrim yapmadan yararlanacaklar1 6zgiir gostergeler donemine birakmistir. Sinirli sayida gostergeler
diizeninden talebe gore iiretilen gostergeler diizenine gecis yapilmustir. Popiiler kiiltiir gergekligi yeniden
iiretilirken bir seyleri isaret eden iliski artik bir simgesel ylikiimliiliik simiilarki olarak tanimlanmaktadir.
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ABSTRACT
Managing classrooms remotely requires effort and the use of specific strategies. some teachers face difficulties in
managing their virtual classes, especially those who had no experience before. Therefore, this study was conducted to
investigate these difficulties, and find out what strategies teachers use to overcome these difficulties. The study
employed a qualitative case study with the thematic analysis of the data obtained through Semi- structured interviews
carried out with ten teachers giving online classes in November 2021 in Libyan primary school. The results of the
study revealed the fact that the teachers experienced many challenges with management of their virtual classes, such
as the students’ reluctance to participate in the virtual classes, the noises surrounding the students, internet connection
issues, student’s lack motivation, some strict rules conducted by the school’s principles that affect some teachers
negatively in managing their virtual classes. The teachers used some strategies as solutions to overcome these
challenges. For managing virtual classes, a prior education plan must be prepared that contains sufficient solutions to
overcome all these difficulties.
Key words: virtual classroom management, challenges.

1.1. INTRODUCTION

An online learning environment is known as a virtual classroom that contains all required course materials. The rapid
and sudden appearance of coved 19 pandemic made governments impose social divergence, while the educational
system took a radical change from public education to virtual education, so the education became online. infrastructural
preparation, including technology and internet access capabilities, as well as backing and cooperation from all relevant
parties, including the government, schools, teachers, and parents, as well as the readiness/planning abilities of teachers,
all played a role in the success of online learning in West Java during the Covid-19 pandemic. and conduct online
learning activities. (Mutqinah & Hidayatullah, 2020). Online courses are referred to as being taught in a "virtual
classroom." It is an educational setting within a system of computer-mediated communication. It is a procedure in
which teachers and students collaborate actively to design and carry out learning activities with one another, such as
group discussions, collaborative projects, and debates, and share answers to homework issues through emails, message
boards, chat rooms, and conferences. It consists of a variety of group communication and work areas and facilities that
go beyond those of the traditional classroom (Sufeng, Y., & Song R.2013). One of the most recent developments in
education is the idea of the virtual classroom, and teachers are adjusting to it in order to remove obstacles to teaching
and learning. A virtual classroom is a collection of teaching-learning resources designed to enhance students'
educational experiences via the use of various technology tools (Biswas &Nandi 2020).

The challenge of lifelong learning is to think about ways to enable people to participate in engaging learning
experiences at any time in upper secondary school, higher education, and vocational training. In our globalized and
linked culture, it is increasingly harder and harder to be expected to be present at one central point. Additionally, as
the student body evolves, finding a balance between studies, employment, and family obligations becomes more
important. Therefore, it is crucial to promote flexibility within the learning trajectory and make education less
dependent on place and time (Lakhal, De Sherbrooke, & Bateman, 2017). A fantastic resource for organizations
looking to develop high-quality online learning is The Realities of Online Teaching (Palloff, R. M., & Pratt, K.
(2013The remote learning environment has undergone substantial changes as a result of recent technology
advancements, giving students more options and flexibility in how, when, and where they learn (Falloon, G. (2011).
Learning activities in schools and classrooms have been impacted by online learning and its implementation. These
changes need prompt adaptation from both educators and pupils. The virtual classroom requires both teachers and
students to participate in learning activities. What is a virtual classroom? Learning that is facilitated by portable
technology, including smartphones, tablets, and laptops, which allows access to knowledge anywhere, anytime (Gikas
& Grant, 2013). The virtual classroom offers students a live, contextual, and interactive environment in addition to
delivering course materials. Additionally, teachers have the same level of control over the teaching and learning
process in a typical classroom (Yang & Liu, 2007).

Everything a teacher does to arrange pupils, classrooms, schedules, and resources to facilitate learning for children
(Wong & Wong, 2005, p. 84). “a virtual learning environment with the necessary course materials (Rufai et al., 2015,
p. 27).
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A separate strategy known as virtual pedagogy is needed for a virtual classroom. Students that successfully employ
virtual learning pedagogical frameworks improve higher order learning skills and critical thinking. These qualities may
be attained via reflection and group work as well as examinations using online resources like chat rooms, discussion
forums, online classes, and conference rooms are also available.

Comprehensive training, well-designed mentorship programs, and new teachers' attitudes, feelings of efficacy, and
teaching abilities all increase retention rates for new teachers. Classroom management has been listed as one of the
obstacles for starting teachers (Headden, S 2014). There are many empirical studies that examine how teachers manage
their physical classrooms, but there are much fewer that look at how they manage their virtual classrooms. In a
traditional classroom, lessons are often taught using textbooks, in front of the class, with students seated in rows and
practicing activities. (Setyowati 2017).

(Mardiani, & Azhar, 2021) claim that the instructor used a mix of democratic and lax classroom management
techniques. They also suggest Maye's Conceptualization Model as a novel method for managing virtual classrooms.
From the viewpoints of the instructor and the student, Virtual learning environments can present both
internal/subjective and external/objective challenges. An obstacle is the difficulty in creating study materials that are
appropriate for the method of education (for instance, making vernacular-language virtual learning materials) (Biswas,
R. A., & Nandi, S. (2020).

During the Corona pandemic, education in Libyan schools changed from face-to-face education to virtual education
without prior notice. This was the first experience of its kind to most teachers and students; they faced many difficulties
and challenges that hindered the educational benefit. Among these challenges and the most important of which is how
to manage virtual classrooms to provide a suitable learning environment for student, therefore, This study's objective
is to find out the challenges that Libyan primary school’s teachers faced to manager their virtual classes, and what is
the solutions they are following to overcome these difficulties, so this study presents a clear picture for the researchers,
teachers and those interested about the difficulties that teachers faced in managing virtual classrooms and what is the
solutions to overcome these difficulties.

1.2. The research questions are:
Q1-what are the main challenges that Libyan primary school teachers face in managing their virtual classes?
Q2-How teachers overcome the difficulties of management virtual classrooms?

2. Methodology

The methodology that this study used is qualitative case study design to better comprehend ideas, views, or
experiences, the collection and evaluation of non-numerical data is necessary for qualitative research (such as text,
video, or audio). It may be used to learn comprehensive information about a subject or generate original research ideas.
(Mesias, J. C. M 2022). Data collected from ten teachers they are working at Libyan primary school. The semi-structure
interview technique was by the teachers who have teaching online experience. The semi-structured interview is a sort
of exploratory interview that is most frequently used in the social sciences to obtain data for qualitative research or for
medical purposes. Although it typically follows to a guide or strategy prepared before the interview and is focused on
a key problem to give a basic framework, the semi-structured interview allows for exploration with room to pursue
thematic trajectories as the discussion unfolds (Magaldi & Berler (2020). The teachers were among the ages of 29 to
45, 6 mails and 4 females with at least one-year experience, each teacher interviewed individually, and the interview
time were around 30-40min. The information was gathered via the interview questions. and the teachers’ codes were
created for all teachers to reflex a good finding explanation for all the participants’ answers, they were 10 codes related
to 10 teachers as T1, T2.... T10. By using codes, it will be easy to interpreted the findings related to each teacher.
Content analysis technique was used to analyze the research data according to Miles and Huberman (1994), it’s used
to interpreted the findings that written by using codes related to the participants.

3.Findings

The findings were collected from ten teachers by interview questions to find answers for the following two research
questions:

Q1-what are the main challenges that teachers face in managing their virtual classes?

Q2-How to overcome difficulties of the management of virtual classrooms?

3.1. Virtual classroom management challenges:
Some students don't participate in virtual classrooms as much as they would in a live classroom because they feel
invisible. Therefore, they do not participate in the discussing and answering the lesson exercises. In this case the lesson
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becomes boring without the participation of students in discussing topics, and all the burden remains on the teacher
without the students; activities. (T-1).

Because students are living with their families, there is occasionally noise in the area around the students. Or the noise
from the students themselves, because they lack the rules that must be followed in participating during the online
lesson, such as asking permission to participate by raising the hand at the bottom of the screen. (T-2).

Some students live in houses with no Wi-Fi or, at most, spotty coverage. Or with week connection, some do not have
their own computer, so they share the class with one of their classmates, they will not be comfortable by using one
computer by two or more students during the lesson. And frequent power outages one of the challenges that impede
the management of virtual class. (T-3).

The challenge of identifying the students who have weak concentrating in online learning environments, students’
concentrating is important matter of understanding, participation and discipline. And also, it helps to manage virtual
classroom well. (T-4)

The problem of indiscipline among some students. Some students move a lot, like eating and drinking during the
lesson, and some are busy with their phones not focusing on the computer screen. (T-5)

Students attendance and commencement of the virtual lesson sometimes take a lot of time, because of many inputs
such as students’ readiness to the lesson, turning on the devices, opening communication links and poor network
connection, all of this makes it difficult to manage virtual classes time. (T-6)

students’ lack of motivation one of the challenges that make virtual classes management more difficult, the students
feeling bored during the lesson, because they do not feel the active student like the traditional classes. (T-7)

The controls rules imposed by the school principal, that every teacher must follow such as student’s evaluation,
mandatory attendance, lesson’s time, the number of classes imposed, and the curriculum effect my class managing
negatively. The coordinators mostly dictate me to be on the fixed syllabus they have created by themselves but mentors
should apply during a semester, so the pressure become too much on me (T-8).

I find difficulty to manage student’s behavior in a virtual setting, especially if students aren't physically in the same
location, managing student’s behavior remotely is not easy. (T-9)

I find it difficult to manage virtual classroom that are crowded with students. The number of students in one class
reaches 30 students, so the noise and gossip increase, it is difficult for me as a teacher to communicate with all the
students to participate them in the lesson’s activities, because that takes a lot of effort and time, (T-10).

3.2. Overcoming the challenges of virtual classroom management:

As an experienced online teacher, to solve non-interactive students problem, at the beginning of the class, explain to
students that participation is expected and important for their learning, and have online video conferencing classes to
create a chance of face to face interaction between learners and the teacher and motivate them to follow me and call
the students by name and ask questions and told all of them to switch on their cameras except the ones who genuinely
had technical problems(T-1)

To control the calmness of my virtual classes, at the beginning of the class, explain to students the importance of
maintaining a calm and respectful environment, with the need to take permission before speaking, and establish
consequences for disruptive behavior, So Students joining my class are to use a headphone that filters/prevent noise
within certain range. And during the course of lecture, students are advised to stay in a room with no other individuals.
Also, I do mute all student microphones and [ unmute the microphones when they have made indication to speak using
the google meet button(T-2).

To solve technical problems, I would definitely record each session of my teaching for my students to share for whom
they are absent or may face a poor connection, and provide alternative assignments or activities that students can
complete offline if they are unable to participate, and in the virtual class Many virtual learning platforms offer data-
saving options that can help reduce the amount of data needed to participate in the class. So, I am always encouraging
my students to use these options if they have limited data (T-3).

To overcome the problem of students not concentrating during the lesson, I engage my students in interactive activities,
and start the lesson by asking a question to catch students’ attention. such as discussions, group projects, and breakout
rooms, to keep them actively involved in the learning process, and sometimes show them educative and interesting
videos to gain and retain their attention. I also sometimes promised to give them gifts if they perform well in the class.
(T-4).

To maintain student discipline in the classroom during the lesson, at the beginning of the class I explain to my students
the importance of respecting others and following the rules. And establishing consequences for disruptive behavior
and make sure that students understand the expectations. I am always encouraging my students to use the "raise hand"
function if they need to speak or ask a question, rather than interrupting the class. There is set of rules which I announce
on the teacher-student platform that all the students are to abide by during the online lectures and failure to abide by
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these rules can result to student facing penalty or being reported to the school disciplinary committee. And by setting
some reinforcement and also punishment to make them punctual, organized and motivated. And I use cold-calling,
randomly calls on a student to answer a question or participate in a discussion. This is a good approach to get everyone
in the class involved and cut down on disruptive behavior. (T-5).

To solve managing time problem, I tried to get prepared ahead of the lesson time in case of any eventuality and send
the google meet link 15 minutes prior to the commencement of the lecture, and encourage my students to turn on their
devices and connect to the internet before the start of the class to minimize delays. (T-6).

To increase my student’s motivation, I do simplify the concept entails in the lecture as much as possible by using
various teaching aid such as online google forms, graphic tablets, graphs, charts, as well as sharing pdf and using power
points documents. I also use animated cartoons using Doodle platform as well as 3D animations to encourage my
learners to learn English with less difficulty, and consider offering incentives, such as extra credit or rewards, for good
attendance and participation in class discussions or group activities. (T-7).

To overcome any negative effects of controls imposed by the school principal, I tried to seek some help by reaching
out to them to discuss my concerns and brainstorm solutions. While it may not be possible to change the controls
imposed by the principal, I work within these guidelines to find creative solutions that meet both my needs and the
needs of my students. And consider finding ways to adapt my teaching style or lesson plans to better fit the virtual
classroom setting and the controls imposed by the principal. (T-8).

To solve Manage students’ behavior difficulty, I try to set clear expectations for student behavior and establish
consequences for misbehavior, and create a sense of community by using virtual icebreakers and encouraging students
to participate in online discussions and activities. And use tools such as virtual office hours and one-on-one sessions
to provide individualized support for students who may need extra help. And I use assessment techniques, such as
quizzes, projects, and papers, to assess my students’ progress in a virtual setting. (T-9).

To manage the crowded virtual classes, I try to keep the students busy and actively participating in the class by asking
a question at the beginning of the class to get their attention and keep order in the classroom. If the classes are more
than 30, I try to divided crowded class into two classes during the day, thus, there will be a limited number of the
students in the classes, thus facilitating the process of managing and controlling these classes. (T-10).

4. Discussion:

The study investigated what are the challenges faced by Libyan primary school teachers in managing virtual classroom.
The results obtained from an interview with ten teachers who have at least one year of online teaching experience The
results showed that there are a lot of challenges and difficulties that the Libyan primary school’s teachers faced during
their virtual classroom management. These difficulties are Technical difficulties: Teachers and students may encounter
issues with their devices, internet connectivity, or software, Limited engagement: It can be difficult to engage students
in a virtual setting, especially if they are not physically present in the same location, Time management: Managing a
virtual class requires careful planning and organization to ensure that all students have access to the necessary materials
and support, Limited resources: There is a chance that teachers might not have access to the same tools and assistance
that they would in a typical classroom. It can be difficult to manage student behavior in a virtual setting, especially if
students are not physically present in the same location, Maintaining a sense of community: Virtual classes can feel
isolating for both teachers and students, and it can be challenging to create a sense of community and connection,
Providing adequate support: It can be difficult to provide individualized support and accommodations for students in
a virtual setting, and assessing student progress: It can be challenging to assess student progress in a virtual setting,
especially if teachers do not have access to the same tools and resources that they would have in a conventional
classroom. As a comparison, the results of this study are in line with the results of the study conducted by Mardiani
and Azhar (2021). This study was carried out as a case study in a vocational school in the West Bandung area of West
Java, Indonesia, with one English instructor who was specifically chosen as the research participant and a class of 27
pupils. The study’s aim was to ascertain the difficulties teachers had in managing a virtual classroom. The findings
showed that the teacher faced numerous difficulties in the virtual classroom, including the students' lack of readiness
to participate, an unstable internet connection, a time limit that forced the teacher to teach the essentials right away,
students who turned off the camera and the sound, inattentive learning, a lack of interaction, and ineffective class
management.

There are several strategies that teachers used to overcome these difficulties of managing virtual classrooms, including:
Ensuring technical readiness: Before starting a virtual class, teachers should ensure that all students have the necessary
equipment and technical skills to participate, Engaging students actively: To engage students in a virtual setting,
teachers can use interactive activities, such as group discussions and collaborative projects, to keep students actively
involved in the learning process, Creating a schedule and structure: Providing a clear schedule and structure for virtual
classes can help students stay on track and ensure that all necessary materials and assignments are covered, Utilizing
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available resources: Teachers can use online resources, such as videos, podcasts, and interactive games, to supplement
traditional teaching methods and keep students engaged, Managing student behavior: Teachers can set clear
expectations for student behavior and establish consequences for misbehavior, Building a sense of community:
Teachers can create a sense of community by using virtual icebreakers and encouraging students to participate in online
discussions and activities, Providing individualized support: Teachers can use tools such as virtual office hours and
one-on-one sessions to provide individualized support for students who may need extra help, and assessing student
progress: Teachers can evaluate student progress in a virtual environment using a range of assessment methods,
including tests, projects, and papers.

6. Recommendations of this study:

There are several strategies teachers can use to overcome the difficulties of managing virtual classrooms, including:

- Ensuring technical readiness: Before starting a virtual class, teachers should ensure that all students have the
necessary equipment and technical skills to participate.

- Engaging students actively: To engage students in a virtual setting, teachers can use interactive activities, such as
group discussions and collaborative projects, to keep students actively involved in the learning process.

- Creating a schedule and structure: Providing a clear schedule and structure for virtual classes can help students stay
on track and ensure that all necessary materials and assignments are covered.

- Utilizing available resources: Teachers can use online resources, such as videos, podcasts, and interactive games, to
supplement traditional teaching methods and keep students engaged.

- Managing student behavior: Teachers can set clear expectations for student behavior and establish consequences for
misbehavior.

- Building a sense of community: Teachers can create a sense of community by using virtual icebreakers and
encouraging students to participate in online discussions and activities.

- Providing individualized support: Teachers can use tools such as virtual office hours and one-on-one sessions to
provide individualized support for students who may need extra help.

- Assessing student progress: Teachers can evaluate student progress in a virtual environment using a range of
assessment methods, including tests, projects, and papers.

5. Conclusion:

Managing virtual classroom have a lot of challenges, this paper tried to find out these challenges that the Libyan
primary school’s teachers faced to manage their virtual classes, and what is the solutions that teachers followed to
overcome these challenges. The common challenges teachers faced were related to internet and technical issues, and
the challenges related to the students like weak interactive in the virtual classes, difficult concentrating and indiscipline
among some students and student’s lack motivation, also the noise from the environment surrounding the students
constitutes on obstacle for the teacher to manage the virtual classes, some teachers have a difficulty to manage their
virtual classes time and the rules imposed by the school principal effect some teachers to managing their virtual classes
negatively. And the solutions that teachers used to overcome these challenges were Use online resources, such as
videos, podcasts, and interactive games, to supplement traditional teaching methods and keep students engaged, set
clear expectations for student behavior and establish consequences for misbehavior. Create a sense of community by
using virtual icebreakers and encouraging students to participate in online discussions and activities. provide
individualized support for students who may need extra help. And teacher Provide a clear schedule for the virtual class,
including start and end times. At the beginning of the class teacher gave the students some advices for maintaining a
calm educational environment like Using the "raise hand" function if they need to speak or ask a question, rather than
interrupting the class, and use headphones or earbuds to reduce distractions and improve focus. These solutions will
help the teachers to control and manage their virtual classes in a good way, and help the students to understand more.
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APPENDIX

The interview questions are:

Q1- Some students are not interactive in the virtual classes, because they think they are invisible unlike when they
were in the physical classroom. How do you manage your class to overcome this problem?

Q2- students are living with their families, sometimes there is noise emanating from the environment surrounding the
students, how do you control the calmness of your virtual classroom?

Q3- Some students live in homes that haven’t access to Wi-Fi or limited access at best, how do you overcome this
problem to share the lesson with all students?

Q4-The problem of distinguishing students who have difficulty concentrating is not only in regular classes, but also in
virtual classes. What is best teaching method (s) that you follow to attract the attention of students in the virtual class?
Q5- The problem of indiscipline among some students, how do you maintain discipline of the virtual classroom?

QO6- Students attendance and commencement of the virtual lesson may take a lot of time, because of many inputs such
as turning on the devices, opening communication links and poor network connection, how do you manage your virtual
class time to overcome all of these problems?

Q7-Is students’ lack of motivation one of the challenges that make virtual classes management more difficult? If yes,
how do you motivate your students to overcome this problem?

Q8- Virtual classes associated with schools have certain controls that every teacher must follow, such as student’s
evaluation, mandatory attendance, lessons’ time, the amount of classes imposed, and the curriculum. Do the controls
imposed by the school principal effect you in managing your virtual class positively or negatively? If negatively, how
can you overcome this problem?

Q9- Do you have other difficulties or challenges facing you in your virtual classes management experience? If yes,
then what are these they and, what are the immediate steps you could take to overcome these difficulties and
challenges?

Note: If you have any comment or advice related to virtual classroom management write them down please.

(Thank you for your time)
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ABSTRACT

The rapid development of education informatization has accumulated a large amount of data for learning analytics,
and adopting educational data mining to find new patterns of data, develop new algorithms and models, and apply
known predictive models to the teaching system to improve learning is the challenge and vision of the education
field in the era of big data. Learning intervention, as a core concept of learning analytics, refers to the purposeful
and planned adoption of direct or indirect strategies or behaviors based on tracking learning behaviors and
integrating information about learners' characteristics to give learners personalized guidance and assistance in
order to help learners break through the status quo of learning difficulties and improve their learning abilities, so
as to achieve tailored teaching. In this study, data mining was conducted on the performance records of students
on math problems in an online learning system, and a learning intervention suggestion prediction model was
constructed on the basis of decision tree algorithm using Python, with a view to understanding the effectiveness,
willingness, style, and other characteristics of the learners' online learning through the analysis results, providing
personalized guidance to students, and enabling teachers to intervene with at-risk students and successfully
complete the teaching goals. It was found that the most significant impact of the learning intervention advice
provided to learners was the number of hints they sought during the learning process, and that learners who needed
to be "intervened" or "monitored" could be categorized into two groups: independent inefficient and dependent
inefficient according to the model. Therefore, teachers or adaptive learning systems should intervene in a timely
and appropriate way for different types of learning crisis groups to solve the problems of poor learning
performance, insufficient commitment to learning, poor learning habits, low participation in learning, low self-
efficacy and other problems of learners in different learning scenarios.

Keywords: educational data mining, learning analytics, decision tree, learning intervention, predictive model

INTRODUCTION

With the in-depth application of information technology in education, the development and change of education
informatization has become increasingly significant (Olimov & Mamurova, 2022). At the level of large-scale
application, education informatization has experienced changes at the level of Learning Management System
(LMS) (Turnbull et al., 2020) and Web 2.0 (Shin & Kim, 2008) application, and the in-depth application of these
new technologies has also brought concerns about the explosion of educational data. Students' online learning
retains rich information about their learning trajectories, and learning behaviors in social networks show a trend
of rapidly increasing data flow, thus a large amount of student learning data is stored in the LMS as the carrier of
the environment. These data cannot be captured, stored, managed and processed with typical database software
tools within a certain timeframe, and new processing models are needed to have stronger decision-making, insight
discovery and process optimization capabilities to adapt to the massive, high growth rate and diverse information
assets (Toshniwal et al., 2015). Thus, how to effectively leverage the potential value of big data in education to
understand and optimize learning as well as learning contexts is receiving attention and focus from researchers
(Daniel, 2019).

Meanwhile, learning analytics uses intelligent data, learner data, and analytical models to discover information
and social connections on which to base learning predictions and provide recommendations (Ferguson, 2012). Its
essence lies in first discovering the needs of a particular user, using technological methods to acquire data,
analyzing the data, helping teachers, students, educational institutions, etc. to interpret the data, and taking
interventions based on the results of the data, so as to achieve the goal of improving the effectiveness of learning
and teaching (Verbert, 2012). In this context, this study conducted data mining on the performance records of
students on math problems in an online learning system, and constructed a learning intervention suggestion
prediction model based on the decision tree algorithm using Python, aiming to use the results of the analysis to
understand to a certain extent the effectiveness, willingness, style, and other personalized characteristics of the
learner's online learning, so that the teacher can carry out personalized interventions and guidance for at-risk
students and successfully accomplish teaching goals.

Decision Tree-Based Classification Model for Learning Intervention Advice

Introduction to Data Classification and Decision Trees:

Classification technique in data mining refers to the categorization of data according to some specified attribute
characteristics and has a strong application value (Kesavaraj & Sukumaran, 2013). Classification is the use of
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training data sets through a certain algorithm to obtain classification rules, the purpose is to obtain a classification
function or classification model or called classifier, the model can map the data items in the data set to a given
category, based on which the model can be used to identify the category to which the unknown object belongs
(Krishnaiah et al., 2014). Classification can thus be used to extract models describing important data classes or to
predict future data trends and is the basis of pattern recognition.

Decision tree is a basic but important algorithm in data categorization, it is a tree-like predictive model, usually its
internal nodes represent tests on an attribute, while the leaf nodes represent the final category (Maimon & Rokach,
2014). The basic idea of decision tree is to make the original confusing data information gradually clear by dividing
the data continuously. Its principles are simple, concrete and close to reality, but are the basis for a series of
complex and powerful models (Song & Ying, 2015). Because decision trees are easy to understand and implement,
and can produce feasible and effective results for large data sources in a relatively short period of time, this study
will utilize the decision tree algorithm to construct a learning intervention recommendation prediction model.

Data description:

The data used in this study came from an online learning system and consisted of records of 378 students'
performance on math problems, an overview of the data is shown in Figure 1, and the variables and their meanings
are shown in Table 1.

id prior_prob_count prior_percent correct score hints hinty complete action

0 172777 650 0.723077 1.000000 0 False True 2

1 175658 1159 0.600690 0.454545 4% True True 1

2 175669 1239 0.656981 0.636364 15 True True 2

3 176151 1246 0.729535 0.750000 8 True True 3

4 176165 1299 0.568129 0.333333 13 True True 1

5 176168 1415 0.684306 0545455 22 True True 2

6 176461 753 0.499336 0.363636 23 True True 1

T 176436 772 0.576425 0.300000 34 True True 2

8 176488 529 0.674858 0421053 44 True True 3

9 176494 1226 0.644372 0.250000 35 True True 1

10 176522 1206 0.647595 0.583333 22 True True 2
11 176613 1139 0.696225 0.500000 47 True True 2
12 176623 1326 0.781297 0.800000 10 True True 2
13 176627 1195 0.710460 0.416667 26 True True 3
14 176630 1192 0.614094 0.352941 39 True True 2

Figure 1. Overview of data

Table 1. Variables and their meanings

Variable name Meaning
id Student number
prior_prob_count Number of questions answered
prior_percent correct Percentage of correct answers
score Grades
hints Number of hints sought
hint.y Whether hints have been sought, 1 for yes, 0 for
’ no
complete Whether a topic has been completed, 1 for yes, 0
P for no

Types of student behavior, with 1 indicating
seeking help from the teacher, 2 indicating

action f ) .
starting a new topic, and 3 indicating
abandonment of the study
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Descriptive statistics were done on the data to know the minimum, first quartile, median, mean, third quartile, and
maximum values of each variable in all the records and the results are shown in Figure 2.

id prior_prob_count prior_percent_correct score
Min. 172777 Min. : 0.0 Min. 0. 0000 M. :0. 0000
1st Qu. ;235002 1st Qu. : 0.0 1st Qu. :0. 0000 1st Qu. :0. 5000
Median :247310 Median : 16.5 Median :0.4997 Median :0.6667
Mean 1254539 Mean » 175.8 Mean ;0. 3818 Mean :0.6636
Ird Qu. :282856 Ird Qu.: 145.2 Ird qu. :0.7140 Ird qQu. :0.9286
Max. 1294463 Max. 1570.0 Max. 1. 0000 Max. 1. 0000

hints hint.y complete action

Min. 0. 000 Min. 0. 0000 Min. 0. 0000 Min. ;1. 000
1sT Qu.: 0.000 1sT Qu. :0.0000 1sT Qu. :0.0000 1sT qQu. :1.000
Median 0. 000 Median :0.0000 Median :1.0000 Median :2.000
Mean 5.645 Mean :0.4164 Mean ;0. 5397 Mean :2.016
Ird Qu.: 5.000 Ird qQu. :1.0000 Ird qQu. :1.0000 Ird qQu. :3.000
Max. 195,000 Max. 1. 0000 Max. 1. 0000 Max. 3.000
NA"S 11 NA"S 11

Figure 2. Data descriptive statistics

The "score" is the most direct and powerful variable reflecting the online learning effect of learners, so it can be
used as the basis for classification, and different learning intervention advice can be provided for learners in
different score ranges. The histogram of the frequency distribution of "score" (Figure 3) can visualize the
distribution of the number of people in each performance interval, and it is stipulated that learners with a value of
"score" less than or equal to 0.3 should be intervened. Learners with a "score" greater than 0.3 but less than or
equal to 0.9 should only be monitored, and learners with a "score" greater than 0.9 should not be subject to any
intervention (no action).

Histogram of D1$score

100
|

Freguency

40

| | | | | |
0.0 0.2 0.4 06 0.6 1.0

D1%score

Figure 3. Histogram of the frequency distribution of "score"

Data preprocessing:

In this study, the performance records of 378 students on math problems in an online learning system were used
as the training and testing data set. According to the performance intervals combined with the level, form, and
purpose of the intervention, the learning interventions that the learners should receive were categorized into
"intervened", "monitored", and "no action". The criteria for the classification of learning intervention advice are
shown in Table 2, and an overview of the preprocessed data is shown in Figure 4.
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Table 2. Criteria for classifying learning intervention advice

Performance interval Learning intervention advice

[0,0.3] intervene

(0.3,0.9] monitor

(0.9,1] no action
id prior_prob_count prior_percent_correct score hints hint.y complete action advice
0 172777 650 0.723077 1.000000 0 False True 2 no action
1 175658 1159 0.800690 0.454545 49 True True 1 monitor
2 175669 1239 0.656981 0.636364 15 True True 2 monitor
3 176151 1246 0.729535 0.750000 9  True True 3 monitor
4 176165 1299 0.568129 0.333333 13 True True 1 monitor
5 176168 1415 0.684806 0.545455 22 True True 2 monitor
6 176461 753 0.499336 0.363636 23 True True 1 monitor
T 176486 72 0.576425 0.300000 34 True True 2 intervene
8 176488 529 0.674858 0.421053 44 True True 3 monitor
9 176494 1226 0.644372 0.250000 35 True True 1 intervene
10 176522 1206 0.647595 0.583333 22 True True 2 monitor
1 176613 1139 0.696225 0.500000 47 True True 2 monitor
12 176623 1326 0.781297 0.800000 10 True True 2 monitor
13 176627 1195 0.710460 0.416667 26 True True 3 monitor
14 176630 1192 0.614094 0.352941 3% True True 2 monitor

Figure 4. Overview of pre-processed data

Decision Tree-Based Predictive Model for Learning Intervention Advice

Model Building Tools:

Data mining is an effective way to improve the utilization of data and efficiency can be improved by using existing
data mining tools such as Eviews, SPSS, SAS, Stata, Matlab, R, WEKA, RapidMiner, etc. all of which have their
own distinctive dominant strengths, areas of application, processing capabilities, interface design, security
mechanisms, processing efficiency and forms of combination (Romero & Ventura, 2013). This study uses the
Python scikit-learn library, which is an open source framework for machine learning and data mining that provides
users with a range of simple and effective tools for performing a variety of machine learning tasks such as
classification, regression, clustering, dimensionality reduction, model selection, and so on (Pedregosa et al., 2011).

Construction of a Predictive Model for Learning Intervention Advice:

A model or a mapping or a function is learned by means of samples labeled with categories, thus constructing a
decision tree capable of predicting recommendations for learning interventions. This process is also known as
supervised learning (Niculescu-Mizil & Caruana, 2005) since the labeling of the samples is given artificially. The
preprocessed data is subjected to stratified sampling, where 80% is used as the training dataset and the remaining
20% is used as the test dataset. After filtering by feature engineering, the number of questions answered by students
"priority_prob_count", the percentage of correct answers "priority percent correct”, and the number of times
seeking hints "hints" as predictor variables and "advice" as outcome variable, the decision tree model obtained is
shown in Figure 5.
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hints <= 0.5
gini = 0.491
samples = 100.0%
value = [0.079, 0.659, 0.262]

prior_percent_correct <= 0.559 hints <= 57.5
gini = 0.568 gini = 0.15
samples = 59.6% samples = 40.4%
value = [0.078, 0.483, 0.439] value = [0.082, 0.918, 0.0]
prior_prob_count <= 18.0 prior_prob_count <= 13.5 e h— / \ -
gini = 0.555 gini = 0.545 e S e
SEltE = S0 salulin = 28,25 value = [0.059, 0.941. 0.0] value = [0.75, 0.35, 0.0]
value = [0.087, 0.558, 0.356] value = [0.066, 0.382, 0.553] . i i S
gini = 0.553 gini = 0.375 gini = 0.48 gini = 0.514
samples = 31.8% samples = 2.6% samples = 1.7% samples = 23.5%
value = [0.073, 0.542, 0.385] value = [0.25, 0.75, 0.0] value = [0.4, 0.6, 0.0] value = [0.042, 0.366, 0.592]

Figure 5. Decision tree-based predictive model for learning intervention advice

In the figure, the samples on the leaf node represent the proportion of the amount of data used to make
judgments and obtain results under this branch in the training dataset. The value in a leaf node indicates, from left
to right, the proportion of data in the leaf node that is represented by the three types of learning intervention advice:
"intervened", "monitored", and "no action", respectively. In addition, the three feature significance levels, as shown
in Table 3, indicate that the number of hints sought by learners during the learning process had the most significant
effect on the classified learning intervention advice.

Table 3. Feature significance

Feature name Significance
hints 0.81
prior_prob_count 0.11
prior_percent correct 0.08
Model Validation:

The process of arbitrarily classifying an unlabeled sample, given an unlabeled sample, with a model that has been
learned, i.e., given its class labeling, is the prediction of the class of an unknown object using a decision tree model.
This study generates a prediction of the learning intervention advice corresponding to each record in the test
dataset, compares it with the learning intervention advice that the learner should receive according to the grade
interval, and obtains a prediction accuracy of 71.05%, and the comparison of the predicted advice with the advice
classified according to the grade interval is shown in Fig. 6.
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id prior_prob_count prior_percent_correct hints advice predict

265944 0 0.000000 0  monitor  monitor
293545 0 0.000000 4  monitor  monitor
236174 103 0.594660 5  monitor  monitor
236192 122 0.639344 0  monitor no action
234984 70 0.757143 5 intervene  monitor
251082 6 0.666667 1 monitor  monitor
240299 o9 0.584270 0 noaction no action
231693 456 0.710526 0 noaction no action
293636 0 0.000000 1 monitor  monitor
284735 0 0.000000 9  monitor  monitor
291188 0 0.000000 0 noaction  monitor
231040 74 0.270270 15 intervene  monitor
284739 0 0.000000 2  monitor  monitor
284252 0 0.000000 5  meniter  meniter
235002 132 0.469697 0  monitor  monitor

Figure 6. Predicted advice vs. advice by performance intervals

Result Analysis and Discussion

The construction of a decision tree-based prediction model for learning intervention advice reveals that the most
significant influence on the learning intervention advice that should be provided to the learner is the number of
hints sought by the learner during the learning process. Whereas learning intervention suggestions are categorized
according to performance intervals, the relationship between the number of hints sought and "score" is thus further
explored, and the resulting scatterplot is shown in Figure 7. It can be seen that the performance of learners who
seek too many hints is less satisfactory, which also confirms that they may have poor abilities in independent
learning, adapting to the environment and thinking independently, and it is more necessary for the teacher or the
adaptive learning system to analyze the relevant behavioral data of the learner, adopt appropriate intervention
strategies, and provide them with targeted support, including activities and resources, so as to ultimately improve
the performance of the learner and solve the learning problem (Aleven et al., 2003).
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Figure 7. Scatterplot between the number of hints sought and "score"

At the same time, combined with the phenomena reflected in the obtained decision tree model, learners who need
to be "intervened" or "monitored" can be categorized into two main groups. The first one is the independent
inefficient type, this kind of learners like to learn and think independently, which is manifested in less interaction
with the teacher or the elements in the learning environment, but the performance is not satisfactory, for example,
the number of times of seeking hints is low but the correct rate of answering the questions is low; the second one
is the dependent inefficient type, this kind of learners like to learn in the environment of communicating with the
outside world, and they will give feedback to the outside world to get help when they encounter the difficult
problems, for example, the number of times of seeking hints is high. Therefore, for the different learning states of
learners, teachers can provide manual intervention supported by experience such as psychological counseling,
face-to-face meeting, emotional encouragement, etc. (Baugh, 2018), and intelligent agents can provide automatic
intervention supported by data such as message reminder, resource recommendation, path planning, etc. (Kabudi
et al., 2021), which can bring forward-looking, scientific and differentiated learning support for learners.
Specifically, by looking at the generated decision tree model, it can be observed that different behavioral
representations of the learner imply different learning intervention strategies that need to be adopted, which can
be broadly categorized as follows:

(1) If learners seek hints very often (leaf node 6), they need to be "intervened", which is generally a precise,
personalized one-on-one intervention designed for individuals, and belongs to the high level of intervention. In the
online learning environment, if learners frequently seek external prompts and help, indicating that their
understanding and cognitive level of knowledge is poor, and that they have difficulty in solving basic problems
independently through internalized ways of thinking, then they are at a higher risk of learning than other students,
and they are considered to have a more serious learning problem. Therefore, the teacher's intervention for this type
of learners tends to be more targeted and directional, through the analysis of the learners' answer situation, to
understand the degree of mastery of the learners for each knowledge point, for the weak knowledge points and
knowledge of the blind spot recommended learning resources, so that learners to check the leakage of fill in the
gaps, to make the learners clearly aware of their own learning status and the existence of the problem, and to
provide the learners with a certain learning suggestions and methods.

(2) Learners need to be "monitored " if they seek hints more often (leaf node 5), or if they seek hints less often but
answer questions less correctly (leaf nodes 1 and 2), or if they seek hints less often, answer questions more
correctly, but answer fewer questions (leaf node 3). This type of intervention is generally a one-to-many
intervention for a group, and is a low-level intervention. The "Hawthorne effect" (Sedgwick & Greenwood, 2015)
experiment proves that when individuals realize that their behavior is being watched by others, they tend to make
positive changes, and the efficiency of learning and interaction increases greatly. That is to say, teachers should
participate in the course synchronously, real-time tracking and monitoring of the learners' online learning behavior,
can use the online learning platform message timely feedback class overall answer situation and individual student
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learning progress bar, coordinating the overall care and individual tutoring, and still give the learners a high degree
of autonomy in order to enable them to self-regulate the pace of learning. The main purpose is to prevent learners
from having learning crises, to provide warm reminders for learners to enhance their awareness of participating in
online learning behaviors, and to help learners rationally arrange their own learning plans (Landrum, 2020).

(3) If the learner seeks fewer hints, has answered more questions, and has a high rate of correct answers (leaf node
4), the strategy of "no action" can be adopted. That is to say, for the cognitive behavioral level with strong self-
awareness, initiative and comprehension of the learner, its own or already have a self-driven, self-monitoring, self-
feedback and self-regulation metacognitive abilities, tend to learn to learn in the independent learning of the realm
of "learning to learn" (Thrun & Pratt, 2012), then there is no need to forcibly interrupt or interfere with the original
learning rhythm. Otherwise, it may be counterproductive and not conducive to the cultivation of core literacy and
the development of the subjective consciousness of the learner.

Conclusions

In this study, a prediction model for learning intervention advice was constructed on the basis of a decision tree
algorithm using Python data mining tools with a dataset of records of students' performance on math problems in
an online learning system. It was found that the most obvious influence on the learning intervention advice that
should be provided to learners is the number of learners seeking hints during the learning process, and the
personalized characteristics such as learning efficiency, question-answering behavior, and learning styles are
classified according to the learners' learning efficiency, so as to "prescribe the right medicine", which is of certain
positive significance for providing suitable and appropriate learning intervention advice.

Certainly, there are many shortcomings in this study. On the one hand, in the process of data preprocessing, the
classification of learners according to performance intervals is subjective, and may not be applicable to other
learning interventions in more complex and variable learning situations. On the other hand, the data itself carries
less information about the variables, and only some of these variables are selected in the decision tree model
construction, perhaps omitting other important feature information, resulting in an incomplete identification of the
learner's state (Twala, 2009).

Precisely because intervention is the most direct part of learning analytics technology to improve and enhance
learners' learning effectiveness, which is crucial for maintaining learning status, how to carry out timely and
appropriate interventions and construct intervention models that can effectively improve learning effectiveness
has become an important issue in the field of learning analytics (Kew & Tasir, 2022). Future research hotspots
should further delve into the specific learning intervention strategy model based on educational big data, centering
on the intervention engine, with the goal of discovering learners' learning difficulties and enhancing learners'
learning effectiveness, and starting to build from the four cyclical aspects of learners' learning state identification,
intervention strategy matching calculation, intervention strategy implementation, and intervention effect analysis.
Based on learning science, teaching theory, curriculum design theory and existing research results, by constructing
a multi-dimensional learner portrait, analyzing and monitoring student learning, evaluating the quality of teaching
activities, and discovering problems in learning in a timely manner, this is the value of big data and learning
analytics in education in the era of information explosion, which should also become a new field of special
attention for educational technology researchers (Herodotou et al., 2019).
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ABSTRACT

Changes and developments occur in all fields, thanks to globalization and rapid and exponentially increasing
innovations in information technology. These technological developments cause rapid developments in the fields
of health, education, informatics, materials and inevitably labor force and the needs arising from these
developments. While these requirements, hardware and environmental changes over time are more cost-effective
and acceptable, the changes required by qualified personnel are slower and more costly. While in the past,
qualified personnel worked with very little information and/or material renewal from their graduation to their
retirement, today, qualified personnel in all business lines need to constantly renew themselves and follow the
hardware and educational innovations in their sectors in order to continue their profession. At this point, the most
valuable step of the human system is done in schools and through educators. At this point, the most valuable step
of the human system is done in schools and through educators. For this reason, educators are expected to keep up
with changes faster and more radically than other sectors, and to adapt to more information and materials. In
addition, the range of knowledge is increasing through studies carried out with the help of technology in
medicine and education sector. Considering that the existence and awareness of individuals who need special
education or educational interventions are increasing, educators also need to constantly renew themselves. At
this point, pre-service educators need to be added to their curricula while they are being trained, and in-service
educators should be constantly supported and updated with in-service training programs. In this context,
education administrators need to be equipped with the necessary equipment by constantly updating education
policies and strategies. The aim of this research will be to answer the research questions of the teachers who
perform their teaching jobs in contemporary academic environments, the teacher needs that arise due to the
changing conditions, and the qualifications that educational institutions expect from the teachers, the document
analysis method of the qualitative research of the studies on this subject. In this way, literature studies will be
conducted, scientific publications will be examined, data will be collected, qualified answers will be given to
research questions by examining the collected data.

Keywords: Contemporary, teacher competencies, teacher needs, globalization,

INTRODUCTION

Over time, change sometimes occurs with its own nature and sometimes depending on needs. The Ephesian
philosopher Heraclitus said that “the only thing that does not change is change itself” and even went further and
said that “you cannot bathe in the same river twice”. By adopting this fact, Guatama Buddha engraved the
sentence "change is the only constant thing" in the literature. This very accurate determination is effective in all
areas of life. The adventure of the medieval world, from our ancestors who were hunter-gatherers on horseback,
to the transition to a settled life with the agricultural revolution, from city kingdoms where needs were met from
communal life, to empires and to nation-states, which was ruled by empires, is developing even more by
globalizing today. The most important share of development in these painful processes is the transfer of what has
been learned or experienced to the next generations. Over time, oral narratives have passed into written
transmissions. Today, we can access information faster and cheaper than ever before. People from all walks of
life can access almost all information very quickly with information technologies. In this process, of course, the
teaching activity developed over time. As the social structure changes and develops, the developing and
changing structures will continue to be transferred to the new generations through teachers. Therefore, it is
possible to say that teaching is as old as humanity. Over time, the teaching profession has undergone changes
both in terms of equipment and content. For this reason, the qualifications and needs of modern teaching have
also changed. In our current study, it has been tried to give an answer about the qualifications and skills of the
contemporary teacher.
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METHOD

This research was carried out with the document analysis method of qualitative research, which helps to define
people's thoughts, attitudes, opinions and experiences by asking questions such as "how" and "why" by
examining them in detail (Kiral, 2020). Document analysis includes the examination of documents containing
data on a subject or investigation. It examines the data obtained from many media such as books, memoirs,
newspapers, magazines and periodicals published over a period of time (Yildirim & Simsek, 2011). In order to
answer the research questions, a literature study was conducted, scientific publications related to contemporary
teacher competencies and needs determined by the researcher were examined, data collection activity was
carried out, the collected data were examined and tried to be explained with explanatory information that could
answer the research questions.

RESULTS

Many living species in the living world have undergone changes by being affected by their past experiences and
needs. However, these changes are passed on to the next generations unconsciously through heredity and the
handover continues. Differently, human beings have aimed to transfer their acquired experiences and knowledge
to the next generations and for these generations to continue their life cycles in a more practical and profitable
way. The knowledge taught by family elders or tribal leaders in primitive human societies has created the
necessity of transferring it by people with certain qualifications and skills in certain environments due to
increasing knowledge. The transfer of knowledge in this way gave birth to the teaching profession and brought
the schooling process with it (Oktay, 1991). The oldest known teaching profession dates back to BC. It is said
that it was built among the Sumerians in the 3300s (Ozgiil, 2011). After the invention of writing and the transfer
of knowledge more intensively, the process of transferring the knowledge created by the notables of the people
who were able to develop themselves and dealing with philosophy and the intellectual theories they developed to
their own students, the art of teaching and teaching gained prestige and continued to exist (Gutek, 2019).
Although the teaching profession, which is accepted as a social phenomenon as knowledge transfer, has a very
long history, its professionalization and institutionalization corresponds to the 19th century much later (Oktay,
1991). When the historical analysis is made in terms of Turks, it is recorded in the historical notes that it was
carried out in the schools and madrasahs established during the Seljuk Empire, in the system of teachers and
professors. It can be noted that institutionalization began in the period of the Republic of Turkey (Ergiin, 1987).

In the 21st century we live in, globalization has accelerated as a result of social developments and liberal systems
gaining more and becoming widespread. As a requirement of globalization, an environment has emerged in
which the use of technology, knowledge production and knowledge become an economic power. It is inevitable
that the characteristics that the personnel to work in this newly organized environment should have will differ
from the pre-globalization qualifications. For this reason, education policies, strategies and objectives should be
rearranged at the point of raising individuals with skills suitable for the market (Altin, 2007; Armstrong, 1993),
which is the main purpose of education (EARGED, 2011). While doing this, there is a need to teach students,
that is, the personnel who will take place in the future market, to access new information, to use the information,
to produce new information and to ensure the dissemination of the produced information (Kurbanoglu &
Akkoyunlu, 2001). In addition, characteristic professional skills such as creativity, critical thinking, cooperation,
communication, information and media literacy, technology skills, entrepreneurship and harmony are expected
to be provided in 21st century staff (Ekici, Abide, Canbolat, & Oztiirk, 2017; Gérkas, Otuz, & Ekici). , 2017;
Sahin, Arslan Namlt and Scherglmann, 2016). In this way, the staff can analyze their environment more easily,
solve the problems they encounter more easily, evaluate the events from different perspectives and have high
success in their academic, social and professional lives (Anagiin, Atalay, Kili¢, & Yasar, 2016).

The concept of professional competence means that the duties, responsibilities and skills of any profession are
ready in the person who will perform the profession. Measurable behaviors and productivity are among the most
basic qualifications for teaching (Sisman, 2009). It is unthinkable that the desired and expected qualifications of
the personnel needed by the market can be carried out without education, and educational activities can be
carried out in isolation from teachers. Exactly for these reasons, it is inevitable that important changes will occur
in terms of the qualifications and characteristics of teachers in this period, where globalization is growing,
gaining power and speed with each passing day. In the process, politicians, business people and education
experts came together in the twentieth century and worked to determine the skills and qualifications required for
the market that will emerge in the twenty-first century (Rotherdam and Willingham, 2009). Today, the General
Competencies of 21st Century Teachers Workshop of the Ministry of National Education (TRNC-MEB) in the
TRNC in 2022, the Turkish Industrialists' and Businessmen's Association (TUSIAD) in the Republic of Turkey
in 2012, "21. century skills and the quality of education meeting series”, Ministry of Education Research and
Development Department (MEB-EARGED) in 2001 “21. Professional experts, by conducting studies and
researches in projects such as “the profile of contemporary teachers needed by the Turkish Education System as

copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-IQC 2023 104
www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net



INTE-ISTEC-ITEC-ITICAM-1QC, 2023

we enter the 21st century”, and ‘“21st century teacher preparation knowledge and skills” organized by the
Association of Teachers Colleges (AACTE) within the borders of the United States of America (USA) in 2010.
There are studies in all countries to determine the roadmap for teachers and school administrators to respond to
the needs of the developing and changing market. Another part of globalization is standardization. International
organizations or organizations set standards by working at the point of providing quality service with a more
comprehensive reliability structure than nation states.

Societies, capital-oriented businesses, government institutions and ultimately all parts of the system we live in
want to bring individuals who exhibit certain similar behaviors in certain environments to the system. Adaptation
of individuals to the current system, having the qualifications and skills expected of them occurs in the
educational steps, which is an important and long process in the life of the individual. The school environment is
the only environment in which individuals acquire more qualified knowledge, acquire basic knowledge, develop
skills, make choices according to their abilities, and mature by getting their professional education after the
education of parents, in other words, culture and life values in the family environment. In this whole process, the
most important role models after family members are teachers working in schools. For this reason, the cycle in
every sector, from politician to doctor, from master to investor, is the work of teachers. Based on this, no matter
how well the prepared education policy, strategies and materials are, the influence of teachers on individuals is
quite high. Apart from providing information to individuals or teaching students how to reach information,
teachers are always the main actors who are role models for students in their personality development, can
produce solutions to the problems faced by students, and ensure that students are disciplined and adhere to the
rules of society and organization. From this point of view, the success of students and educational institutions is
directly proportional to the success and equipment of teachers working in schools (Turhan, Demirli, & Nazik,
2012).

In this context; In order to train the next generations with the qualifications and skills required by the ever-
changing and developing market, the qualifications and skills of educators and administrators must first be
developed and harmonized. At this point, in addition to the necessity for all teachers to acquire equipment,
qualifications and skills within the scope of external training or in-service training in line with the philosophy of
lifelong education, both in pre-service teacher training programs and as individuals learning to learn, the
selection of teachers should also be in accordance with expectations (Baskan, 2001; EARGED, 2011). ;
Kereluik, Mishra, Fahnoe, and Terry, 2013). Fundamental changes to be made in education programs and
educators will determine the competitiveness of countries in the market (Yalgin, 2018). When the qualifications
and skills that teachers should acquire are examined, they should be able to teach the use of technology,
collaborative learning, accessing information from more than one source, using the obtained information in
solving problems, making decisions, and planning (Kurbanoglu & Akkoyunlu, 2001). In addition, it has ceased
to be the source of knowledge and the owner of authority, and has assumed an identity that works with students,
guides students in reaching accurate and qualified information, and increases students' creative thinking and
approaches. In order to perform these roles, they should closely follow the constant updates in their fields and
the innovations in educational technologies (Aydeniz, 2017).

CONCLUSION AND RECOMMENDATIONS

In the market conditions that are rapidly globalizing day by day, they have a good knowledge of national and
cultural values, have a good knowledge of information and education technologies, have a lifelong learning
value, constantly improve themselves in the subjects that will enable them to be good in their field, teach
students to question and learn, have high motivation, It is necessary to train teachers who can motivate students,
implement student-centered education programs, and guide students for the information they need to acquire in
the relevant field, and who can act as a leader while doing this. Another important characteristic of the
contemporary teacher is to educate students as moral and well-behaved people who should have their
professional lives by giving them information for their future.

As it should be in every period, the suitability of the qualifications and skills of the students and teachers should
be followed as long as it is planned in advance or as long as we are in this period. Countries that want to hold
power and have a say in the future should raise their education systems and teachers' qualifications and skills,
and equip and train teachers who will have a great impact on future generations who will live in their societies
and contribute to their nation with their services. Through in-service trainings and lifelong learning programs, it
should be ensured that not only the employees in the market but also the teachers follow the developments
closely and develop themselves in the necessary areas by following the innovations closely. Thus, it is necessary
to provide the necessary reinforcements at the points where the deficiency is felt or determined by the
governments. The institutions where teachers are trained should be continuously developed and equipped,
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ensuring that they continuously benefit from the developments, and the transfer of the most up-to-date
educational technologies, materials and methods to pre-service teachers should be ensured.

KAYNAKCA

AACTE, & 21st Century Skills. (2010). 21st Century knowledge and skills in educator preparation. United
States of America. https://files.eric.ed.gov/fulltext/ED519336.pdf adresinden alind1

Altin, R. (2007). Mesleki egitim sisteminde yeni egilimler ve modiiler sistem. Ankara: Mesut Matbaacilik.

Anagiin, S. S., Atalay, N., Kilic, Z., & Yasar, S. (2016). Ogretmen adaylarina yonelik 21. yiizyil becerileri
yeterlilik algilar1 dlgeginin gelistirilmesi: Gegerlilik ve giivenirlik ¢alismasi. Pamukkale Universitesi
Egitim Fakiiltesi Dergisi, 40(2), 160-175.

Armstrong, M. (1993). 4 Handbook of Personnel Management Practice (4 b.). London: Kogan Page Ltd.

Aydeniz, M. (2017). Egitim sistemimiz ve 21. yiizyil hayalimiz: 2045 hedeflerine ilerlerken, Tiirkiye i¢in STEM
odakli bir yol haritas.
https://trace.tennessee.edu/cgi/viewcontent.cgi?referer=https://www.google.com/&httpsredir=1&article=1
019&context=utk theopubs adresinden alind1

Baskan , G. A. (2001). Ogretmenlik meslegi ve Ogretmen yetistirmede yeniden yapilanma. Hacettepe
Universitesi Egitim Fakiiltesi Dergisi , 16-25.

EARGED. (2011). MEB 21. yiizyil 6grenci profili. Ankara: MEB EARGED (Egitimi Aragtirma ve Geligtirme
Dairesi Baskanligy). Haziran 27, 2017 tarihinde
https://www.meb.gov.tr/earged/earged/21.%20yy og_pro.pdf adresinden alindi

Ekici, G., Abide, F., Canbolat, Y., & Oztiirk, A. (2017). 21. yiizy1l becerilerine ait veri kaynaklarinin analiz.
Egitim ve Ogretim Arastirmalar: Dergisi, 6(1), 124-134.

Ergiin , M. (1987). Tiirkiye'de dgretmen yetistirme calismalarinin gelismesi. Hacettepe Universitesi Egitim
Fakiiltesi Dergisi .

Erten, P. (2019). Ogretmen adaylarmin 21. yiizyil becerileri yeterlilik algilar1 ve bu becerilerin kazandirilmasina
yonelik gortsleri . Milli Egitim , 33-64.

Gorkas, B., Otuz , B., & Ekici , G. (2017). Ingilizceyi yabanc1 dil olarak dgrenenlerin sahip olmalari gereken 21.
yiizy1l becerilerine ait veri kaynaklarinin analizi. Egitim ve Ogretim Arastirmalart Dergisi, 6(3), 421-435.

Gutek, G. L. (2019). Egitimde felsefi ve ideolojik yaklasimlar (3 b.). (N. Kale, Cev.) Ankara: Utopya yayinevi.

Kereluik, K., Mishra, P., Fahnoe, C., & Terry, L. (2013). What knowledge is of most worth: Teacher knowledge
for 21st century learning. Journal of Digital Learning in Teacher Education, 29(4), 127-140.

Kiral, B. (2020). Nitel bir veri analizi yontemi olarak dokiiman analizi. Siirt Universitesi Sosyal Bilimler
Enstitiisii Dergisi, 15, 170-189.

KKTC-MEB. (2022, Mart 9). Kuzey Kibris Tiirk Cumhuriyeti Milli  Egitim  Bakanligu.
http://www.mebnet.net/icerik/2 1-yuzyil-ogretmeninin-genel-yeterlilikleri-calistayi-duzenleniyor
adresinden alind1

Kurbanoglu, S., & Akkoyunlu , B. (2001). Ogrencilere bilgi okuryazarlig1 becerilerinin kazandirilmas: {izerine
bir calisma. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 81-88.

Oktay, A. (1991). Ogretmenlik meslegi ve Ogretmenin nitelikleri. Marmara Universitesi Atatiirk Egitim
Fakiiltesi Egitim Bilimleri Dergisi, 3(3), 187-193.

Oktay, A. (1991). Ogretmenlik meslegi ve Ogretmenin nitelikleri. Marmara Universitesi Atatiirk Egitim
Fakiiltesi Egitim Bilgileri Dergisi, 3(3), 187-193.

Ozgiil, O. (2011). Siimer sosyal hayatinda egitimin yeri ve Onemi. Erzincan Universitesi Sosyal Bilimler
Enstitiisii Dergisi, 4(2), 401-414.

Rotherham, A. J., & Willingham, D. T. (2009). 21st century skills. American Educator, 17(1), 17-20.

Sahin, M. C., Arslan Namli, N., & Schermann, S. (2016). Kirsal kesimlerde okuyan 21. yiizyil 6grencilerinin
teknolojiden yararlanma diizeyleri. Egitim ve Ogretim Arastirmalart Dergisi, 5(1), 311-319.

Sisman , M. (2009). Ogretmen yeterlilikleri: Modern bir sdylem ve retorik. [nénii Universitesi Egitim Fakiiltesi
Dergisi, 10(3), 63-82.

Turhan , M., Demirli, C., & Nazik, G. (2012). Sinif 6gretmenlerinin meslege adanmigliklarina etki eden
faktorler: Elazig ornegi. Istanbul Ticaret Universitesi Sosyal Bilimler Dergisi, 11(21), 179-192.

TUSIAD. (2012). 21. Yiizyil becerileri ve egitimin niteligi konulu toplanti dizisinin ilki gerceklestirildi .
https://tusiad.org/tr/tum/item/5700-tusiad-2 1 -yuzyil-becerileri-ve-egitimin-niteligi-konulu-toplanti-
dizisinin ilkini-gerceklestirdi adresinden alind1

Yalgm, S. (2018). 21. yiizy1l becerileri ve bu becerilerin 6l¢iilmesinde kullanilan araglar ve yaklasimlar. Ankara
Universitesi Egitim Bilimleri Fakiiltesi Dergisi, 51(1), 183-201. doi:10.30964/auebfd.405860.

copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-IQC 2023 106
www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net



INTE-ISTEC-ITEC-ITICAM-IQC, 2023

CONVERSATIONAL ANALYSIS OF THE SHORT STORY “Ta- Na -E -Ka” FROM
THE PERSPECTIVE OF THE COOPERATIVE PRINCIPLE

Eyman Mohammed
CIU, TRNC
EymanMohammed@outlook.com

ABSTRACT

This research aims to analyse examples of the cooperative principle used in the short story “ Ta- Na- E- Ka”,
focusing on some ways of flouting and violating maxims of conversation. To analyze the data, a qualitative method
was employed. The researcher applied a detailed textual analysis through frequent reading and analysis to find out
profound and adequate data. The only violated maxim is the maxim of quality in this analysed story. Based on the
analysis, the characters follow all four maxims to communicate successfully, which facilitates the comprehension
of the dialogue and reduces misunderstandings. When the cooperative principle is flouted, the interlocutors are
expected to work out the implied meaning hidden in language expressions. In the case of violating the maxims,
speakers are not cooperative. Only two examples were found about the violation of the quality maxim.

Key Words: Cooperative principle, conversational maxim, flouting, violating, short story.

INTRODUCTION

Language is involved in every aspect of our life. It is a crucial tool for communication among human beings. It
allows us to express and share our feelings, thoughts, and emotions. As we use language in order to establish
mutual understanding between the speaker and the listener. “So, in order for the communication process between
speaker and hearer to become smooth and effective, both of them have to be cooperative” ( Zebua, Rukmini &
Saleh, 2017). It implies that both interlocutors have to comprehend what they are saying in order for the
conversation to proceed.

Thus, the American philosopher “Paul Grice” (1975) came up with the Cooperative Principle theory to explain
how people can be cooperative in conversation. He has proposed four conversational maxims that undergo this
principle, which are the maxim of quality, the maxim of quantity, the maxim of relation(relevance) and the maxim
of manner. According to Grice, the cooperative principle is the presumption that those who are speaking in a
conversation will typically try to be clear, relevant, and truthful. In other words, it means that each participant is
expected to contribute to the conversation as needed. However, these four conversational maxims are not fixed
rules, which can be easily flouted or violated in many situations. It happens when people disregard conversational
maxims, regardless of which or how many there are (Risdianto, 2011).

These maxims are frequently used to analyse everyday individual conversations. Regarding literary works, drama
is the only work that is written in a conversational style. Thus, it is possible to analyse the conversation between
characters in a drama from the perspective of cooperative of the cooperative principle as well as to clarify how
these maxims can be broken by characters in some occasions.

Many studies have examined the use of the cooperative principle in different literary works, for instance, Sari and
Afriana (2020) have analysed the conversations in the Time movie based on the cooperative principle by observing
the utterances between the characters. The results showed that all four maxims of conversation are followed in the
movie and the most frequently used maxims are the maxim of quantity and maxim of relation. While the maxim
of manner is found least used.

Another research was conducted by Riyanti and Sofwan (2016) to investigate the use of flouting and violating
with the aim to analyze the speech acts and Grice's maxims non-observance in the World Magazine
Advertisements. The findings revealed that the maxim of quality is most frequently flouted among the four
maxims.

However, in this analytical research, many aims of the researcher are firstly to be in quest of finding the cooperative
principles used in the selected story ““ Ta- Na- E- Ka” by Mary Whitebird. Additionally, the maxims are broken in
literary texts to produce various rhetorical strategies and metaphorical language. The second study goal is to
examine some ways in which literary text flouts and violates Grice's cooperative principle maxims and the
distinctive effects that do so.

THEORETICAL FRAMEWORK

Grice’s cooperative principle

Grice considers the four conversational maxims that undergo his Cooperative principle theory, are the ground rules
that we follow while speaking and interpreting statements in regular circumstances (Black, 2006, p. 23). It is
crucial to recognize these maxims since they are implicit presumptions we make in conversation. These four
conversational maxims and their sub-maxims make the cooperative concept more understandable.
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Maxim of quantity is to be as informative as possible when contributing and do not provide more information in
your contribution than is necessary. By providing insufficient details, speakers run the risk of making their listeners
unable to understand what they are talking about. Conversely, providing more detailed information than the listener
need run the danger of boring them. This maxim has the effect of showing that the statement is the most persuasive
or informative one that can be made in the conversation.

Maxim of quality is to make an effort to provide a contribution that is accurate. Speaker should refrain from saying
anything he/she knows to be false. In addition. The speaker should not assert anything for which he/she lacks
sufficient support. Accordingly, the speaker should tell the truth by being genuine.

The Maxim of relation (relevance) is to be relevant, which states that speakers are considered to be making a point
that is related to what has already been expressed or talked about. The Maxim of manners, on the other hand, is to
be perspicuous, which states that speakers should be succinct and orderly while avoiding vagueness and ambiguity.
When communicating with others, however, these maxims are not occasionally followed by people. For a variety
of reasons, they deviate from the fundamentals and violate the maxims when expressing their ideas. For the
purposes of achieving their goals, the speakers in this case disregard and violate the maxims.

Flouting and violating

A maxim is flouted when someone purposefully disregards it in order to get their listener to understand the
underlying meaning. According to Grund(2000), flouting maxim is a particularly silent way to induce the listener
to draw conclusions and subsequently recover an implicature. Flouting can be found in common forms such as
Tautology, metaphor, overstatement, understatement, rhetorical question, and irony ( Zebua, Rukmini & Saleh,
2017). Speakers purposefully flout the cooperative principle with the intention that their listeners comprehend this;
in other words, they deliberately break the maxim with the intention that their listeners are aware of it.

While violation of the maxim occurs when the speaker deliberately misleads or manipulates the hearer. The hearer
incorrectly assumes that the speaker is cooperating when they purposefully provide insufficient information or
says anything that is dishonest, irrelevant, or confusing.

Research Methodology

To achieve the aims of this research, a qualitative method has been employed since it is considered the most
suitable investigation method in this case. According to Hancock (2007), the goal of qualitative research is to
create an explanation for the phenomena. Therefore, the researcher applied a detailed textual analysis through
frequent reading and analysis to find out profound and adequate data. First of all, the researcher will read the whole
story to identify the conversational maxims which are followed, as well as to identify the flouting and violating of
the cooperative principle in the story. That will make it easier for the researcher to determine which types are
followed and which are not. A second read employing will take place in order to optimize the accuracy of the
earlier highlights. Then, using the cooperative principal theory existing theory from the aforementioned key
reference, the researcher will corroborate his reasons for choosing the highlighted Gricean maxims as these
findings will be discussed in two main sub-sections in the analysis part.

THE ANALYSIS OF THE STORY

The selected story is analysed into two main sub-sections according to their sequence of events in terms of the
employed cooperative principle as well as the flouting and the violating of the maxims.

The employed cooperative principle

“It’s not a crime to borrow money, Mary. But how can you pay it back?”
“DL’ll baby-sit for you ten times.”
In the above dialogue, Mrs Richardson asks Mary how to pay the money back. Obviously, Mary replies that she
will babysit for her ten times. There are two possible maxims of this answer. The first maxim is quantity when
Mary’s answer is as informative as required. She did not say too much nor too little. The second maxim represents
in Mary’s reply which is specifically perspicuous and concise. As she avoided the ambiguity. It means that the
maxim of manner is employed in this dialogue.

“Which side do you want?” Roger asked.

“I’ll go toward the river, if it’s okay with you,” I said.

“Sure,” Roger answered.
In this conversation above, there are also two possibilities for the maxims. Firstly, Mary’s answer is relevant to
roger’s question about where there is relevancy in a conversation, it indicates the maxims of relation. Secondly,
Mary’s answer is as informative as necessary, which reveals the maxim of quantity.
Another conversation happened when Mary found a restaurant on the shore and she decided to order food because
she was hungry. The man on the counter asked her what she wanted, as is reported in the following dialogue:
He asked me what I wanted. “A hamburger and a milkshake,” I said, holding the five-dollar bill in my hand so
he’d know I had money.
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The answer of Marry is as informative as needed to the speaker’s question, which indicates that the maxim of
quantity is used. Since it dictates that those participating in a discussion provide as much information as is
necessary, but no more.

Do they have a phone?”

“Yes, yes,” I answered. “But don’t call them.”

When Mary was asked in the aforementioned conversation whether her folks had a phone or not. She used the
maxim of relation by giving a relevant answer to the speaker’s question. Mary confirmed that they had by
answering “Yes, yes” and then she asked the man not to call them because she later would explain the reason to
him.

Finally, my grandfather asked, “What did you eat to keep you so well?”

I sucked in my breath and blurted out the truth: “Hamburgers and milk shakes.”

In this conversation, there are two maxims used. The first used maxim is the maxim of quality, which is found in
Mary’s reply. Her answer is in accordance with the rule of the maxim of quality. She answered with the truth that
she believed was true. The second is a maxim of quantity. Mary’s answer is as informative as necessary, as she
did not hide any needed information. This is in accordance with the maxim of quantity rules.

SOME WAYS OF FLOUTING AND VIOLATING

Flouting

“What happened if you couldn’t make it?” Roger asked.

“Many didn’t return,” Grandfather said. “Only the strongest and shrewdest. Mothers were not allowed to weep
over those who didn’t return. If a Kaw couldn’t survive, he or she wasn’t worth weeping over. It was our way.”
In this conversation, Roger asked his grandfather about what if one could not survive of that experience, and his
grandfather flouts the quantity of maxim by being verbose and giving too much information. The grandfather
answered that many did not return. He added that only the cleverest and the strongest managed to survive, and he
also said if Kaw were not able to survive, mothers were not permitted to cry for their children who did not return.
He concluded that a Kaw was not worth crying for if he or she could not survive according to their tradition. The
grandfather ceases following the maxims to convince his grandchildren to infer the hidden meaning behind his
answer, that they have to struggle to survive. In other words, the speaker uses implicature (Levinson, 1983 as cited
in Khosravizadeh, & Sadehvandi, 2011).

“Mprs. Richardson,” I said, “would you lend me five dollars?”

“Five dollars!” she exclaimed. “What for?”

“You remember the ceremony I talked about?”

In this conversation between Mary and Mrs Richardson, when Marry asked Mrs. Richardson to lend her five
dollars. Mrs Richardson exclaimed and immediately replied by asking a question about what the five dollars were
for. Mrs Richardson avoided answering Mary’s question in this conversation. Mrs Richardson broke the rule of
relevance by abruptly changing the topic of the question, which means flouting the maxim of relation.

“I’ll probably laugh about this when I'm an accountant,” Roger said, trembling.

“Are you trembling?” I asked.

“What do you think?”

“I’m happy to know boys tremble too,” I said.

Roger had been asked if he was trembling, however, he did not answer relevantly. Instead, he asked another
question, which clarifies the flouting of the maxim of relation. Such flouting can take the form of abruptly shifting
the subject, particularly when a speaker asks a question that is often unrelated to the issue at hand, or when the
speaker fails to address the topic directly (Thomas, 1995, as cited in Muslah, 2015).

“What the heck are you doing here, kid?”.........

“Hold it, kid. I just wanna know what you’re doing here. You lost? You must be from the reservation. Your
folks must be worried sick about you. Do they have a phone?”

In this excerpt, the man flouts the maxim of quality since he asked a series of questions to know the reason behind
her sleeping in his place. According to Brown and Levinson(1978) making rhetorical questions is one of the aspects
of flouting the maxim of quality.

Violating

“Why do you keep holding your head?” Roger asked.

“Oh, nothing. Just nervous,” I told him.

In this conversation, Mary lied on Roger when he asked her about the reason of keeping holding her head.
Intentionally, Mary violated the maxim of quality because she told a lie to deny the reality of being afraid to lose
the five-dollar bill.

“That’s a pretty heavy breakfast, honey,” he murmured.

“That’s what I always have for breakfast,” I lied.
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Mary’s reply was not truthful, which indicates that she violates the maxim of quality.

Conclusion

From the analysis part of the story, it reveals that all conversational maxims of the cooperative principle theory
were followed in the story. The characters flouted three conversational maxims which are the maxim of quality,
the maxim of quantity and the maxim of relation. Contrary to flouting, the maxim of quality is the only rule which
is violated in this analysed story.

The cooperative principles presented in this short story are followed for many reasons: to run smooth and
cooperative dialogue between the characters, to make it simple for us to understand the dialogue or conversation
in a literary text, as well as to reduce misunderstandings between the reader and author. However, the maxims are
not always followed, and there are various ways that this can occur such as flouting and violating. In the context
of the story, some characters flouted the maxims to get the listeners and reader to guess the implied meaning
underlying the words, while the main character (Marry) purposefully stopped using the maxims to achieve her
own goal by violating the maxim of quality.
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COVID-19 SURECINE BAGLI EGITIMDE YASANAN ETiK IKILEMLERIN
EGITIM ETiGI ACISINDAN ANALIZI
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OZET

Hazirliksiz yakanilan Covid 19 siirecinde egitim alaninda ¢ok sayida arastirma ortaya konulmasina karsin
yerelde, oldukga smirlt sayida Covid 19 siirecinden kaynakli egitimde yasanilan etik ikilemler alana taginmis
olup bu yasanilan etik ikilemler de 6gretmen ve dgrenci lizerinedir. Covid-19 siirecine bagl okul yoneticileri ve
Ogretmenlerin egitimde yasanan etik ikilemlerin egitim etigi agisindan analizini kapsayan arastirmalara
ulagilamamistir. Bu baglamda alandaki bu eksikligi tamamlamak igin okul yoneticilerinin ve &gretmenlerin
egitimde yasadiklar1 etik ikilemlerin egitim etigi agisindan analizinin incelenmesine ihtiyag duyulmaktadir.
Alandaki bu eksikligi gidermek i¢in bu arastirmada Covid-19 siirecine siirecine bagli egitimde yasanan etik
ikilemlerin egitim etigi agisindan analizinin incelenmesi amaglanmaktadir. Arastirmanin amacina en iyi sekilde
ulasabilmek icin bu arastirma, nitel yontem arastirmasi seklinde tasarlanmigtir. Nitel desenlemenin dogasina
uygun olarak yar1 yapilandirilmig goriisme formlari kullanilmistir. Rize ilinde Covid 19 siirecinde gorev yapan
ilkokuldan liseye kadar farkli okul tiirlerindeki okul yoneticileri ve dgretmenlerin egitimde yasadiklar etik
ikilemlerin derinlemesine incelenmesi amaciyla yar1 yapilandirilmig goriismeler yoluyla veriler elde edilmistir.
Aragtirmanin evrenini 2022-2023 egitim-6gretim yilinda Rize ilinde Covid 19 siirecinde ilkokuldan liseye kadar
farkli okul tiirlerinde gorev yapan okul yoneticileri ve 6gretmenler olusturmaktadir. Arastirmanin orneklem
grubu ise ¢alisma evreninden segilen ilkokuldan liseye kadar farkli okul tiirlerindeki kamu egitim kurumlarinda
gorev yapan okul yoneticileri ve Ogretmenlerdir. Cinsiyet, mesleki kidem, simif diizeyi, okul tiirii ve okul
yerlesim yeri degiskenleri 6lgiit alinarak farkli okul tiirlerinin her birinden bes, toplamda 62 okul yoneticisi ve
O0gretmen arastirmanin c¢alisma grubunu olusturmaktadir. Arastirmada, nitel verilerin ses dokiimiinde ve
analizinde bilgisayar destekli nitel veri analizi programi Nvivo 14’den faydalanilmistir. Verilerin analizi igerik
analiziyle gergeklestirilmistir. Veriler, tema ve alt temalar altinda toplanip haritalandirilmistir.

Anahtar Kelimeler: Covid 19, Okul Yéneticisi, Ogretmen, Etik ikilem, Egitim Etigi

GIRIS

Tiirkiye’de ve diinyada politika yapicilar, egitimciler, &grenciler ve aileler Covid-19 pandemi siirecine
hazirliksiz yakalanmiglardir. Covid-19 pandemi siirecinde ilkokuldan {iniversiteye kadar egitimlerin online
olarak evde devam edilmesi nedeniyle yerelde Tiirkiye’de ve evrensel boyutta diinya capinda kisa siire i¢cinde
egitimde yasanan sorunlara yonelik calismalar yapilmistir. Konuyla ilgili alan yazinda yapilan bu calismalarda
uzaktan egitim siirecinde egitim yoneticilerinin, dgretmenlerin, 6grencilerin ve velilerin sorunlar yasadiklari
ortaya konulmaktadir. Alan yazinda yapilan aragtirmalarda okul ydneticilerinin pandemi siirecinde okul
yonetiminde hijyen bir ortam saglamada, velilere siiregle ilgili bilgilendirme ve rehberlik yapmada, paydaslar
arasinda iletisimi saglamada, teknolojik altyap: eksikligine bagl olarak ¢evrim i¢i egitime destek vermede,
6gretmen ve dgrencileri motive etmede, yonetsel ve etik sorunlar yasadiklari ortaya konulmustur (Aydin-Giingdr
ve Ceri, 2022; Biiyiikkarabacak ve Balyer, 2023; Demirdag, 2022; Kardas ve Arabaci, 2022; Kara ve Bozkurt,
2021; Var ve Zafer-Giines, 2022, Tekin, 2022).

Ogretmenlere yonelik alan yazinda yapilan arastirmalarda ise zorunlu uzaktan egitim siirecinde sorunlarin
yasanmasindaki ana faktorlerin baginda Ogretmenlerin teknoloji kullanimi yetersizligi ve teknoloji
entegrasyonuna sahip olmamasi ya da teknoloji entegrasyonu yetersizliginin bir sorun olarak devam etmekte
oldugu, ogretmenlerin uzun slire okuldan uzak kalmalar1 ve evde uzun siire vakit gecirilmesi nedeniyle
psikolojik destek ihtiyaci, 6gretmenlerin uzaktan egitimde kullanabilecekleri yontem ve teknikler ve materyal
eksiklikleri, 6grencilerini yeterince motive edemedikleri tespit edilmistir (Bakioglu ve Cevik, 2020; Can, 2020;
Can ve Koroglu, 2020; Egitim-Sen, 2020; Fidan, 2020; Giannini ve Lewis, 2020; Hilli, 2020; Reimers ve
Schleicher, 2020; TEDMEM, 2020).

Alan yazindaki yapilan bu arastirmalar baglaminda okul ydneticilerinin ve 6gretmenlerin Covid-19 siirecinde
akademik, psikolojik, yonetimsel ve teknoloji kullanimi konularinda sorunlar yasadiklari ortaya konulmasina
karsin alanyazinda Aybek ve Goktas (2023) ve Yiicel ve Kasapoglu-Tankutay (2023) tarafindan Covid-19
stirecinde online egitimde dgretmenlerin yasadiklar etik dis1 sorunlar ortaya konulurken Levent ve Salli (2022)
tarafindan 6gretmen ve 6grencilerin yasadiklari etik dis1 sorunlar ortaya konulmustur.
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Tore bilim ve karakter anlamina gelen etik Schultz (2005) tarafindan “yapilmasi gereken davranislar” olarak
tanimlanmigtir. Yapilmas: gereken davramiglar olarak yer alan bu davranislar bir meslegi, bir isi, bir eylemi
gerceklestirirken uymamiz gereken standartlarla ilgilidir. Bu baglamda etik, ahlaki acidan kabul edilebilir
degerleri tanimlayarak davranislarin degerlendirilmesi konusunda temel belirleyici olarak goriilmektedir (Demir,
2006). Lawler (2000) tarafindan da etik, insanlarin yapmasi gerekenler ile ilgili sinirlar1 ¢izerken ayni zamanda
bagkalariyla olan iliskileri yonetme konusunda davramis standartlarini belirlemek olarak ifade edilmistir.
Bireylerin ¢ikarlar1 ¢atigtiginda etik sorular glindeme gelmekte, dolayisiyla da herkes igin gecerli etik ilkelere
ihtiya¢ duyulmaktadir (Schultz, 2005). Ehrich, Kimber, Millwater ve Cranston (2011) ve Reeves ve Jones (1993)
tarafindan etik ikilemlerin temelinde deger catigmalarinin oldugu belirtilmektedir.

Alanyazinda yapilan arastirmalarda uzaktan egitimde etik sorunlarn yasandigi ortaya konulmustur. Uzaktan
egitimde etik sorunlarin yaganmasinin gerekcesi, ABD Adalet Bakanligi raporunda “psikolojik mesafe” kavrami
ile agiklanmaktadir. Buna gore baskalariyla yiiz yiize etkilesim kuruldugunda, uygunsuz ve etik olmayan
davranislarin sonuglari ile yiizlesilir; fakat uzaktan egitimde yiiz yiize bir iliski kurumadig i¢in davranis daha az
kisisel hale gelir, bdylece bilgi teknolojilerinin baskalarina zarar verecek sekilde kullanilmasi kolaylasir
(Gearhart, 2001).

Yilmaz ve Aksoy’a (2020) gore canli derslerdeki etik unsurlar, kisisel haklarla iliskilidir. Materyallerin kullanimi
ile ara¢ kapsaminda toplanan kisisel verilerin islenmesi gibi durumlarda, aracin veya igeriklerin yanlig
kullanimindan dogan hak ihlalleri “Kigisel Verilerin Korunmasi1 Kanunu” ¢ercevesinde degerlendirilmektedir.
Dolayisiyla hukuki bir yaptirimla karsilagmamak igin kurumlarin veya dgretmenlerin ¢evrimi¢i ortamdaki hak
ihlalleri konusunda dikkatli olmalar1 ve canli ders araglarini uzmanlar tarafindan onerilen sekilde kullanmalari
gerekmektedir. Yiiz yiize egitimde yasanan etik sorunlara, pandemi nedeniyle yeni etik sorunlar eklenmistir.
Kisisel mahremiyet basta olmak iizere istenmeyen igeriklere maruz kalinmasi, ¢evrimigi kaynaklari kullanma vb.
gibi daha pek cok etik sorun uzaktan egitim siirecinde tartisilir hale gelmistir. Ozellikle uzaktan egitimin
okullarda yaygin hale gelmesiyle birlikte, kopya ¢ekme, intihal, yikici davranig, baskalarina saygisiz davranma
ve ¢evrimi¢i kaynaklarin bilingsiz kullanimi gibi konularda artan bir endise oldugu goriilmektedir (Simonson,
2012).

Hazirliksiz yakanilan Covid 19 siirecinde egitim alaninda ¢ok sayida arastirma ortaya konulmasina karsin
yerelde, oldukca sinirlt sayida Covid 19 siirecinden kaynakli egitimde yasanilan etik ikilemler alana taginmis
olup bu yasanilan etik ikilemler de 6gretmen ve 6grenci lizerinedir. Covid-19 siirecine baglh okul yoneticileri ve
Ogretmenlerin egitimde yasanan etik ikilemlerin egitim etigi acisindan analizini kapsayan arastirmalara
ulagilamamistir. Bu baglamda alandaki bu eksikligi tamamlamak i¢in okul yOneticilerinin ve 6gretmenlerin
egitimde yasadiklart etik ikilemlerin egitim etigi agisindan analizinin incelenmesine ihtiya¢ duyulmaktadir.
Alandaki bu eksikligi gidermek i¢in bu aragtirmada Covid-19 siirecine siirecine bagh egitimde yasanan etik
ikilemlerin egitim etigi acisindan analizinin incelenmesi amaglanmaktadir.

YONTEM

Arastirmanin Modeli

Arastirmanin amacma en iyi sekilde ulasabilmek i¢in bu arastirma, nitel yontem aragtirmasi seklinde
tasarlanmistir. Nitel desenlemenin dogasina uygun olarak yar1 yapilandirilmis goriisme formlari kullanilmistir.
Rize ilinde Covid 19 siirecinde gorev yapan ilkokuldan liseye kadar farkli okul tiirlerindeki okul yoneticileri ve
ogretmenlerin egitimde yasadiklari etik ikilemlerin derinlemesine incelenmesi amaciyla yar1 yapilandirilmis
goriismeler yoluyla veriler elde edilmistir.

Calisma Grubu

Arastirmanin evrenini 2022-2023 egitim-6gretim yilinda Rize ilinde Covid 19 siirecinde ilkokuldan liseye kadar
farkli okul tiirlerinde gorev yapan okul yoneticileri ve 6gretmenler olusturmaktadir. Arastirmanin Srneklem
grubu ise ¢alisma evreninden segilen ilkokuldan liseye kadar farkli okul tiirlerindeki kamu egitim kurumlarinda
gbrev yapan okul yoneticileri ve Ogretmenlerdir. Cinsiyet, mesleki kidem, simif diizeyi, okul tiirii ve okul
yerlesim yeri degiskenleri 6lgiit alinarak farkli okul tiirlerinin her birinden bes, toplamda 62 okul yoneticisi ve
Ogretmen arastirmanin ¢alisma grubunu olusturmaktadir.

Veri Toplama Araci ve Verilerin Toplanmasi

Veri toplama aracinin gelistirilmesi igin Covid-19 siirecine bagli egitimde yasanan etik ikilemlerin egitim etigi
acisindan analizinin islevsel bir sekilde yapilabilmesi iginalanyazin taramasi yapilmistir. Alanyazina dayali
olarak yar1 yapilandirilmig goériigme sorulari hazirlanmistir. Hazirlanan sorularla ilgili alan uzmani goriisiine
bagvurulmustur. Yari-yapilandirilmis goriisme sorulari pilot uygulama yapilarak nihai hali belirlenmistir.
Calisma grubunun se¢iminde kamu kurumlarinda ¢alisan 6gretmenlerden destek alinmistir. Katilime1 grubundaki
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bireylere, telefon araciligiyla ulasilarak ¢aligmanin amaci ve igerigi hakkinda bilgi verilerek on goriismeler
yapilmistir. Katilimcilara goriisme baslangicinda, goriismeyle ilgili bilgiler hatirlatilmis ses kaydi igin yazili ve
sozlii goriisme onay1 alinmustir. Katilimcilara alt1 yar1 yapilandirilmis goriisme sorusu yoneltilmistir.

Verilerin Analizi

Arastirmada, nitel verilerin ses dokiimiinde ve analizinde bilgisayar destekli nitel veri analizi programi Nvivo
14°den faydalanilmistir. Goriisme verileri yazili formata doniistiirilmistiir. Yapilan dokiimlerin dogrulugu ve
gecerliligi icin ses kayitlar1 iki kere tekrar dinlenilerek kontrol edilmistir. Verilere icerik analizi uygulanmistir.
Icerik analizi siirecinde takip edilen islemler; 1) verilerin kodlanmasi, 2) temalarin bulunmasi, 3) kodlarin ve
temalarin diizenlenmesi, 4) bulgularin tanimlanmasi ve yorumlanmasidir (Corbin ve Strauss, 2015; Moustakas,
1994). Verilerin analizi igerik analiziyle gergeklestirilmistir. Veriler, tema ve alt temalar altinda toplanip
haritalandirilmustir.

Arastirmanin Gecerlik ve Giivenirligi

Aragtirmanin gegerliginde konu ile ilgili genis kapsamli literatiir taramasi yapilarak calismanin kuramsal
cergevesi olusturulmustur. Arastirmada kullanilan nitel desenin ve veri toplama aracinin nasil gelistirildigi ve
arasgtirmanin 6rneklemini olusturan katilimci grubunun se¢imi, katilimcilarin sayisi ve katilimcilara ait bilgiler
ayrintili olarak agiklanmistir. Arastirmanin inandiriciligini arttirmak igin derin odakli veri toplama kullanilmustir
(Yildirim ve Simsek, 2015). Katilimcilarin goriisleri dogrudan verilmistir. Gizlilik ilkesi geregi katilimcilarin
gercek isimleri kodlanarak verilmistir.

Aragtirmanmin giivenirliginde ¢alismanin arastirmacisi tarafindan arastirma sorulart ve goriisme transkriptleri
tekrar tekrar okunarak verilerden ¢ikarilan kavramlara gore kodlamalar yapilmistir. Yapilan icerik analizinin
giivenirligini saglama baglaminda kodlayicilar arasi tutarlilik kapsaminda alan uzmanlari tarafindan verilerin
kodlanmasi saglanmigtir. Teyit edilebilirligini saglamak i¢in ¢alismadan elde edilen notlar, veriler ve kodlamalar
daha sonra incelenebilecek sekilde elektronik ortamda saklanmistir (Akar, 2016; Miles ve Huberman, 1994;
Silverman, 2005; Yin, 2014).

BULGULAR

Bu arastirmada, Covid-19 siirecine bagl egitimde yasanan etik ikilemlerin egitim etigi agisindan analizi
ilkokuldan liseye kadar kamu kurumlarinda ¢alisan &gretmenlerin yasantisal deneyimleri incelenerek var olan
durum derinlemesine ortaya konulmus olup Tablo 1°de gosterilen temalara ulagilmistir. Bu boliimde, aragtirma
siirecinde toplanan verilere dayali olarak elde edilen bulgulara tematik olarak yer verilmistir.

Tablo 1. Covid-19 siirecine bagh egitimde yasanan etik ikilemler
Ana Tema Alt Temalar
Ogrenciye sevgisini gdsterememe
Canl1 ders yapmanin dgretmen istegine birakilmasi
Kendi ailesini ihmal etme
Odeve aile miidahalesi
Ogrenciler arasindaki firsat esitsizligi
Ders Oncesi yetersiz dnhazirlik
Ogrenciyi desteklemek icin yapilan ek calismalar
Ders sirasinda yasanan teknik sorunlar
Ev ortamlarinin uygunsuzlugu
Aile bireylerinin derslere miidahalesi
Ogretimi uygulama ve yonetmede yeterli olamama duygusu
Ders Siiresinde Uzaktan §grenme siirecini izlemenin zorlugu
Okul ydneticisinin izinsiz ders denetimi
Ders sirasinda ekran kapatma
Online psikolojik danigma yapma
Deger kazandirma zorlugu
Internet giivenirligi sorunu

Ders Disinda

Arastirmanin sonuglari, Covid 19 siirecine bagl egitimde yasanan etik ikilemler ders siiresi disinda ve ders
siiresinde olmak tizere iki kategoride temalandirilmistir. Covid 19 siirecine bagli ders disinda egitimde yasanan
etik ikilemler; Ogrenciye sevgisini gosterememe, canli ders yapmanin 6gretmen istegine birakilmasi, kendi
ailesini ihmal etme, ddeve aile miidahalesi, 6grenciler arasindaki firsat esitsizligi, ders dncesi yetersiz 6nhazirlik,
ogrenciyi desteklemek icin yapilan ek ¢aligmalar temalarinda kategorilendirilmistir. Konuyla ilgili alintilar;
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“Egitimin yiiz yiize olamamasi. Cocuklarima dokunamamak. Onlarla iletisim kuramamak. Onlarin karsi
taraftaki ¢ocugun kim oldugu kimlere hitap ettigimiz. Arkada kimlerin oldugunu bilmemek, ders mahremiyetinin
olmamasi, bunlar bizi olumsuz etkiledi.” K3

“COVID-19 siirecinde yasadigim etik ikilem: Kiiciik iki ¢ocugu olan bir anne olarak zaman zaman kendi
cocuklarimi ihmal ettigim anlarda bu ikilemi yasadim. Cocugumla evde birlikte oldugum hatta ayni odada
oldugum halde zaman zaman onun isteklerini karsilamak ya da karsilamamak beni ilgiyle dinleyen
ogrencilerimle derse devam etme ya da dersi kisa siireli kesme arasinda ¢ok ikilemde kaldigimi soyleyebilirim.”
Ks

“Bu konuda etik ikilemler firsat esitligine de benzemektedir. Bu siire¢te bazi 6grenciler internetin ¢ekmedigi
yerlerde veya internet kota sorunu yasamasi, elektrik kesintilerinin oldugu yerlerde ikamet etmek zorunda
kalmalary gibi sorunlar yasamislardir. Burada etik ikilemlere dikkat edildi, bir dgrencinin imkdnlaryla, imkani
olmayan égrencileri ayni degerlendirmeye almadik.” Ko

“Canli ders yapmamn égretmen istegine birakilmasi. Imkanm olmaywp derse katilamayan basarili égrenciler
Canli ders yapan ve yapmayan 6gretmenlere ders iicretlerin her durumda 6denmesi.” Ki4

“Velilerimizden birkagi uzaktan egitim yaparken bir sekilde derse katilmalar: egitim-6gretim siirecine dahil
olmalar: konusunda uyarip uyarmama konusunda ikilem yasamamiza neden oldu. Bazen onlari uyarmak goniil
kairginligr ve ¢ocuga yardimct olma adina egitim siirecinden uzaklasmaya neden olabilecegini diigiindiik. Bu
sorunu agmak icin farkl bir yol izleyerek ¢ocuklara “burayr smif gibi diisiiniin dgrencilerden baska kimse
giremez.” Seklinde uyar: yaparak velileri bu siirecten uzak tutmaya ¢alistik.” Kis

Covid 19 siirecine bagli ders siiresinde egitimde yasanan etik ikilemler; ders sirasinda yasanan teknik sorunlar,
ev ortamlarinin uygunsuzlugu, aile bireylerinin derslere miidahalesi, 6gretimi uygulama ve ydnetmede yeterli
olamama duygusu, uzaktan 6grenme siirecini izlemenin zorlugu, okul yoneticisinin izinsiz ders denetimi, ders
sirasinda ekran kapatma, online psikolojik danisma yapma, deger kazandirma zorlugu, internet giivenirligi
sorunu temalarinda kategorilendirilmistir. Konuyla ilgili alintilar;

“Kesinlikle ¢cok kalabalik siniflar olmasi. Mesela ¢ocuk beni dinliyor gibi goziikiiyor ama arkadan baska bir
oyun oynayabiliyor. Onu anlayabiliyorum ama o kalabaligin arasinda onlari segmem biraz zaman olabiliyor.
Yani gozden kacabiliyor. Ozellikle derse ¢ok daldiysam anlatacagim sey biraz islevsel bir seyse ve yahutta video
agtiysam ¢ocuklarin orada az bir kismini gorebiliyorsam ¢ocuklar orada farkli bir seyle ilgilendiklerinde
cocuklart secemiyorum orada stkintilar var veyahutta ¢ocuklar bazen onu ¢ok yakaladim yazarmis gibi
yapiyorlar yazmiyor, ekrant karartiyor, agmiyorlar, agiyor 2 dakika sonra tekrar ekranmi karartiyor. En biiyiik
nedeni kalabalik olmasi.” Ki

“Ogrencilerime tam anlamiyla yeterli olamadigim onlarin ihtiyaclarini tam karsilayamadigim hissiyaty
olusuyordu. Benligimi rahatlatacak savunma mekanizmalari iivettim. Esim saglik¢i siirekli risk altinda ve
calisma tempolart ¢ok yogundu, ayni zamanda o siirecte biri alti yasinda biri heniiz bir yasinda iki ¢ocuga
bakmak zorundaydim. Yeri geldi kizim kucagimda ders anlattim yeri geldi ders saatlerini uyku saatlerine
ayarlayaraktan bir diizen oturtmaya ¢aligtm. Bunlari diistinerekten elimden gelen ancak bu, seklinde
savunmalar ile yetersizlik duygusunu bastirdim.” K4

“Kesinlikle dgrenciye dgrencinin goziiniin i¢ine bakarak ders yapmaktan hoslanirim. Bunu yapamadim. Ekrani
tam sayfa yaptigimda dgrencilerden tamamen uzaklagtim. Sadece bir dgrenci gordiigiimde digerlerini kontrol
edemedim. Ben anlattim, anlattim, anlattim zannettim ki beni hep ¢ok dikkatli dinliyorlar. Ancak okula
dondiigiimde gordiim ki vermigiz ¢ocuklar da almiglar. Fakat her ¢ocugun almadigini yiiz yiize geldiklerinde fark
ettim. Yiiz yiize egitimde dezavantajli ¢ocuklart ¢ok giizel derse kattim ama uzaktan egitim de bunlari
yapamadim. Uzaktan egitim sirasinda kendi kendime konustugumu zannettigim zamanlarda motivasyonumuzu
olumsuz etkilendi.” Ks

“Bunun en biiyiik nedeni gerekli on ¢alismanin yapilmamig olmasi. Biz 6gretmenler tarafinca “nasil olsa yillarin
verdigi tecriibeyle bugiin hazirlanmasam da bir seyleri yapabilirim mantigiyla hareket etmek.” Halbuki on on
bes sene énceki ile bugiinkii 6grencinin ayni diizeyde olmadigi bugiinkinin daha ag¢ oldugu daha donanimh
oldugunu diigiiniirsek biz eski bilgilerimizle, eski kaynaklarimizla bu sekilde davrandigimizda ne oluyor? Dersin
niteligini tamamen yerine getiremedigimiz sonucuna zaman zaman varryoruz.” Kn
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“Kesinlikle saygi alanindaki davramglarda sikintimiz oldu. Zaten yiiz yiizeyken de bunun stkintisint ¢ok
yastyoruz ¢ocuga. Ve ailede bunu alisamadi. Annesi oturuyor, ¢ocukla beraber ders dinliyor. Ama sesler agik bir
taraftan ¢ocuga ders anlatmaya ¢alistyor. Sesini kapattiramiyorum. Allahtan sessize al tusu muz var da herkesi
birden sessizce alryorduk. Dedigim gibi ozellikle salgindan ¢ikmis gelmis cocuklarin en biiyiik sorunlarinin saygi
oldugunu diisiiniiyorum.” Kia

SONUC

Arastirmanin sonuglari, Covid 19 siirecine bagli ders siiresinde egitimde yasanan etik ikilemlerin ders sirasinda
yasanan teknik sorunlar, ev ortamlarinin uygunsuzlugu, aile bireylerinin derslere miidahalesi, 6gretimi uygulama
ve yonetmede yeterli olamama duygusu, uzaktan 6grenme siirecini izlemenin zorlugu, okul yoneticisinin izinsiz
ders denetimi, ders sirasinda ekran kapatma, online psikolojik daniyma yapma, deger kazandirma zorlugu,
internet giivenirligi sorunu oldugunu ve Covid 19 siirecine bagli ders diginda egitimde yasanan etik ikilemlerin
Ogrenciye sevgisini gosterememe, canli ders yapmanin 6gretmen istegine birakilmasi, kendi ailesini ihmal etme,
Odeve aile miidahalesi, Ogrenciler arasindaki firsat esitsizligi, ders Oncesi yetersiz Onhazirlik, 6grenciyi
desteklemek icin fazladan yapilan ek ¢alismalar oldugunu ortaya koymaktadir.

Yiiz yiize egitimde yasanan etik sorunlara, Covid 19 siirecinde yeni etik sorunlar eklenmistir. Konuyla ilgili alan
yazinda yapilan arastirmalarin sonuglari bu aragtirmada ortaya konulan sonuglari desteklemektedir. Zorunlu
uzaktan egitimin Orglin egitimde yaygin hale gelmesiyle birlikte, kopya ¢ekme, intihal, yikict davranis,
bagkalarina saygisiz davranma ve cevrimici kaynaklarin bilingsiz kullanimi gibi konularda artan bir endige
oldugu goriilmektedir (Simonson, 2012). Levent ve Salli (2022) tarafindan yapilan aragtirmanin sonuglari
6gretmenlerin en ¢ok yasadigi etik sorunlarin “davranisa yonelik sorunlar” iken 6grencilerin en ¢ok yasadigi etik
sorunlar ise “esitsizlik sorunlar1” oldugunu ortaya koymaktadir. Ogretmenler en ¢ok “dogruluk” ile ilgili etik
ihlal yasandigini ifade ederken; 6grenciler en ¢ok “dogruluk” ve “kisisel mahremiyet” kategorilerinde goriis
bildirmislerdir. Yiiz yiize egitimde oldugu gibi uzaktan egitim siirecinde de etik ilkeler, 6grencilerin egitim
ihtiyaglarina saygiy1 vurgulayan uygulamalara rehberlik etmelidir (Lawler, 1991). Buna gore etik yetkinlikleri
gelistirmede oynadig rolii nedeniyle etik kavramini, egitim sisteminin merkezine almak gerektigi soylenebilir.
Kriz durumlarinin belirli kirtllgan alanlar1 ortaya ¢ikardigi gibi gizli gili¢ kaynaklarinin fark edilmesini saglamasi
da miimkiindiir (Levinson ve Edmond, 2020).

Tezcan ve Giiveng (2020) tarafindan yapilan arastirmanin sonuglarinda, ortaokul 6grencileri ile yaptiklar
caligmada bu aragtirmadaki veli ile ilgili yasanan ikilem durumlarindan farkli olarak veli miidahalesi ile
karsilastiklarinda ikilem yasadiklar1 tespit edilmistir. Ogretmenlerin veli-dgretmen isbirligini bozmak
istemedikleri i¢in veli miidahalesi karsisinda sessiz kalmak ile mesleki otoritelerini korumak igin veli
miidahalesine engel olmak arasinda kararsizlik yasadiklar1 belirlenmistir. Covid 19 zorunlu uzaktan egitim
siirecinde yasanan etik sorunlar ile ilgili 6gretmen ve 6grenci farkindaliklarindan yola ¢ikilarak topluma katki
saglayacak nitelikte bilgi, beceri, tutum ve degerleri gelistirmek, kiiresel egitimin giindemine alinmasi gereken
bir hedef olmalidir.

Yiicel ve Kasapoglu-Tankutay (2023) tarafindan Covid-19 siirecinde online egitimde ilkokul, ortaokul ve lise
olmak tizere biitlin okul tiirlerinde dgretmenlerin en ¢ok etik ikilem yasadiklar1 kategorinin 6grencilerle ilgili etik
ikilemler oldugu; bu etik ikilemleri ¢ozerken de daha g¢ok adalet, 6grencinin faydasimi gézetme ve esitlik
ilkelerini dikkate aldiklar1 belirlenmistir. Ayrica ayni kategoride ilkokul ve lise 6gretmenlerinin ortaokul
Ogretmenlerine gore daha fazla ikilem yagadiklari tespit edilmistir.

Levent ve Salli (2022) tarafindan Pandemi Siirecinde Uzaktan Egitimde Yasanan Etik Sorunlar ve Coziim
Onerilerine iliskin Ogretmen ve Ogrenci Goriisleri iizerine yapilan arastirmada ogretmen ve Ogrencilerin
yasadiklart etik dis1 sorunlar ortaya konulmustur. Arastirmanin sonuglarina gore uzaktan egitim siirecinde
Ogretmen ve Ogrencilerin etik problemler yasadigi belirlenmistir. Etik sorunlara iliskin kategoriler; iletisim
sorunlari, davranisa yonelik sorunlar, dijital giivensizlik ve teknik sorunlar iken etik ihlale iligkin kategoriler;
kisisel mahremiyet, hak/adalet ve dogruluk, etik ilkelere iliskin kategoriler; giiven, diiriistliik, kisisel
mahremiyet, sorumluluk ve esitlik olarak belirlenmistir.

Yilmaz ve Aksoy (2020) tarafindan, uzaktan egitimde kullanilan araglar ile ilgili etik unsurlar basligi altinda
canlt ders dncesi yapilmasi gerekenleri belirlemislerdir. Bunlardan bazilar sdyledir:

Canli ders aracinin gizlilik ve giivenlik politikalar1 dikkate alinmalidir.

Internette giivenli baglantilar secilerek ders hazirhig: yapilmalidir.

Ogrencilerin programdaki kamera goriintiileri gerekmedikge agilmamalidir.

L]
L]
L]
e Canli dersi baglatirken, ders kaydiyla veya veri kullanimryla ilgili kullanicilarin onaylar1 alinmalidir.
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Bu arastirmanin sonuglarinda ortaya konulan gore tespitler baglaminda; olasi zorunlu uzaktan egitim durumlari
icin etik ilke modellerin gelistirilmesi bir gerekliliktir. Gelistirilen etik ilke modelleri baglaminda dgretmen,
ogrenci ve velilerin bu ilkelere uymasini saglamak 6nem tasimaktadir.
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ABSTRACT

The article discusses the context of the VUCA (Volatility, Uncertainty, Complexity, Ambiguity) world, stressing
the importance of continuous learning but also critical thinking, adaptability, and emotional intelligence for
ongoing personal reinvention. We then explore the motivations for critical thinking, rooted in Socratic maxims
and the desire for intellectual growth, problem-solving, informed decisions, social responsibility, and progress,
while recognising human thought is susceptible to biases and fallacies, hindering critical thinking. Subsequently,
we evolve to discuss critical thinking from different perspectives. Focusing on critical thinking as a judicious
process involving deliberate cognitive processes and attributes like self-direction, discipline, monitoring, and
correction. This conception emphasizes context-dependent cognitive activities and attributes like rationality, self-
knowledge, honesty, open-mindedness, discipline, and reflexivity, which enhance rigorous reasoning and
intellectual growth. Intellectual standards, proposed by Paul and Elder, encompass clarity, accuracy, relevance,
depth, breadth, logicalness, significance, and fairness, forming a foundation for effective critical thinking.
Finally, we approach the pedagogical development of critical thinking in the classroom, namely by: 1. presenting
Terrel Heick's (2021) classroom characteristics to foster critical thinking, emphasizing engagement, questioning,
discussions, evidence use, reflection, problem-solving, awareness, diverse perspectives, collaboration, humility,
technology integration, inquiry, guided support, bias examination, real-world application, and continuous
growth; 2. referring to Valle, Mitchell, Dimitriadi, and Lundqvist (2016) propose of a non-linear algorithm to
cultivate critical thinking, emphasizing interaction, transformation of knowledge, and deepening competencies;
3. Suggesting the expansion of the application of Bobkina and Stefanova’s (2016) model, which uses literature
for EFL critical literacy pedagogy, encouraging critical discussions and analysis to develop opinions based on
evidence and reflection.

Keywords: Critical thinking; Competencies; Tasks; Patterns; Traits; Pedagogical development.

1. The context: acceleration, fragmentation, and change as the only constant
The discussion of a subject benefits from starting with the presentation of its context. In our case, we should
refer to the metamorphosis from Modernity to Post-modernity. This transition, which could be considered
structural, brought about an environment marked by, among other factors, acceleration, fragmentation,
relativization, and change.
Modernity, dating back to the 15" Century can be characterized by the emergence of industrialization,
urbanization, and scientific progress, which rendered significant changes in society. One of its central features
was the promotion of rationality and the prioritization of left-brain hemisphere functions. This emphasis on
logical thinking, analysis, and objective reasoning became the cornerstone of modern thought (Harari, 2018).
On its part, the advent of Post-modernity, in the mid to late-twentieth century, has ushered in a complex and
ever-changing ambiance, which has continued to thrive strongly during this early 21st century. As Harari (2018)
asserts, our contemporary world is marked by rapid technological advancements, globalization, and societal
shifts, demanding a re-evaluation of the predominant left-brain hemisphere approach. In this context, the right
hemisphere holds great promise and poses significant challenges'.
It is not surprising then, for living in an age of constant change and complexity, Harari (2018) comes to stress
that individuals must systematically reinvent themselves. A challenge that entails developing new
competencies?, perspectives, and ways of thinking. This lets us understand why UNESCO (2016) acutely
recognizes the importance of adaptability and calls for the cultivation of crucial competencies, including

! Activation of the right hemisphere is linked to intuitive thinking, creativity, and holistic processing. Thus, it offers a different
mode of cognition, which can complement and enrich the rationality of the left hemisphere. However, fully harnessing the
potential of the right hemisphere requires synergic activation, wherein both hemispheres work together in harmony
(Hasenkamp & Namgyal, 2017; Haynes & Rees, 2006; Jung-Beeman et al., 2004). In a study, based on an even more complex
perspective, Lupi et al. (2022) found that central regions of the brain support superior cognition by virtue of their synergy,
revealing that human brains have benefited from harnessing this synergy throughout the evolutionary process.

2 |n this article we prefer to use the concept of “competence” to the detriment of that of “skill”, as well as “competencies”
instead of “skills”, for reasons that cannot be discussed here, but that the reader could find in Durand (1998). As the author
demonstrates a competence, as a complex construct, implies the intertwining of knowledge, know-how and attitude, being a
skill the first level of know-how.
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creativity, critical thinking, and problem-solving, for underpinning decision-making. Only by embracing these
new modes of cognition and competencies, individuals can effectively navigate the complexities and challenges
of the 21st century.

The current contextual drive for continuous learning and knowledge acquisition is deeply rooted in the historical
development of the Learning Society and the subsequent emergence of the Knowledge Society®. Two concepts
that have shaped the understanding of the importance of knowledge and its role in societal and economic
progress. The advent of the Learning Society, as proposed by Hutchins (1968), highlighted the significance of
lifelong learning and the need for individuals to continuously acquire new knowledge and competencies. A
conceptualization further expanded with the concept of the Knowledge Society introduced by Bell (1973), which
marks the central role of knowledge as a fundamental resource for economic competitiveness and innovation.

Scholars such as Drucker (1992, 1993; Harris, 1993) have underscored the criticality of knowledge in driving
economic growth and facilitating innovation. They have argued that knowledge has become a primary source of
competitive advantage in the modern world. Organizations and individuals that utilise knowledge effectively are
more likely to succeed in today's rapidly evolving global landscape.

As discussed by Castells (1996, 1997, 1998, 2004), the ever-expanding network functioning has further
intensified the contextual drive for continuous learning. In this networked society, information flows across
various platforms and channels at an unprecedented pace. As a result, individuals and organizations must engage
in constant transformation and continual innovation to adapt to the changing dynamics of the interconnected
world. This is precisely why, Reich (2002) has emphasised the necessity of constant transformation and
innovation as essential components of the contextual dynamics; meaning that to thrive in the current socio-
economic environment, individuals and organizations must continuously reinvent themselves and remain agile in
responding to emerging challenges and opportunities. Furthermore, the increasing uncertainty, complexity, and
dissemination of high-risk scenarios (Beck, 1992) in the contemporary era have contributed to what is referred to
as the Age of Insecurity (Elliot & Atkinson, 1999).

Overall, the referred conditionalisms push for a never-ending ongoing learning and adaptation process in order to
effectively navigate, abreast of mitigating the risks, in an ever-changing and unpredictable world. A context that
was already captured with the concept of “VUCA world”, coined by the U.S. Army War College (2023), as a
way to understand the post-Cold War landscape and its impact on military planning. VUCA stands for Volatility,
Uncertainty, Complexity, and Ambiguity, describing the unpredictable and rapidly changing nature of our
contemporary societies regarding their intertwined layers, as, for instance, business and geopolitical landscape,
as well as cultural trends or lifestyles. Hence, it becomes crucial that we grasp the way by which in a VUCA
world, traditional models and strategies may struggle to apply, as circumstances are marked by frequent
disruptions, shifting dynamics, and unforeseen challenges. In such a turbulent reality, one has to consider
Volatility —referring to the speed and intensity of the changes—, as well as Uncertainty —corresponding to the lack
of predictability— and Complexity—pointing to intricate interconnections—, along with Ambiguity —which denotes
the confusion caused by multiple interpretations. Thus, recognizing and adapting to VUCA conditions has
become essential for individuals and organizations, if they are willing to navigate current intricate defiances, by
necessarily showing ductile flexibility, strong resilience, and an inescapable innovative way of thinking, so as to
thrive amidst constant change.

Now, as Harari (2018) aptly demonstrated, change is the only constant of our current VUCA World, a setting
that emerged as traditional sources of authority faded off and continuous and rapid transformations started
bursting across various domains, while, in parallel, the advent of the knowledge era has led to an overload of
information, with knowledge expanding at an unprecedented rate that artificial intelligence (Al) can easily dwell
while humans are striving to cope with. Moreover, the rise and expansion of Al, through computational
development and the technologies of communication along with data compression further accelerated the pace of
change. We are only to foresee what amazing features the integration of biotechnology with Al will bring forth,
such as, for instance, cyborgs, where artificial intelligence and human capabilities may intertwine. As Harari
(2018) illuminates, such integration presents both opportunities and challenges, as we have to navigate the
complexities of a highly interconnected global society, marked by an energetic and complex ambiance, that

3 We are well aware of the problematics regarding the “discourse of the learning economy” and its hegemony that has,
namely, reduced education to learning and imposed an understanding of lifelong learning as an individual task rather than as
a collective project, hence transforming lifelong learning from right to duty while clouding the ‘Learning to Be’ to install the
policy of the ‘Learning to Be Productive and Employable’ (Biesta, 2006). Nevertheless, recognizing the importance of this
issue, we think that such a discussion falls out of the main scope of this article.
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demands as crucial the cultivation of critical thinking, adaptability, and emotional intelligence while embracing
the necessity of never-ending reinvention.

2. Critical thinking intertwined with creativity

A creative person requires sound knowledge, so to develop a spectrum of grounded competencies, and thereby
attain the expertise of critical thinking within specific domains (Christodoulou, 2014). These qualities are highly
valued across a broad array of activities, including industry, business, education, research, science, and the arts
(Suciu, 2014). Moreover, research has established a relationship between entrepreneurship and creativity
(Kizkapan & Nacaroglu, 2021; Lubada, Kusumojanto & Indrawati, 2021; Jiang, Wang, Wang, & Li, 2020).
Additionally, critical thinking was found to be associated with entrepreneurship (Budi & Farcis, 2021;
Papageorgiou, Yiannaki & Varnava-Marouchou, 2021; Kirbaslar & Ozsoy-Giines, 2015; Knoff & Timmons,
2015; Yaldiz & Bailey, 2019; Kalar, 2020). These findings highlight the importance of creativity and critical
thinking in entrepreneurial endeavours. Creative individuals possess the ability to generate innovative ideas and
approaches, while critical thinking competencies enable them to analyse and evaluate opportunities and
challenges in a broad range of entrepreneurial contexts, conditioning success and effectiveness in various fields.

Reflective practice plays a crucial role in adopting a critical stance when making decisions, choices, and acting,
while cognitive competencies, including analytical and critical thinking, are essential for anticipating future
needs and understanding the potential consequences of present actions (Schleicher, 2023). In this line, Schleicher
(2023) emphasises the significance of reflective practice and cognitive competencies in navigating decision-
making processes and future-oriented thinking. By critically evaluating options and actions, individuals can
make informed choices and anticipate the potential impact of their decisions. Moreover, the combination of
critical thinking and analytical procedures constitutes a set of competencies that shape the mindset of the 21st-
century individual. Researchers recognize the broad applicability of these competencies across various domains
(Sarwanto, Fajari & Chumdari, 2021).

The cited sources contribute to our understanding of the importance of reflective practice and cognitive
competencies, particularly critical thinking and analytical abilities. These qualities enable individuals to
approach decision-making processes with a critical mindset while considering the long-term implications of their
actions.

3. Motivations for developing critical thinking
Motivations for critical thinking have been subject to examination in academic literature. Researchers have
highlighted the problematic nature of the concept of critical thinking (Niu, Behar-Horenstein & Garvan, 2014;
Puig et al., 2019). They argue that before the 1990s, critical thinking was a relatively rare notion, although it was
intuitively understood in the broader context of Western thought (Moore, 2013).

The foundations of critical thinking can be traced back to Socratic maxims, such as "Know thyself" (Plato, 1925,
48c), once "only an examined life is worth living" (Plato, 1966, 38a). These principles suggest that a set of
unexamined lives leads to a dangerous and unjust world. Critical thinking, then, represents an examined and
autonomous way of thinking and living.

Understanding the motivations for critical thinking is crucial. It enables individuals to engage in reflective and
analytical thought processes, question assumptions, and evaluate evidence. Motivations for critical thinking may
include the desire for intellectual growth, problem-solving, and making informed decisions. Additionally, critical
thinking can be motivated by a sense of social responsibility and the aspiration for personal and societal
progress. By exploring and nurturing motivations for critical thinking, individuals can enhance their ability to
think critically, enabling them to navigate complex challenges and contribute to a more enlightened and just
society.

However, it has been widely recognised that human thought is prone to some atavisms. When just left to itself, it
can exhibit certain tendencies, which include the acceptance of beliefs without questioning, the ceding to
prejudice, the tendency to engage in hasty generalizations, or the sliding to common fallacies, along with self-
deception, rationalization, "wishful thinking," rigidity and narrowness of approach (Critical Thinking
Community, 2022b). The Critical Thinking Community (2022b) acknowledges these cognitive patterns can
hinder critical thinking and impede the pursuit of objective and rational thought processes. Beliefs that are
accepted without scrutiny can restrict intellectual growth and inhibit the exploration of alternative perspectives.
Prejudice can lead to biased judgments and hinder open-mindedness. Hasty generalizations, based on limited
evidence, can result in inaccurate conclusions. Common fallacies, such as faulty reasoning and logical errors, can
lead to flawed arguments and flawed decision-making. Self-deception and rationalization can prevent individuals
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from acknowledging or confronting their own biases or shortcomings. Finally, rigidity and narrowness of
approach can limit one's ability to consider multiple viewpoints or entertain novel ideas.

Recognizing these atavistic tendencies is essential in cultivating critical thinking competencies. By being aware
of these cognitive pitfalls, individuals can actively work to overcome them, engaging in reflective and analytical
thinking that seeks to question assumptions, challenge biases, and embrace a more open-minded and
intellectually rigorous approach to decision-making and problem-solving.

4. Approaching critical thinking

4.1. The layers of critical thinking

Previous literature suggests that critical thinking involves purposeful reflection and logical reasoning, with an
emphasis on knowledge as justified truth and effectiveness (Papastephanou & Angeli, 2007). However, critics
have challenged this rationalistic approach, arguing for the inclusion of non-purposive rationality and
questioning assumptions. They reject the confinement of rationality to instrumental reason and advocate for the
cultivation of effective thinking, which involves evaluating criteria and employing communicative rationality for
mutual understanding.

Furthermore, critical thinking should involve questioning tasks themselves and considering ethical, political, and
environmental dimensions (Papastephanou & Angeli, 2007). It requires empowering questioning, exploring
alternative perspectives, and engaging in reflective and imaginative thinking. Additionally, while intellectual
standards are valuable, they do not encompass the full range of critical thinking, and there is a complementary
relationship between fixed tasks' approach and political, existential, and moral considerations (Dunne, 2015).

Thompson (2004) proposes an alternative perspective on critical thinking, stressing the importance of context
and subject-specific assumptions. He suggests understanding critical thinking through the concept of “language
games” and argues against a universal form of rationality or argumentation; once reasoning is situated within
specific contexts, discourse practices, and historical, cultural, and epistemological dimensions. Such a
perspective acknowledges the role of assumptions and the limitations of formal logic, stressing the diverse ways
of meaning-making and truth validation (Thompson, 2004).

So, it seems a fairly supported idea, to envisage critical thinking as going beyond a singular rationality
procedure, confined to a rationalistic set of aligned competencies (More, 2013; Thompson, 2004; Papastephanou
& Angeli, 2007). Such understanding claims for an understanding that encompasses a multidimensionality
allowing questioning both the means and the goals, as well as critically evaluating the system of criteria and its
frameworks. Relying solely on a thoughtful application of criteria may lead to trivialization and domestication,
lacking the necessary commitment for a comprehensive critique.

Albeit being aware of the limitations of the perspective focused on a referential truth, accessed through a set of
well-defined tasks, we aim, in this article, to explore this latter approach for its functional virtue, whose value is
not negligible, even if it is to be surpassed in a subsequent phase. Let's say it can be taken as the first level of
entry into the exercise of critical thinking, which can then become the object of critique, hence opening up to
more complex levels.

4.2. Critical thinking as a judicious process of predefined tasks, standards, and traits

Approaching critical thinking involves the application of deliberate cognitive processes to enhance the quality of
one's thinking when engaging with any subject, content, or problem. This includes the judicious analysis,
evaluation, and reconstruction of ideas and information. Critical thinking is characterized by being self-directed,
self-disciplined, self-monitored, and self-correcting (Critical Thinking Community, 2022a). It can never be
overemphasised the importance of these self-reflective qualities in the practice of critical thinking. Being self-
directed means taking responsibility for one's thinking process and actively engaging in the pursuit of knowledge
and understanding. Self-discipline entails maintaining focus, intellectual rigour, and intellectual integrity when
examining ideas and evidence. Self-monitoring involves being aware of one's thinking and evaluating it for
clarity, coherence, and relevance. Finally, being self-correcting involves identifying and rectifying errors, biases,
or misconceptions in one's thinking.

By embodying these attributes, individuals can cultivate a higher level of critical thinking, enabling them to
approach complex problems and topics with greater intellectual agility and depth.

Critical thinking is a disciplined process that involves active and competent engagement in conceptualising,
applying, analysing, synthesising, and evaluating information (Sellars et al., 2018). It is generated through
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various cognitive activities, including observation, experience, reflection, reasoning, and communication.
Critical thinking serves as a guide to belief and action, exemplifying universal —or should we say consensual—
intellectual values that transcend subject matter divisions (Sellars et al., 2018).

Critical thinking is a complex combination of competencies that involves various cognitive and intellectual
competencies. These competencies encompass rationality, self-knowledge, honesty, open-mindedness,
discipline, and reflexivity (Paul & Elder, 2006).

Rationality is a fundamental aspect of critical thinking, emphasising the reliance on reason rather than emotion.
It involves demanding evidence, not ignoring it, and following the evidence wherever it leads. Rational thinkers
are more concerned with finding the best explanation rather than being right.

Self-knowledge is another essential competency in critical thinking. It requires individuals to reflect on their
motives, prejudices, assumptions, biases, and distortions. By gaining self-awareness, thinkers can weigh the
influences of their own beliefs and evaluate their thinking more objectively.

Honesty is crucial in critical thinking as it entails recognising and acknowledging emotional impulses, selfish
motives, nefarious purposes, and the various ways of self-deception. Honest thinkers strive for intellectual
integrity and are more prone to confront and address their own biases and fallacies.

Open-mindedness is a key competency that encourages thinkers to evaluate all reasonable inferences, consider a
variety of viewpoints, and remain receptive to alternative perspectives. Open-minded thinkers are willing to
accept new explanations that are better, simpler, and cover more facts. They are also open to reassessing their
priorities in response to new evidence or changing interests while avoiding the hasty rejection of unpopular
views.

Discipline plays a vital role in critical thinking, requiring thinkers to be precise, meticulous, comprehensive, and
exhaustive in their analysis. They thus become more able to resist manipulation and unreasonable appeals,
striving to avoid snap judgments and engage in thorough examination and evaluation.

Reflexivity is an essential competence that involves recognising the relevance of alternative assumptions and
perspectives. Thinkers with reflexivity acknowledge the extent and weight of evidence and consider different
viewpoints to gain a broader understanding of the subject matter.

By developing and applying these competencies, individuals can enhance their critical thinking abilities and
engage in more effective and rigorous reasoning (Paul & Elder, 2006, 2014).

An algorithm for critical thinking, proposed by Paul and Elder (2006, 2014), involves applying specific criteria
to different elements of thought. This includes identifying patterns and ensuring accuracy, clarity, relevance,
logical reasoning, sufficiency, precision, depth, significance, fairness, and breadth. By applying these criteria to
elements such as purposes, questions, viewpoints, information, inferences, concepts, implications, and
assumptions, individuals can develop intellectual traits that strengthen the process of critical thinking. Such
intellectual traits include humility, autonomy, fair-mindedness, courage, perseverance, empathy, integrity, and
confidence in reason. Such traits are not only essential for effective critical thinking, but they also reinforce and
enhance the entire critical thinking process. By engaging in disciplined critical thinking and applying the
algorithm for critical thinking, individuals can develop these intellectual traits, creating a robust framework for
approaching complex issues, making informed decisions, and fostering intellectual growth.

In their work "Critical thinking: Intellectual standards essential to reasoning well within all the domains of
human thought, Part Two," Richard Paul and Linda Elder (2006, 2014) discuss the importance of nine essential
intellectual standards for competent reasoning. These standards are clarity, precision, accuracy, relevance, depth,
breadth, logicalness, significance, and fairness. According to the authors, these standards serve as fundamental
criteria for evaluating the quality of reasoning and are indispensable for effective critical thinking.

Clarity refers to the understandability of statements and the absence of ambiguity or confusion. It is crucial
because, without clarity, it becomes challenging to determine the accuracy or relevance of a statement.
Accuracy, on the other hand, pertains to the freedom from errors, mistakes, or distortions in statements, and it
highlights the importance of checking facts and verifying information for truthfulness (Paul & Elder, 2006,
2014). Precision relates to being exact and specific in the level of detail presented, ensuring that statements are
not overly vague or general.
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Relevance highlights the significance of statements or ideas concerning the matter at hand. It requires a close
logical relationship between the information presented and the issue being considered. Depth refers to the
exploration of complexities, interrelationships, and thoroughness in thinking, bearing in mind various variables
and considering multiple perspectives.

Logicalness focuses on coherence and the absence of contradictions in the arrangement of thoughts and ideas,
ensuring that statements make sense together and adhere to the principles of sound judgment and reasonability.
Significance involves recognising and prioritising the most important information, ideas, or concepts relevant to
an issue, rather than being distracted by superficial or less weighty aspects.

Lastly, fairness involves approaching thinking without bias, dishonesty, favouritism, selfish interest, deception,
or injustice. It requires treating all relevant viewpoints impartially and setting aside personal feelings or interests.
By considering these intellectual standards, individuals can foster critical thinking competencies and ensure the
quality and integrity of their reasoning process.

5. Pedagogical development of critical thinking in the classroom

As to the pedagogical development of critical thinking in the classroom, for the moment we just intend to
advance some suggestions that appear to us to be congruent with the approach to critical thinking that was above
discussed.

Terrel Heick (2021), in his article “16 characteristics for a critical thinking classroom”, proposes the
development of classroom culture and dynamics configured by the following characteristics aiming to foster the
development of critical thinking competencies among students, which we adapted as recommendations for
teachers’ articulation of their pedagogical plans:

1. Student Engagement: Prioritize involving students actively in the learning process through participation
and interactive learning experiences;

2. Questioning Approach: Stimulate critical thinking by posing thought-provoking questions, encouraging
students to explore various perspectives;

3. Meaningful Discussions: Foster respectful discussions where students share ideas, challenge
assumptions, and question each other's viewpoints;

4, Using Evidence: Teach students to support their ideas with evidence and equip them with the
competencies to assess different types of evidence;

5. Reflective Practice: Encourage students to reflect on their thought processes, biases, and how their
thinking affects their learning;

6. Complex Problem Solving: Create opportunities for students to tackle intricate problems, promoting
creative thinking, information analysis, and innovative solutions;

7. Awareness of Thinking: Develop metacognitive abilities in students, making them conscious of their
thinking, learning process, and the need for adjustments;

8. Diverse Perspectives: Expose students to various viewpoints, nurturing empathy, understanding, and
critical analysis;

9. Collaborative Learning: Propose group activities and teamwork enabling critical thinking, idea sharing,
and mutual learning;

10. Intellectual Humility: Stimulate in students the value of recognizing their knowledge limitations and
being receptive to learning from others;

11. Technology Integration: Leverage technology to access information, facilitate research, encourage
collaboration, and enhance creativity;

12. Inquiry-Based Approach: Engage students in learning through inquiry, where they frame questions,
explore topics, gather evidence, and draw conclusions;

13. Guided Support: Provide the necessary guidance to help students develop critical thinking skills,
gradually reducing support as they become more independent thinkers;

14. Bias Examination: Encourage students to critically assess biases, stereotypes, and assumptions
influencing their thinking and decisions;

15. Leverage technology to access information: Foster the application of critical thinking in diverse
contexts, encouraging students to use their learning in real-world situations;

16. Continuous Growth: Emphasise ongoing evaluation and improvement of critical thinking competencies

for both teachers and students, seeking opportunities for advancement.
In our opinion, Heick's (2021) article provides valuable insights into creating a classroom environment, namely
by applying the above-mentioned parameters of classroom dynamics, which can foster students’ development of
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critical thinking competencies. By implementing such a propitiator dynamic, educators can nurture students'
abilities to think critically and navigate complex issues effectively.

Another interesting suggestion for developing critical thinking comes from Valle, Mitchell, Dimitriadi, and
Lundqvist (2016), in their article titled “A proposal for using cybernetics science approach to understand
cognitive development of critical thinking skills in students”. The authors propose an algorithm to develop
critical thinking competencies in students, considering a non-linear classification of critical thinking that
recognizes interaction as being the necessary starting point of learning, although they advance that learning can
and often must go beyond data assimilation, namely through the subject assuming the initiative to use knowledge
for transforming situations. This means that three phases can be devised after a —allows us to say— stimulating
interaction of the critical thinking competencies has been provided.

If an educational configuration, within which an activity is proposed, is affected by a lack of willingness or fear
of doing differently, not to mention the fear of failing, we have a situation where the Cybernetics’ Principle of
Selective Retention applies, “stable settings are maintained, and the unstable are disposed of”’. Meaning students
will, in the best case, follow the teachers’ instructions. In such a situation, a reformulation of ideas or critical
thinking is not likely to occur, rather the system (plan) stability would be preferred. This applies even in the case
where it is supposed that the subjects are, so to speak, provoked by an engaging situation claiming for some
critical approach (Figure 1). Still, a choice had to be assumed: either the subject follows the plan or opts to break
up with it, the system is maintained or gets broken, requiring willingness and courage. Now, breaking up with
the system, i.e., doing differently, namely by deepening criticality, would imply the subversion of the system
(plan) order, increasing chaos instead of looking for stability. By following such an alternative and daring path
the subject may —if engagement is encouraged by a stimulating situation— undertake a movement of trial and
judgment, hence mobilising a higher-ranking order of competencies, such as Interpretation, Analysis, and
Inference. Subsequently, the student can just conclude the critical thinking process and go for retention,
regulating the system according to the principle of Selective Retention, or the subject may enter a third phase —of
even deeper critical thinking competencies— through evaluation, explanation, and self-regulation. A way that
could be considered as “Critical Entropy”, where he disorganises the whole system of thinking, that —for our
part— we would denominate as meta-critical thinking. A case where the subject could engage with the forms of
critical thinking that consider the “games of language” and the context of the problematics, that we have above
referred to.

Critical Thinking
Development

Intempretation g
/ . Retention
-
: Initial
Interaction
m—fp. Judgement Inference

{-" y Evaluation

— - l\. -y
Critical i
Aches Entop Critical
] Thinking
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Figure 1: Valle, Mitchell, Dimitriadi, and Lundqvist (2016) algorithm to develop critical thinking

Finally, without the pretension of exhausting such a complex subject matter, we can add another contribution to
the pedagogical development of critical thinking that comes from Bobkina and Stefanova (2016). In their article
“Literature and critical literacy pedagogy in the EFL classroom: Towards a model of teaching critical thinking
skills”, they propose also a kind of algorithm for teaching critical thinking competencies in the classroom of
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English as a Foreign Language (EFL). The authors stress the importance of using literature as a tool to promote
critical literacy and develop critical thinking competencies among EFL learners. They argue that literature
provides a rich context for engaging students in critical discussions, analysing different perspectives, and
questioning assumptions. By incorporating critical literacy pedagogy into the EFL curriculum, students could be
encouraged to think critically, evaluate information, and develop their own opinions based on evidence and
analysis.

The proposed model (Figure 2) highlights the integration of literature into the language classroom, emphasising
the role of interactive activities, discussions, and reflection in fostering critical thinking. Through this approach,
students are encouraged to engage with texts critically, analysing various dimensions of the text, and challenging
societal norms and beliefs. This appears as a way of uplifting critical thinking to forms that penetrate contexts,
perhaps transcending the process of fixed tasks with a result somehow anticipated.

1 stage: 2 stage: 3 stage: | 4 stage:
; A : | G . Transformed
Situated Practice  Overt Instruction . Critical framing L practice
L
i ™\ i~ ™ ! L1 Fa ~
Recalllng UndErstanding Connectlng g Creating your
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knowledge its social context
i~y L - p . - L vy
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Figure 2: Application of the model of teaching critical thinking skills (Bobkina & Stefanova, 2016)

Bobkina and Stefanova's (2016) contribution expands the existing literature on pedagogical strategies for
promoting critical thinking in the EFL context. Moreover, their model could provide valuable inspiration for
educators seeking to enhance critical thinking competencies in different realms.
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CEVRIMICI PEDAGOJIK FORMASYON EGITIMINDE OGRENME YONETIM
SISTEMI ETKINLIKLERI AKADEMiIiK PERFORMANSI ANLAMLI OLARAK
YORDUYOR MU?

Mustafa Enes ISIKGOZ
Mardin Artuklu Universitesi,
Beden Egitimi ve Spor Yiiksekokulu
m.enesisikgoz@gmail.com

OZET

Uzaktan egitimin bir formu olarak ¢evrimici dgrenmede, “Ogrenme Yonetim Sistemleri (OYS)” giiniimiiz
yiiksekogretimin dinamiklerinden biri haline gelmistir. Gerek ¢evrimici sunulan egitim ve dgretim hizmetlerinin
kalitesinin ve gerekse Ogrencilerin performanslarinin degerlendirilmesinde, OYS bilesenleri énemli bir yer
tutmaktadir. Bu calismanin amaci, ¢evrimici pedagojik formasyon egitiminde, OYS etkinliklerinin 6grencilerin
akademik performanslarini anlamli olarak yordayip yordamadigidir. Arastirmanin katilimcilarimi; 2022-2023
bahar déneminde Tiirkiye’de bir devlet {iniversitesinde, OYS iizerinden cevrimici pedagojik formasyon egitimi
alan 511 beden egitimi &gretmen adayr olusturmaktadir. Arastirmanin verilerini, katilimcilarin OYS’deki
dgrenme etkinlik skorlar1 ile donem sonu akademik basar1 puanlar1 olusturmaktadir. Ogrenme etkinlik skorlari
OYS bgrenci takip raporundan, donem sonu akademik basar1 puanlar ise iiniversitenin “Ogrenci Bilgi Sistemi
(OBS)” iizerinden alimmistir. Korelasyon ve hiyerarsik dogrusal regresyon analizlerinin gergeklestirildigi bu
calismanin bulgularina gore; her bir ¢evrimigi 6grenme etkinligi akademik basarit puanlarini anlamli olarak
yordamaktadir. Ogrenme etkinliklerinin akademik basari puam iizerindeki goreli &nem sirasi; “ders
dokiimanlarini indirme say1s1”, “asenkron ders izleme siiresi”, “ders videolarini izleme siiresi” ve “senkron derse
katilim siiresi” olarak ger¢eklesmistir. Ders dokiimanlarini indirme sayisi, akademik basari puanlarindaki
degisimin %36’sin1 tek basina agiklarken, bu degisim senkron derse katilim siiresi ile birlikte %41°e, asenkron
ders izleme siiresi ile birlikte %52’ye ve son olarak ders videolarini izleme siiresi ile birlikte %68’e ¢ikmaktadir.
Her bir OYS etkinliginin akademik basar1 puanlari iizerinde olumlu etkisi bulunmakla birlikte, derslerin indirilen
dokiimanlardan takip edilmesi, dersleri asenkron ve videolardan izlemenin akademik basar1 puanlarini arttirmada
ilk siralarda, senkron derse katilimin ise son sirada yer aldig1 goriilmiistlir. Sonug olarak ¢evrimigi 6grenmede,
asenkron OYS etkinlikleri senkron etkinliklere gdre ogrencilerin akademik basari puanlarini daha giiclii
yordamaktadirlar.

Anahtar Kelimler: Cevrimici 6grenme etkinlikleri, OYS, Pedagojik formasyon egitimi, Senkron ve Asenkron
Ogrenme

GIRIS

Disiplinler arast bir alan olarak insanligin yakin tarihinde ortaya g¢ikan uzaktan egitim ve agik ve uzaktan
dgrenme, dgrenenlere yeni 6grenme firsatlar1 sunmaktadir (Bozkurt, 2019). Ozellikle Covid 19 ile birlikte dnemi
artan uzaktan egitim, yeni teknolojilerin sagladiklar1 kolayliklar sayesinde kapsamini ve seklini genisletmeye
devam etmektedir (Chang vd., 2014; Liu vd., 2019). A¢ik ve uzaktan 6grenme, 6grencilerin egitime erisiminde
esneklik saglamasi ve egitimle ilgili maliyetleri diisiirmesi nedeniyle diinya ¢apinda egitimcilerin ve egitim
arastirmacilarinin dikkatini ¢ekmis ve birgok tiniversitede yaygin hale gelmektedir (Abuzant vd., 2021; Allen &
Seaman, 2017; Bonk & Graham, 2012; Taplin vd., 2013; Young, 2011). Uzaktan egitim, 6greten ve dgrenenlerin
zaman ve mekandan bagimsiz olarak yapilan bir egitimdir (Keegan, 2013) A¢ik ve uzaktan 6grenme ise uzaktan
egitimin tim teknolojilerini ve diger bigimlerini kapsayan, bilgi ve iletisim teknolojileri araciligr ile bilgi ve
beceri edinimi olarak tanimlanmaktadir (Roblyer & Edwards, 2018). Uzaktan egitimin farkli tiirleri
bulunmaktadir. Ancak bu arastirmada uzaktan egitimin bir alt formu olarak c¢evrimici Ogrenmeye
odaklanilmaktadir.

E-6grenme, sanal 6grenme ve uzaktan 6grenme gibi terimlerle es anlamli olarak kullanilan ¢evrimici 6grenme
(Singh & Thurman, 2019), tiim egitim igeriginin teknoloji kullanilarak uzaktan verildigi bir 6gretim stratejisinin
benimsenmesi olarak tanimlanmaktadir (Kauffman, 2015). Cevrimici 6grenme, 6grenci-6gretmen etkilesiminin
ayni anda gergeklesip gergeklesmemesine gore; senkron, asenkron ve hibrit olmak iizere ii¢ tiire ayrilmaktadir.
Senkron 6grenme: bir grup insanin ayni anda 6grenmeye katildigi, gercek zamanli olarak gerceklesen 6grenme
tiri olarak tanimlanirken, asenkron &grenme: farkli zamanlarda ayri ayri g¢alismayi, dnceden kaydedilmis
dersleri kullanmay: ifade eder (Watts, 2016). Hibrit 6grenme ise yiiz ylize d6grenme ve g¢evrim igi uzaktan
6grenmeyi birlestirerek dgrenenlerin degisen ihtiyaglarina uygun yontem ve yaklasimlarin kullanimini saglayan
harmanlanmig bir 6grenme bi¢imidir (Osguthorpe & Graham, 2003). Cevrimigi 6grenme, egitsel igeriklerin
teknoloji araciligiyla aktarilmasi bakimindan olduk¢a genis bir 6grenme ortamina sahip olup, zaman ve maliyet
acisindan verimli bir yontem olarak goriilmektedir (Rosen, 2009). Her ne kadar ¢evrimig¢i 0grenme sistemi
nispeten yeni bir yaklagim olsa da okul temelli 6grenme kadar etkilidir (Murphy vd., 2020). Diger taraftan
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¢evrimigi 6grenme teknolojileri 6grenci katilimi i¢in biiylik bir potansiyel sunarken, kampiis igi ve yiiz yiize
6grenmeden farklilik gdsterebilir (Robinson & Hullinger, 2008).

Gilinlimiizde cevrimici 6grenmenin gerceklestirildigi; Adobe Connect, Advancity Perculus, Bigbluebutton,
Blackboard, Edgenuity, Google Classroom, Microsoft Team, Moodle, Perculus, Zoom vb. olmak {iizere bir¢cok
ogrenme yonetim sitemi (OYS) bulunmaktadir. OYS; 6grencilere web tabanli kaynaklara erisim saglayan ve
egiticilere Ogrenci bilgilerini yonetme, izleme ve erisme olanagi saglayan cevrimici bir topluluk olarak
tamimlanmaktadir (Izmirli & izmirli, 2020; Kehrwald & Parker, 2019; Willans & Seary, 2020). OYS biinyesinde;
dokiiman paylagma, senkron ve asenkron ders izleme, ddev, tartisma, forum, ses podcast'leri, videolar, gesitli
simiilatorler ve gevrimici simavlar olmak iizere dgrencilerin tiim bu etkinliklerine iligkin rapor alma gibi bircok
teknolojik kaynagi barindirmaktadir (Masalimova, vd., 2022). Bu noktada, 6grenme igeriklerinin dijital
ortamlarda planlanmasi, olusturulmasi, siirecin takip edilmesi, 6grenci kayitlarinin tutulmasi ve degerlendirme
islemlerinin gerceklestirilmesi OYS nin temel fonksiyonlar1 arasinda yer almaktadir. OYS, dersleri yonetmek ve
igerik olusturmaktan &te 6grenenler ve dgretenler arasinda yiiksek derecede etkilesim saglayan yiiksek 6gretimin
kritik bir unsurudur (Yueh & Hsu, 2008).

Yiiz ylize 6grenmede oldugu gibi ¢evrimi¢i dgrenmenin de basarisini belirleyen temel 6zelliklerden bir tanesi
6lgme ve degerlendirme etkinlikleridir (Phipps & Merisotis, 2000). Farkli siniflandirmalar bulunmakla birlikte
acik ve uzaktan egitimde genel olarak degerlendirme; 6grenme etkinlikleri siirerken yapilan yetistirme amaglt
degerlendirme ve Ogrenme etkinlikleri sonunda gerceklestirilen deger bigme amacgli olarak yapilmaktadir
(Karadag, 2016). Egitim ortanuinda planlama, konu igerigi sunumu vb. amagclarla kullanilan OYS’de aym
zamanda Olgme ve degerlendirme uygulamalart gergeklestirilmektedir (Bombe, 2020). Hata ¢evrimigi
6grenmede kagit kalem kullanma zorunlulugu olmadigi i¢in degerlendirme yapmak daha kolay hale gelmistir
(Singh, 2019). Ogrenme amaclarmma ve durumlarina gére OYS’deki ¢evrimici 6grenme etkinlikleri genel olarak;
sisteme yiiklenen ders dokiimanlar1 goriintileme veya indirme, e-kitap okuma, senkron dersleri canli veya
sonradan izleme, ders ile ilgili yliklenen gorsel ve isitsel materyalleri takip etme, ddev yiikleme, sohbet ve
tartisma amagl forumlara katilma, deneme veya basarty1 degerlendirme amacgli siavlara katilma vb. gibi
etkinliklerdir (Hrastinski, 2009; Lebenicnik vd., 2015; Shih vd., 2019). Cevrimi¢i 6grenmede, Ggretme ve
6grenim basarisinin sorumlulugu dgrencilere ve dgretmene aittir (Franklin & Harrington, 2019). Sun (2014)
cevrimigi Ogrenmedeki basarili dgrenenlerin anahtar 6zeliklerini: bireysel motivasyon, bireysel &grenmeyi
diizenleme ve bireysel 6grenmeyi ydnetme seklinde siralamaktadir. Ogrencilerin gevrimici dgrenmeye motive
olmasi, kendi bireysel 6grenmelerini diizenleme ve yonetmeye iliskin istek ve becerileri, dogal olarak akademik
basarilarini artiracaktir. Ciinkii akademik basari, 6grencilerin 6grenilen olgular1 ve bilgileri hatirlayabilme ve
simav kosullar1 da dahil olmak iizere her kosulda bu bilgileri sézlii veya yazili olarak aktarabilme becerisidir
(Kpolovie vd., 2014). Bu noktada dgrencilerin akademik basariy1 elde etmelerinde, OYS’de dgrenme siirecini
kendilerine gore bireysellestirerek diizenlemeleri ve kendilerini izleyerek 06z degerlendirme yapmalar
gerekmektedir (Zimmerman, 1989). OYS’de 6grenme aktivitelerinin dgrenci basarisimi nasil destekledigine
iliskin yapilan arastirmalarda, dgrencilerin OYS kullamimlar1 ile performanslarinin dogru orantili oldugunu ve
OYS kullamiminin 6grenenlerin performanslariyla ilgili tutarl bilgiler sagladigim gostermistir (Bradley, 2021;
Fritz, 2011; Nasser vd., 2011).

Yiksekogretim kurumlarindaki &grencilerin e-6grenme deneyimleri, sadece akademik basart i¢in degil ayni
zamanda kisisel basar1 ve yagam boyu dgrenme ile de ilgili oldugundan, siirdiiriilebilir 6grenmenin gelisimi igin
akademik deneyimlerle de entegre olma egilimindedir (Kim vd., 2019). E-6grenmenin kalitesini saglama
yontemlerinden biri, dgrenme siirecinde gercek zamanli denetim ve geri bildirimler elde ederek 6grenme
performanst tahmin etmek i¢in bagimsiz e-6grenme davranig verilerini kullanmaktir (Qiu vd., 2022). Bu
calismanin amaci; ¢evrimigi pedagojik formasyon egitimi alan bir grup beden egitimi &gretmen adayinin
OYS’deki dgrenme etkinliklerinin akademik basar1 puanlarimni yordayip yordamadigini arastirmaktir. Caligmada
basar1 ya da basarisizliktan 6te ¢evrimigi 6grenme etkinlikleri ile akademik basari1 puanlari arasinda dogrusal bir
iliskinin olusup olusmadigina odaklanilmisti. Bu amag dogrultusunda arastirmada; OYS’deki &grenme
etkinlikleri (senkron ve asenkron derse katilma siiresi, dokuman indirme sayisi, ders videolarimi izleme siiresi)
katilimcilarin akademik basari puanlarin1 anlamli olarak yordamakta midir? Sorusu cevaplanmaya calisilmistir.

YONTEM

Cevrimigi pedagojik formasyon egitimi alan beden egitimi 6gretmen adaymin OYS’deki bazi 6grenme
etkinliklerinin akademik basar1 puanlarini yordayip yordamadaginin incelendigi bu arastirma, iliskisel tarama
modelinde desenlenmistir. Aragtirmanin katilimcilarint 2022-2023 bahar doneminde Tiirkiye’de bir devlet
iiniversitesinin OYS’nde gevrimigi pedagojik formasyon egitimi alan 276’s1 erkek ve 235’1 kadin olmak iizere
toplam 511 beden egitimi Ogretmen adayr olusturmaktadir. Katilimcilar pedagojik formasyon egitimi
kapsaminda; “Egitime Giris, Egitim Psikolojisi; Ogretim Ilke ve Yontemleri, Rehberlik ve Ozel Egitim” olmak
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iizere dort ders almuslardir. Arastirmanin verilerini, katilimcilarm bu dort derse iliskin OYS iizerinde
gerceklestirdikleri etkinlikler ve donem sonunda bu derslerden aldiklart akademik basari puanlart
olusturmaktadir. Ogrencilerin OYS iizerindeki 6grenme etkinliklerine iliskin veriler, dgrenci takip raporundan
alinmistir. Ogrenci takip raporuna gére katilimcilarin; sisteme yiiklenen ders dokiimanlarmi indirme (say1)
ortalamasi (M= 67.07, SD= 32.62), derslere senkron katilma siire (saat/dk.) ortalamas1 (M= 17.30, SD= 2.81),
dersleri asenkron izleme siire (saat/dk.) ortalamasi1 (M= 11.97, SD= 8.48), ders videolarini izleme siire (saat/dk.)
ortalamasi (M= 6.09, SD= 3.78) olarak gerceklesmistir. Katilimcilarin akademik basart puanlari iiniversitenin
“Ogrenci Bilgi Sistemi (OBS)” iizerinden almmustir. Dénem sonu akademik basari puanlari; ara smavin %20’ si
ve donem sonu smavin %80’ i hesaplanarak olusturulmustur. Buna goére katilimcilarin dénem sonu akademik
basari ortalamalart (M= 65.19, SD= 18.40) olarak ger¢eklemistir. Verilerin tanimlayici istatistik sonuglar: Tablo
1’deki gibidir.

Tablo 1. Verilerin tanimlayici istatistikleri

Veriler N Min. Max. M SD
OYS Etkinlikleri
Ders dokiimanlarint indirme sayist 511 20.00 201.00 67.07 32.62
Derslere senkron katilma siiresi (saat/dk.) 511 11.00 32.89 17.30 2.81
Dersleri asenkron izleme siiresi (saat/dk.) 511 4.04 44 .41 11.97 8.48
Ders videolarint izleme siiresi (saat/dk.) 511 0.12 17.44 6.09 3.78
Akademik basar1 puanlari 511 6.00 100.00 65.19 18.40

Verilerin analizine gegmeden nce analizler igin karsilanmasi gereken varsayimlar sirastyla kontrol edilmistir. i1k
asamada; veri setinde kayip verinin bulunmadigi, 6rneklem sayisinin (N > 50 + 8m) esitligine gore (511> 50+32)
yeterli goriilmiistiir. ikinci asamada; veri setinin normallik varsayimimi karsilayip karsilamadig test edilmistir.
Test sonucunda verilerin ¢arpiklik ve basiklik katsayilarinin £1.5 arasinda yer almadigi ve normal dagilim
gostermedikleri goériilmiistiir. Bu nedenle verilere logaritmik doniisiim uygulanarak test tekrar edilmistir.
Logaritmik doniisiim sonucunda verilerin ¢arpiklik katsayilari -0.07 ile 1.11 arasinda, basiklik katsayilari ise-
0.37 ile -1.06 arasinda degerler alarak normal dagilima uygunluk gdstermislerdir. Uglincii asamada; veri setinde
u¢ degerlerin olup olmadigi Mahalanobis uzakligi, Cook Distance ve Centered Leverage ile kontrol edilmistir.
Mahalanobis uzakligi i¢in ki-kare kritik degeri olan (13.277, p<. 001) iistiinde ug degerlerin olmadigi, Cook’s D.
degerinin ise .07 (<1.0) oldugu goériilmiistiir. Dordiincii asamada; veri setinde yer alan degiskenler arasinda ¢oklu
baglant1 sorunu olup olmadig1 kontrol edilmistir. Kontrol sonucunda; varyans sisirme faktorii (VIF) degerlerinin
1.03 ile 1.52 arasinda (VIF < 4) degerler aldiklar1 tespit edilmistir. Ayrica aragtirmada Durbin Watson test sonucu
1.772 olarak hesaplanmistir. Elde edilen degerler veri setinde ¢oklu baglanti problemi bulunmadigim
gostermektedir. Ayrica Durbin Watson test degerinin (DW=2.01) kabul edilebilir sinirlar (1.50 ile 2.50) arasinda
bulunarak bagimsiz degiskenlerin artiklar1 arasinda otokorelasyon sorunu olmadigi sonucuna ulasilmistir (Field,
2009; Tabachnick vd., 2019). Analizler i¢in gerekli istatistiki varsayimlar saglandiktan korelasyon ve hiyerarsik
dogrusal regresyon analizlerine gecilmistir. Analizler SPSS 27 Paket programi ile geceklestirilmistir.

BULGULAR

Arastirmanin 6rneklimi olusturan 511 katilimcimin cevrimigi pedagojik formasyon derslerinde, OYS iizerinde
gerceklestirdikleri etkinlik skorlar ile akademik basari puanlar1 arasindaki Pearson korelasyon analizi sonuglari
Tablo 2’de yer almaktadir. Korelasyon katsayilarina gore; katilimcilarin dénem sonu akademik basari puanlari
ile derslere iliskin indirdikleri dokiiman sayis1 arasinda (= .60, p < .001), derslere senkron katilma siiresi
arasinda (= .41, p < .01), dersleri asenkron izleme siiresi arasinda (r= .69, p < .01) ve ders videolarini izleme
stiresi arasinda (= .44, p < .01 pozitif yonde orta diizeyde anlamli iligkiler bulgulanmistir. Ayrica bagimsiz
degiskenler arasindaki ikili korelasyonlarin .11 ile .54 arasinda degismesi, bagimsiz degiskenler arasinda ¢oklu
baglant1 (#< .80), probleminin olmadigin gostermektedir.

Tablo 2. OYS etkinlikleri ile akademik basar1 puanlari arasindaki korelasyon sonucu

Degigkenler M SD 1 2 3 4 5
1. Akademik bagar1 puanlar1 65.19 18.40 1

2. Ders dokiimanlarini indirme sayisi 1.78 021 .60™ 1

3. Derslere senkron katilma siiresi (saat/dk.) 419 0.06 417 39" 1

4. Dersleri asenkron izleme siiresi (saat/dk.) 3.94 028  .69™ .54 40" 1

5. Ders videolarin izleme siiresi (saat/dk.) 3.52 037 44™ 18" 11 101

p< .05 "p<.01

Katilimcilarin OYS {izerinde gerceklestirdikleri etkinlik skorlarinin akademik basar1 puanlarmi ne diizeyde
yordadigini belirlemek i¢in hiyerarsik dogrusal regresyon analizine geg¢ilmistir. Analiz sonuglarina gore her bir
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¢evrimigi grenme etkinligi, akademik basar1 puanlarini anlamli olarak yordamakta ve goreli dnem sirasi; ders
dokiimanlarini indirme sayist (B= .60, p < .001), dersleri asenkron izleme siiresi (B= .47, p < .001), ders
videolarii izleme siiresi (B= .35, p < .001) ve derslere senkron katilma siiresi (B= .24, p< .001) olarak
gerceklesmistir. Hiyerarsik modele ilk adimda giren ders dokiimanlarini indirme sayisit degiskeni tek basina
akademik bagar1 puanlarmin %36’sim1 (R?= .36, F(1, 509)= 284.39, p < .001), ikinci adimda modele giren
derslere senkron katilma siiresi degiskeni ile birlikte akademik basar1 puanlarinin %41’ini, (R>= .41, F(2, 508)=
175.26, p < .001), ii¢iincli adimda her iki degiskenle birlikte modele dahil olan dersleri asenkron izleme siiresi
degiskeni birlikte akademik basari puanlarinin %52’sini, (R*= .52, F(3, 507)= 210.75, p < .001), dordiincii
adimda ise tiim degiskenler birlikte akademik basari puanlarinin %68’ini agiklamaktadir (R?>= .68, F(4, 506)=
257.86, p <.001). Analiz sonuglari Tablo 3’te verilmistir.

Tablo 3. Hiyerarsik dogrusal regresyon analizi sonucu

Degiskenler B 95% CI for B SEB B R?  AR?
LL UL

Adim 1 35 36™
Sabit -29.55""  -40.66 -18.44 5.66
Ders dokiimanlarini indirme sayist 53.28""  47.07 59.48 3.16  .60™

Adim 2 41 417
Sabit -305.17™" -388.64 -221.70 42.49
Ders dokiimanlarini indirme sayist 46.15"  39.81 52.49 323 52"
Derslere senkron katilma siiresi 68.85™"  48.17 89.52 10.53 .24™

Adim 3 5500 5
Sabit -248.01™ -320.99 -175.03 37.15
Ders dokiimanlarini indirme sayist 27.02""  20.80 33.25 3.17 .30
Derslere senkron katilma siiresi 34.50™  15.80 53.19 952 12"
Dersleri asenkron izleme siiresi 30.66™  26.00 35.32 237 4T

Adim 4 67 68"
Sabit -323.64™" -387.44 -259.84 3247
Ders dokiimanlarini indirme sayis1 ~ 21.60™"  16.18  27.02  2.76 .24™
Derslere senkron katilma siiresi 41.08™  24.96 57.20 821 .14™
Dersleri asenkron izleme siiresi 29.74™ 2573 33.76 2,04 46™
Ders videolarini izleme siiresi 17.44™  14.87 20.01 1.31  .35™

< 001,

TARTISMA

Bu c¢alismada ¢evrimi¢i pedagojik formasyon egitimi alan bir grup beden egitimi 6gretmen adayinin, donem
sonu akademik basar1 puanlar1 iizerinde OYS etkinliklerinin yordayicihigi arastirilmistir.  Arastirmada
katilimcilarin akademik basar1 puanlari ile OYS’de; indirdikleri dokiiman sayisi, derslere senkron katilma stiresi,
dersleri asenkron ve ders videolarini izleme siiresi etkinlikleri arasinda pozitif yonlii orta diizeyde anlamh
iliskiler saptanmustir. Hiyerarsik dogrusal regresyon analizinde ise her bir ¢evrimigi etkinlik ile akademik basari
puanlar1 arasindaki iliski dogrusal olup, bu iliskiye gére OYS etkinlikleri birlikte akademik basar1 puanlarindaki
degisimin %68’ini agiklamistir. Bulgulara gére her bir OYS etkinliginin akademik basari puanlari iizerindeki
olumlu etkisi goriilmekle birlikte, derslerin indirilen dokiimanlardan takip edilmesi, sonradan asenkron ve ders
videolariin izlenmesinin akademik basari puanlar1 iizerinde ilk siralarda, senkron derse katilimin ise son sirada
yer aldig1 dikkati ¢cekmektedir.

Aragtirmada odaklanilan nokta, OYS’deki her bir Ogrenme etkinliginin akademik basar1 puanlarin
yordamalarindan 6te, tiim etkinliklerin bir biitiin olarak akademik bagar1 puanlarini yordayip yordamadigidir.
Alan yazinda, 6grencilerin gevrimici 6grenmede OYS kullamim diizeyleri ile 6grenme ¢iktilar ve akademik
performanslar1 arasinda pozitif iliskilerin saptandigi bir¢ok arastirma (Alshorman & Bawaneh, 2018; Cenka vd.,
2022; Eltayar vd., 2023; Fernandez vd., 2022; Gunawan vd., 2023; Han & Shin, 2016; Kim vd., 2019; Loderer
vd., 2020; Ojeda-Castro vd., 2017; Osabutey vd., 2022; Shaame vd., 2020; Tezer & Cimsir, 2018; Widodo vd.,
2021; Zainuddin & Perera, 2018) bulgularinin oldugu goriilmektedir. Furqon vd. (2023), OYS kullamminin
ogrencilerin akademik performanslar1 iizerinde olumlu bir etkisinin oldugunu ve egitim cabalarinda OYS
uygulamasina iligkin olumlu bir algiy1 tegvik ettigini rapor etmistir. Bulut vd. (2023) arastirmalarinda, ¢evrimigi
bigimlendirici degerlendirmelerden c¢ikarilan Ozelliklerin (6rn: tamamlama, zaman damgalar1 ve puanlar)
Ogrencilerin nihai ders performanslarmin giiclii ve 6nemli belirleyicileri olduklarini tespit etmislerdir. Yine
Whitmer (2013) arastirmasinda, 6grencilerin akademik basarilar1 ile OYS kullamimi arasinda sistematik bir iliski
gbzlemlemis, OYS'yi daha fazla kullanan 6grencilerin digerlerinden daha yiiksek notlar aldigini ve bu iliskinin
nihai ders notlarindaki degisimin %23"iinii agikladigini tespit etmistir.
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Alan yazindan elde edilen bu bulgular, bir biitiin olarak OYS kullanimina iliskin olup arastirma bulgularimizla
ortiismektedirler. Ayrica OYS’de her bir dgrenme etkinliginin akademik basar1 iizerindeki etkisine iliskin
arastirma bulgularimizi destekleyen baska aragtirnma bulgulari da mevcuttur. Kokog¢ ve Altun (2021) e-6grenme
ortaminda 6grenme panolar ile 6grenci etkilesiminin akademik performans iizerindeki etkilerini inceledikleri
arastirmalarinda; Ogrenme igerigine, kitaplara, forumlara ve ders etkinliklerine erisimin 0grenme ¢iktilarini
onemli dl¢iide etkileyebilecegini tespit etmislerdir. Zheng vd. (2020), 6grencilerin OYS sistemine giris sayisi ile
final notlar1 arasinda pozitif bir iliski oldugunu, Shen vd. (2020) ise e-6grenmede 6grenenlerin video tamamlama
oranlarinin, 6grenmelerini etkiledigini bildirmiglerdir. Offir ve Bezalel (2008), O6grencilerin eszamansiz
O6grenmenin islemsel dogasinin iistesinden geldikleri i¢in ¢evrimigi dgrenmede yiiksek basart gosterdiklerini,
Watts (2016) ise bu durumu, eszamansiz dgrenmenin Ogrencilere daha derinlemesine diisinme ve ders
materyallerini degerlendirme olanagini verme olarak ileri siirmektedir. Benzer sekilde Roth vd. (2020),
tamamen video konferans yoluyla (eszamanli) olarak verilen uzaktan egitimin, diisilk ders memnuniyetine ve
dolaysiyla diisiik akademik notlara yol agacagini belirtmislerdir.

Aragtirmada OYS’deki ¢evrimigi 6grenme etkinliklerinin akademik basar1 puanlari iizerindeki degisimin
%6811 agiklamasi, akademik basar1 puanlari tizerinde %32 oraninda agiklanamayan diger faktorlerin varligina
isaret etmektedir. Barkand (2017), 6grencilerin akademik bagarilar1 ile ¢gevrimigi platformlari kullanma diizeyleri
arasinda anlamli bir fark olmadigini, bunun nedenini ¢evrimigi 6grenme platformlarinin belirli bir bilgi ve
beceriyi gerektirmesi olarak ileri siirmiistiir. Kauffman (2015)’da 6grencilerin ¢evrimigi ders basarilarini, egitim
teknikleri ile birlikte dnceki ge¢misleri ve deneyimlerinin etkiledigini belirtirken, Dan & Golan (2013) ise
evrimine ragmen c¢evrimi¢i Ogrenmenin her O6grenci i¢in muhtemelen uygun olmayacagini savunmustur.
Krishnamurthy (2020) ise ¢evrimigi dgrenenlerin geleneksel siif ortamlarindaki dgrencilerden marjinal olarak
daha iyi performans gosterdiklerini, ancak harmanlanmis 6grenme yaklasimlarinin daha verimli olabilecegini
belirtmistir. Ayrica 6grencilerin ¢evrimici dgrenmedeki performanslari, bolgesel farklilik, sosyoekonomik
durum, egitim diizeyi, yas, cinsiyet ve engellilik gibi sosyo-demografik ozellikleri ile de giiglii bir sekilde
baglantilidir (Rizvi vd., 2019). Arastirmalarin bu bulgulari, akademik basar1 puanlar1 {izerinde agiklanamayan
diger faktorler olarak diisiiniilebilir.

SONUC

Gilintimiizde teknolojik gelismelere paralel olarak yiiksekdgretim ¢evresinde, ¢evrimigi 6grenme 6nemli bir trend
haline gelmistir. Yiiksekogretimde cevrimici 6grenme ve degerlendirme siireglerinin sunumu ve yonetimi bir
yasam ¢izgisi olarak kabul edilen kurumsal OYS ile gerceklestirilmektedir (Veluvali & Surisetti, 2022). Ozellikle
cevrimi¢i Ogrenme ortaminda Sgrenme analitikleri, 6grenci bagarist hakkinda standart ve Ol¢iilebilir karar
vermeye yardimci oldugu igin egitim alanindaki arastirmacilar arasinda giderek artmaktadir (Kew & Tasir,
2022). Gerek ¢evrimigi 6grenmenin kalite ve basarisinin degerlendirilmesinde ve gerekse 6grencilerin akademik
performanslarmin belirlenmesinde OYS bilesenlerinin ¢ok yonlii arastirilmas1 énemli goriilmektedir. Cevrimici
o6grenmede dgrencilerin performanslarinin tahmin edilmesi, gelecekteki sinavlarda 6grencilerin dersi gegememe
riskini azaltarak e-6grenmenin kalitesini arttiracak ve sorun yasayabilecek dgrenciler icin dgretenlere, dgretim
yontemlerini ayarlamada katki saglayacaktir (Qiu vd., 2022). Bu anlayistan hareketle bu arastirmada da
cevrimici pedagojik formasyon egitimi alan bir grup beden egitimi dgretmen adayinin, OYS’deki 6grenme
etkinliklerinin akademik performanslarini anlamli diizeyde yordadiklari sonucuna ulagilmistir. Arastirmanin,
daha once ylriitiilen diger aragtirma sonuglarini desteklemesi ve ¢evrimici olarak verilen pedagoji egitiminde
akademik performans ile OYS aktiviteleri arasindaki analitik bir iliskiyi gostermesi, bundan sonraki
aragtirmacilar i¢in de yol gosterecegi diigiiniilmektedir.
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OZET

Ozel bir ihtisas meslegi olarak gretmenlerin gerek teorik ve gerekse uygulama egitimi siirecinde, 6gretmenlik
meslegine yonelik olumlu tutum sergilemeleri beklenir. Bu siirecte dgretmen adaylarinin meslege yonelik
tutumlarim psiko-sosyal yonden bir¢ok faktor etkileyebilmektedir. Bu faktorlerin yani sira 6gretmen adaylarinin
sosyo-demografik 6zelliklerinin de tutumlarina yansidigi diisiiniilmektedir. Bu ¢alismanin amact; beden egitimi
ogretmen adaylarinin demografik Gzelliklerinin, 6gretmenlik uygulama okulu tutumlar {izerindeki yordama
giiciiniin incelenmesidir. Iligkisel tarama modelinde desenlenen bu arastirmaya 316 beden egitimi 6gretmeni
aday1 katilmigtir. Aragtirmanin verileri; “Demografik Bilgi Formu” ve “Ogretmenlik Uygulama Okulu Tutum
Olgegi” ile toplanmusti. Elde edilen veriler; korelasyon ve asamali dogrusal regresyon analizi ile
coziimlenmigtir. Asamali dogrusal regresyon analizi sonucunda olusan modelin anlamli oldugu tespit edilmistir.
Modelde; beden egitimi dgretmen adaylarinin cinsiyeti, uygulama okulu 6gretmeninin cinsiyeti ve adaylarin
uygulamaya katildiklar1 okul kademesi degiskenlerinin, uygulama okuluna yonelik tutumlarini anlamli olarak
yordadiklar1 bulgulanmigtir. Modelde, yordayici demografik degiskenler birlikte tutumdaki toplam degisimin
%23’1inii (AR?= .23) agiklamigtir. Demografik degiskenlerin yordayicilik giiciine gore ise cinsiyeti ilk sirada
gelmektedir. Kadin 6gretmen adaylarinin, 6gretmenlik uygulama okulu tutumlari erkeklere goére daha olumludur.
Uygulama okulu 6gretmeninin kadin olmasi halinde, erkek dgretmen adaylarinin da 6gretmenlik uygulama okulu
tutumlar1 olumlu ydnde iyilesmektedir. Diger bir yordayic1 degisken olan okul kademesine gore ise, uygulama
okulunun lise olmasi halinde, cinsiyet ile birlikte beden egitimi 6gretmen adaylarinin uygulama okuluna ydnelik
tutumlarini anlaml diizeyde yordamaktadir. Arastirmada, beden egitimi 6gretmen adaylarinin demografik
ozelliklerinin, 6gretmenlik uygulamasi gerceklestirdikleri okula yonelik tutumlar1 {izerinde anlamli diizeyde
yordayici olduklari sonucuna ulagilmigtir.

Anahtar Kelimeler: Beden egitimi 6gretmen adayi, Demografik 6zellikler, Ogretmenlik uygulama okulu,
Tutum

GIRIS

“Tiirk milli egitim sisteminde egitim-6gretim ve bununla ilgili yonetim gorevlerini lizerine alan 6zel bir ihtisas
meslegi olarak tanimlanan 6gretmenlik mesleginde, 6gretmenlerin belirlenen ihtisas seviyesine erisebilmeleri,
calisma sartlar;, egitimde kalitenin yiikseltilmesi i¢in Ogretmen adaylart &gretmenlik meslegine
hazirlanmaktadirlar.  Ogretmenlik meslegine hazithk; genel kiiltiir, 6zel alan egitimi ve pedagojik
formasyon/dgretmenlik meslek bilgisi ile saglanmaktadir (Ogretmenlik Meslek Kanunu, 2022). Tiirkiye’de, 1982
yilina kadar Milli Egitim Bakanligi’na (MEB) bagh Yiiksek Ogretmen Okullar1 ve Egitim Enstitiileri gibi okullar
biinyesinde yer alan 6gretmen yetistirme programlari bu tarihten sonra iiniversitelerin, egitim/egitim bilimleri
fakdilteleri ile bir siire sonra egitim fakiiltelerine doniigen egitim yiliksekokullarina devredilmistir. Devirle birlikte
1997, 2006 ve 2009 yillarinda yeniden diizenleme ¢aligsmalar1 yapilan 6gretmen yetistirme lisans programlariyla
ilgili son diizenleme, ilgili paydaslarin igbirligi cercevesinde 2018 yilinda gergeklestirilmistir. Yapilan son
diizenlemeye gore biitiin dgretmen yetistirme lisan programlarindaki dersler: Ogretmenlik Meslek Bilgisi (MB)
dersleri %30-35; Genel Kiiltiir (GK) dersleri %15- 20 ve Alan Egitimi (AE) dersleri %45-50 oraninda yer almak
iizere ii¢ gruptan olusan ¢ekirdek miifredat programi olusturulmustur (Yiiksekogretim Kurulu [YOK],_2018a).
Tiirkiye’de dgretmenlik lisans programlarinin yiiriitiilmesi ve uygulanmasinda YOK sorumlu iken; dgretmenlerin
atanmas1 ve dgretmen adaylarinda genel kiiltiir, 6zel alan egitimi ve pedagojik formasyon/6gretmenlik meslek
bilgisi bakimindan aranacak niteliklerin se¢ciminden MEB Bakanligi sorumludur (Ogretmenlik Meslek Kanun,
2022). Bu kapsamda MEB Talim ve Terbiye Kurulu Baskanligmin (TTKB) “Ogretmenlik Alanlari, Atama ve
Ders Okutma Esaslar’” nin degisik 12/02/2021 tarih ve 4 sayili son kararinda; beden egitimi 6gretmenligine
atanmaya esas mezun olunan yiliksekdgretim programi/fakiilteleri; beden egitimi ve spor Ogretmenligi
programlari ile MEB ve YOK is birligi ile acilan/agilacak olan dgretmenlik meslek bilgisi tezsiz yiiksek lisans
programini ya da pedagojik formasyon egitimi sertifika programini basari ile tamamlayan Beden Egitimi ve Spor
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Yiiksekokulu, Spor Bilimleri Fakiiltesi, Spor Bilimleri ve Teknolojisi Yiiksekokulu, Saglik Bilimleri Fakiiltesi
Spor Bilimleri Boliimii mezunlari olarak saymistir (TTKB, 2014).

YOK’iin son diizenlemesine gore beden egitimi ve spor dgretmenligine kaynaklik eden lisans programindaki
ders yogunluklari; meslek bilgisi i¢in %33, genel kiiltiir igin %18 ve alan egitimi igin %49’dur (YOK, 2018a).
Tim 6gretmenlik programlarinda oldugu gibi beden egitimi 6gretmen adaylar1 dgrenimleri siiresince meslek
bilgisi kapsaminda aldiklar1 teorik derslerin yam sira, 7. yarryilda “Ogretmenlik Uygulamasi-1” ve 8. yarryilda
“Ogretmenlik Uygulamas1-2” derslerini alarak MEB isbirligi ile okullarda uygulamaya katilmaktadirlar.
Ogretmenlik Uygulamasi-1 dersinin icerigi “égretmen adaylari; alana 6zgii 6gretim yontem ve teknikleriyle ilgili
gozlemler yapma, alana é6zgii 6zel ogretim yontem ve tekniklerinin kullanildigi bireysel ve grupla mikro-dgretim
uygulamalar: yapma,; alana ozgii etkinlik ve materyal gelistirme, ogretim ortamlarint hazirlama, sinifi yonetme,
Sleme, degerlendirme ve yansitma yapma”, “Ogretmenlik Uygulamasi-2” dersinin icerigi ise “alana 6zgii ozel
agretim yontem ve teknikleriyle ilgili gézlem yapma; alana ozgii ozel ogretim yontem ve tekniklerini kullanarak
mikro-ogretim uygulamalar: yapma; bir dersi bagimsiz bir sekilde planlayabilme; dersle ilgili etkinlik ve
materyal gelistirme,; 6gretim ortamlarini hazirlama; sinifi yonetme, élgme, degerlendirme ve yansitma yapma”
olarak belirlenmistir (YOK, 2018b). Egitim sistemi acisindan, dgretmenlik meslegini benimseyen ve bu
meslegin iiyesi olmaktan gurur duyarak mesleki degerlere 6nem veren dgretmen adaylarinin yetistirilmesi 6nem
tasimaktadir (Aslanargun vd., 2012). Ogretmen egitiminin ilk asamas1 olan hizmet dncesi egitimin; meslek icin
gerekli olan teorik bilgiler ve dgretmen adaylarina bu teorik bilgileri uygulama imkani saglayan dgretmenlik
uygulamasi olmak iizere iki bileseni bulunmaktadir (Zeybek ve Karatas, 2022). Ogretmen adaylar1; 6grenimleri
stiresince edindikleri genel kiiltiir, 6zel alan egitimi ve 6gretmenlik meslegiyle ilgili bilgi, beceri, tutum ve
davranislarinda gerekli yeterlikleri kazanarak meslege daha iyi hazirlanmalar1 igin, MEB ve YOK arasinda
imzalanan egitimde is birligi protokol kapsanminda yiiriirliige konulan “Uygulama Ogrencilerinin Milli Egitim
Bakanhgina Baglh Egitim Kurumlarinda Yapacaklar: Ogretmenlik Uygulamasina Iliskin Yonerge” kapsaminda
resmi ve ozel &gretim kurumlarinda uygulama c¢alismalarina katilmaktadirlar (MEB, 2021). Ogretmenlik
uygulamasi dinamik bir siire¢ olup ilgili yonerge kapsaminda, bu siiregte iki ana kurum ve bu kurumlarin altinda
yer alan paydaslarin isbirligi ile yiritilmektedir (Sekil 1).

Sekil 1. Ogretmenlik uygulama siirecinde kurum ve paydaslari (MEB, 2021’den uyarlanmustir).

Ogretmenlik uygulamasinin amacina ulasabilmesi i¢in bu kurumlar ve paydaslar arasinda bir sinerji olusmasi
icin kurum ve paydaglarinin gorev, yetki ve sorumluluklarinin farkinda olmalari, bu gérev ve sorumluluklari
eksiksiz olarak yerine getirmeleri gerekmektedir (Zeybek ve Karatas, 2022). Ogretmenlik uygulamasi ile
O0gretmen adaylari, teorik olarak edindikleri mesleki bilgi ve becerilerini, gergcek simif ortamlarinda
deneyimleyerek alaninda yeterlik kazanmaktadirlar (Gallego, 2001; Jacobson, 2017; Wiens vd., 2020).
Ogretmen adaylarinin dgretmenlik meslegi bilgi ve beceri gibi biligsel alan yeterliklerini kazanmalarinin yam
sira meslege yonelik olumlu tutum ve davranis gibi duyussal alan yeterliklerini de kazanmalart gerekmektedir
(Unisen ve Demirel, 2018). Nitekim, dgretmenlik meslegini etkili ve verimli bicimde yerine getirebilmek icin
sahip olunmasi gereken genel bilgi ve becerilerinin yaninda tutumlar1 da 6gretmenlik meslegi genel yeterlikleri
igerisinde tanmimlanmustir (MEB, 2017). Ogretmenlerin egitim sisteminin hedeflerine psikolojik baglilik
gostererek inanmalart ve bu hedeflerin degerli oldugu bilinci ile gelistirecekleri tutum, Ogrencilerin
ogrenmelerine ve kisiliklerine biiyiik 6l¢iide etki edecektir (Kiigiikahmet vd., 2000).

Ulusal alan yazinda gesitli branslarda dgretmenlik uygulamasina iligkin 6gretmen adaylarinin ve uygulama
ogretmenlerinin goriislerinin degerlendirildigi (Aktan, 2023; Ozmutlu ve Tabak, 2023; Biger ve Kahveci, 2023;
Bulut ve ark., 2022; Can, 2022; Candas ve Ozmen, 2023; Durna ve Kosterelioglu, 2023; Ekin ve Susam, 2023;
Kandemir, 2022; Kasap ve ark., 2022; Kogak ve ark., 2023; Koray ve Pekbay, 2022; Oner ve Oner, 2022; Yigit,
2022; Yiicel ve Mizikaci, 2023; Zeybek ve Karatas, 2022) giincel arastirmalarla birlikte bir hayli ¢alismanin
oldugu ve bu ¢aligmalarin ¢ogunlugunun nitel arastirma yontemleri ile yiriitiildiigi goriilmistiir. Ancak alan
yazinda Ogretmenlik uygulamasina doniik beden egitimi Ogretmen adaylari ile gilincel olarak yiiriitiilen
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calismalarin kisith oldugu goriilmiistiir. Giincel ¢aligmalardan Karakog¢ ve Semiz (2023), beden egitimi 6gretmen
adaylarimin web giinliigii (blog) kullanarak aktardiklari 6gretmenlik uygulamasi ve okul deneyimi yansimalarini
incelerken, Aygiines vd. (2022), beden egitimi ve spor bdliimlerinde uzaktan egitim ile yiiriitiilen 6gretmenlik
uygulamasi dersine iliskin paydas goriislerini incelemislerdir. Ogretmen adaylari, uygulama siirecinde
zamanlarinin biiyiik bir boliimiinii uygulama o6gretmeni rehberliginde uygulama smifindaki 6grenciler ile
gecirmektedirler. Bu siirecte uygulama 6gretmeni ve uygulama sinifindaki 6grencilerin tutum ve davranislari
ayni zamanda dgretmen adaylarinin tutumlarini da sekillendirmektedir.

Bireye veya objeye atfedilen egilim olarak tanimlanan (Kagitgibasi, 1988) tutumlar, biligsel boyutta diisiince ve
inanglar ile duyussal boyutta sevme ve hoslanma gibi duygularin bilesimini iceren davranislarin etkilegimi ile
olusmaktadir (Kogyigit, 2002). Nitekim 6gretmen adaylarinin tutumlarini da uygulama siirecinde; uygulama
Ogretmeni, okul yonetimi, {iniversite dgretim elemanlari, uygulama okulu dgrencileri ile girdikleri iletisim ve
etkilesim ile okulun iklimini etkilemektedir (Biger ve Kahveci, 2023; Yiiksel ve Eriimit, 2021). Ozellikle
uygulama Ogretmeninin bilgisi, anlayisi, mesleki becerisi ve tutumu o6gretmen adaylarinin tutumlarinin
olugsmasinda en belirleyici olandir (Fish, 1995). Bu nedenle dinamik bir siire¢ olan 6gretmenlik uygulamasina
iliskin tiim paydaglarin goriislerinin zaman zaman c¢ok yonlii olarak ele alinmast 6nemli goriilmektedir. Bu
calismanin amaci; beden egitimi Ogretmen adaylarmin, 6gretmenlik uygulama okuluna yonelik tutumlari
iizerinde demografik degiskenlerinin yordama giiciiniin incelenmesidir. Bu amag¢ dogrultusunda caligmada;
beden egitimi Ogretmen adaylarmin cinsiyeti, uygulama Ogretmenin cinsiyeti, uygulama okulu kademesi
(ortaokul/lise) ve uygulama okulunun yeri (iiniversite ili/bagka il) degiskenlerinin, uygulama okulu tutumlarini
anlamli olarak yorduyor mu? Sorusuna yanit aranmistir.

YONTEM

Bu ¢aligma, iligkisel tarama modelinde desenlenmistir. Arastirmanin katilimeilarini; 2022-2023 egitim 6gretim
yili bahar déneminde 6gretmenlik uygulamasina katilan 316 beden egitimi 6gretmen adayi olusturmaktadir.
Katilimeilar arastirmaya ¢evrimi¢i Google.docs form {izerinden gonilliik esasmna gore katilmiglardir.
Google.docs anket formunun baginda c¢alisma ile ilgili gerekli bilgilere yer verilmis ve calismaya katilan
ogrencilerin s6zel onamlart alinmistir. Caligmaya katilmayi kabul etmeyen 6grenciler arastirma kapsami diginda
birakilmistir. Arastirmaya katilan dgrencilerin demografik degiskenlere gore dagilimi Tablo 1°de verilmistir.
Dagilim bulgularina gore; ogrencilerin 193’14 (%61.1) erkek, 123’4 (%38.9) kadindir. Uygulama okulu
ogretmenlerinin 215’1 (%68.0) erkek, 101°i (%32.0) kadindir. Ogrencilerin 81°i (%25.6) ortaokul, 235’1 (%74.4)
liselerde uygulamaya katilmislardir. Ogrencilerin 223’{i (%70.6) {iniversitelerinin bulundugu ilde, 93’ (%29.4)
ise bagka ildeki okullarda 6gretmenlik uygulamasini katilmislardir.

Tablo 1. Beden egitimi 68retmen adaylarinin demografik 6zelliklerine gére dagilimi

Demografik Ozellik Kategori n Y%

Ogrencinin Cinsiyeti Erkek 193 61,1

grene S1ye Kadin 123 38,9

. e Erkek 215 68,0

Uyulama Ogretmenin Cinsiyeti Kadmn 101 32.0

. Ortaokul 81 25,6

Uygulama Okulu Kademesi Lise 235 744

. Universite Ili 223 70.6

Uygulama Okulunun Yeri Baska flde 93 29 4
Toplam 316 100,0

Arastirmanin verileri; “Kisisel Bilgi Formu” ve Minaz (2019) tarafindan gecerlik ve giivenirligi saglanarak
gelistirilen “Ogretmenlik Uygulama Okulu Tutum Olgegi” ile toplanmustir. Kisisel bilgi formunda beden egitimi
Ogretmen adaylarinin cinsiyeti, uygulama okulu 6gretmenin cinsiyeti, uygulama okulu kademesi (ortaokul/lise)
ve uygulamanin gerceklestirildigi yer (iiniversite ili/bagka il) olmak {izere dort demografik degisken yer
almaktadir. Ogretmenlik uygulama okulu tutumu 6lgeginde ise uygulama okulu damsman &gretmenine (1-13
aras1 maddeler) ve uygulama okulu 6grencilerine (14-23 arast maddeler) yonelik tutum ifadelerini igeren toplam
23 madde bulunmaktadir. Olgekte olumlu tutum ifadeleri 5°li Likert tipinde “1: Kesinlikle Katilmiyorum ile 5:
Tamamen Katiliyorum” arasinda, olumsuz ifadeler ise tersinden derecelendirilmistir. A¢imlayict faktor
analizinde, 6l¢ekteki 23 maddenin toplam varyansin %32.60’ini agikladig1 ve tek boyutlu bir yap: sergiledigi,
dogrulayici faktor analizi sonucunda ise olusan modelin uyum iyiligi indekslerinin kabul edilebilir diizeyde
belirlenmistir. Olcegin Cronbach alfa i¢ tutarhik katsayisi .90 olarak bulunmustur (Minaz, 2019). Mevcut
calismada 6lcegin tek boyutlu yapisina iliskin Cronbach alfa i¢ tutarlik katsayisi .95 olarak hesaplanmistir.
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Verilerin analizinde betimsel istatistiklerin yani sira korelasyon ve asamali dogrusal regresyon analizinden
yararlanilmigtir. Analizlere ge¢cmeden regresyon analizi i¢in saglanmasi gereken varsayimlar sirayla kontrol
edilmistir. ilk asamada coklu regresyon analizi i¢in drneklem biiyiikliigiiniin yeterli olup olmadig1 k bagimsiz
degisken sayist olmak tizere n>50+8k esitligine gore (Green, 1991) incelenmis ve ¢aligmanin yeterli 6rneklem
biiyiikliigiine sahip oldugu goriilmiistir (n=316). lkinci asamada verilerin normal dagilim gdsterip
gostermedigine iligskin incelenen ¢arpiklik ve basiklik degerlerinin -1.3 ile 1.1 arasinda oldugu ve 1.5 araliginda
kalarak normal dagilim gosterdikleri goriilmiistiir (Tabachnick & Fidell, 2013). Ugiincii asamada veri setinde ug
degerlerin olup olmadigi Mahalanobis uzakligi ve Cook Distance degerleri ile kontrol edilmis, Mahalanobis
uzaklig1 i¢in ki-kare kritik degeri olan (13.277, p<. 001) iistiinde ug degerlerin olmadigi, Cook’s D. degerinin ise
.015 (<1.0) oldugu goriilmiistiir. Dordiincii asamada; veri setinde yer alan degiskenler arasinda goklu dogrusal
baglantt sorunu varyans sigirme faktorii (VIF), oto korelasyonun sorunu Durbin-Watson testi ile kontrol
edilmistir. Kontrol VIF degerlerinin 1.02 ile 1.18 arasinda deger alarak veri setinde ¢oklu baglanti sorununun
olusmadigr (VIF < 4), Durbin-Watson test sonucuna (DW=1.78) gore bagimsiz degiskenlerin artiklar1 arasinda
sorunu olmadigi tespit edilmistir (Field, 2009; Tabachnik & Fidell, 2013). Gerekli istatistiki varsayimlar
saglandiktan sonra analizlere gegilmistir. Regresyon analizinde 6gretmenlik uygulama okulu tutumu yordanan
degisken, cinsiyet, uygulama Ogretmenin cinsiyeti, uygulama okulu kademesi ve uygulama okulu yeri
degiskenleri ise kukla degiskenler olarak yordayan degiskenlerdir. Analizler SPSS 27.0 Paket programi ile
geceklestirilmistir.

BULGULAR

Ogrencilerin uygulama okuluna yénelik tutumlar ile demografik degiskenleri arasindaki Pearson korelasyon
analiz sonuglart Tablo 2’de verilmistir. Bulgular incelendiginde; 6grencilerin uygulama okulu tutumlari ile
cinsiyetleri arasinda (r=.45, p<.01) orta diizeyde, uygulama 6gretmenin cinsiyeti arasinda (r=.24, p<.01) diisiik
diizeyde pozitif yonlii anlamli iligkiler mevcuttur. Diger demografik degiskenler olan uygulama okulunun yeri ve
kademesi ile dgrencilerin uygulama okulu tutumlart arasinda anlamli iliski saptanmamugstir (p>.05). Diger
taraftan demografik degiskenler arasindaki iligkiler incelendiginde; Ogrencilerin cinsiyeti ile uygulama
Ogretmenin cinsiyeti (r=20, p<.01) ve uygulama okulu kademesi (r=.21, p<.01) arasinda pozitif yonde,
uygulama okulunun yeri (r=-.13, p<.05) arasinda negatif yonde diisiik diizeyde, uygulama okulunun kademesi ile
okulun yeri arasinda (=30, p<.01) pozitif yonde orta diizeyde anlamli iligkilerin oldugu goriilmektedir.
Uygulama dgretmeninin cinsiyeti ile uygulama okulunun kademesi ve okulun yeri arasinda ise anlaml bir iligki
olugsmamustir (p> .05).

Tablo 2. Ogretmenlik uygulama okulu tutumu ile demografik degiskenler arasindaki korelasyon sonucu

1 2 3 4
1.0gretmenlik Uygulama Okulu Tutum 1
2.0grencinin Cinsiyeti ,449™ 1
3.Uygulama Ogretmenin Cinsiyeti ,235™ ,204* 1
4.Uygulama Okulu Kademesi -,015 ,216™ ,076 1
5.Uygulama Okulunun Yeri -,058 -,1317 -,011 ,300™

*p<.05, **p<.01

Korelasyon analizinden sonra demografik degiskenlerin Ogrencilerin uygulama okuluna yonelik tutumlarin
anlamli olarak yordayip yordamadiklari asamali dogrusal regresyon analizi ile incelenmistir. Analiz sonuglari
Tablo 3’te verilmistir.

Tablo 3. Asamal1 dogrusal analizi sonucu

Model B 95% CI for B SEB 8 R? AR?
LL UL

1 Sabit 78.32 76.16 80.48 1.09 207 19"
Cinsiyet (Erkek) -12.50  -15.27 -9.74 1.40 -45™

2 Sabit 76.41 73.92 1.264 42.49 227 227
Cinsiyet (Erkek) -11.65 -14.44 1.417 323 -42™
Uygulama Ogretmenin Cinsiyet (Kadin) 4.35 1.44 1.482 10.53 .15™

3 Sabit 79.65 -320.99 76.05 1.83 24" 23%*
Cinsiyet (Erkek) -12.37  20.80 -15.20 1.43  -.44™"
Uygulama Ogretmenin Cinsiyet (Kadin) 4.47 15.80 1.58 1.47 -15™
Okul Kademesi (Lise) -3.82 26.00 -6.93 1.57 -.12"

*p<.05, ¥*p<.01, ***p<.001

Tablo 3 incelendiginde agamali dogrusal regresyon analizi sonucunda elde edilen {i¢ modelin %95 giiven
araliginda anlaml oldugu goriilmektedir (p < .001). Birinci modelde cinsiyet degiskeni dgrencilerin uygulama
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okuluna yonelik tutumlarini anlamli olarak yordamaktadir [F(1, 314)= 79.33, p < .001]. Cinsiyet degiskeni tek
basina uygulama okuluna yodnelik tutumun (AR? = .19, p < .001) %19’unu agiklamaktadir. Cinsiyet degiskenine
gore erkek dgrencilerin (B= -.45), kadin dgrencilere gore uygulama okuluna yonelik tutumlar1 olumsuzdur. ikinci
modelde 6grencilerin cinsiyet degiskeni ile birlikte modele giren uygulama 6gretmenin cinsiyet degiskeni,
ogrencilerin uygulama okulu tutumlarini anlamli olarak yordamaktadir [F(2, 313)=44.95, p <.001]. Uygulama
ogretmenin cinsiyet degiskeni, uygulama okuluna yoénelik agiklanan tutumu (AR*= 22, p < .01) %22’ye
cikarmaktadir. Bu sonuca gore uygulama 6gretmeninin kadin olmasi, 6grencilerin uygulama okuluna yonelik
tutumuna %3 oramnda katki saglamaktadir. Ugiincii modelde Ogrencilerin ve uygulama ogretmenlerinin
cinsiyetleri ile birlikte modele giren uygulama okulu kademesi degiskeni, 6grencilerin uygulama okulu
tutumlarini anlamli olarak yordamaktadir [F(3, 312)= 32.40, p < .001]. Uygulama okulu kademesi degiskeni,
dgrencilerin uygulama okuluna yonelik agiklanan tutumu (AR? = .23, p < .05) %23’e cikarmaktadir. Modeldeki
her bir degisken g6z oniine alindiginda; uygulama &gretmeni kadin olan erkek dgrencilerin uygulama okuluna
yonelik tutumlarindaki ti¢ birimlik artis (B= -.42, p< .001), liselerde uygulamaya katilmalar ile iki birimlik bir
azalig (B=-.44, p < .05) gostermistir.

Demografik degiskenlere gore dgrencilerin %95 giiven araliginda 6gretmenlik uygulama okuluna yonelik tutum
ortalamalar1 Tablo 4’de verilmistir. Bulgulara gore kadin 6grencilerin 6gretmenlik uygulama okuluna yonelik
tutum ortalamalar1 (X=78.32, SS=6.36), erkek &grencilere gore (X=65.81, SS=14.71, p < .001), uygulama
ogretmeni kadin olan dgrencilerin  tutum ortalamalar1 (X=75.34, SS=6.05), uygulama 6gretmeni erkek olan
dgrencilere gore (X=68.49, SS=15.49, p< .001), uygulama okulu kademesi ortaokul olan &grencilerin tutum
ortalamalar1 (X=71.04, SS=5.22), uygulama okulu lise olan dgrencilere gore (X=70.56, SS=15.47, p < .001)
anlamli olarak daha yiiksektir. Ogrencilerin 6gretmenlik uygulama okuluna yonelik tutum ortalamalari,
uygulama okulunun yerine gore anlamli olarak degismemektedir (p > .05).

Tablo 4. Demografik degiskenlere gére 6grencilerin 6gretmenlik uygulama okuluna yonelik tutum ortalamalari

Demografik Ozellik Kategori X SS 95% CI p
LL UL

Ogrenci Cinsiyeti Erkek 65,81 14,71 63,72 67,90 <.001
Kadin 78,32 6,36 77,18 79,45

Uygulama Ogretmen Cinsiyeti Erkek 68,49 15,49 66,41 70,58 <.001
Kadin 75,34 6,05 74,14 76,53

Uygulama Okulu Kademesi Ortaokul 71,04 5,22 69,88 72,19 <.001
Lise 70,56 15,47 68,57 72,55

Uygulama Okulunun Yeri Universite {li 71,19 13,85 69,37 73,02 300
Baska Ilde 69,45 12,97 66,78 72,12

TARTISMA ve SONUC

Bu caligmada beden egitimi 6gretmen adaylarinin bazi demografik degiskenlerinin, 6gretmenlik uygulamasi
gerceklestirdikleri okula yonelik tutumlarini anlamli olarak yordayip yordamadiklart arastirilmistir. Caligmada,
demografik degiskenlerden; 6grencilerin cinsiyeti, uygulama 6gretmenin cinsiyeti ve uygulamaya katildiklar
okul kademesi degigkenlerinin beden egitimi 6gretmen adaylarinin 6gretmenlik uygulama okuluna ydnelik
tutumlarini anlamli olarak yordadiklari, uygulamaya katildiklar1 okulun yeri (iiniversite ili/ il dis1) degiskeninin
ise anlamli olarak yordamadigi goriilmiistiir. Beden egitimi &gretmen adaylariin tutumlarini anlamli olarak
yordayan demografik degiskenler, ogretmenlik uygulama okuluna yonelik tutumdaki degisimin %23’tinii
aciklamaktadir. Yordayicilik giicline gore tutum {izerinde cinsiyetin degiskenin 6ne ¢iktig1 goriilmiistiir. Soyle ki;
kadmn beden egitimi 6gretmen adaylarinin uygulama okuluna yonelik tutumlari, erkeklere gére daha olumludur.
Uygulama 6gretmeninin kadin olmasi halinde, beden egitimi 6gretmen adaylarinin uygulama okulu tutumlarina
anlamli diizeyde katkida bulunmaktadir. Kadin uygulama ogretmenleri, erkek beden egitimi Ogretmen
adaylarinin uygulama okuluna yonelik tutum puanlarini olumlu yonde arttirmaktadir.

Cinsiyet baglaminda arastirmada ulasilan bu sonug, genel kani olarak kadinlarin 6gretmenlik mesleginde 6n
plana ¢ikmalari ile agiklanabilir. Nitekim Tiirkiye’de 6gretmenlik mesleginde kadin istihdaminin yogun oldugu
goriilmektedir (MEB, 2022). Onde ¢ikan bir diger husus gerek meslek oncesi ve gerekse meslek esnasinda
kadinlarin erkeklere gére 6gretmenlik meslegine yonelik motivasyonlarinin daha yiiksek ve daha olumlu tutum
sergilemeleridir (Hartwig ve ark., 2017; Kuyumcu ve Kaya, 2020; Ozdemir, 2019). Korucuk ve Havadar (2023).
Beden egitimi ve spor Ogretmeni adaylarinin O6gretmenlige iliskin tutumlarini inceledikleri c¢alismalarinda,
Ogretmen adaylarinin cinsiyetlerine gore ogretmenlige iliskin tutumlarinda anlamli bir fark bulmamalarina
ragmen, kadin 6gretmen adaylarinin tutum ortalamalarinin erkeklere gore daha yiiksek oldugu goriilmektedir.
Biger ve Kahveci (2023) 6gretmenlik uygulamasi dersine iliskin algilarin 6gretmenlik meslegine baghilik diizeyi
ile iligkisini inceledikleri ¢aligmalarinda, kadin katilimeilarin erkek katilimcilara gore daha yiliksek diizeyde
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ogretmenlik meslegine baglilik gosterdigini belirlemis ve bu durumu, 6gretmenlik mesleginin kadinlara daha ¢ok
uygun olduguna dair toplumsal kalip yargilari ile uygulama okullarinda uygulama &gretmenlerin ¢ogunlugunun
kadin olmasi ile agiklamislardir. Sahin (2010) 6gretmenlik uygulamasi dersinde Ogrenme-6gretme siirecini
cinsiyet acisindan degerlendirdigi calismasinda, 6gretmenlik uygulamasi dersinin planlama, hazirlik ve 6gretim
yontemi boyutlarinda kiz 6gretmen adaylarinin erkek 6gretmen adaylarina gore daha olumlu goriiglere sahip
olduklarini belirlemis ve bu durumu kiz 6gretmen adaylarmin erkek ogretmen adaylarindan daha duyarlt
olmalarma baglamistir. Yiiksel ve Ertimit (2021) ise caligmalarinda, 6gretmenlik uygulamasi dersinin ii¢
paydasinin beklentilerinin “beklentinin ihlali teorisine” gore; O&gretmen adaylarinin Oncelikle uygulama
Ogretmenleri ile aralarinda yakin, samimi bir iliski olmasint beklediklerini, gériismeler esnasinda 6gretmenlerin
onlara iyi davrandiginda kendilerini daha iyi hissettiklerini ve daha fazla derse ve &gretmenlige motive
olduklarini tespit etmislerdir.

Arastirmanin bir diger bulgusu okul kademesi degiskeninin cinsiyet ile birlikte beden egitimi Ogretmen
adaylarimin uygulama okuluna yonelik tutumlarini anlamh diizeyde yordamasidir. Ogretmenlik uygulamasina
ortaokullarda katilan beden egitimi 6gretmen adaylarinin tutumlari, liselerde uygulamaya katilanlara gore daha
olumludur. Yas grubu itibar ile ortaokulun 6grencilerinin biiyiik bir kisminin heniiz oyun ¢aginda olmasi, beden
egitimi ve spor dersine olan ilgilerinin 6gretmen adaylarinin tutumlarini etkiledigi diisiiniilmektedir. Yapilan
aragtirmalarda ortaokul 6grencilerinin beden egitimi ve spor dersine yonelik tutumlariin olumlu ve bu derste
hissettikleri mutluluk diizeylerinin yiiksek oldugu, fakat smif diizeyi ylikseldik¢e olumlu tutumlarinda azalmalar
meydana geldigi tespit edilmistir (Tasdemir, 2019; Ugras ve Gillii, 2020; Uslu ve Ozli, 2022; 2620 Yiicekaya,
2020). Arastirmalarin bu bulgularindan hareketle yas ve smuf diizeyi arttika Sgrencilerinin derse karsi
tutumlarinin degismesi, beden egitimi 6gretmen adaylarinin uygulamaya katildiklar1 okula yonelik tutumlarini da
degistirdigi sOylenebilir. Okul kademesine yonelik tutum degisikliginin bir diger nedenini, ortaokul
ogrencilerinin kendilerinden yagca biiyiik 6gretmen adaylarini, kendi 6gretmenleri gibi gorerek sevgi ve saygi
gostermeleri olarak diisiiniilebilir. Uygulama okulu kademesine yonelik olusan bu tutum degisikligini, 6gretmen
adaylarindan veya uygulama okulundan kaynaklanan bir takim faktorlere baglamak miimkiindiir. Nitekim
Kandemir (2022), d6gretmen adaylarinin 6gretmenlik uygulamasinda yasadiklar1 sorunlara yonelik goriislerini
inceledigi ¢alismasinda 6gretmen adaylarindan bazilarinin; 6grencilerin disiplinsiz davraniglari, 6grencilerle
iletisim sorunu, danisman &gretmen ve diger dgretmenlerin olumsuz tutumlari, ekonomik sorunlar, bilgi ve
beceri eksikligi, siif yonetimi, ulagim sorunu, kalabalik siniflar gibi farkli bircok sorunla karsilagtiklarini
belirlemistir.

Arastirmanin son bulgusuna goére ise beden egitimi Ogretmen adaylarmin &gretmenlik uygulamasina
{iniversitenin bulundugu il veya disinda katilmalari, tutumlarini anlamli olarak yordamamasidir. Ogretmenlik
uygulamasinin tiim illerde MEB’in ilgili yonergesine (MEB, 2021) gore bir diizen igerisinde benzer is ve
islemlerle yiiriitiilmesi, bu sonuca neden olarak gosterilebilir. Ogretmenlik uygulamasi siirecinde 6gretmen
adaylar1 edindikleri mesleki teorik bilgileri alanda uygulayarak mesleki deneyim ve beceri kazanmaktadirlar
(Ulger, 2021). Bu siirece yonelik dgretmen adaylarinin algi, beklenti ve diisiinceleri dgretmenlik meslegine
yonelik bakis agilarini gekillendirmekte ve bu siirecte yasanan sorunlar, meslege yonelik tutumlarini olumsuz
yonde etkileyebilmektedir (Ozdas ve Cakmak, 2018; Yakar vd., 2021). Nitekim 6gretmen adaylar1, dgretmenlik
uygulamasi kapsaminda okullarda yasadiklar1 deneyimlerin kendilerini meslege hazirlayici nitelikte oldugunu,
bu siiregte ¢esitli bilgi ve beceriler edindiklerini, bu noktada meslegi sevmenin 6neminin biiyiik oldugunu
vurgulamislardir (Zeybek ve Karatag, 2022). Alandaki nitel yogunluklu arastirmalarin yaninda nicel yontemle
iligkisel tarama modelinde desenlenen bu ¢alismada, demografik degiskenlerin beden egitimi Ogretmen
adaylarimin 6gretmenlik uygulama okuluna yo6nelik tutumlarint anlamli olarak yordadiklari sonucuna varilmustir.
Ogretmenlik meslegine atfedilen énem dikkate alindiginda bu yondeki arastirmalarin ¢ok yonlii olarak devam
ettirilmesi 6nemli goriilmektedir.
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ABSTRACT

This work reports that synthesis and characterizations of MoSe;, MoSSe, MoSe»«x and MoSeS;.x monolayer
structures. 2D MoSe; structure was synthesized via a simple and cheap CVD method. The monolayer MoSe»
structure was confirmed with Raman, AFM and PL results. After synthesis of MoSe,, MoSe».x structures with Se
deficiency were created with ICP plasma and they were investigated with optical microscope images and Raman
spectrum. MoSeS and MoSeS;.x monolayer structures were synthesized with ICP plasma stripping and thermal
sulphuration depending on sulphuration time. The results showed that Se and S vacancy defects for MoSe, and
MoSSe monolayers can be created in a controlled manner.

Keywords: 2D Materials, Defects, CVD

INTRODUCTION

In the last decades, graphene has gained a great interest amongst the materials science community, owing to its
unique properties (Mayorov et al., 2011; Bunch et al., 2008). Lack of an intrinsic band gap in graphene (Cai et al.,
2018) has led to the design and development of other 2D materials such as transition metal chalcogenides (TMDs)
with formula of MX, (M=TMs, X=S, Se, Te), black phosphorous, and hexagonal boron nitride (h-BN). They have
been very significant in the solar cells, field effect transistors, hydrogen evaluation reactions (HER), spintronics,
valleytronics, and optoelectronic applications due to their controllable band gap, unique mechanical and electronic
properties (Bunch et al., 2008). It is well known that breaking out-of-plane symmetry leads to extra novel quantum
properties. To break out-of-plane symmetry, by replacing one of the chalcogen layers of MX, with a different
layer, a new structure named “Janus” based on the Roman God Janus can be obtained (Krasovskii, 2015). For
MoSe; example, each 2D MoSe; layer contains Se-Mo-Se atoms in the unit cell. If the top layer Se is replaced by S
atoms, Janus MoSeS layers are created and each layer contains Se-Mo-S atoms. The novelty of this atomic
arrangement is that the Janus material lacks both inversion and mirror symmetry. Considering the key role played
by symmetry in determining the quantum properties of materials, the question arises as to what new quantum
phenomena could be realized when the last degree of freedom mirror symmetry is broken (Zhao et al., 2019).
Experimentally, this remains an unanswered question. Since the electronegativities of top and bottom chalcogen
atoms for Janus materials are different, the charge distribution shows that more electrons are accumulated around
the chalcogen atoms with higher electronegativity values (Wang et al., 2018). For MoSeS example, more electrons
around S bring about a net electric field pointing from Se to S atom (Lu et al., 2017). This electric field brings
about fascinating properties for these materials.

The properties of both MoSe; and MoSSe structures can be controlled by defects. For this, it is important to form
Se defects in MoSe; structure and S defects in MoSeS structure. Here, this is the first study in the literature in terms

of creating chalcogen defect types in a controlled manner.

MATERIALS AND METHODS

T=780 °C

SiO,/Si

Ar+H,

o>
MoO;

Figure 1. CVD schematic

At first, 2D MoSe; monolayer crystals were synthesis via chemical vapor deposition (CVD), which is an
inexpensive and effective method for thin film growth. CVD method is the growth of material by the reaction of
chemical components in the vapor phase coming to a desired substrate in a closed environment (in a quartz
horizontal tube) as shown in the Figure 1 (Wong et al., 2016). Important parameters to be considered in the method
can be listed as temperature, pressure, carrier and reactive gas concentration, chemical precursor content and
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amount (Yu et al., 2013). For MoSe; growth, firstly, MoOj3 precursor powder was placed in the center of the
furnace at 780 °C. Se powder was placed in the place where the temperature is 250 °C on the side of the gas flow.
46 sccm Ar and 4 ccm H, were used as carrier gas, respectively. After MoSe, monolayer crystals were synthesized,
the stripping upper Se layer for MoSe, monolayer experiments with inductively coupled plasma (ICP) were carried
out using 15 W RF power at 20 sccm H» gas flow rate and 300 mtorr pressure. These experiments were carried out
for 30 s, 1 min, 1.5 min and 8 min, respectively. After removing the whole upper Se layer for 8 min, the S layer was
thermally placed at Se positions for 22 min, 25 min, 28 min and 30 min. Thus, Se and S vacancy defects for MoSe;
and MoSeS structures defects were created in a controlled manner. After the MoSe; layer was grown, it was
characterized by optical microscopy, Raman, atomic force microscope (AFM), photoluminescence (PL) and
scanning electron microscope (SEM). MoSe»« and MoSeSi« crystals were characterized by optical microscope
and Raman.

RESULTS AND DISCUSSION

Intensity (a.u.)
Intensity (a.u.)

145 150 155 160 1.65 170 175 150 200 250 300 350 400
Photon energy (eV) Raman Shift (cm™)

Figure 2. Optical microscope image, AFM image, SEM image, PL spectra and Raman spectra of monolayer
MoSe:

In Figure 2, optical microscope, SEM and AFM images, Raman and PL spectrum of 2D MoSe; layers are given.
From optical images, it is observed that MoSe, materials are in triangular form with an average size of 15 pum.
When the AFM and SEM images of the obtained MoSe; layers are examined, it is observed that the thickness of
the AFM image is approximately 0.8 nm and it is compatible with a single layer of MoSe: in the literature (Wang
et al., 2014), and the edge and surface quality are also homogenous. Two characteristic MoSe, Raman peaks were
also observed at 241 cm™ and 288 cm™! for A1, and Eo, modes (Markeev et al., 2021). The layers were examined by
PL analysis and a strong PL peak was observed at 818 nm of monolayer MoSe,, which corresponds to a band gap
of 1.52 eV, which is close to a monolayer MoSe, band gap of the excitonic A-peak, and this spectrum is directly
reported in the literature (Zheng and Chen.,2017).
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Figure 3. Optical microscope images and Raman spectra of monolayer MoSe».« structures.

In Figure 3, optical microscope images and Raman spectra results were given for MoSe;.« structures. According to
the Raman results, it was observed that the intensity of the Raman peaks of MoSe, decreased depending on the ICP
time and there was a shift to the low wave number in the peaks. This result is compatible with the literature
(Mahjouri-Samani et al., 2016), showing that chalcogen vacancies are formed by removing Se atoms in the upper
Se atomic plane for MoSe,. No Raman signal was detected for the sample exposed to the 8 min stripping process,
indicating that the entire upper atomic Se layer was removed. As it can be seen in Figure 3 from the optical
microscope pictures, when ICP treatment was performed on the MoSe, monolayer, a slight lightening was
observed in the colors of the triangles, and the defect states of these structures could not be observed exactly.

After removing the entire Se atomic layer from MoSe; in an ICP removal time of 8 minutes, thermal sulphation
process was carried out for 22, 25, 28 and 30 minutes without breaking the vacuum. Perfect MoSeS crystals were
obtained at the thermal sulfurization time of 30 min and MoSeS .« crystals with sulfide vacancies at lower times (at
low times the S atoms do not fill all their places in the cleaved Se atomic plane). From the Raman results, the
intensities of Raman peaks increased and the peak position shifted to lower wave numbers with increasing
sulphuration time, which showed that MoSeS without defects can be obtained for 30 min (Thrivedi et al., 2020).

22 min 25 min

MoSe,
un am ,
. ' 30 min thermal S-MoSeS
. » o
28 min 30 min A
k @
PARY v P# 28 min thermal S-MoSeS,
) | % 25 min thermal S-MoSeS,
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o~ & nv A 22 min thermal S-MoSeS,
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Raman shift (cm™)
Figure 4. Optical microscope images and Raman spectra of monolayer MoSeS .« structures.

CONCLUSION

In this study, we firstly fabricated 2D MoSe; crystals via CVD method and characterized its monolayer structure
(0.8 nm thickness) with AFM. Two characteristic Raman peaks were observed at 241 cm™ and 288 c¢cm! for
out-of-plane and in-plane modes. A PL peak at 1.52 eV was also observed, which is characteristic for MoSe:.
Defected MoSe?2 structures were produced with an ICP plasma processes depending on treatment time for 30 sec,
1 min, 1.5 min and 8 min. The whole upper Se atomic layer for MoSe, was removed for 8 min ICP treatment time.
Then MoSeS;.x Janus structures were deposited with thermal sulphuration. The results indicated that Se and S
vacancy defects for MoSe, and MoSSe monolayers can be created in a controlled manner.

ACKNOWLEDGEMENTS o
This study has been supported by The Scientific and Technological Research Council of Turkey (TUBITAK),
grant number 120F023.

REFERENCES

Bunch, J. S., Verbridge, S.S., Alden, J.S., van der Zande, A.M., Parpia, J.M., Craighead, H.G., McEuen, P.L.
(2008). Impermeable atomic membranes from graphene sheets, Nano Lett. 8, 2458-2462.

Mayorov, A. S., Gorbachev, R.V., Mozorov, S.V., Britnell, L., Jalil, R., Ponomdarenko, L.A., Blake, P.,
Novoselov, K.S., Watanable, K., Taniguchi, T., Geim, A.K. (2011). Micrometer-scale ballistic transport in
encapsulated graphene at room temperature, Nano Lett. 11, 2396-2399.

Cai, H., Chen, B., Blei, M., Chang, S. L.Y., Wu, K., Zhuang, H., Tongay, S. (2018). Abnormal band bowing effects
in phase instability crossover region of GaSe;..Te. nanomaterials, Nature Communications, 9, 1927.

Krasovskii, E.E. (2015). Spin-orbit coupling at surfaces and 2D materials, Journal of Physics: Condensed
Matterials, 27, 493001.

copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-1QC 2023 146
www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net



INTE-ISTEC-ITEC-ITICAM-1QC, 2023

Lu, AY., Zhu, H., Xiao, J., Chuu, C.P., Han, Y., Chiu, M.H., Cheng, C.C., Yang, C.W., Wei, K.H., Yang,
Y., Wang, Y., Sokaras, D., Nordlund, D., Yang, P., Muller, D.A., Chou, M.Y., Zhang, X., Li, L.J. (2017).
Janus monolayers of transition metal dichalcogenides, Nature Nanotechnol., 12, 744-749

Mahjouri-Samani, M., Liang, L., Oyedele, A., Kim, Y-S., Tian, M., Cross, N., Wang, K., Lin, M-W., Boulesbaa,
A., Rouleau, C.M., Puretzky, A.A., Xiao, K., Yoon, M., Eres, G., Dusche G., Sumpter, B.G., Geohegan,
D.B. (2016). Tailoring Vacancies Far Beyond Intrinsic Levels Changes the Carrier Type and Optical
Response in Monolayer MoSe;.« Crystals, Nano Lett., 16, 5213-5220.

Markeev, P. A., Najafidehaghani, E., Gan, Z., Sotthewes, K., George, A., Turchanin, A., & de Jong, M. P.
(2021). Energy-level alignment at interfaces between transition-metal dichalcogenide monolayers and
metal electrodes studied with Kelvin probe force microscopy. The Journal of Physical Chemistry C,
125(24), 13551-13559.

Trivedi, D. B., Turgut, G., Qin, Y., Sayyad, M.Y., Hajra, D., Howell, M., Liu, L., Yang, S., Patoary, N.H., Li, H.,
Petri¢, M.M., Meyer, M., Kremser, M., Barbone, M., Soavi, G., Stier, A.V., Miiller, K., Yang, S., Esqueda,
LS., Zhuang, H., Finley, J.J., Tongay, S. (2020). Room-Temperature Synthesis of 2D Janus Crystals and
their Heterostructures, Adv. Mater., 32, 2006320.

Wang, X., Gong, Y., Shi, G., Chow, W.L., Keyshar, K., Ye, G., Vajtai, R., Lou, J.,, Liu, Z., Ringe, E., Tay, BK.,
Ajayan, P.M. (2014). Chemical Vapor Deposition Growth of Crystalline Monolayer MoSez, ACS Nano, 8,
5125-5131.

Wang, J., Shu, H., Zhao, T., Liang, P., Wang, N., Cao, D., Chen, X. (2018). Intriguing electronic and optical
properties of two-dimensional Janus transition metal dichalcogenides, Phys. Chem. Chem. Phys., 20,
18571-18578.

Wong, S.L., Liu, H., Chi, D. (2016). Recent progress in chemical vapor deposition growth of two-dimensional
transition metal dichalcogenides, Progress in Crystal Growth and Characterization of Materials, 62, 9-28.

Yu, Y., Li, C, Liu, Y., Su, L., Zhang, Y., Cao, L. (2013). Controlled Scalable Synthesis of Uniform, High-Quality
Monolayer and Few-layer MoS, Films, Scientific Reports, 3, 1866.

Zhao, P., Liang, Y., Ma, Y., Huang, B., Dai, Y. (2019). Janus chromium dichalcogenide monolayers with low
carrier recombination for photocatalytic overall water-splitting under infrared light, Journal of Physical
Chemistry C, 123, 4186-4192.

Zheng, B., & Chen, Y. (2017). Controllable growth of monolayer MoS, and MoSe, crystals using
three-temperature-zone furnace. In IOP conference series: materials science and engineering (Vol. 274,
No. 1, p. 012085). IOP Publishing.

copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-IQC 2023 147
www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net


https://www.ncbi.nlm.nih.gov/pubmed/?term=Zhu%20H%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Xiao%20J%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Chuu%20CP%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Han%20Y%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Chiu%20MH%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Cheng%20CC%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Yang%20CW%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Wei%20KH%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Yang%20Y%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Yang%20Y%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Wang%20Y%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Sokaras%20D%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Nordlund%20D%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Yang%20P%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Muller%20DA%5BAuthor%5D&cauthor=true&cauthor_uid=28507333
https://www.ncbi.nlm.nih.gov/pubmed/?term=Li%20LJ%5BAuthor%5D&cauthor=true&cauthor_uid=28507333

INTE-ISTEC-ITEC-ITICAM-IQC, 2023

DIGITAL MEDIA AND ENGINEERING OF CONSENT.
THE USE OF DIGITAL PLATFORMS IN ENGINEERING THE ATTITUDES AND
ORIENTATIONS OF PALESTINIAN JOURNALISTS

Abdullatif Nijim
PhD Student, Islamic Science University of Malaysia
abdullatifnajim@gmail.com

Osama Kanaker
Associate Prof. Dr, Islamic Science University of Malaysi
osama@usim.edu.my

ABSTRACT

This study examines the extent of using different digital platforms in engineering of consent. And to achieve this
purpose, the study employed a descriptive-analytical approach suitable for the nature and objectives of the study. It
described the study variables, which included digital platforms as an independent variable and engineering of consent
as a dependent variable.

The data collected from Palestinian journalists were analyzed to test the impact of using digital platforms on the
journalists' political positioning. The questionnaire was used as a tool to achieve the objectives of this study. After
analyzing all the data, the study's results indicated the actual practice of masses engineering through the utilization of
various digital platforms, employing well-known techniques and tools of engineering consent.

The study also revealed that engineering of consent can be carried out in either a positive or negative context depending
on the goals and actions of the involved party.

Keywords: Digital Media, Engineering of Consent, Digital Platforms, Social Media, Journalists, Political
Orientations, Uses and Gratifications.

INTRODUCTION

Until the mid-1990s, the media such as newspapers, radio, and television were the only sources for receiving
information; then technology grew over the years to generate a revolution sweeping through societies and shedding
light on several digital platforms (social media platforms) that not only produce or publish media content, but also
facilitate social interaction between their users. The Internet has become the most important means of providing
extensive knowledge and intensive communication at the lowest possible cost and as quickly as possible (Al-
Moubaideen, 2020).

In a technologically advanced society like the one we live in today, the Internet has become involved in most details
of people's lives, and for many it has become an indispensable tool. With the development of digital media because
of the development of the Internet and the proliferation of digital platforms and applications such as: Facebook,
Twitter, YouTube, Instagram, Snapchat, news platforms, and others, the theory has been established that the world
has become a small village, by breaking barriers between countries and enabling people to access information and
share information. Points of view on various issues easily and easily, without establishing any considerations for
borders or distances, and time differences, as is the case with traditional means of communication such as television,
radio, etc., and the methods and patterns of communication between people, especially the young generation, have
changed, and users have begun to create accounts on these platforms to interact with other users, and to share various
types of content including text messages, comments and other types of written, video, audio, and files.

The audience of the Internet and therefore the audience of digital platforms is not considered a simple or limited
audience, as we are talking about a wide and extended audience around the world, as the number of those connected
to the Internet service at the beginning of the first third of the year 2023 reached approximately 5.16 billion people
around the world, 4.76 billion of whom use various digital platforms and applications. For example, we find that there
are 2.96 billion people around the world using Facebook, 2.51 billion people using YouTube, while 1.32 billion people
around the world use Instagram, 1.05 billion people use the TikTok application, and nearly 900.2 million people use
LinkedIn, while 634.8 million people use Snapchat, while 556 million people use Twitter (Digital 2023).

As for the time that the public spends browsing the various digital platforms, we find that the average individual
spends around the world browsing the Facebook platform amounts to about 19 hours and 43 minutes monthly, while
the individual spends 23 hours and 9 minutes browsing YouTube monthly, and about 12 hours monthly. for the
Instagram platform, while the average individual spends on the TikTok application per month reaches 23 hours and
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28 minutes, and 3 hours and 10 minutes monthly for the Snapchat application, while the average individual spends on
the Twitter platform monthly is about 5 hours and 28 minutes (Digital 2023).

It is true that digital platforms provide a means for their users to know news, communicate with others, and entertain,
but we have to admit that they affect surfers, whether positively or negatively, and they do not necessarily affect their
behavior and patterns of consumption of knowledge only, but may also affect their political positions, because Digital
platforms have become an effective means in daily events, and they have provided an opportunity for everyone to
convey and discuss their ideas, experiences, experiences, and issues, which contributed to the acquisition of new
behaviors by some and bringing about changes in all directions and fields, which led to the possibility of influencing
the attitudes of individuals (Ibrahim, 2019).

Accordingly, this paper will focus on studying digital platforms and their relationship to changes in the attitudes and
attitudes of the public, and the role of digital platforms in engineering these attitudes and attitudes, through different
methods of use and exposure, the amount of time they spend on these platforms daily, and the nature of the pages they
follow. The researcher uses the theory of uses and gratifications, and the theory of audience engineering, to explain
the motives behind the use of digital platforms, and the form of satisfaction that Journalists derive from these platforms
in our contemporary society.

Study Problem

There is no doubt that recent years have witnessed a rapid and steady increase in the demand for digital platforms, and
in the face of this frantic race for these platforms with the aim of acquiring the largest share of the audience, they are
witnessing an increasing growth in terms of the number of subscribers.

The problem of this research paper revolves around the presence of public engineering that is practiced through digital
platforms in order to influence their attitudes and orientations, and since there is a demand and follow-up by the public
on these platforms, and since the media as institutions and media professionals in particular use these platforms
extensively and continuously, this means that they And necessarily - from the researcher's point of view - they are
exposed to digital engineering through the content that is published on these platforms, and therefore it has become
necessary to raise this problem through a systematic scientific study that reaches accurate results about the impact that
digital platforms play in engineering the political positions of media professionals.

Study Questions

1. What is the impact of using digital platforms on audience engineering?
2. What is the impact of using digital platforms on demographic factors?
3. What is the impact of demographic factors on audience engineering?

Study Objectives

1. Discovering the impact of using digital platforms on audience engineering.
2. Conclusion of the impact of using digital platforms on demographic factors.
3. Analyze the impact of demographic factors on audience engineering.

Study Significance

The scientific importance of this study is due to the lack of previous studies - within the limits of the researcher's
knowledge - that dealt with the role of digital media and digital platforms in audience engineering.

As for the studies that the researcher reached, they are of two parts: a section dealing with the role of digital platforms
in engineering the audience from the side of a single digital platform, or through content analysis, while this paper
deals with all platforms and through the viewpoint of the audience themselves.

As for the second section, they are studies that dealt with the impact of digital platforms in various aspects, as they
necessarily intersect with this study in some aspects. Some of these studies dealt with one digital platform, and some
dealt with a different audience such as children or women, and some dealt with a specific topic such as studying the
impact of Facebook on the electoral process.,. etc., but the studies do not cover all aspects that this study seeks to
address.

The researcher believes that this topic is of great importance to be in the scientific library and in the hands of
researchers, specialists, and workers in the field, due to the previous considerations that have been referred to.

Theoretical Framework and Previous Studies

Digital Media

The information revolution and modern communication technology represented one of the most important stages of
the historical development of humanity, which brought about major changes in all fields in a way that made it more
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coexistent, by shifting from the theoretical phase to the practical phase, which constituted an important shift in the
development of human thought and contemporary life, and the media industry itself became a point of change. In
terms of information production, consumption, dissemination, and sharing of its contents after overcoming the
geographical space and political boundaries that brought about a structural change in the quality (quantity and quality)
of the media, and thanks to the revolution in the means of communication and information, transnational companies
and limitless sources of information arose, and created new forms of Community participation, political and cultural
expression, and new forms of teaching and learning (Saif E1-Din, 2020).

With the increasing progress of communication and media technology and its interactive technologies and their
correlation with the realities and prospects of the development taking place in the knowledge society, the media has
evolved to become an interactive digital media, not a one-sided media, and the viewer or recipient has not remained a
mere consumer of what is presented to him or is exposed to it, but rather has become an active and productive
participant. Responsible, influencing and being affected, and one of the most important products of digital media was
the social media and digital platforms based on the Internet, which played a pivotal role in the processes of guiding
opinion and the masses, and in the processes of political change in general (Malik et al., 2022).

Digital media allows users to access media and information sources easily and quickly at any time and from anywhere,
and users can interact with, share and comment on digital content. Digital media provides ample opportunities for
marketing, advertising, and promotion of products and services, and for media, political, and social campaigns (Treem
et al., 2021).

Digital platforms have formed the cornerstone of the fourth industrial revolution witnessed by the mass media at the
present time, as digital platforms could store a large amount of information, which contributes to providing
opportunities for many voices to be heard, to draw attention to many problems, and to help bring about a kind of Social
and political change (Al-Asiri, 2021).

Digital media tools are still at the forefront of media studies and research, due to their remarkable impact on all
traditional media, which prompted traditional media to do everything in their power to invest in these social platforms,
to increase their audience and expand the impact of the media message to reach as far as possible (Saeed & Ayyash,
2020).

Since the beginning of the 1990s, the international information network “the Internet” has played an important role in
disseminating media materials in all its forms and forms. Many media outlets, especially newspapers, have benefited
from this, and the number of their websites on the Internet has increased dramatically and steadily throughout the
1990s. Television and radio stations have also benefited from the Internet. In broadcasting its materials to reach the
largest possible number of audiences, new forms of media services began to emerge, such as news websites that do
not have printed copies and update their news on an up-to-date basis (Al-Rawi, 2019).

Nowadays, digital media is one of the modern phenomena that appeared in the twenty-first century, and it represents
a major shift in the world of media and communications, as the Internet and digital technology have become major
tools for disseminating information, news, and communication between individuals and institutions. Since 2020, the
world is witnessing radical changes in the media sector. And communications, as journalists and media professionals
face great challenges that are represented in the growing interest in digital media and the masses’ preference for it in
obtaining information and news (Athique & Hill, 2020).

This has led to the significant development of digital media, and the proliferation of electronic newspapers, news
websites and media applications on smartphones and tablets. Social media has also been used extensively in
disseminating information and news and interacting with the public. Digital media is an important source of
information and news and provides opportunities for communication. and interaction between individuals and
institutions, and it has a significant impact on public opinion, culture, and society in general (Dempster & Lee, 2020).
Technological developments in the fields of communication and media production techniques in their digital phase,
including the richness of media features and new capabilities, have led to the emergence of new means of
communication loaded with all the advantages of modern technology. The talk about modern social media, new media,
digital, electronic, or interactive media has become focused on the fact that humanity is facing a new era imposed by
the transformations that have been achieved with the advent of new information and communication technologies, and
the digital revolution has led to the emergence of two forms of media that did not exist before. These two forms are:
electronically converted traditional media, or electronic copies of traditional media, in addition to electronic or digital
media that takes various forms and media that may be on the screen of a computer connected to the Internet, or on the
screen of a portable tablet computer, or on the screen of a mobile phone (Al-Jabri, 2020).

Digital media has become - at the present time - receiving wide academic attention from media and communication
experts, and experts in modern digital technology, an interest imposed by the nature of the overlap between the various
technical, economic, social, political and media sciences, and modern digital means of communication. The spread of
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Internet networks, the use of optical fibers, and the new generation of satellites are the most important formal
manifestations in the development of contemporary media and communication (Al-Sahli, 2021).

Contemporary digital media and communication technologies, which were characterized by being perfect technologies
of intelligence, have contributed to their ability to create another virtual world, and to introduce new concepts of time,
space, and subject terms. These digital technologies have also contributed to bringing about a qualitative revolution
at the level of communicative content, and at the level of forms of presentation of this content (Media contents) such
as texts, images, audio files, video clips, signs, symbols, electronic games, transactions, digital services, and others
(Zatar and Boudada, 2020).

With the beginning of the 21 century, digital media has become an essential element in people's lives, as it includes
social media, websites, and smart applications, which play a prominent role in shaping public opinions and attitudes
(Castells, 2015).

Digital media plays the role of a mediator between individuals and events, which has resulted in the great dependence
of individuals, especially young people, on the various digital platforms of digital media to acquire information on
various issues, because of the enormous capabilities of digital platforms that enable them to cross borders and spatial
and temporal barriers, in addition to providing the opportunity The citizen is able to transmit events in addition to
specialized media, and digital media has also allowed non-media organizations to establish their channels to transmit
their own events to the audience following them through their pages on various digital platforms, which has given
these digital platforms enormous capabilities in the psychological, intellectual and behavioral impact of individuals.
The information that the individual obtains from digital media represents the largest percentage of his information
about the rest of the other sources he relies on to collect information (Al-Qadi, 2022).

Digital media has been distinguished as an active partner that contributes greatly to the process of shaping and
developing political, economic, cultural, artistic, and other different aspects of life that the individual experiences.
Digital media is characterized by freedom in choosing the topic, editing the text, and ease of broadcasting while
transcending the boundaries between the private and the public, and between the internal level of the state and the
international level, with the low cost and time required for that, in addition to the characteristics it enjoys between
interactive, asynchronous, cosmic and widespread, which led to the rise of media capabilities. Digital in the
psychological impact on individuals, intellectual control, and persuasion of the public in different societies, and
controlling and directing their behavior, which led to the emergence of intense competition between digital media in
its various forms, whether websites, digital platforms, or social networking sites, and traditional media in general and
visual media. In particular (Al-Jabri, 2020).

Digital media has become more effective in influencing political life in societies and helps in building individuals
with high levels of democratic awareness and political participation, as digital media has been able to provide citizens
with new channels to participate in political activities and has made political participation easier for them. Who made
politics a public matter practiced by most members of society, and it is no longer confined to groups without others,
because these sites encourage individuals who are not active or politically active to participate in political events, so
that we can say that they can be a political voice for the ordinary and extraordinary citizen (Mustafa and Darwish,
2016).

Digital media also plays an active role in creating and shaping public opinion, as it contributes to promoting ideas
espoused by the elite in society so that they become of recognized social value and spread among ordinary people,
thus influencing their behavior, and shaping their attitudes towards specific issues. This role, according to social
marketing theory, is very similar to marketing campaigns aimed at promoting a specific commodity and persuading
consumers of it (Al-Jabri, 2020).

This effect is mainly due to the ability of digital media, especially digital platforms, and social media, to have
quantitative influence through repetition, as digital media present similar and repeated media messages about an issue,
so that this cumulative presentation leads to the conviction of individuals, society in the long run (Maatouk, 2018). In
any case, the digital media has become a major partner in shaping public opinion through several roles:

1. Influencing Consciousness:

Where a group of intellectuals and intellectuals can promote their ideas through digital media in its various means,
such as digital platforms, and work on shaping the awareness of users through media campaigns that aim to intensify
knowledge to modify behavior by increasing the information sent to influence them, and to shape their awareness
towards various issues. Indeed, digital media has contributed to the emergence of influential opinion leaders in the
Arab world who have their own media platforms that are followed by millions of users, and who can influence their
followers to one degree or another regarding the issues raised (Mustafa, 2014).
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2. The growing role of the individual in influencing public opinion:

And this is through the various digital platforms that gave the individual the opportunity to play an important role in
transmitting, manufacturing, and editing news, as well as influencing the formation of convictions on some issues.
These means contributed to the emergence of what is called “citizen journalism”, which allows any individual to have
an account on any digital platform, and has a degree of skills and knowledge, to draft news materials, such as reports,
articles or investigations that express his point of view on various issues, and here The problem arises that this type
of journalism sometimes lacks accuracy and credibility, when the individual mixes his opinion with the news or event
that he publishes on his own page or sends to other media, whether traditional or electronic (Ezz El-Din and Malkawi,
2013).

3. A catalyst for the movement of change:

Where the role of digital media was not limited to shaping people's attitudes towards specific issues, but rather the
development of this role to push the movement of change in some countries, and perhaps the events of the so-called
"Arab Spring" were revealing of this role, as the call for demonstrations and protests that took place in many Arab
countries since The end of 2010 was taking place through social media (digital platforms), especially "Facebook" and
"Twitter", as well as through blogs, which had a major role in exposing many imbalances and deficiencies in the
performance of some Arab governments, especially issues of political corruption. And the absence of transparency
and social justice, which in essence constituted one of the factors that prompted young people in these countries to

Audience engineering

“Engineering of Consent” is a term coined by Edward Bernays, an American public relations expert and one of the
founders of contemporary public relations, as Bernays explains in his famous book “Engineering of Consent” (1947)
that it is possible to shape and direct public opinion through the use of communication techniques and social media in
a systematic and thoughtful manner (Tye, 1998).

The idea of Engineering of Consent is based on the principle that audiences can be exploited and directed to achieve
specific goals by governments, or organizations and companies, by applying social science and psychology theories
to understand how messages and advertisements influence public opinion and form attitudes and behaviors. The
techniques used in Engineering of Consent include creating media messages. And ads that fit the interests and concerns
of the target audience and communicate with public opinion through various media, including the press, radio,
television, digital media, digital platforms, and social networking sites (Parmara, 2000).

Although some critics consider audience engineering a manipulation of public opinion and a restriction of freedom of
thought and expression, it is widely used in areas such as politics, marketing, and public relations to build support for
specific ideas, products, and services. Engineering of Consent in the digital age has become more effective and
comprehensive thanks to technological development and the proliferation of digital platforms and social media, as
these means allow collecting large data about the behavior, tendencies, and interests of the target audience and using
them to analyze the data and create targeted and effective messages (Brandt, 1996).

Edward Bernays, in his book "The Engineering of Consent", explains the power of persuasion and the influence of
communications in the United States of America, the importance of collecting and arranging information effectively
before the persuasion process begins, as well as the role of freedom of expression and the press in the right of
persuasion, and how anyone can use media to influence the opinions and behaviors of fellow society. The theory of
Engineering of Consent boils down to the importance of different media in spreading the word and ideas, how to use
this massive system of communications effectively, and how those who are interested in constructive social work can
use these tools to achieve their goals (Bernays, 1947).

In 1923, Edward Bernays, as one of the most influential public relations theorists and practitioners of the 20 century,
began publishing a highly sophisticated form of propaganda for corporations and the state under the name of
"Engineering of Consent," and the term was not considered a problem at the time when it was Corporate PR refers to
itself as "corporate publicity," and Edward Bernays believed in the potential and usefulness of psychological influence
on audiences (Richter, 2002).

Edward Bernays defined crowd engineering as: “the use of an engineering approach, i.e., action based on accurate
knowledge of the situation and application of scientific principles and proven practices in the task of persuading people
to support ideas and programs” (Bernays, 1952).

Bernays, mentioned in Hajjaj (2022), explained that the theory of audience engineering focuses on two main levels.
The first is engineering the media message with high accuracy, with the aim of concentrating the impact of this
message on the audience, as the more accurately the message is designed, the higher its impact will be, and thus
obtaining on more beneficial results for the person in charge of the communicative process. This level includes
studying the basic elements of the media message, such as the title, main text, images, graphics and illustrations,

copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-IQC 2023 152
www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net



INTE-ISTEC-ITEC-ITICAM-IQC, 2023

sounds, colors, fonts, and the general design of the message. All these elements must be consistent and compatible
with each other to achieve the highest level of attractiveness and effectiveness.

The second level of theory is the study of the target audience itself and the appropriate means to address it. This level
includes research on the characteristics of the target audience such as its age, gender, place of residence, preferences
and interests, and other factors that can affect how it responds to the message presented. After studying the
characteristics of the target audience, it is possible to choose the appropriate means of communicating with it, such as
using digital platforms or traditional media such as television or newspapers, or even using advertisements specifically
targeted to a specific audience. The choice of the appropriate method depends on the desired goal, as well as on the
available budget for the advertising or media campaign. This level aims to make the most of the message presented
and make it reach the target audience in the most effective and efficient way (Hajjaj, 2022).

Fahmy (2014) showed that there are three types of audience engineering, including the following:
A. Prevention: It means not allowing any of the opinion leaders to emerge and influence the public or curtailing
them by preventing them from working and influencing public opinion.

B. Containment: This is done by subjecting influencers, including opinion leaders, to turn into platforms to
express points of view different from what they adopt.

C. Cultivation: This pattern relies on manufacturing influential elites in the masses, with the aim of persuading
them or directing them to a specific direction that serves the goal of the one who is in contact or who owns it.

Audience engineering theory is one of the important theories in the field of media and communication, and it is widely
used in designing advertising and marketing campaigns, election campaigns and other media campaigns that target
the audience.

This theory is characterized by its great importance in designing effective and attractive media messages and achieving
the desired goals of media campaigns, as it helps in analyzing the target audience accurately and determining the
appropriate means of communication with it and improving media messages to achieve greater effectiveness and
reduce costs. Audience engineering theory can be used to analyze results, evaluate the effectiveness of media
campaigns, and make the necessary improvements to improve their quality. The application of this theory can also
contribute to achieving the desired effect on the masses, especially the influence on political awareness.

Petty & Cacioppo (1986) indicated that the importance of applying audience engineering theory can be stated in the
following points:

1. Help design an effective media message:

The application of audience engineering theory enables designers, marketers, and media professionals to analyze the
target audience accurately, and to design an effective and attractive media message that draws the audience's attention
and urges them to interact with it.

2. It helps in achieving the desired goals:
The desired goals of the media campaign can be precisely defined, and a media message is designed in line with these
goals, which helps to achieve them in an effective manner.

3. They help reduce costs:
The application of audience engineering theory helps to determine the appropriate means of communicating with the
target audience, and this helps in determining the appropriate budget and reducing costs.

4. Helps target the message accurately:
Audience engineering theory makes it possible to determine the best way to accurately target the message to the target
audience, thus effectively increasing the chances of reaching the target audience.

5. Help Analyze Results:
Audience engineering theory can be used to analyze the results of the media campaign and to evaluate its effectiveness.

6. Process improvement:

Audience engineering theory can be used in the process of continuous improvement of media campaigns, by analyzing
the results and evaluating the effectiveness of the campaign, and then making the necessary improvements to achieve
the highest level of quality and effectiveness.
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7. It enhances communication between sender and receiver:

The application of audience engineering theory helps to design a media message that matches the target audience's
preferences, thus enhancing communication between the sender and recipient, and increasing the chances of
interaction between them.

8. It contributes to improving the reputation of the brand:
The theory of audience engineering can be applied in the design of marketing campaigns and advertisements for the
brand, and this helps in improving its reputation and increasing its popularity among the public.

The idea of mass engineering theory in general revolves around the ability of the elites to shape the public opinion of
the public, influence it and direct it without the use of force, as well as influence the needs and instincts of the public,
through a planned engineering approach, consistent with the interests of the most powerful and dominant elites in
society. The theory is limited to the work of public relations only, but includes many disciplines that work in its field,
such as media, communication, politics, health sciences, psychology, and others, and it affects various aspects of life
(Hajjaj, 2022).

Employing digital media in Engineering of Consent

Employing digital media is Engineering of Consent by using the power of digital media to influence public opinion
and direct collective behaviors. In this context, digital media takes a pivotal role in shaping the opinions and beliefs
of the masses, by disseminating information and stimulating discussions and participation (Castells, 2018).

Digital media, which is based primarily on individuals’ participation of pictures and videos of real-time events in the
street, broadcast live on digital platforms such as Facebook and Twitter, or through private channels on YouTube and
others, is one of the most modern aspects of communication technology that has succeeded to a large extent in opening
new opportunities for individuals. To interact, digital media is a transitional stage in changing the form of Arab
governments and civil society.

Digital media has reached its climax in the revolutions of the Arab countries, where the political dimension outweighs
all other dimensions. Rather, digital media has helped to quickly know political information that may contribute to
shaping the political trends of individuals based on their awareness of the political situation the country is going
through.

Digital media has contributed to the political upbringing of young people, and it is an upbringing that does not belong
to a party or institution, but directly exposes the individual to the information he transmits, as the individual has
absolute freedom to be exposed to the content transmitted by digital platforms, pages and websites, in addition to the
nature of digital media that allows Through dialogue and continuous criticism of the ideas and visions put forward by
all parties.

The distinctive factors of digital media have led, in their entirety, to shifts in the awareness of society in general,
especially political and social issues, or regarding their view of the nature of the challenges posed by these
transformations at the national or international levels. Subjectively, these transformations could push them to actively
participate in political events.

In the era of digital information, digital media has become a powerful and influential tool in shaping public opinion
and collective behavior, and although digital media is used to impart knowledge, promote public debates and social
interaction, the use of digital media to engineer the masses may have a negative impact on society. Employing digital
media in engineering the masses may be used for both positive and negative purposes. Digital media can be used to
raise awareness and educate and promote issues of justice and human rights (Waisbord & Tumber, 2019). However,
it can also be used to spread misinformation, rumors, and promote extremism (Vaidhyanathan, 2018). So, Attention
should be paid to creating a balance between freedom of expression and social responsibility for digital media and
ensuring the publication of good and reliable content.

Digital platforms

Digital platforms are considered one of the electronic fields that provide virtual services to users on the Internet, and
it is an integrated interactive electronic system, which may include a set of characteristics, and its contents can be
accessed openly or with conditions restricted according to the objectives set by those in charge of its content industry.
Digital platforms have achieved unprecedented rates of interaction and views, within the context of a digital
phenomenon that has changed the rules of communication between individuals in societies at various levels, relying
in the manufacture of its digital content on professional media and artistic forms, which managed to attract users who
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provided them with channels and tools to develop their skills and abilities. To express their needs and issues (Al-
Samuk, 2020).

And digital platforms began to occupy the interest of young people in all fields, and they became the most effective
space for expressing their issues and problems, and expressing their demands and needs, just as they highlighted their
creativity and innovations and presented their products and stories to the public, after the digital space became the
alternative reality for their daily lives, and official institutions specialized in youth affairs began At the global level,
he took care of these platforms by supporting them, developing the skills of this segment, organizing them to deal
with them in a planned and non-random manner, and benefiting from their advantages in communication. And digital
platforms began to establish a new and influential communication phenomenon in the local community, with the
efforts of the groups that created these platforms and produced digital contents that caught the interest of the public,
who began to interact with and follow them.

Digital platforms, as one of the most important digital media tools, are characterized by many features that are difficult
to list, as new updates and features are added to them every day. They are public sites that receive registrants of all
types and specializations, where you find doctors, engineers, programmers, teachers, and others (Labeed, 2022).
Many researchers have developed distinctive characteristics of digital platforms, which can be summarized as follows:

1. Participation:
It encourages the contribution of feedback from interested people, as it blurs the line between the media and the public
(Jihad and Somaya, 2017).

2. Openness:

Most digital platforms provide open services for feedback, participation, creation, or modification on pages, as they
encourage voting, comments, and exchange of information, but there are rarely any barriers to access to benefit from
the content (Taha, 2016).

3. Conversation:
It is characterized by its availability for a two-way conversation, that is, participation and interaction with the event,
news, or information presented (Jihad and Sumaya, 2017).

4. Community:

As it allows local communities to quickly form their own sites and communicate effectively, then those communities
are linked with the whole world through common interests or interests such as love of photography, a political issue,
learning or favorite TV programs, and the world becomes a truly changing village that contains a converging electronic
society (Al-Muqdadi, 2019).

There are many main factors behind the increasing influence of digital platforms in general, and the most important
of these factors are the following:

The continuous increase in the number of users of these platforms

This is evident when comparing these numbers over the past few years. In 2017, less than 2.5 billion people used
digital platforms around the world, while in 2019 this number reached 3.5 billion users worldwide, equivalent to about
45% of the total world population (Mohsin, 2020). With regard to the Arab world, and according to the report issued
by the Canadian institution Hootsuite on the digital world for the year 2019, the number of users of digital platforms
reached 136.1 million people, or about 53% of the population of Arab countries (Digital, 2020); This indicates the
growing importance of digital platforms in the Arab countries, and that they have become one of the public lifestyles
in contemporary life, and have become among the social and political marketing mechanisms that are employed in
many fields.

1. The ability to influence public opinion

Digital platforms, being one of the most important digital media tools, contribute to the transmission of ideas and
opinions related to a specific issue to a large number of people in different regions of the world, and thus allow the
development of international public opinion supportive of some issues, which results in a positive change in some
aspects of life (Al- Obaidi , 2020), however, on the other hand, it may fall into the trap of media misinformation and
negative influence on public opinion, when it is employed with the aim of changing the convictions of members of
society in a country in a certain direction, especially during elections or voting on crucial issues related to the future
of this country.
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2. Digital platforms constitute a quantum leap in the digital media world

These platforms and websites have made the world a continuous village, especially as they allow the creation and
exchange of digital content (texts, images, videos, etc...) via the Internet, and provide an important window for
interaction between individuals, and for this reason some describe it as a "globalization media" that does not adhere
to borders. Rather, it presents invisible virtual borders, drawn by informational communication networks on political,
economic, cultural and intellectual bases, to present a world without a state, without a nation, and without a homeland
(Arar, 2015), and this is what made digital media with its various tools more influential in the behavior of individuals
And in the formation and modification of their attitudes, and the formation and generation of their ideas.

3. Intense interaction

Digital platforms are characterized by intense interaction through very high interactive characteristics in a short period
of time, and they work to create group dialogues that include large numbers of participants, in addition to giving
strength to any member of the audience to become independent media. The applications of digital platforms also
provide wide possibilities for polarization, mobilization, and mobilization, like what happened during the so-called
“events of the Arab Spring”, when it played a vital role in political mobilization by calling for demonstrations and
protests, publishing news and videos, expressing opinions, and political debate liberated from the authority’s
censorship on the traditional media. Digital platforms have become one of the most important international actors, as
their influence is no longer limited to the internal system in a country, but rather extends to the field of international
relations, and has come to play a role in international political interactions (Al-Salhi, 2017).

Previous studies

The researcher was able to access many previous studies directly and indirectly related to the subject of his current
study, as he summarized these studies and arranged them according to chronological order from the newest to the
oldest, as follows:

1. Hajjaj’s study (2022) entitled: “Normalization and Audience Engineering: An Analysis of the Israeli
Discourse in Arabic on Facebook”:

The study aimed to identify the "Israeli" discourse in the Arabic language on Facebook towards normalization from
the perspective of audience engineering, by defining the theses that emerged in it, the most used terms, what are the
terms of normalization, revealing the semantics of the used words, textual and linguistic features, persuasive methods,
and its humility and quality. The target audience, in addition to monitoring the relationship with the Palestinian and
Arab positions in the discourse, and the study concluded that the Israeli discourse relied on the most important
principles of audience engineering, namely the media flow and the influence on the unconscious mind, especially in
the dissemination of political, social, and economic dissertations.

2. Hamdan’s study (2020) entitled: “Engineering the Audience in the Digital Discourse of the Palestinian
Cabinet: The Cabinet’s Facebook Pages as a Model”:

The study aimed to identify how the audience is engineered into the digital discourse of the Palestinian Cabinet on

Facebook, and to monitor the methods, techniques, and rhetorical strategies in it.), then followed by economic subjects

with a rate of (12.4%), and that the pages of the study applied the steps of engineering the audience and varied the

goals, strategies and linguistic tactics used in it.

3. Abu Rukba’s study (2020) entitled: “Political Engineering and Electronic Media: A Study of the Arab
League’s Reform Initiatives”:

The study aimed to identify the role of electronic media in engineering public opinion, supporting or opposing the
reform initiatives of the League of Arab States and raising awareness about it, by applying the perspective of political
engineering as one of the components of the audience engineering theory, based on many electronic news sites and
digital platforms. The study concluded that the political topics were preceded by the category of activating the joint
Arab defense system with a rate of (58.1%), followed by the category of achieving Arab solidarity with a percentage
of (16.1%), followed by the category of civil society with a percentage of (12.9%) and finally the category of
establishing the Arab Parliament with a percentage of (3.2%).

4. Arqoub et al. (2019) titled '"The engineering of consent: A state-of-the-art review':

The study aimed to analyze academic research papers related to Audience Engineering (EOC) published between
1947 and 2018 using content analysis and text mining, highlighting the progress of EOC research and related
disciplines as well as approaches, data collection methods, key opinions, and most frequently used words in these
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writings. The results show that only a few papers related to EOC have been published since 1947; This type of public
relations research suffered from a lack of scientific interest despite its importance to various disciplines. The results
also showed that scholars in the fields of public relations, media studies, and political science published more research
on EOC than scientists in other fields.

5. Abo Arqoub (2019) study entitled: “Engineering of Consent: Analysis of the Israel lobby's Facebook
Discourse in the US:

The study aimed to identify how the discourse of the Israeli lobby in the United States on Facebook in the year 2018
addressed the Israeli conflict from the perspective of audience engineering, and the mechanism of constructing the
discourse in terms of language, strength, ideologies, and the topics it discusses. The results of the study showed that
the topics of terrorism, anti-Semitic actions, and Jewish issues were the most prominent topics on the pages of the
Israeli lobby on Facebook and that the study pages applied the steps of audience engineering, by defining goals, target
audience and publishing times, using Jewish symbols, and exploiting the call to develop the budget to collect donations
from Israel.
The research paper interrupted previous studies in several matters, such as looking at audience engineering, linking
that to digital platforms, and their impact on society.
But it differed from it in several matters as well, including that it dealt with all digital platforms, or most of them, and
not just one platform, and linked that to audience engineering. This paper also differed from previous studies in terms
of the study tool and methodology, as previous studies analyzed the contents of those platforms to reach the results,
while this paper adopted the questionnaire as a main tool for the study, meaning that it looks at employing digital
platforms to engineer the audience from the point of view of the audience themselves.

Study Theories

Of course, there are many theories that help in understanding the effects that digital media and digital platforms have
on the behavior and orientations of the members of society. On the one hand and changing or strengthening the
audience for their positions and orientations on the other hand.

Uses and gratifications theory.

The uses and gratifications theory was founded by Eliahu Katz, who was interested in studying the process of mass
communication in an organized study, in that the actions of individuals in all different aspects are governed by the
needs they generate that they seek to satisfy (Makkawi and El-Sayed, 2002). And the individuals themselves choose
the content that meets their psychological and social needs, and one of the most important basic assumptions is that
the mass media audience is a positive and active audience in using the media to achieve some of the communication
goals or in what is known as satisfying certain desires that result from this use (Bandura, 2001).

It is more related to the audience's expectations, aspirations, and uses. The theory looks at the media from the point of
view of the recipient and not from the point of view of the communicator. In uses and gratifications, factors related to
the individual's condition and tendencies create expectations to satisfy his cognitive needs (Al-Hadidi, 2006).

The theory of uses and gratifications emphasizes the effectiveness of the audience during its exposure to the media
and assumes that it selects content and messages based on motives that suit its needs to satisfy specific desires inherent
in it, and therefore the audience is not just a passive recipient of the contents of the media. The public relies on media
information to meet its needs and get what it needs, and human uses of the media become the main place by which
the impact of its means on can be measured (Obaid, 2009).

The gratifications determined by the theory are divided into the following (Alawneh and Muhammad, 2016):
1. Content gratifications: which result from exposure to the content of the means of communication and are related
to the message, not to the medium.

2. The gratifications of the process: which are achieved because of the individual choosing a specific means of
communication and related to the characteristics of the means and differ according to their differences.

The introduction to uses and gratifications in the theory focuses on how the audience's prior orientation and interest
affect the way it deals with the means of communication different (Nasser, 2019).

Objectives of the uses and gratifications theory
(Al- Hajj, 2020) sets a set of goals for the uses and gratifications theory, which are as follows:
1. Know how the public uses the media.
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2. Knowing the interrelationships between use motives, exposure patterns, and gratifications.

3. Knowing the motive for exposure to the media and knowing the results of this exposure.

4. Emphasis on the results of using mass media, to understand the process of mass communication.
5. Knowing the role and influence of intermediate factors in uses and gratifications.

Elements of the uses and gratifications theory

1. Assuming an active audience

Where the individual chooses the message and controls the means, and this is called the expectation of reward or

clonal selection, which is the balance between the effort he makes and the satisfaction he achieves, and it has

dimensions that are (Nasser, 2019):

- Selectivity: It is the choice of a specific medium and content, and it includes two stages: perception and
remembering.

- Utilitarianism: the audience of the means of communication chooses the content that satisfies its needs.

- Intentional: the intention of the audience to choose a certain method.

- Absorption: It occurs at the cognitive, affective, and behavioral levels.

- Immunity to influence: There is a limitation in the impact of the means of communication on the public's thinking
and behavior, as the public does not want to be controlled by anything.

The concept of public activity is divided into three phases, which included the following:

- The first stage: pre-exposure planning.

- The second stage: it is immersion in the content.

- The third stage: after exposure, which is to benefit from the content (Makkawi and Al-Sayed, 2002).

2. Expectations from the media

Expectations arise from motives, psychological factors, and internal forces. They represent expectations of the
gratifications achieved by the media and are linked to the concept of an active audience. Expectation and evaluation
are a process useful in revealing the content that an individual is looking for to satisfy a specific need. The expectation
is also a belief that behavior or issue leads to certain outcomes (Saad, 2016).

3. Exposure to the media

There is a relationship between the motives of the audience and exposure to the media. The more intense the exposure,
the more positively the audience expresses it. With the advent of technologies and the multiplicity of channels, there
are many choices in front of the audience. Numerous studies in the United States have shown that listening to serious
programs, for example, is closely related to the level of education. A positive relationship between the individual's
mental ability and the degree of his comprehension of the communicative message. Likewise, young individuals prefer
recreational materials more than serious ones, and as age progresses, the individual's interest shifts from imaginary
content to realistic topics (Nesgawi, 2015).

4. Motivations and Needs.

According to both Katz and Gerovich, the needs related to the media are divided into five categories (Al- Azazy,

2020), namely:

- Cognitive Needs: These are related to information, knowledge, and environmental monitoring.

- Affective Needs: Emotional aspects and feelings are linked.

- Personal Integrative Needs: These are needs related to strengthening credibility, self-esteem, and achieving
stability.

- Social Integrative Needs: It is related to the need to communicate with family, friends and the world, and stems
from the desire to be close to others.

- Escape (Escapism Needs): It includes everything related to entertainment and entertainment.

Uses and gratifications theory and digital media.

The satisfactions achieved by the audience browsing the content through the Internet are no different from the audience

of traditional media (Abdul Nabi, 2019). Therefore, it can be said that the most important satisfactions achieved by

the Internet audience are:

1. New exploration of the outside world: as the excitement achieved from these discoveries satisfies their needs for
fun and entertainment, in addition to that this exploration process may satisfy some of their cognitive needs.
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2. Searching for information: about 73% of Internet users search for information in various fields, while this
network works to satisfy their needs for this information.

3. Pleasure and entertainment: So, 75% of the Internet audience resort to it for the purpose of entertainment and
entertainment.

4. Communication: Where the Internet audience needs to communicate with others, and this network works to
satisfy this need for them.

5. Achieving virtual presence: It is the user's feeling that he is present in a virtual environment other than the
actual environment in which he is present.

Audience engineering theory

Audience engineering or "Engineering of Consent” is a concept developed by Edward Bernays (1947), who is the
founder of modern public relations science. The term refers to the use of a set of tactics and strategies to influence
people's decisions and motivate them to take certain actions (L'Etang, 2006).

The concept of audience engineering depends on understanding the psychology of the masses and knowing how to
use this psychology to influence them (Tye, 1998). This can be achieved by examining the needs, desires, fears, and
hopes of the target audience and then designing messages to meet those needs and desires in an effective and
persuasive manner (Grunig & Hunt, 1984).

Audience engineering strategies and techniques

Audience engineering strategies are constantly evolving to keep pace with changes in society and new means of
communication (Curtin & Gaither, 2007). Such strategies have spread in many fields, such as politics, marketing,
media and advertising (Heath, 2017).

Studies show that the use of crowd engineering may lead to enhanced trust between organizations and the public,
provided it is applied in a transparent and responsible manner (Kent & Taylor, 2022). While some view crowd
engineering as a manipulation of public opinion and abuse of power, others believe it can be a powerful tool for
achieving positive change and effective communication between audiences and institutions (Christians &
Nordenstreng, 2004).

Audience engineering techniques include statistical analysis and the use of surveys and social experiments to gather
data about audience behavior and opinions (Stacks, & Michaelson, 2010). This information can be used to identify
and apply the most effective messages to deliver specific results (Macnamara, 2016).

Audience engineering steps

To achieve the process of engineering the audience for an idea, program, or issue, the one in the communication
process must follow eight main steps, which often apply to the practice of public relations, official discourse, and
political communication.

It can be said that the model or theory of audience engineering is based on public relations, through which it is possible
to influence the masses and direct them to achieve a specific goal, or to convince them of something, and based on
what Edward Bernays identified for the main steps in audience engineering, it was summarized by Arqoub et al. (2019)
as follows:

1. Setting Goals and Objectives:

The person in charge of communication must work on defining achievable goals and objectives carefully at the
beginning of each public relations activity so that they are commensurate with the period and the target audience and
ensure their validity before starting the implementation of activities, which contributes to achieving realistic programs
or activities.

2. Audience Study:
This step is to study the masses to fully understand their nature and perceptions, and this can be achieved through
individual visits, surveys, and questionnaires to the community, or through opinion leaders who know these audiences.

3. Adjusting Goals:
This step is taken if results emerge from researching the characteristics and nature of the audience stating that the
goals are not achievable, as the process of adjusting the goals takes place in another direction that is more realistic.
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4. Strategic plan:

It is the organized efforts to achieve the goals, using the human, mental and mechanical strength, and funds necessary
to implement the programs and activities, in the form of a carefully studied plan, setting a specific and realistic goal,
and conducting research and work to achieve results. That is, it refers to a set of organized and followed methods,
rules, and methods to achieve the specified goal considering the specific time and capabilities.

5. Choice of Themes and Icons:

This step is to choose the appropriate topics and symbols that embody the main goal, considering the interests of the
target audience, and the goals that the organization seeks to achieve, and the symbols represent shortcuts for
understanding and are expressed frequently and effectively.

6. Organization Chart:

In which those in charge of public relations in the organization work to implement the campaign that depends on its
objectives, and they can do a lot of work, but if a large-scale, vital problem is dealt with, it will take more time and
effort, which requires the need for volunteers or in-kind support from sympathizers' organization and its objectives.

7. Timing and Tactics of Activities and Programs:
Pre-planning each stage of the process in detail includes safety precautions in terms of time, money and personnel,
and techniques for calculating the unexpected.

8. Develop a Budget:

It is an important part of overall public relations. The budget must be set based on available and potential funds, as
well as the type of tactics or strategy used.

Through researching many references related to the subject of public relations, and the role of the audience engineering
model in this public relations, such as (Tye, 1998; Richter, 2002; Grunig, & Hunt, 1984; Heath, 2005), this study
found that audience engineering Being successful requires two main steps that include: defining the goal and target
audience, developing the strategy and message, choosing the appropriate channels, implementing the campaign,
monitoring and evaluating the results, and finally adapting and modifying to improve effectiveness, as these steps
form an integrated framework to achieve a strong and sustainable impact on the target audiences and influence their
opinions. And their behavior in an organized and thoughtful manner.

Audience engineering theory in the current study

Digital platforms have become an integral part of audience engineering in the digital age (Kaplan & Haenlein, 2010),
as these means provide new and rapid channels for spreading messages and attracting the attention of a wide audience,
which allows organizations, government institutions, or individuals to influence public opinion and behavior in an
unprecedented way (Gonzalez-Bailon et al., 2013).

Audience engineering is also used to enhance the public image of organizations and improve their reputation, as
organizations, in general, can use strategic communication and public relations to influence public perceptions and
improve their impressions of products, services, and social issues, or convince them of what products and social issues
represent to them of paramount importance that must be paid attention to and taken into consideration. (Doorley &
Garcia, 2015).

Audience engineering can influence political positions using various media technologies, especially digital platforms.
This is done by analyzing the target audience and shaping the message, advertisements, and news in a way that attracts
the interest of the masses and influences their positions and opinions.

The role of public engineering in influencing political positions includes many methods, such as directing public
debate, modifying prevailing ideas and beliefs, especially regarding political positions, directing attention to important
issues and forming public opinion on them. Examples of these methods include launching media and propaganda
campaigns, using social media to shape public opinion, and using survey techniques to measure public opinion and
direct media campaigns.

Although crowd engineering is not a new phenomenon, modern technology and the development of social media have
increased the effectiveness and importance of this role in influencing political attitudes. Individuals and organizations
can use these methods to shape public opinion and influence political and societal decisions. It is important that the
public is aware of this role and that the validity of the information circulated is independently verified and evaluated
to avoid falling into the trap of bias to misleading or wrong information.
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Study Methodology

The study will depend on the analytical descriptive approach due to its suitability to the nature and objectives of the
study, by describing the study variables represented by digital platforms as an independent variable, audience
engineering as a dependent variable, and analyzing the data that will be collected from the study sample of Palestinian
media professionals with the aim of analyzing it to test the impact of using digital platforms in engineering attitudes,
politics for the media.

Study Population and Sample
In this research paper, the study population consists of Palestinian media professionals who live in Tiirkiye. The
researcher will select a random sample from the study population to be representative of this community.

Data Collection Method

The researcher adopted the questionnaire as a main tool for the paper to collect data from the sample to address the
analytical aspects of the subject of the study. The questionnaire included several paragraphs that reflect the objectives
and questions of the study, as well as reflect the variables and dimensions of the study to cover all the variables of the
study. The questionnaire was adopted from three studies, and it was presented Several arbitrators in the field of media,
in addition to a linguistic arbitrator and another specialized in statistics and analysis, have considered all the opinions
and observations of the arbitrators and work on the completion of the amendments sent by them.

Findings and recommendations
This section reviews the results reached, which are as follows:

The following table shows the demographic characteristics of the respondents (the study sample):

Sex % 55.8 Males
% 44.2 Females
99% (25-22)
Age % 9.6 (30 —-26)
% 80.5 (Above 30)
% 53.8 Bachelor's
Academic level % 26.9 Master's
% 19.3 PhD

Table No. (4.1) shows the demographic characteristics of the study sample.

The following table shows the duration in hours of exposure to digital platforms by the respondents:

Time 1-3 3-6 6-9 9-12 +12

Ratio % 30.8 % 44.2 % 7.7 % 3.8 % 13.5
Table No. (4.2) shows the time spent by the sample browsing digital platforms in hours.

As for the following table, it shows the target audience (study sample) from browsing digital platforms:

Gain knowledge, experience, and exploration % 61.5
Search for information and news % 80.8
Entertainment and leisure % 50

Communication with others % 55.8
meet new friends % 19.2
Expressing opinion and commenting on some issues % 48.1

Table No. (4.3) explains why the study sample browses digital platforms.

It is clear from the previous table that most of the public use digital platforms to search for information and news, as
the results indicate that 80.8% of the surveyed audience resort to digital platforms for this purpose. The results also
showed that the second objective in terms of arranging the follow-up of digital platforms lies in acquiring knowledge,
experience and exploration, and this item received 61.5% of the study sample’s answers, then other interests followed
such as communicating with others by 55.8%, entertainment and entertainment by 50%, and expressing Opinion and
comment on some issues with a percentage of 48.1% and the item of getting to know new friends ranked last in terms
of the interests of the polled audience with a percentage of 19.2%.
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As for the gratifications that the public seeks to achieve by following digital platforms, according to the respondents,
they are as follows:

Express my opinion freely % 40.4
Self confidence % 15.4
Knowledge of events, issues, and developments % 92.3
Feeling safe through knowledge from digital platforms % 9.6
The ability to form opinions on various issues % 55.8
Gain new skills that will help me in my studies % 50

I reinforced my opinions by discussing others % 51.9
It made me adopt other users' opinions % 19.2
It made me social % 19.2
It facilitated my communication with family and friends % 50

It kept me entertained and amused % 51.9
It helped me fill my spare time % 34.6
It added new friends for me % 30.8
It boosted my social standing % 25

Digital platforms have enhanced my virtual existence, and contributed to isolating me from reality % 19.2
It contributed to satisfying my spiritual and emotional needs % 11.5
Digital platforms gave me the opportunity to search for knowledge and information % 48.1

Table No. (4.4) shows the gratifications that the public seeks to achieve by browsing digital platforms.

It is clear from the previous table that most of the public use digital platforms to search for information and news, as
the results indicate that 80.8% of the surveyed audience resort to digital platforms for this purpose. The results also
showed that the second objective in terms of arranging the follow-up of digital platforms lies in acquiring knowledge,
experience and exploration, and this item received 61.5% of the study sample’s answers, then other interests followed
such as communicating with others by 55.8%, entertainment and entertainment by 50%, and expressing Opinion and
comment on some issues with a percentage of 48.1% and the item of getting to know new friends ranked last in terms
of the interests of the polled audience with a percentage of 19.2%.

As for the gratifications that the public seeks to achieve by following digital platforms, according to the respondents,
they are as follows:

The following table shows the news and information that digital platforms make available to the public, from the point
of view of the respondents:

% 57.7 Strongly Agree
0,
The digital platforms I follow keep me informed about different A:) /4%'3 rﬁaﬁﬁ:l
situations and internal affairs (yo 0 Disagree
(V]
% 0 Strongly Disagree
% 59.6 Strongly Agree
0,
The digital platforms that I follow contribute to introducing me to 3318'95 r?gifjl
regional and global events and developments g/ O Dizzgree
0
% 0 Strongly Disagree
% 51.9 Strongly Agree
0,
The digital platforms I follow provide me with political information 3374'76 riiif':l
that is not available in traditional media > -
% 5.8 Disagree
% 0 Strongly Disagree

Table No. (4.5) explains the nature of news that digital platforms make available to the public.

The table shows that digital platforms have become a major source of news and developments, not only in milk, but
also regional and global. A total of 100% of the respondents (57.7% + 42.3%) believe that digital platforms have
contributed to introducing them to various situations and internal affairs. 98.1% of the respondents believe that
archaeological platforms contribute to introducing them to regional and global events and developments. In the same
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context, 86.5% of the public surveyed confirm that digital platforms provide them with information that traditional
media does not provide.

As for the degree of accuracy of the information provided by digital platforms, the answers of the respondents were
as follows:

% 1.9 Strongly Agree
V)
The digital platforms I follow provide complete information without (;) igg r?eﬁﬁjl
. . . . 0 .
omission or distortion %3518 Disagree
%9.3 Strongly Disagree
Table No. (4.6) shows the degree of accuracy of information provided by digital platforms from the public's point

of view.

It is clear from the above table that the majority of the surveyed audience believes that digital platforms do not provide
accurate information to the public, or that amendments or changes are made to this information before it is presented
to the public, as 51.8% of the public do not agree with the statement that digital platforms provide complete
information without Deletion or alteration, while a total of 20.4% believe that digital platforms provide complete
information without deletion or distortion.

As for the following table, it shows the public’s perceptions about the role of digital platforms in changing, directing,
or shaping attitudes and orientations, which is the essence of this study (the role of digital platforms in audience
engineering), as the audience’s responses to the statements related to this axis were as follows:

% 55.6 Strongly Agree
% 37 Agree
Different entities can use digital platforms to influence public opinion %0 neutral
% 5.6 Disagree
% 1.8 Strongly Disagree
% 16.7 Strongly Agree
o
I have formed an opinion on many political topics based on information 0/0 44.4 Agree
published by digital platforms %29.6 n.eutral
% 9.3 Disagree
% 0 Strongly Disagree
% 20.4 Strongly Agree
% 53.6 Agree
The digital platforms I follow are increasing my political awareness % 24.1 neutral
% 1.9 Disagree
% 0 Strongly Disagree
% 16.7 Strongly Agree
o
The digital platforms that I follow contribute to increasing my knowledge (f ?gg Agree
of political public opinion, and the extent to which I agree with it (:) - n.eutral
% 0 Disagree
% 0 Strongly Disagree
% 24.1 Strongly Agree
o
g(}:ﬁtidciaglitizls l113;esltforms I follow contribute to increasing my knowledge of (;Z ?}Hl; Iﬁflif;l
% 0 Disagree
% 0 Strongly Disagree
% 7.5 Strongly Agree
% 18.5 Agree
The digital platforms I follow have changed my political views % 29.6 neutral
% 44.4 Disagree
% 0 Strongly Disagree
% 24.1 Strongly Agree
The digital platforms I follow are an important agent of change in society | % 57.3 Agree
% 16.7 neutral
copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-1QC 2023 163

www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net



INTE-ISTEC-ITEC-ITICAM-IQC, 2023

% 1.9 Disagree
% 0 Strongly Disagree
% 13 Strongly Agree
o
The digital platforms that I follow made me realize the importance of ;’ ;gg nAeiif;
participating in elections (student, parliamentary, and presidential) (; I 6' 7 Disagree
(V] .
% 0 Strongly Disagree
% 9.3 Strongly Agree
o
The digital platforms I follow have increased my level of trust in political (;) égg riﬁile
. 0 .
parties. % 38.9 Disagree
% 11.1 Strongly Disagree
% 5.6 Strongly Agree
o
I participated in political events to which I was invited through the digital /00/335 &2 riﬁile
platforms I follow. 5 g -
% 22.2 Disagree
% 0.0 Strongly Disagree
% 5.6 Strongly Agree
o
The digital platforms I follow made me constructively criticize political (;) 33213 riﬁile
. . . (V] .
situations and issues %167 Disagree
% 1.8 Strongly Disagree
% 7.4 Strongly Agree
Some of the material published on the digital platforms that I follow | % 29.6 Agree
prompted me to change my opinion about some of the political issues at | % 35.2 neutral
hand % 25.9 Disagree
% 1.9 Strongly Disagree

Table No. (4.7) explains the role of digital platforms in engineering attitudes and trends.

The above table leads to a set of conclusions, which can be summarized as follows:

First: Most of the public (the surveyed group) believes that digital platforms are an appropriate means for many parties
to control and direct public opinion. 55.6% of them strongly agree with this, while 37% of them agree with the same
thing, which means that 92.6% of the public believe that some parties can use digital platforms to influence and direct
public opinion.

Second: 61.1% (16.7% strongly agree + 44.4% agree) of the public believe that digital platforms have contributed to
shaping their political opinions through the information and materials that are published on them.

Third: As for increasing political awareness, 74% (20.4% strongly agree + 53.6% agree) of the public said that digital
platforms contribute to raising their political awareness. Fourth: 83.3% (16.7 strongly agree + 66.7 agree) of the public
believe that the digital platforms they follow contribute to increasing their knowledge of public opinion and their
agreement with it.

Fifth: 85.2% of the respondents (24.1 strongly agree + 61.1 agree) believe that the digital platforms they follow
contribute to raising their knowledge of political issues. Sixth: A large percentage of the respondents do not agree that
the digital platforms they follow contribute to changing their political views. Only 26% of them agree (7.5% strongly
agree + 18.5% agree), while the percentage of those who say they do not agree is 44.4%.

Seventh: 81.4% (24.1% strongly agree + 57.3% agree) of the public polled believe that the digital platforms they
follow are an important factor of change in society. Eighth: According to the audience polled, digital platforms pushed
53.7% (13% strongly agree + 40.7% agree) of them towards realizing the importance of political participation in
elections in their various forms, such as student, parliamentary or presidential elections. While 16.7% of them said
that the digital platforms they follow did not.
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Ninth: Although digital platforms have pushed towards increasing awareness of the importance of elections, as in the
previous point, the majority of the respondents do not see that digital platforms have increased their trust in political
parties. As 24.1% (9.3 strongly agree + 14.8 agree) believe that the digital platforms they follow have increased their
trust in political parties, while 50% (38.9% disagree + 11.1% strongly disagree) believe that it has.

It may seem to the viewer that there is a contradiction between the two previous points, and this may be the case.
However, the researcher has another explanation for this matter, which he will discuss later in the results section.

Tenth: 40.8% (5.6% strongly agree + 35.2% disagree) of the audience polled in the study said that he participated in
political events to which he was invited from the digital platforms he follows, while 22.2% of them said that he had
never done so before.

Eleven: 53.7% of the audience polled in the study (5.6% strongly agree + 48.1% agree) confirmed that the digital
platforms they follow have helped them constructively criticize political situations and issues, in contrast, 18.5% of
them (16.7% disagree) said Agree + 18% strongly disagree) that it did not happen.

Twelfth: There is a slight divergence between those who agree that some of the materials published on the digital
platforms that they follow have prompted them to change their views on some issues, and those who do not agree to
that. Whereas the percentage of those who agreed with this reached 37% (7.4% strongly agree + 29.6% agree), while
the percentage of those who disagree reached 27.8% (25.9% disagree + 1.9% strongly disagree).

Results

First: The results of the study clearly indicate that there is audience engineering that takes place through digital
platforms, if most of the responses of the target segment that relate to the aspect of audience engineering through
digital platforms indicate in the affirmative.

Second: It is not necessary that the respondents themselves have been exposed to or responded to audience
engineering, but it is certain that there is audience engineering to which Palestinian browsers in general are exposed
to digital platforms. Perhaps this explains the negative answer of the majority of the respondents when asked about
the role of digital platforms in increasing their confidence in political parties, as well as the slight difference between
those who agree and support because digital platforms prompted them to change their opinions on some issues,
although most of them believe in the rest of the questions that there is an effect of the platforms. Digital in other
aspects such as freedom of expression, political participation, and so on.

Third: From the researcher’s point of view, the reason why digital platforms do not push the polled public to increase
confidence in political parties may be due to a consideration related to the fact that the Palestinian individual is an
ideological personality in principle, by virtue of the environment, upbringing, and formation, and this means that he
clearly perceives the goals of the accounts that publish content Through it, it seeks to engineer the audience in certain
directions, but it remains true to the ideology in which it believes.

Fourth: This study reached its objectives that it set at the beginning, and it was revealed through the answers provided
by the target segment the role played by digital platforms and those in charge of various digital accounts in
broadcasting and publishing content that mainly aims to direct the audience in certain directions, such as pushing them
to adopt a new idea or a new position. , or confirming and fixing a certain idea, or changing an idea, attitude, or
conviction they have.

Fifth: It is not clear whether there is a substantial link between the number of hours an individual spends browsing
digital platforms, and the geometry of his attitudes and orientations, as the study indicated that most of the surveyed
audience spends between 3-6 hours browsing digital platforms, which is considered a medium browsing period.
However, there is no difference in exposure to the results of audience engineering through digital platforms between
males and females, given that the percentage of the two categories in the study is close to each other).

Conclusion

It is clear from the results of the study that there is engineering for the audience that takes place through digital
platforms, and that the content that is published on digital platforms does not always have to be neutral content without
other goals or agendas. The study concluded that public engineering is carried out through specific techniques and
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steps that were discussed in the study, and that public engineering is not only applied in the political field but can also
be used in various other fields.

The analysis of all the results, which were all done accurately, showed the validity of the hypothesis and the problem
of the study from which the researcher started, and which were built in principle on previous readings and studies,
which is that many entities, institutions, and individuals use digital platforms in engineering the public, benefiting
from the algorithms that these platforms operate in, And its wide spread among the different segments of society, and
the speed of transmission and circulation of information through it and interaction with it.

In conclusion, the researcher recommends conducting more in-depth studies that deal with audience engineering
through digital platforms, by researching each digital platform separately, and by addressing different segments of the
audience, and linking them to other fields, such as marketing, sales, media, etc.

It also recommends the need to employ public engineering through digital platforms to increase awareness of
important national issues, national development, social, political, and economic, and awareness in various fields.
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OZET
Teknolojik gelismeler ve yaganmakta olan dijital doniisiim, tiim global diinya i¢in yeni bir ¢agin kapilarini agmis
bulunmaktadir. Bu ¢ag birgok farkli sektérde yeni is modelleri olustururken, bireylere de yeni yasam rolleri
yiiklemektedir. Bu yeni yasam rollerinden biri de dijital ebeveynlik roliidiir. Cocuklarin sosyal, psikolojik, zihinsel
ve fiziksel gelisimlerini pek ¢cok ac¢idan etkileyebilecek olan bu konuda ebeveynlerin ¢ocuklarin dijital diinyasinda
iyi birer rehber olabilmesi ve teknolojinin dogru kullanim tarzlarini gocuklarina asilayabilmeleri igin dijital
ebeveynlik bilincine sahip olmalar1 gerekliligi bu ¢aligmanin 6nemini gdstermektedir. Calismada ebeveynlerin
dijital ebeveynlik rolii hakkinda bilgilendirilmesi ve 6-10 yas (ilkokul) arasinda ¢ocuk sahibi olan ebeveynlerin
dijital ebeveynlik yaklagimlarina yonelik tutumlarinin 6lgiilmesi amaglanmaktadir. Calismada Sakarya ilinde
yasayan, ¢ocuklarinin yaslari 6-10 arasinda degisen, egitim durumlar1 baglaminda ilkokul-ortaokul, ise-lisans-
lisansiistii olarak degisiklik gdsteren anne, baba ve ebeveynlik gorevi iistlenen diger bireylerin dijital ebeveynlik
tutumlari incelenmistir. Caliyjmada Gamze inan Kaya, Duygu Mutlu Bayraktar ve Ozgiir Yilmaz tarafindan
gelistirilmis olan “Dijital Ebeveynlik Tutum Olgeginden yararlamlmustir. Calismada olgu ve olaylar dlgiilebilir
ve sayisal olarak ifade edilebilir bir sekilde ortaya koyan arastirma modellerinden 6l¢ekleme temelli bir nicel
arastirma yontemi kullanilmistir. Yapilan ¢aligma sonrasi ebeveynlerin 6grenim durumlari ile dijital risk tutumlari
arasinda dogrudan bir iliski olmadig tespit edilmistir. Cocuklarin yaslar1 ile teknolojik alet kullanim siireleri
arasinda bir iliski olmadig1 tespit edilmistir. Cocuklarin cinsiyetleri ile kullanmayi tercih ettikleri teknolojik aletler
arasinda bir iliski oldugu gozlemlenmistir.
Anahtar Kelimeler: Dijital Ebeveynlik, Dijital Ebeveyn Tutumu, Dijital Doniigiim, Cocuk

ABSTRACT

Technological developments and the ongoing digital transformation have opened the doors of a new era for the
entire global world. While this era creates new business models in many different sectors, it also imposes new life
roles on individuals. One of these new life roles is the role of digital parenting. In this regard, which can affect
children's social, psychological, mental and physical development in many ways, the need for parents to be a good
guide in the digital world of children and to have an awareness of digital parenting in order to instill the correct
ways of using technology in their children shows how important this study is. In this study, it is aimed to inform
parents about the role of digital parenting and to measure the attitudes of parents who have children between the
ages of 6 and 10 (primary school) towards digital parenting approaches. In the study, the digital parenting attitudes
of parents, fathers and other individuals who live in Sakarya province, whose children's ages range from 6 to 10,
whose educational status varies from elementary school-middle school-high school-undergraduate-graduate, and
other individuals who undertake parenting tasks were examined. In the study, the “Digital Parenting Attitude
Scale" developed by Gamze Inan Kaya, Duygu Mutlu Bayraktar and Ozgiir Yilmaz was used. In the study, a
quantitative research method based on scaling, one of the research models that reveal facts and events in a
measurable and numerically expressible way, was used. After the study, it was found that there is no direct
relationship between the educational status of parents and digital risk attitudes. It has been found that there is no
relationship between the ages of children and the duration of use of technological tools. Dec. It has been observed
that there is a relationship between the genders of children and the technological devices they prefer to use.
Keywords: Digital Parenting, Digital Parent Attitude, Digital Transformation, Children

GIRIS

Teknolojinin giinliik hayatin siradan bir pargast haline gelmesiyle, gliniimiiz gocuklar1 adeta dijital cihazlarla
kusatilmis bir ¢cevrede biiylimeye baslamis ve teknoloji hakkinda neredeyse ebeveynlerinden ¢ok daha fazla sey
bilir hale gelmistir. Ebeveynlerin dijital cihazlarin giivenli ve verimli kullanimiyla ilgili bilinglenmeleri,
teknolojinin faydali taraflarindan istifade edip riskli ve zararli taraflarinin farkinda olmalar1 konusunda ¢ocuklarina
rehberlik etmeleri ve dnlem almalar1 gibi meseleler, giiniimiiz ebeveynlerinin sorumluluklar1 arasina girmis ve
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saglikli nesillerin yetistirilebilmesi adina elzem hale gelmistir (Yay, 2019). Bilgisayar ve internetin hizla
yayilmasi, kullanim oranlarinin artmasi ¢ocuklar ve ebeveynler agisindan yeni bir donem baglatmaktadir. Her yas
grubundan ¢ocugun dijital yeniliklerin i¢ine dogup, biiylidiigii ve dijital bir ortamda sosyallestigi diistiniiliirse,
cocuklarini risklerden koruyabilmeleri ve kontrol edebilmeleri agisindan ebeveynlerin de hizla degisen ve
dijitallesen diinyaya uyum saglamalar1 gerekmektedir. Gegmiste sokakta oyun oynarken ¢ocuklarini merak eden,
kontrol eden, onlar i¢cin endiselenen ebeveynler artik evlerinde de bilgisayar ve internet basindaki ¢ocuklarimi
merak ve kontrol etmekte ve ¢ocuklari i¢in endiselenmektedir. Yasanan tiim bu degismeler, ¢ocukluk ve
ebeveynlik kavramlarina farkli birer boyut kazandirmaktadir.

Bu diisiincelerden yola ¢ikilarak bu ¢alismada “Dijital ebeveynlik nedir, neden gereklidir? Dijital ebeveynlik
rolleri nelerdir? Dijital Diinya’nin ¢evrimigi firsatlart ve riskleri nelerdir? Dijital Diinya’nin ¢ocuklarda fiziksel,
psikolojik, sosyal, zihinsel, manevi gelisime etkileri nelerdir? Ideal bir dijital ebeveyn nasil olunur? sorularina
yanit aramak amaclanmgtir. Calismada yer alan bilgiler literatiir taranarak elde edilmistir. Incelenen galigmalar
derlenerek sistematik bir bigimde sunulmustur. Ayrica dijital ebeveyn olmanin énemi vurgulanmaya ¢alisilmis ve
bu roliin gereklilikleri konusunda ebeveynlerin farkindaliklarini arttirmak amaglanmigtir.

Literatiir taramasi sonucunda yapilan ¢aligmalarinin 6-18 yas arasinda ¢ocuk sahibi olan ebeveynlerin tutumlarina
yonelik yogunlastig: tespit edilmistir. Bu ¢calismada 6rneklem grubunun yast 6-10 arasinda sinirlandirilmigtir. Bu
vesile ile sadece ilkokulda egitim goren c¢ocuk sahibi olan ebeveynlerin dijital medya araglarmin ¢ocuklari
tarafindan kullanimini nasil degerlendirdikleri incelenmistir.

Calismada Sakarya ilinde yasayan, cocuklarinin yaglar1 6-10 arasinda degisen, egitim durumlar: ilkokul-ortaokul-
lise-lisans-lisanstistii olarak degisiklik gdsteren anne, baba ve ebeveynlik gorevi iistlenen diger bireylerin dijital
ebeveynlik tutumlart incelenmistir.

Calismada Gamze Inan Kaya, Duygu Mutlu Bayraktar ve Ozgiir Yilmaz tarafindan gelistirilmis olan “Dijital
Ebeveynlik Tutum Olgeginden yararlanilmistir. Yapilan calisma sonrasi ebeveynlerin 6grenim durumlari ile dijital
risk tutumlar1 arasinda dogrudan bir iliski olmadigi tespit edilmistir. Cocuklarin yaslari ile teknolojik alet kullanim
siireleri arasinda bir iliski olmadig1 tespit edilmistir. Cocuklarin cinsiyetleri ile kullanmay1 tercih ettikleri
teknolojik aletler arasinda bir iliski oldugu gézlemlenmistir.

Dijital Diinya ve Cocuk

fletisim teknolojileri ve bilginin hayatin her alanina girmesi ile birlikte dijital bir diinya olusmaya baslamistir.
Bizlere sunulan bu teknolojik gelismeler ile artik internet iizerinden aligveris yapabilmekte, video konferans
sistemleri ile toplanti ve uzaktaki kigilerle iletisime gecebilmekte, tek bir tusla tiim bankacilik islemlerimizi
yapabilmekteyiz. Bu bizlere sunulan olanaklar ile dijital bir diinya olusmaktadir. Bu diinya icerisinde ulagtigimiz
her bilgiyi kullanabilir, paylasabilir ya da yeni bilgiler iiretmek i¢in kullanabiliriz. Internetin bizlere sunmus oldugu
teknolojiler sadece biz ebeveynlere yonelik olmamaktadir. Bu tiir ortamlar1 bizlerle birlikte farkl: yas gruplarinda
bircok cocuk ve ergenlerde kullanmaktadirlar. iginde bulundugumuz bu dijital diinyanin biz ebeveynler ve
cocuklar i¢in olumlu yanlarinin yaninda olumsuz yanlar1 da bulunmaktadir. “Milyonlarca alan adinin ve bu alan
adlarinin barindirdig1 milyarlari bulan sayfalarin bulundugu bu iletisim ve haberlesme ag1 icerisinde bir¢ok olumlu
gelismeyle birlikte olumsuzluklar da hayatimizda bulunmaktadir” (Bayzan, 2009). Mevcut olumsuzluklarin
olusturacag riskleri fark edemeyecek ¢ocuklarin bu tiir ortamlarda ¢ok dikkatli olmalari1 gerekmektedir. Bu konuda
ebeveynlerine biiyiik sorumluluklar diismektedir. Dijital diinyanin degismesiyle birlikte ebeveynlere yiiklenen bu
sorumluklarin basinda dijital ebeveynlik rolii gelmektedir.

Dijital Diinya’min Aileleri

Ebeveynler kendi dijital ortamlarini kullanim tarzlari ile yine kendileri belirlerler. Bu kullanim tarzlar1 ve saatleri
neticesince farkli aile tipleri ortaya ¢ikmaktadir. Bu aile tiplerini medya merkezli aileler, medya ilimh aileler,
medya direngli aileler olarak adlandirabiliriz. Medya merkezli ailelerde ebeveynler giinlerinin yaklasik 11 saatini
medya kullanarak gegirmekte ve bu ebeveynler medyay1 ebeveynlik araci olarak kullanmaktadir. Medyaya kars1
tliml aileler ise giinlerinin yaklasik 4 buguk saatini medya ile ge¢irmektedir. Bu gruptaki ebeveynler televizyonu
ve video oyunlarini sevseler bile aile aktivitesi olarak bunlari tercih etmemektedirler. Medyaya direngli aileler ise
giinlerinin 2 saatten azin1 medya ile gecirmekte ve diger gruptaki ebeveynlere gore Ornek aile tipini temsil
etmektedirler (Wartella vd., 2014).

Dijital Ebeveynlik

Teknolojinin gelismesi ile birlikte toplumsal yasamimizda ¢ok fazla etkilenmektedir. Bu siirecte aile ici
iligkilerimizin de etkilenmemesi miimkiin olmamaktadir. “Giiniimiizde ¢ocuklar ve ebeveynler iletisim, eglence
ve egitim i¢in artan firsatlar sunan pek ¢ok yeni teknolojik araca sahip durumdadirlar” (Kaya vd., 2018).
Ebeveynler bu siire igerisinde kendilerine yiiklenen yeni rol olan dijital ebeveynlik konusu hakkinda bilgi aramak,
tavsiye almak ya da olusan ihtiyaglarim karsilamak igin dijital mecralardan yararlanmaktadirlar. Oyle ki iginde
bulundugumuz zaman diliminde bir¢ok ebeveyn, annelik ve babalik rolleri hakkinda uzmanlardan ya da kendileri
gibi anne babalardan bilgi almak, kendilerine ait olan deneyimleri paylasmak i¢in dijital ¢evrimigi platformlar
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kullanmaktadirlar. Bu ¢evrimigi platformlar sayesinde giincel bilgilere hizlica ulasabilmekte ve diger anne babalar
ile kendi ebeveynlik rollerini karsilagtirabilme imkéanina sahip olmaktadirlar. “Bir anlamda anne ve babalarin
ebeveynlik rollerini yiriitmelerine araci olan dijital ortam, onlarin bu pratiklerinin bir parcasi olarak
kullanilabilmekte ve ebeveynlere kisisel deneyimlerine iliskin detaylar1 paylasabilme, bilgi ve destek arama gibi
ihtiyaclarii giderebilme (Lupton vd., 2016) imkani sunmaktadir. Bu konuyla yapilan bilimsel g¢aligsmalar
incelendiginde dijital iletisim araglarinin kullanilmasinin artmasiyla birlikte ebeveynlik modelinin degistigi, bu
degisim ile birlikte anne ve babalarin iistlendikleri rollerinde degisime ugradigi ortaya konmustur (Livingstone
vd., 2015; Livingstone & Helsper, 2008; Valcke vd., 2010).

Yapilan bu tespitler 1s1ginda, dijital ebeveynlik kavrami, kendine yiiklenen ebeveynlik rolii hakkinda bilgi almak
icin dijital iletisim ortamlarindan faydalanmak, kendi gelistirdigi ebeveynlik modelini bu tiir g¢evrimigi
platformlarda diger anne babalar ile paylasmasi olarak tanimlayabiliriz. Ote yandan “Cocuklarm sosyal, duygusal,
psikolojik, zihinsel ve fiziksel gelisimlerini pek ¢ok agidan etkileyebilecek olan bu konuda ebeveynlerin ¢ocuklarin
dijital diinyasinda iyi birer rehber olabilmesi ve teknolojinin dogru kullanim tarzlarini gocuklarina agilayabilmeleri
i¢in bu bilince sahip olmalar1 gereklidir” (Yay, 2019).

Dijital Ebeveynlik Rolleri

Gilinliimiizde internet ve dijital teknoloji araglar1 hayatimizin en 6nemli pargasi haline gelmis bulunmaktadir. Bu
durumun yaratacagi olumsuz riskler anne ve babalar1 ¢ocuklarina karsi kaygilariin ¢ok fazla artmasina neden
olmaktadir (Haddon, 2006). Bu kaygi ile birlikte ebeveynler kendilerine diisen sorumluluklari, riskler karsisinda
cocuklarini nasil korumalar1 gerektigi, bu tip sorunlarda nasil davranmalar1 gerektigi ile ilgili bilgi arayisina
itmektedir (Fletcher vd., 2014; Lauricella vd., 2015; Kennedy, 2011). Aym sekilde ebeveynler ¢ocuklarinin
¢evrimigi ortamlarda yaptiklari ihtiyaclari ile ilgili paylasimlarda da sorumluluklart meveuttur. Cilinkii ¢ocuklarin
paylasmis oldugu beklentiler onlara ¢ocuklarinin yasantilari ile ilgili ipuglar1 vermektedir.

Dijital Okuryazarhk Rolii

Yapilan literatiir taramalarinda dijital okuryazarlik kavrami hakkinda ¢ok farkli tanimlamalar yer almaktadir
(Lankshear vd., 2006; Park, 2013). Yapilan bu tanimlamalar kendi icerisinde kiigiik farkliliklar barindirsa da
birbirini kapsayan tanimlamalardir (Livingstone, 2008).

Dijital okuryazarlik kavramu ile ilgili i¢ boyut bulunmaktadir. Bunlardan ilki bilme boyutudur. Bilme boyutunda
dijital mecra igerisinde yer alan bir icerigi ebeveynlerin ya da bireylerin okuyabilmesi ve okudugunu
anlamlandirabilmesi kastedilmektedir. “Bir bireyin bunu yapabilmesi i¢in okudugu dijital metnin giivenirligini
sorgulamasi ve ne amacla bu metni okudugunun farkinda olmasi gerekmektedir (Manap, 2020). Bahse gegen ikinci
boyutta ise ilk boyuttaki bilme eyleminin toplumsal pratiklerle ve kisilerin bireysel becerileri ile olan iligkisi
kastedilmektedir. Bu boyutta ebeveyn okudugu dijital igerigi kendi ve toplumsal fayda adina kullanabilmelidir.
Uciincii boyutta ise ebeveyn karsilastig1 dijital igerigin kiiltiirel agidan onaylanmis ya da onaylanmamis oldugunun
farkina varabilmesi kastedilmektedir. Bu kavramlar 1s18inda dijital okuryazarlik kavrami dijital mecralarda
karginiza cikan bir igerigi okuyup, anlayip gecmek olmadigi anlasilmaktadir. Ebeveynler gercek bir dijital
okuryazar olmak istiyorlarsa karsilastiklar dijital i¢eriklerin dogru olup olmadiklarini kaynaklarindan teyit etmeli,
ulastig1 bu iceriklerin kiiltiirel anlamda nasil degerlendirildiginin farkinda olmalidir. igerikleri paylasirken de bu
sorumluluklar 1g181nda gerektigi gibi davranmalidir.

Farkindalik Rolii

Dijital ebeveynlik kavramu ile ebeveynlere yiiklenen farkindalik rolii, bireylerin iyi bir dijital okuryazar olmanin
yaninda c¢evrimigi ortamlarda karsilarina ¢ikan igeriklerin olumlu ya da olumsuz olduklarinin farkina varabilen,
olusabilecek riskleri en aza indirgeyen, bu biling ile cocugunun bu platformlarda neler yaptiginin farkinda olan bir
birey olmalidir (Yay, 2019).

Kontrol Rolii

Internet ve dijital platformlar ebeveynlere ve dolayist ile cocuklara simirsiz bir diinya sunmaktadir. Ebeveynler
kendileri i¢in bu firsatlardan yararlanir ve risklerden aynmi sekilde kendilerini korurken g¢ocuklari iginde ayni
sorumluluklart yerine getirmelidirler. Onlari bu sinirsiz ortamda olusabilecek tiim risklerden korumalidirlar.
Ancak “yaganan olumsuzluklara ragmen, riskleri azaltmak igin ¢esitli stratejiler ve yontemler uygulanirken
cocuklarin ¢evrimigi firsatlari azaltilmamali, onlarin belli diizeydeki risklerle miicadele edebilmeyi dgrenme
olanaklar1 sinirlandirilmamalidir (Celen vd., 2011). Bilingli bir dijital ebeveyn ¢ocugunu ¢evrimigi ortamlarda yer
alan risklerden koruyabilecek, istenmedik durumlarda giivenligini saglayacak ilk sorumlu kisidir.

Etik Rolii

“Etik rolii, internette kisi hak ve onuruna, 6zel hayatlarin gizliligine saygili ve bilgi ahlakina uygun davranmayzi;
bunun yaninda ulasilan bilgilerin dogrulugunu ve giivenligini aragtirmayi, bu bilgilerin hak sahiplerinin istegine
uygun davranmay1 ve fikri miilkiyete saygili olmayi gerektirmektedir” (Yay, 2019).
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Yenilikgilik Rolii

(Rogers, 1995), gore yenilik kavrami, yeni olarak algilanan fikir, uygulama ya da obje olarak tanimlamaktadir.
Ona gore yenilikcilik ise bir yeniligi digerine gore erken benimseme derecesi olarak ifade etmistir.
Sorumluluklarini en iyi sekilde yerine getiren bir dijital ebeveyn yenilikleri siirekli takip eden, yeniliklere kars1
ilgili olan, bunlar1 6grenme c¢abasi gosteren birey olmalidir. Ancak bunlarmn yaninda 6grenmis oldugu bu
yeniliklerin olumlu ve olumsuz ydnlerinin de farkina varabilen birey olmalidir (Yurdakul vd., 2013).

Dijital Diinya’min Cevrimici Firsatlari

Dijital diinya internet, bilgisayarlar, akilli telefonlar, yazilimlar, bulut bilisim, yapay zeka, sanal gergeklik ve
artirilmus gerceklik gibi teknolojilerin yaygin kullanimi ile olusan bir diinya olarak tanimlanabilir. Bu diinyanin
bizlere sunmus oldugu firsatlar her gegen giin artmakta ve bizlere sinirsiz kolayliklar yasatmaktadir. Bu firsatlari
su sekilde tanimlayabiliriz.

Evrensel bilgi; dijital teknolojiler ve platformlar yararli/dogru kullanildig: takdirde bireylere biitiin insanlig
ilgilendiren evrensel bilgiler kazandirabilir.

Sosyal aglar; ortak ilgi alanlarina ve amaglarina sahip kisilere bilgi ve enformasyon paylasiminda ve sosyal
etkilesimlerde bulunabildikleri ¢evrimigi platformlar sunar.

Oyun ve eglence; Huizinga’nin bahsettigi “homo ludens” bugiin, her seyin basina geldigi gibi, degisime ugramis
bir sekildedir. Ancak, oyun ve eglence hala kiiltiirlerin kurucusu, tagiyicisi ve medeniyetin ilerletici giicii olarak
karsimiza ¢ikmaktadir. Kendinizi kotii hissettiginiz ya da zamanimizi degerlendirmek istediginizde size binlerce
uygulama ve platform ile sinirsiz bir diinya vaat eder. Bu dogrultuda bir oyun ve eglence mekani olarak diinyanin
yanina artik dijital diinyada eklenmistir.

Teknoloji uzmanhig; dijital diinya igerisinde yer alan platformlar bireylere mesleki bir uzmanlik ve kariyer
saglayabilmektedir.

Saglik hizmetleri; dijital saglik uygulamalar1 kapsaminda 3 boyutlu yazicilar (Branch, 2015), kablosuz mobil
saglik (mHealth), giyilebilir teknolojiler, telefon uygulamalar1 gibi uygulamalar vardir (Bhavnani vd., 2017). Bu
teknolojiler ile artik giinlimiizde hastalarin bakimini saglamak, onlar hakkinda toplanan tibbi verileri ilgili kurum
ve kuruluslarla paylagmak cok kolaylasti. Bireyler bu firsatlar 151831nda kendilerine sunulan ger¢cek zamanli veriler
ile saglik davranislarini da sekillendirmektedir (Pagoto & Bennett, 2013).

Icerik iiretimi; dijital igerikler karsiniza diisiinsel, gorsel, yazinsal ve isitsel unsurlar olarak ¢ikabilir. Internette
karginiza ¢ikan tiim yazili metinler, gorseller, videolar, sesler birer dijital iceriktir (Cetinkaya, 2022). Dijital
ebeveyn bu igeriklerin olumlu ve olumsuz taraflarini iyi analiz edebiliyor olmalidir. Barindirdigi risklerden de aym
sekilde kendini ve cocugunu koruyabilmelidir. Tyi ve anlamli hazirlanmis igerikler bireyin kendini gelistirmesi igin
faydali olmaktadir.

Topluma katilim; internetin ve teknoloji bizlere sosyal faaliyetlere istedigimiz yerden katilma firsatt sunmaktadir
(Stern & Dillman, 2006). “Dijital ortamlarin bir {iyesi olarak nitelendirilen internet, giiniimiizde sadece bireylerin
kendilerini ifade edebilecekleri bir iletisim ortam1 degil aynt zamanda bireylere ¢evrimigi ortamlardan ¢evrimdisi
ortamlara aktarabilecekleri araglar, kisisel yetenekler ve pozitif hisler de saglar. Kapsam ve 6lcek farkliliklarina
ragmen tiim bu platformlar ortak ilgiler ve endigeler etrafinda toplanmis insanlarin toplumsal katilimini
destekleyen dijital bir alan olma amacini tagimaktadir” (Hochheiser & Shneiderman, 2010).

Kimligin gizliligi; her giin icinde bulundugumuz ¢evrimigi platformlar ile hi¢ tanimadigimiz kisilerle bir¢ok kisisel
bilgilerimizi paylasmaktayiz. Bu paylasmis oldugumuz verilere koti amachi {igiincii sahislar tarafindan
erigildiginde, mahremiyet ve gizlilige yonelik risklerin de gergeklesmesi olasiligi artmaktadir. “Bu durum, kimlik
hirsizligindan, santaja, ayrimciliktan, ¢evrimici veya fiziksel takibe kadar uzanabilmektedir” (Gross & Acquisti,
2005; Hughes-Roberts & Kani-Zabihi, 2014). Kisisel bilgilerin giivenlik altina alindig1 dijital platformda bireyler
artik birgok resmi islemlerini kurumlara gitmeden gergeklestirebilmektedir. Dijital ebeveynlerin kendi
islemlerinde bu giivenlik kontrollerine dikkat etmeleri ve gocuklari iginde bu giivenligi saglamalar1 gerekmektedir.
Egitsel Kaynak; “giinliik yasantidaki dijitallesmenin dogal bir sonucu olarak egitimde de dijital doniisiim beklentisi
kaginilmazdir” (Taskiran, 2017). Egitimde dijitallesme siireci insanlik i¢in biiyiik bir kolayligi, verimliligi,
etkinligi beraberinde getirmektedir. Nitekim Covid-19 sonrasinda yapilan tiim girisimler egitim alaninda buna iyi
bir 6rnek teskil etmektedir.

Dijital Diinya’min Cevrimici Riskleri

Normal kosullarda bir ebeveyn, ¢ocugunun yaninda degilken onun disarida nerede ve kiminle oldugunu takip
etmesi gerekiyorsa; ayni sekilde ugsuz bucaksiz bir ortam olan dijital diinya igerisinde de cocugunu kontrol etmesi
gerekmektedir. Ebeveynler ¢ocuklarini bu kontrolsiiz diinyada var olan risklere karsi korumasiz birakmamalidirlar
(Yay, 2019).

(De Moore vd., 2008; akt: Valcke, De Wever, Van Keer & Schellens, 2011) ¢evrim-i¢i riskleri, “i¢erik riskleri,
iletigim riskleri ve ticari riskler” olmak {izere 3 kategoride listelemektedir (Bkz. Sekil 1).
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Icerik riskleri, “kiskirtic1 icerik ve yanhs bilgi” olarak incelenmistir. Igerik risklerinden olan kiskirtici igerigi,
“cinsel, irk¢1, nefret uyandiran metin ve gorseller” olarak tanimlayabiliriz. Yanlis bilgi ise cocugun dogru olduguna
inandig1 ama onu ydnlendiren bilgilerdir. Iletisim riskleri cevrim-igi ve ¢evrimdisi olarak ikiye ayrilmaktadir.
Cevrim-igi riskleri kendi igerisinde siber zorbalik, cinsel taciz ve gizlilik riskleri olarak adlandirabiliriz. Cevrimdist
risk ise bireylerin ¢evrim-i¢i ortamlarda iletisime gectigi ancak bu iletisime yiiz ylize devam ettigi durumlarda
kargimiza ¢ikan risk olarak tanimlayabiliriz. Ticari riskler ise, “cocuklarin yanlis yonlendirmelerle ticari olarak
somiiriilmesi ve kigisel bilgilerin toplanarak ticari amacla satilmas1” olarak tanimlanabilir.

Kiskirticr
Igerik

fcerik
Riskleri

Siber Zorbalik

Cevrim-igi Cevrim-ici : .
— iletigim Cinsel Taciz
Tletisim
Riskleri . R
Cevrimdis Gizlilik
Iletisim Riskleri
Ticari
o Somiiri
Ticari
Riskler
Kisisel Bilgilerin
Satilmasi

Sekil 1: Cevrim-i¢i Riskler (De Moore vd., 2008 akt: Valcke vd., 2011)

Internet teknolojilerinin gelismesi ve dijital platformlarin sundugu sinirsiz diinya yukarida bahsi gegen ¢evrim-ici
risklerin her giin degismesine ve gesitlenmesine neden olmaktadir. Bu nedenledir ki bahsi gegen riskler
birbirleriyle hem benzerlik hem de farkliliklar icermektedir. Cocuklarin karsilasacaklari bu risklerin giincel olarak
takip edilmesi ve ele alinmasi gerekmektedir. Asagida yer verilen Tablo 1°de aragtirmacilar tarafindan tespit edilen
ve ¢ocuklara yonelik risklerin siniflandirildig: bir tablo yer almaktadir.

Tablo 1: Cocuklarin Cevrim-i¢ci Ortamlarda Karsilastiklar: Risklerle Tlgili Bir Siniflama

Risk icerikten iletisimden Ticari Kaynakh Cinsellik
Kategorileri Kaynaklanan Kaynaklanan Riskler Kaynakh Riskler
Riskler Riskler
Cocugun Rolii
Pasif Yanlis, siddet Kisisel bilgilerin Istenmeyen Uygunsuz
igeren, ideolojik, sanal ortamlarda reklamlar, Gizli miistehcen igerige
rke1, yonlendirici paylasilmasi pazarlama maruz kalma
icerik yontemleri
Etkilesen Yanlis, siddet Siber zorbaliga Kisisel bilgilerin Cinsel tacize
igeren, ideolojik, maruz kalma, toplanmasi, Siber ugrama
1rkei, yonlendirici Siber tacize dolandiricilik
iletisim ugrama
Gerc¢eklestirilen Uygunsuz Siber zorba olma Telif haklarim Uygunsuz
igerikler {iretme ihlal, Kumar miistehcen igerik
oynama olusturma

Asir1 Kullanan

Internet bagimlihig1, Cevrim-igi (dijital) oyun bagimhligi, Sosyal medya
bagimliligi, Akilli telefon bagimliligi, Teknoloji bagimliligt
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Yukarida yer alan siniflandirma incelendiginde ¢ocuklarin ¢evrim-i¢i ortamlarda karsilasabilecekleri risklerde 4
farkli rolde yer aldiklar1 goriilmistiir. “Pasif rolde, risk kaynaklari bakimindan alic1 ya da izleyici durumundadir.
Etkilesen roliinde risk kaynaklariyla karsilikli olarak yiiriitiilen stireclerde bulunan riskler s6z konusudur. Etkilesen
roliinde ¢ocuk genellikle, karsi taraf tarafindan baslatilan iletisim siirecinde magdur olmaktadir. Gergeklestiren
roliinde ise, riski olusturan ¢ocuktur ve ¢ogunlukla iletigim siirecini ¢ocuk baglatir. Asir1 kullanan rolii, cocugun
biitiin risk kaynaklarindan etkilenebilecegi bir potansiyele sahip oldugu durumdur. Cocuk ciddi magduriyetler
yasadig1 halde simirlandiramadign internet’in asir1 kullammindan kaynakl risklerle karsilasabilir. Bu asamada
cocuklar Internet bagimlihigi, cevrim-i¢i (dijital) oyun bagimliligi, sosyal medya bagimliligi, akilli telefon
bagimliligi ve teknoloji bagimliligi gibi farkli isimlerle adlandirilan bagimlhilik tiirleriyle karsi karsiya
kalmaktadirlar” (Sirakaya & Seferoglu, 2018)

Icerik Kaynakh Riskler: Bugiin istedigimiz her bilgiye ulasim imkani taniyan en biiyiik bilgi kaynagimiz
internettir. Bugiin higbir bilgi birikimimiz olmadan bir web sayfasi agabilir, sosyal aglarda diledigimiz igerikleri
yayinlayabilir, diledigimiz bilgiye ulasabilmekteyiz. Ustelik bunlar1 yapabilmek igin herhangi bir teknik bilgiye
ya da uzmanliga gerek olmamaktadir. Bizler igin avantaj gibi goriinen bu durum aksi sekilde kotii niyetli insanlarin
elinde zararl igeriklerin iiretilmesini ve ayni hizla yayilmasini da saglamaktadir. Internet {izerinde; “iirkiitiicii,
nefret uyandiran, siddet igerikli, terdr propagandasi yapan, irk¢1 sdylemler igeren, kullanicisint depresyon, intihar
vb. durumlara siiriikleyebilen, ideolojik, miistehcen ve yanlis bilgilendirici (trol)” icerikler bulunmaktadir.
Cocuklar Internet’te gezinirken bu tiir igeriklerle istemsiz olarak karsilasabilmektedirler. Cocuklarn zararli
igeriklerden korunmak i¢in gerekli yeterliklere sahip olmadiklari dikkate alindiginda, yetiskin kullanicilara gore
daha biiyiik risk altinda olduklar1 sdylenebilir. Ulkemizde yapilan ¢alismalar gocuklarin internet’te “siddet dgeleri,
cinsel igerik, terér propagandasi, yasakli madde kullanim1” (Akbiyik & Kestel, 2016; Celen, Celik & Seferoglu,
2011; Gokgearslan & Seferoglu, 2016; Karahisar, 2014; Kasike1 vd., 2014) gibi uygunsuz igeriklerle karsilagtigini
gostermektedir.

fletisimden Kaynaklanan Riskler: Dijital platformlar bireylere sunduklari firsatla r ile fiziksel engelleri ortadan
kaldirarak kisilerin iletisim simirlarint genigletmis ve bambaska bir boyuta tasimistir. Bu durum avantaj gibi
goriinse de ¢ocuklar i¢in olusturdugu esnek ve kontrolsiiz ortam nedeniyle ¢ok fazla risk icermektedir. Bu risklerin
en baginda ¢ocuklarin adres, telefon vb. kisisel bilgilerini ¢gevrimi¢i ortamlarda bagkalarinin da gorebilecegi sekilde
paylasmalaridir. Bu onlar i¢in ¢evrim-igi riskin yaninda fiziksel riskte tasimaktadir. Yapilan literatiir
calismalarinda bu tiir ¢evrim-i¢i ortamlarda g¢ocuklarin tanimadiklar1 kisilerle sohbet ettiklerini ve arkadas
edindiklerini ortaya koymaktadir (Karahisar, 2014). (Gokgearslan & Seferoglu, 2016; Kasiker vd., 2014; Kayri,
Tanhan & Tanriverdi, 2014). Bu riskler maruz kalan ¢ocuklar tanimadiklar1 kisiler tarafindan siber zorbaliga ya
da siber tacize maruz kalabilmektedirler.

Ticari Kaynakh Riskler: Herhangi bir kontrol mekanizmasinin olmamasi ve daha ucuz segeneklere sahip olmasi
interneti reklam ve pazarlama araci olarak daha cazip hale getirmektedir. Bu kontrolsiiz durum nedeniyle bireyler
cevrim-i¢i ortamlarda istemedikleri ya da uygunsuz reklamlara maruz kalabilmektedirler. Kotii niyetli kisiler
tarafindan gelistirilen gizli pazarlama yontemleri ile birgok kisiye kendi rizas1 disinda iiriin ya da hizmet satilarak
dolandirilmaktadirlar. Buda karsilasilan en biiyiik risklerden biri olmaktadir. Ayrica masum gibi goriinse de miizik
dinlerken, film izlerken ya da oyun oynarken bagkalar1 tarafindan sahip olunan telif haklar1 ihlal edilebilmektedir.
Internet ortaminda yapilmis olan indirilme islemleri sonrasinda bilgisayara istemsiz inen korsan yazilimlar
sayesinde kisilerin bilgileri ve kisisel dokiimanlari kotii niyetli insanlar tarafindan calinip baska kisilerle
paylasilabilmektedir (Sirakaya & Seferoglu, 2018)

Cinsel Kaynakh Riskler: Dijital platformlar iizerinde yeteri kadar denetim s6z konusu olmadigindan ¢ocuklarin
cinsel i¢eriklerle kargilagsmasi ve bu konuda istismara ugrama olasiligi artmaktadir. (Kasiket vd., 2014) ¢ocuklarin
yaklasik %13 niin internet ortaminda istemsiz cinsel igeriklerle karsilastigini belirtmektedir. Ciinki bu platformlar
(sosyal aglar, arkadas edindirme siteleri, ¢evrimigi oyunlar, ¢evrim-i¢i mesajlasma ortamlari) sahte kimlik
bilgileriyle giris yapmis, ¢ocuklar1 taciz ve istismar etmek isteyen kisilerin kullanimina da agiktir. Yine Kasik¢i
vd.’nin (2014) arastirmasinda, “cocuklarin %12’sinin cinsel i¢erikli mesajlar aldigt ve %4 iiniin cinsel igerikli
mesaj yolladig1 ortaya ¢ikmistir”. Cevrim-i¢i ortamlarda yasanan sorunlar konusunda yiiriitiilen ¢aligmalarda
“Internet bagimlilig, sanal zorbalik (Internet’teki siddet), Internet’teki ¢ocuk istismari (gocuk pornografisi ve
pedofili), sanal taciz, nefret sdylemi, sanal yalnizlik, trolciiliik, zararli yazilimlar ve ¢esitli diger bagimliliklar” gibi
konu bagliklariyla karsilagildig: goriilmektedir (Akbiyik & Kestel, 2016; Aricak vd., 2008; Ayas & Horzum, 2012;
Celen, Celik & Seferoglu, 2017; Dogan, Cinar & Seferoglu, 2017; Kasik¢1 vd., 2014). Yapilan literatiir taramalari
gostermektedir ki cocuklarin en magdur olduklari risk konular1 siber zorbalik ve internet bagimliligidir. Siber
Zorbalik teknolojideki gelismeler, kullanici sayisinin ve kullanimin giderek artmasi, “orantisiz gii¢ kullanarak
karsidaki bireye zarar verme amaci tasiyan ve zaman i¢inde de tekrar eden saldirgan davraniglar” seklinde
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tanimlanan geleneksel zorbalik davraniglarinin sanal ortamlarda da yaganmasi sonucunu dogurmustur. Siber
zorbalig: dijital teknolojileri kullanarak baska kisilere zarar verme davaranisi olarak tanimlayabiliriz (Agaston,
Kowalski & Limber 2007; Keser & Kavuk, 2015). Teknoloji ve internet araciligiyla saldirgan, zorba ve dtekileyici
davraniglarin gosterilmesine siber zorbalik denmektedir (Piotrowski, 2012). Tanim bakimindan geleneksel
zorbalikla benzer gibi goziikse de siber zorbaligin elektronik iletisim cihazlari iizerinden yapilmasi pek ¢ok
sinirlilig1 ortadan kaldirmaktadir. Bu durum ne yazik ki zorba icin isleri kolaylastirirken, magdur i¢cin durumu daha
da iginden ¢ikilmaz bir hale getirebilmektedir. “Bu baglamda geleneksel zorbalikla siber zorbalik arasinda bir
kargilagtirma yapildiginda (Durak & Seferoglu, 2016) magdur acisindan durumun vahameti daha iyi anlasilabilir”
(Bkz. Tablo 2).

Tablo 2: Geleneksel Zorbaliktan Siber Zorbaliga Degisen Ozellikler (Durak & Seferoglu, 2016)

Geleneksel Zorbalik Siber Zorbahk
Sadece yiiz ylize zamanlarda gerceklesebilir. Giiniin her an1 gerceklesebilir.
Zorbanin tespiti kolaydir. Zorbanin tespit edilmesi zordur.
Magdur i¢in giivenli alanlar ya da kag1s imkani Giivenli alan yoktur, kagis zordur.
vardir.
Izleyicilerle smirlidir. Cografi smir yoktur.
Magdur ile zorba arasinda gii¢ dengesizligi vardir. Cevrim-igi ortamlarda zorbalik materyali ok
hizli yayilacagindan, gii¢ dengesizligi olusturur.
Genellikle okulla sinirlidir. Zorbalik herhangi bir anda herhangi bir yerde
gergeklesebilir.

Yukarida yer alan Tablo 2’de goriildiigii gibi sanal ortamlarda yapilan zorbalik davranislari her zaman yiiz yiize
yapilan zorbalik davraniglarindan daha fazla ve daha kolay olmaktadir. Ciinkii sanal ortamlardaki isleyis ve erisim
imkan1 gercek hayata gore daha hizlidir. Zorba kisi iginde bulundugu ortamda zaman ve mekan sinir1 tanimaz,
karsisindaki kisiyi gercek bir birey olarak ¢ogu zaman algilamaz. Bu nedenledir ki zorbalik davranigt onlar igin
daha kolay yapilabilir duruma gelmektedir. Zorba kisiler dijital ortamlarin kendilerine sagladig: gizlilik rahatlig
ile ¢ok daha rahat hareket edebilmektedirler. Onlar bu davranislar ile olusturduklari sahte kimlikler vasitasiyla
yakalanma risklerinin daha az oldugunu diisiinmektedirler. Dijital ortamda gergeklestirilen bir zorba davranisi kisa
zamanda ¢ok fazla sayida kisi gorebilecegi i¢in yasanan magduriyet geleneksel zorbaliga gore ¢ok daha fazla
olmaktadir. Magdur kisi tizerinde olusan zarar zorba kisi tarafindan dijital platformlarda gercek hayattaki gibi fark
edilmedigi i¢in zorba davranigin kiigiimsenmesine neden olmaktadir. Zorbaliga ugramis magdur kisilerin sosyal
ve psikolojik hayatlarinda ciddi zararlar olusmaktadir (Akbiyik & Kestel, 2016; Ayas & Horzum, 2012; Celen,
Celik & Seferoglu, 2016; Durak & Seferoglu, 2016; Li, 2007).

Gelencksel zorbaliga gore siber zorbalikta kullanilan elektronik araglar, yontem ve ortam onlari birbirinden farkl
kilmaktadir. Dijital platformlarda yapilan zorbalik, akilli telefon, tablet, bilgisayar gibi araglar vasitasi ile e-posta,
mesaj, sesli arama, goriintiilii arama, ¢evrimici ortamlarda paylasim yapma gibi yontemler ile yapilmaktadir. “Bir
kisi ya da grubu sanal yollarla tehdit etmek, hesabini ele gegirmek, taciz etmek, kiigiik diigiirmek, isim takmak,
ifsa etmek, alay etmek, hakaret etmek, dedikodu yapmak, baskalari adina sahte hesap agmak gibi davranislar siber
zorbaliga ornek olarak verilebilir” (Bkz. Sekil 2).
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evrim-i¢i lakap .
takmak Zorbahk Tehdir ctmek
Ornekleri
Ktk diisirmek Hakaret etmek

Sekil 2: Siber Zorbalik Ornekleri

“Yapilan aragtirmalar sadece yetigkinlerin degil cocuklarin da siber zorbaliga maruz kaldigin1 ya da siber zorbalik
yapabildigini gostermektedir” (Akbryik & Kestel, 2016; Aricak vd., 2008; Ayas & Horzum, 2012; Celen, Celik &
Seferoglu, 2016; Kavuk & Keser, 2016; Peker, 2013; Sezer, Sahin & Aktiirk, 2013; Topcu, Erdur-Baker & Capa-
Aydin, 2008). Yapilan bu calismalara ek olarak iilkemizde de bu konuda yapilan incelemelerde lilkemizde ¢cocuklar
ve gengler arasinda siber zorbaligin ¢ok yaygin oldugu tespit edilmistir.

“Ortaokul ve lise égrencilerinin siber zorbalik durumlarini arastirdiklar: calismalarinda Aricak
vd. (2008) katilimcilarin %40 1min hakarete ugradigini, %41 'inin tehdit edildigini, %26 sinin ise
dedikodusunun yapildigini belirtmekledirler. Siber zorba olma bakimindan, %24 iniin yiiz yiize
iletisimde séylemeyecegi seyleri sanal ortamlarda séyledigini, %16 sinin kendisini baskast gibi
tanmittigini ve %05 ’inin baskalarina ait fotograflar izinsiz olarak kullandigi gercegi ortaya
ctkmistir. Ayas & Horzum (2012) tarafindan yapilan ¢alismada siber zorbalik bakimindan
ortaokul ogrencilerinin %18 °’nin - magdur, %11 nin ise sanal zorba oldugu anlasimistir.
Arastirmada, yas arttik¢a yapilan sanal zorbalik orani artarken, daha diisiik yastaki ¢cocuklarda
sanal magdur olma oramimin arttigi sonucuna ulasilmistir. Akbiyitk & Kestel (2016) ¢ocuklarin
sanal zorbaliga en ¢ok sosyal aglar, ¢evrim-i¢i oyunlar ve mesajlagma servislerinde maruz
kaldigini belirtmektedir” (Sirakaya, & Seferoglu, 2018)

Yapilan aragtirma gostermektedir ki sik kullanilan siber zorbalik tiirleri resimlerin ele gegcirilmesi ve izinsiz
paylasilmasi, tehdit edilme, kigisel bilgilerin ¢alinmasi, asagilanma davranislaridir. Siber zorbaliga maruz kalan
birgok 6grenci bu durum ile nasil basa cikilabilecegini bilmedigi i¢in yasadigi durumu ailesine ya da
Ogretmenlerine anlatamamaktadir. Bu siirecte zorbalikla kendi baslarina baga ¢ikmaya calismak ¢cocuklarda 6fke,
kaygi, tedirginlik, korku gibi olumsuz duygular yasamalarina neden olmaktadir. Bunun sonucunda da akademik
anlamda basarisizlik ve sosyal hayatta sikint1 yagamalarina neden olmaktadir. Yapilan bu zorbaligin ¢ocuklarda
intihara varan sonuglar dogurmas: bunun ne kadar ciddi bir olgu oldugunu gostermektedir. Ebeveynlerin ve
Ogretmenlerin bu tip durumlarda ¢ocuklara siber zorbalik ile nasil basa ¢ikabileceklerini 6gretmeleri, onlara
rehberlik etmeleri ¢ocuklarin sagliklari agisinda biiyiik 6nem arz etmektedir. Ancak yapilan ¢aligmalar bu konuda
ebeveynlerin ve 6gretmenlerin yetersiz olduklarini géstermektedir (Canbek & Sagiroglu 2007; Kasike1 vd., 2014).
Belki de bu nedenledir ki ¢ocuklar zorbaliga maruz kaldiklarinda genellikle bu durumu etraflarindaki yetigkinleri
ile paylagmamaktadir (Aricak vd., 2008; Ayas & Horzum, 2012; Kavuk & Keser, 2016; Li, 2007; Sezer, Sahin &
Aktiirk, 2013; Topcu, Erdur-Baker & Capa-Aydin, 2008). Ote yandan teknolojik ara¢ kullamimlaria kisitlama ya
da yasak getirilebilecegi diisiincesi veya korkusu ¢ocuklarin ¢evrim-i¢i ortamlarda yasadiklari sorunlari bir
yetiskinle paylasmamalari sonucunu dogurabilmektedir (Kavuk & Keser, 2016). Bu durum siber zorbalikla ilgili
Onleyici tedbirlerin alinmasina engel olmaktadir.
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Dijital Mecralarin Gelisim Alanlarina Etkisi

“Toplum baz alinarak yapilan arastirmalarda, erken ¢ocukluk déneminde kontrolsiiz ve bu dogrultuda yogun
teknolojik ara¢ kullaniminin ¢ocuklarin gelisim basamaklar icerisinde degerlendirilen bilissel, sosyal, duygusal
ve motor alanlarda gecikmeler ile iligkili oldugu belirtilmistir” (Pagani vd., 2010) Oysa ki ¢ocuklar sahip
olduklar1 bu dijital teknolojileri saglikli ve dogru kullandiklar: takdirde bir¢ok avantaja sahip olabilmektedirler.
Bununla birlikte sahip olduklar1 bu sinirsiz teknolojiyi denetimsiz ve amagsiz kullandiklarinda uzun siireli
uygunsuz igerige maruz kalmis ve teknolojiyi kdtiiye kullanmig olmaktadirlar. “Bu zarar cocuk ve genglerin
kendi yas gruplarina 6zgii tamamlamalar1 gereken gelisim 6devlerini tamamlayamama ve akranlarindan geri
kalmalarina sebebiyet verebilir. Kétiiye kullanim s6z konusu oldugunda agagidaki gelisim alanlari olumsuz
yonde etkilenir” (Yay, 2019).

Fiziksel Gelisime Etkisi

Viicudumuzda yer alan biitiin organlarimizin saglikli bir sekilde gelismesi fiziksel gelisimimizin iyi olduguna
isaret etmektedir. Bu gelisim siireci boyumuzun ve kilomuzun yagimizla orantili olarak diizenli artmasi,
kemiklerimizin gelismesi, organlarimizin saglikli gelisimidir. Cocuklar sahip olduklar: dijital teknolojik araglarin
basinda uzun siire ve sagliksiz bir sekilde kaldiklarinda fiziksel gelisim siiregleri olumsuz etkilenmektedir.

Fiziksel gelisimin ii¢c onemli ayagi vardir. Bunlar: Uyku, beslenme ve hareket ihtiyacidir. Yetersiz
uyuyan ve uykusuz kalan bireyler ozellikle de ¢ocuklar diirtii kontrol bozuklugu, ofke kontroliinde
problem ve yeni seyler 6grenmede problem yasarlar. Cocuklar dijital aletlerin basina bir an énce
gecmek i¢in ozensiz beslendiginde ya da ne yedigine dikkat etmeden yediginde bazi problemler
ortaya ¢ikabilmektedir. Ornegin sekerli yiyeceklerin fazla tiiketilmesinde saldirganlhigin artmasi,
besin degeri diisiik yiyecekler yendiginde fiziksel gelisimin olumsuz etkilenmesi, fast food tarzi
yiyeceklerin sik tiiketilmesinde ise asirt kilo problemleri yasanmaktadir. Hareket etmek fiziksel
gelisimin olmazsa olmazidr. Hem psikolojik hem fiziksel anlamda insanin hareket etmeye ihtiyaci
vardwr. Cocuk ve ergenlerin bu ihtiyaci yetiskinlere gore ¢ok daha fazladw. Dijital aletlerin
basinda uzun siire hareketsiz kalan ¢ocuklarin kas kemik gelisimi yetersiz kalabilmekte, durus
bozukluklar: olusabilmekte, motor becerileri gelismeyebilmekte, boy uzamasi normalde
olacagindan daha az olabilmekte ve buna benzer fiziksel gelisim sorunlari gozlenebilmektedir

(Yay, 2019).

Psikolojik Gelisime EtKisi

Fiziksel gelisimin yaninda ¢ocuklarda psikolojik gelisim siiregleri de bir o kadar 6nem teskil etmektedir. Ciinkii
cocuklarin psikolojik gelisimi ¢ocukluk donemlerinden yaslilik donemlerine kadar sahip olduklari hayat
kalitesinde ¢ok dnemli bir rol oynar. Psikolojik gelisim siireglerinde ebeveynlerin ¢ocuklarina iyi birer rehber
olabilmeleri i¢in bu gelisim siirecindeki faktorleri bilmeleri ve siireci ¢ok iyi yonetmeleri gerekmektedir. “Dijital
platformlarin basindan saatlerce kalkmayan, insan iligkilerinden kopuk yasayan, teknoloji koti kullanimi olan
cocuklarda psikolojik gelisim siiregleri yarim kalmaktadir. Teknoloji kotiiye kullanimi olan bireylerde, psikolojik
gelisim alanindaki bu ihtiyaglarin karsilanamadigi, depresyon, sosyal fobi ve 6z giliven problemleri gibi bazi
psikolojik rahatsizliklarin ortaya ¢iktig1 gozlenebilmektedir” (Yay, 2019).

Sosyal Gelisime Etkisi

Bireylerde sosyal gelisim, bireyin ¢evresindeki kisilerle sosyal iligkiler kurmasi sonucu; i¢inde yasadigi toplumun
ve kiiltiirtin, degerlerine uyum icin gerekli olan davranig ve yaklagimlari kazanma siirecidir. Bir cocugun sosyal
gelisimi yasayacagi tiim gelisim siireglerinden ayrilmaz bir pargadir. Sosyal gelisim bir ¢cocugun birey olarak iyi
yetigsmesi ve toplumda kabul edilen biri olmasi bakimindan da 6nemli bir konudur (MEB, 2015).

Cocugun saglikli bir sosyal gelisiminde etrafindaki kisiler ile kaliteli iliskilerinin olmasi, bilyliyen yast ile birlikte
sahip oldugu iligkilerin derinlik kazanarak artmas1 beklenmektedir (Yay, 2019). Ancak dijital platformlarin sinirsiz
bilingsiz kullanim1 sonrasinda c¢ocuklarin sosyal gelisimlerinde ciddi sikintilar olugmaktadir. Ebeveynler
tarafindan ¢ocuklarda bu tip olumsuz durumlar tespit edilmisse teknolojinin kétiiye kullanimi s6z konusudur. Bu
baglamda ebeveynlerin ¢ok dikkatli olmas1 ve gerekli tedbirleri almasi1 gerekmektedir.

Zihinsel Gelisime Etkisi

Piaget, zekayi; bir kiginin ne kadarina sahip oldugundan ¢ok, bir siire¢ veya islem olarak algilar. Zeka, bir¢ok
islemi ve zihinsel bilyiimeyi iceren bilissel bir gelisim siirecidir (Owen vd., 1978). Insan zihni, belli
fonksiyonlarmin artmasindan g¢ok, bu fonksiyonlarin baskalagsmasi ve yeni fonksiyonlar kazanmasi yoluyla
gelismektedir (Glinge, 1973). Bu bilgiler 15181nda saglikli bir zihinsel gelisim i¢in bireyin bilgiyi sevmesi ve onu
o6grenmeye karsi istekli olmasi gerekmektedir. Bunun sonucunda birey almis oldugu dogru ve faydali bilgiyi
zihnine alir ve onu gelistirerek hayatina katmaktadir. Cocuklar kendilerine sunulan bu ugsuz bucaksiz ortamda
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dogru ve faydali bilgiye ulagsmiyor tam tersine zararli bilgileri aliyor ve hayatina katiyorsa teknolojinin kétiiye
kullanim1 s6z konusudur. Ebeveynlerin bu gelisim siirecinde de ¢ocuklarini ¢ok iyi takip etmeleri ve onlara iyi
birer rehber olmalar1 gerekmektedir.

Manevi Gelisime EtKisi

“Manevi gelisimde beklenen 6zellikler gerek fiziksel hayatta gerekse internetteki sanal ortamlarda dogru sdyleme,
insanlara zarar vermeme, empati kurabilme, sefkat ve merhamet sahibi olma ve dogruyu yanlistan ayirt edebilme
becerisi gibi giizel huylarin gelisimidir” (Yay, 2019). Cocuklar gergek hayatlarinda bu tiir giizel davranislari
edinirken ¢evrimigi ortamlarda da ayn1 sekilde davranmalar gerektigini bilmelidirler. Ciinkii i¢inde bulunduklar
sanal ortamda onlarin sosyallesebildikleri hayata katilabildikleri ortamlardir. Ebeveynler ¢ocuklarmin sanal
ortamlar dolayisi ile manevi gelisimlerinde bir sikint1 gordiiklerinde acilen 6nlem almalidirlar.

Arastirmanin Yontemi

Dijital medyanin giinliik hayatin bir pargast olmaya baslamasi ile, 6zellikle cocuklarin bu yolla ulasilan egitim,
O6grenme ve eglence gibi olanaklardan yararlanirken (Higgins vd., 2012), dijital medya araciligiyla karsilasilan
risklerden korunmalar1 6nemli bir konu olarak giindeme gelmektedir (Hamer vd., 2009; Livingstone vd., 2015).
Erken yaglardan itibaren dijital medya ile tanisan ¢ocuklar, dzellikle online erisim olanaklar1 saglayan dijital
medya araciligryla, siddet, pornografi, nefret sdylemi ve igerige gomiilii ticari pazarlama mesajlar1 gibi icerik
riskleri ile; hakaret, istismar, ideolojik beyin yikama, kigisel verilerin kotiiye kullanimi gibi iligki (temas) riskleri
ile; kendilerinin faili ya da magduru olduklari siber zorbalik, kumar, siber suglar gibi edim riskleri ile kars1 kargiya
kalabilmektedirler (Livingstone vd., 2009). Cocuklarin dijital medya araglarini kullanma siirelerinin uzunlugu ve
kullanim sikliklar1 da riskler ile karsilasma agisindan belirleyici bir role sahiptir. Buna bagli olarak uzayan
kullanim siirelerinin beden kitle indeksindeki bozulmalar (Canan vd., 2014; Park & Lee, 2017) ve istahsizlik,
uykusuzluk yagama, mutsuz, umutsuz hissetme gibi olumsuz belirtiler ile iligkili oldugu bildirilmektedir (Yang
vd., 2013). Cocuklarin sosyal, psikolojik, zihinsel ve fiziksel gelisimlerini pek ¢ok agidan etkileyebilecek olan bu
konuda ebeveynlerin ¢ocuklarin dijital diinyasinda iyi birer rehber olabilmesi ve teknolojinin dogru kullanim
tarzlarini ¢ocuklarina asilayabilmeleri igin dijital ebeveynlik bilincine sahip olmalar1 gerekliligi biiylik 6nem
tagimaktadir.

Arastirmanin Amaci

Bu ¢alismada ebeveynlere dijital ebeveynlik rolii hakkinda rehberlik edilmesi ve 6-10 yas (ilkokul) arasinda gocuk
sahibi olan anne, baba ve ebeveynlik gorevi iistlenen diger bireylerin dijital ebeveynlik yaklagimlarina yonelik
tutumlarinin 6lgiilmesi amaglanmustir.

Arastirmanin Ana Problemi
Ebeveynin 6grenim durumu ile ¢ocuklarin maruz kaldig: dijital risk tutumu arasinda bir iligki var midir?

Arastirmanin Alt Problemleri

Cocuklarin yaglar ile teknolojik aletleri kullanim siireleri arasinda bir iligki var midir?

Cocuklarin cinsiyetleri ile tercih ettikleri teknolojik aletler arasinda bir iligki var midir?

Calismada olgu ve olaylar1 Olgiilebilir ve sayisal olarak ifade edilebilir bir sekilde ortaya koyan arastirma
modellerinden 6lgekleme temelli bir nicel aragtirma yontemi kullanilmistir.

Arastirmanin Kapsam ve Sinirhiliklar

Calismada Sakarya ilinde yasayan, cocuklarinin yaglar1 6-10 arasinda degisen, egitim durumlar: ilkokul-ortaokul-
lise-lisans-lisanstistii olarak degisiklik gdsteren anne, baba ve ebeveynlik gorevi iistlenen diger bireylerin dijital
ebeveynlik tutumlar incelenmistir.

Arastirma Modeli
Bu ¢aligma, Dijital Ebeveynlik Tutum Olgegi’nin gegerlik ve giivenirligini belirlemeye yonelik olarak hazirlanan
6l¢ekleme temelli bir aragtirmadir.

Veri Toplama Araci )
Bu ¢alismada verilerin toplanmasinda literatiir taramasi, dokiiman incelemesi ve Dijital Ebeveynlik Tutum Olgegi
kullanilmustir.

Arastirmanin Evreni ve Orneklemi

Tiirkiye’de Adrese Dayali Niifus Kayit Sistemi (ADNKS) ‘nin verilerinden elde edilen sonuglar dogrultusunda
genel arastirma evreni belirlenmistir. Aragtirmada ADNKS’nin 2021 yili verilerinden hareketle kendi yasadigim
il olan ve veri toplama agisindan kolaylik yasayacagim Sakarya ili ¢alisma evreni olarak secilmistir. Caligmada
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Sakarya ilinde yagayan 6-10 yas arasinda ¢ocugu bulunan anne-baba ya da bu yas araliginda bir ¢cocuga ebeveynlik
yapan bireyler érneklem olarak secilmistir.

Verilerin Toplanma Siireci ve Analizi

Bu caligmada “Dijital ebeveynlik nedir, neden gereklidir? Dijital ebeveynlik rolleri nelerdir? Dijital Diinya’nin
cevrimigi firsatlar1 ve riskleri nelerdir? Dijital Diinya’nin ¢ocuklarda fiziksel, psikolojik, sosyal, zihinsel, manevi
gelisime etkileri nelerdir? ideal bir dijital ebeveyn nasil olunur? sorularina yonelik literatiir taramas1 yaparak
veriler elde edilmistir. Ayrica ¢alisma igerisinde kullanilan dl¢ek i¢in online bir anket formu olusturulmus ve
orneklem kapsamina giren tiim bireylere génderilmeye ¢alisilmistir. Online anket doldurulmast miimkiin olmayan
ya da zorlanan bireyler i¢in anket formu ¢ikt1 alinarak elle anketleri doldurmalari saglanmistir. Toplanan veriler
SPSS programi kullanilarak analiz edilmistir.

Literatiir Taramasi

Anderson, Page ve Smith (2016) tarafindan yapilmis olan c¢alismada; 13-17 yas araliginda ¢ocuk sahibi olan
ebeveynlerin dijital platformlardaki tehdit, risk ve tutum algilar1 incelenmistir. Bu calismada ebeveynlerin
cocuklarini dijital platformlardaki risklerden korumak igin ¢evrimici ortamlarda ¢ocuklarinin davraniglarini farkl
sekillerde kontrol ettiklerini bildirmislerdir. Calismanin sonucunda bu yas grubunda ¢ocugu olan ebeveynlerin
cocuklarinin gezdigi siteleri, sosyal medya hesaplarini, yaptiklari aramalari, yazistiklart mesajlari kontrol ettikleri
ortaya ¢cikmistir. Ayni zamanda bu ebeveynlerin ¢ocuklar iizerinde ¢esitli kisitlama ve sinirlandirma yontemlerini
uyguladiklari tespit edilmistir.

Bunford, Konok ve Mikloksi (2020) tarafindan yapilan ¢alismada Macar ailelerde ¢ocuklarin elektronik cihaz
kullanimimin dijital ebeveynlik tutumu ile arasindaki iliski boyutu incelenmistir. Calisma grubunu 0-7 yas
araliginda ¢ocugu olan 1270 ebeveyn olusturmaktadir. Calismada ebeveynlerin %66’s1 elektronik cihaz
kullaniminin gocuklari hem olumlu hem de olumsuz etkiledigi tespit edilmistir. Cocuklarin bu cihazlari
kullanimin1 ebeveynlerin ¢ocuklarima model ve rehberlik etmeleri, dijital ebeveynlik tarzlari ve ebeveynlerin
egitim diizeylerinin etkiledigi ortaya konulmustur. Arastirmada ¢ocuklarin erken yasta mobil cihazlari kullanmaya
bagladiklar1 ve yaslarinin ilerledik¢e kullanim siirelerinin buna orantili olarak arttig1 vurgulanmustir.

Bostanc1 (2019) tarafindan dijital ebeveynlerin sosyal medya platformunda mahremiyet algisin1 konu alan bir
calisma yapilmistir. Calisma grubunu sosyal medyay: ¢ok aktif kullanan sekiz ebeveyn olusturmus ve bunlarla yiiz
yiize gorligmeler yapilmistir. Yapilan goriismeler sonucunda; sosyal medyanin ¢gocuk mahremiyetini olumsuz
yonde etkiledigi ve ¢ocuklarin bu platformlarda istismarcilarin hedefi oldugu gézlemlenmistir. Bu ¢alismada
ebeveynlerin ¢ocuklarimin mahremiyet alanlarii korumak ic¢in smirlama, engelleme ve bilinglendirme
yontemlerine bagvurduklar1 saptanmustir.

Baker, Morawska ve Sanders (2017) tarafindan yapilmis olan ¢alismada teknolojik ara¢ kullanimi ile ebeveynlerin
demografik yapilar1 arasindaki iliski incelenmistir. Yapilan arastirmada ebeveynlerin egitim ve ekonomik
durumlarinin teknolojik ara¢ kullanimlart ile iliskisi olmadig1 saptanmistir. Bu ¢aligsmaya ek olarak Tiirkiye’deki
Durak ve Seferoglu (2018) tarafindan yapilmis benzer bir calismada da ebeveynlerin egitim ve ekonomik
durumlart ile akill telefon bagimliliklar: arasinda bir iligki gézlenmemistir.

Baser, Isler ve Tokel (2013) tarafindan ebeveynlerin ¢ocuklarinin sosyal medya ve interneti kullanimlarina yonelik
bilgi ve algi diizeyleri arastirilmistir. Calisma Ankara da ilkdgretim 6grencisi ¢gocugu olan 40 ebeveyn {izerinde
yapilmistir. “Bilgi Toplumunda Aile” konulu seminer &ncesi katilimci ebeveynlere yonelik yapilan anket
caligmasinda ebeveynlerin teknolojik aletlerin kullanimi konusunda bilgi ve farkindaliklarinin az oldugu ancak bu
konuda ¢ocuklarina iyi birer rehber olmaya istekli olduklari tespit edilmistir.

Chatzitheochari ve Mullan (2019) tarafindan yapilan calismada Ingiltere’de yasayan ailelerin evde birlikte
gecirdikleri zamana dijital araglarin ilgisi incelenmistir. 2000 ve 2015 yilina ait olan verilerden yararlanilan bu
calismada 8-16 yas araliginda ¢ocugu olan ebeveynler katilim gostermistir. 2000 yilindan 2015 yilina kadar gecen
siire igerisinde ailelerin ¢ocuklart ile gecgirdigi siirenin arttig1 tespit edilmistir. Ayrica bu aragtirmaya gore 14-16
yas araliginda olan ¢ocuklarin aile ile gecirdikleri vaktin azaldig1 ve yalniz zaman gegirdikleri goriilmiistiir.
Clarkson ve Zierl (2018) tarafindan yapilan bir ¢alismada 9-14 yas araliginda ¢ocugu olan ebeveynlere yonelik
cevrimigi ileri teknoloji egitiminin dijital ebeveynlige olan etkisi arastirilmistir. Calismada sadece 2016 yilinda 35
bin aileye ulagilmis olup, cocuk ve genglere dijital teknolojinin yararli kullanimini i¢eren 56 makale génderilmistir.
Calismada {i¢ yildan fazla siiredir elde edilen veriler neticesinde dijital ortam kullanimina iliskin ebeveynlerin
cocuklari ile yaptiklari konusmalarin arttigi tespit edilmistir. Ebeveynler teknolojiyi ebeveynlik araci olarak goriip
bu konudaki becerilerinin arttig1 tespit edilmistir. Ayrica bu ¢aligma neticesinde ¢ocuk, okul ve ebeveyn arasindaki
iliskinin iyilestirildigi vurgulanmistir.

Condrad ve Guven (2018) tarafindan yapilmis bir ¢alismada ebeveynlerin dijital ara¢ kullanimina iliskin
goriismeler incelenmistir. Bu ¢aligsmada nitel bir yontem kullanilmis olup, ebeveynlerin on tema iizerinde fikirleri
tespit edilmistir. Bu temalar teknoloji kullaniminin egitime katkisi, ¢ocuga bu konu ile ilgili erken yasta egitim
verilmeye baslanmasi, teknolojik ara¢ kullamiminda hissedilen duygular, ¢ocuklarda iletisimin gerekliligi,
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cocuklara bu platformlarda gerekli giivenlik ortamlarinin saglanmasi, ¢ocuklara yeterli sorumluluk kazandirilmasi,
saglikli yasam big¢imini siirdiirebilir kilma gibi durumlar oldugu ifade edilmistir.

Esgi (2013) tarafindan yapilan “Dijital Yerli Cocuklarin ve Dijital Gé¢men Ebeveynlerinin Internet Bagimliligina
fliskin Algilarimin Karsilastirilmas1” baslikli calismada 12-17 yas arahigindaki gocuklarin ve bu cocuklarin
ebeveynlerinin internet bagimlilig1 davranislar1 karsilastirilmistir. Calisma 1433 ¢ocuk ve bu cocuklarin 2886
ebeveyninden olugsmaktadir. Bu ¢alismada ¢ocuklar kendilerini ortalama bir dijital teknoloji kullanicisi olarak tabir
ederken ebeveynleri onlarin sorunlu kullanict olarak tanimlamistir. Buda ¢aligmada ¢ocuklar ve ebeveynlerinin
internet bagimlilik algilarinin arasinda farkliliklar oldugunu gostermistir. Bu ¢alisma ile ¢cocuk ve ebeveynlerin
arasinda bulunan kusak farki nedeniyle teknoloji kullanim1 ve teknoloji algisinin farkli oldugu bir kez daha ortaya
konulmustur.

Manap (2020) tarafindan yapilmis calismada cesitli degiskenler agisindan ebeveynlerin dijital ebeveynlik
farkindalik diizeyi incelenmistir. Caligmada bunun tespiti i¢in 6lgek gelistirilmistir. Caligma kapsaminda dijital
ebeveynlik farkindaligi; verimli kullanim, risklerden koruma, model olma, dijital ihmal ve yeniliklere ac¢ik olma
seklinde boyutlarinin oldugu tespit edilmistir. Calisma sonucunda dijital ebeveynlik farkindaliginin cinsiyet,
egitim ve aile ici rollerde farklilagtig1 goriilmiistiir.

Wolfers vd. (2020) tarafindan yapilan ¢aligmada Almanya’da 0-3 yas araliginda ¢ocugu olan 89 annenin akillt
telefon kullanimi gézlem ve roportaj yoluyla incelenmistir. Calisma sonrasinda akilli telefon kullanim siiresi uzun
olan annelerin daha diisiin annelik duyarliligina sahip oldugu tespit edilmistir. Ancak akilli telefon kullanim siiresi
ile baglantisinin aksine kullanim sikliginin duyarlilik ile bir iliskisi olmadig1 ifade edilmistir.

Isikoglu, Erdogan (2019) tarafindan yapilan ¢aligmada ebeveynlerin ¢ocuklart igin oyun tercihleri incelenmistir.
Calisma ¢ocugu anaokuluna giden 351 ebeveyn ile yapilmistir. Yapilan ¢alisma sonrasinda ebeveynlerin en ¢ok
yap-insa et oyunlarini, en az ise dijital oyunlar1 tercih ettiklerini gostermistir. Calismada ebeveynlerin egitim
durumlarinin ve g¢alisma durumlarinin oyun tercihlerini etkiledikleri goriilmiistiir. Buna ek olarak g¢ocuklarin
yaslarinin ve cinsiyetlerinin de tercihleri etkiledigi ifade edilmistir. Caligma sonucunda dijital teknolojik cihazlar
en fazla kullanan ¢ocuklarin ebeveynlerinin daha fazla dijital oyun tercih ettikleri tespit edilmistir.

Livingstone vd. (2018) tarafindan yapilan bir ¢aliymada dijital teknoloji kullaniminin ebeveynlerin cinsiyet, yas,
egitim gibi demografik etkenler nedeni ile iliskili oldugu saptanmistir. Caligma sonucunda 0-8 yas arasinda gocugu
olan ebeveynlerin video izlemesi ve oyun oynamasi i¢in interneti daha fazla kullandiklar1 gézlenmistir.

Yaman (2018) tarafindan yapilan doktora tezinde anne babalarin dijital ebeveynlik 6z yeterlilikleri gesitli
parametreler ile incelenmistir. Bu incelemede ayrica 6z yeterlilik 6l¢egi gelistirilmistir. Calisma grubu Tiirkiye’de
evde internet erisimi olan ve orta okul ¢aginda ¢ocugu olan 7150 ebeveyndir. Calisma sonrasinda 6z yeterliligin
ebeveynlerin egitim durumlarina gore farklilagtigi belirlenmistir. Calismada anne babalarin sahip olduklar1 ¢ocuk
sayisi arttikca dijital ebeveynlik alg1 diizeylerinin azaldig1 tespit edilmistir. Yapilan calismada Tiirkiye genelinde
ebeveynlerin dijital giivenlik, iletisim, okuryazarlik diizeylerinde kendilerini yeterli gordiikleri saptanmustir.

Inan Kaya, Mutlu ve Y1lmaz (2017) tarafindan yapilan calismada ebeveynlerin dijital ebeveynlik davramslari ve
teknoloji bagimlilig: bilgisi arasindaki iligki incelenmistir. Caligma sonrasinda calismaya katilan 182 ebeveynin
yaklasik 150 sinin teknoloji bagimliligi hakkinda bilgisi oldugu goriilmiistiir. Bu konu ile ilgili bilgisi olan ve
olmayan ebeveynlerin davranislari arasinda farkliliklar oldugu ifade edilmistir. Bagimlilik hakkinda bilgi sahibi
olan ebeveynlerin ¢ocuklarina sinirlamalar koyarak durumu takip ettigi belirtilmistir.

Livingstone vd. (2017) tarafindan yapilan bir ¢aligmada 8 farkli Avrupa iilkesinde yasayan, 6-14 yag araliginda
cocuk sahibi olan ebeveynlerin arabuluculuk stratejileri incelenmistir. Calisma sonrasinda kisitlayict arabulucuya
sahip ebeveynlerin ¢ocuklarini risklerden korurken ayni zamanda firsatlar1 da kagirmalarina sebep olduklar ifade
edilmistir. Arabuluculuk stratejine sahip olan ebeveynlerin yeterli dijital okuryazarlik bilgisine sahip olduklar1
tespit eidlmistir.

Lauricella vd. (2015) tarafindan yapilan ¢aligmada ebeveynlerin teknolojik ara¢ kullaniminin ¢ocuklarina olan
etkileri incelenmistir. Calismaya Amerika’da 0-8 yas araliginda ¢ocugu olan 2300 ebeveyn katilmistir. Yapilan
inceleme sonrasinda ebeveynlerin dijital teknolojiler ile gegirdikleri siirelerin ¢ocuklarini da etkiledigi ifade
edilmistir.

Bulgular
Tablo 3: Ankete katilim gdsteren ebeveynlerin cinsiyetleri
Frequency| Percent Valid Percent Cumulative Percent
Valid Kadin 61 82,4 82,4 82,4
Erkek 13 17,6 17,6 100,0
Total 74 100,0 100,0
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Tablo 4: Ankete katilim gdsteren ebeveynlerin rolleri

Frequency| Percent Valid Percent Cumulative Percent
Valid  Anne 61 82,4 82,4 82,4
Baba 13 17,6 17,6 100,0]
Total 74 100,0 100,0
Tablo 5: Ankete katilim gdsteren ebeveynlerin yasadigi sehir
Frequency | Percent Valid Percent Cumulative Percent
Valid
74 100,0 100,0 100,0}
Sakarya
Tablo 6: Ankete katilim gosteren ebeveynlerin yasi
Frequency| Percent Valid Percent Cumulative Percent
Valid 21-30 Yas 2 2,7 2,7 2,7
31-40 Yas 55 74,3 74,3 77,0
40 Yas ve 17 23,0 23,0 100,0
Uzeri
Total 74 100,0 100,0
Tablo 7: Ankete katilim gdsteren ebeveynlerin 6grenim durumlari
Frequency| Percent Valid Percent Cumulative Percent
Valid  Ilkokul 4 5,4 54 54
Orta Okul 1 1,4 1,4 6,8
Lise 26 35,1 35,1 41,9
Onlisans 8 10,8 10,8 52,7
Lisans 22 29,7 29,7 82,4
Lisans Ustii 13 17,6 17,6 100,0
Total 74 100,0 100,0
Tablo 8: Ankete katilim gosteren ebeveynin teknolojik araglar1 kullanim yeterliligi
Frequency| Percent Valid Percent Cumulative Percent
Valid Cok iyi 19 25,7 25,7 25,7
Iyi 38 51,4 51,4 77,0
Orta 11 14,9 14,9 91,9
Zayif 6 8,1 8,1 100,0
Total 74 100,0 100,0
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Tablo 9: Ankete katilim gdsteren ebeveynin esinin teknolojik araglar1 kullanim yeterliligi

Frequency| Percent Valid Percent Cumulative Percent
Valid Cok iyi 18 243 243 243
Iyi 39 52,7 52,7 77,0
Orta 17 23,0 23,0 100,0
Total 74 100,0 100,0
Tablo 10: Ankete katilim gdsteren ebeveynin ¢ocugunun yasi
Frequency| Percent Valid Percent Cumulative Percent
Valid 6 12 16,2 16,2 16,2
7 10 13,5 13,5 29,7
8 18 243 243 54,1
9 18 243 243 78,4
10 16 21,6 21,6 100,0
Total 74 100,0 100,0
Tablo 11: Ankete katilim gosteren ebeveynin ¢ocugunun egitim gordiigi sinif kademesi
Frequency| Percent Valid Percent Cumulative Percent
Valid 1. Simif 21 28,4 28,4 28,4
2. Smuf 16 21,6 21,6 50,0
3. Smuf 21 28,4 28,4 78,4
4.Simf 16 21,6 21,6 100,0
Total 74 100,0 100,0
Tablo 12: Ankete katilim gdsteren ebeveynin ¢ocugunun cinsiyeti
Frequency| Percent Valid Percent Cumulative Percent
Valid Kiz 39 52,7 52,7 52,7
Erkek 35 473 473 100,0
Total 74 100,0 100,0
Tablo 13: Ankete katilim gosteren ebeveynin cocugunun teknolojik ara¢ kullanim siklig1
Cumulative
Frequency Percent |Valid Percent Percent
Valid  Ayda birkag kere 6 8,1 8,1 8,1
Haftada birkag kere 15 20,3 20,3 28,4
H“er giin ya da neredeyse her 53 71,6 716 100,0
giin
Total 74 100,0 100,0
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Tablo 14: Ankete katilim gdsteren ebeveynin ¢ocugunun kullandigi teknolojik arag

Responses
N Percent Percent of Cases
Masaiistii Bilgisayar 4 3,1% 5,4%
Diziistii Bilgisayar 22 16,8% 29,7%
Tablet 38 29,0% 51,4%
Akilli Telefon 55 42,0% 74,3%
Oyun Konsolu 10 7,6% 13,5%
El Konsolu 2 1,5% 2,7%
Total 131 100,0% 177,0%
Tablo 15: Ankete katilim gdsteren ebeveynin ¢ocugunun kullandig: teknolojik arag siiresi
Frequency| Percent Valid Percent Cumulative Percent

Valid 15-30 dk 10 13,5 13,5 13,5
30 dk- 1 saat 25 33,8 33,8 473
1-2 saat 20 27,0 27,0 74,3
2-3 saat 16 21,6 21,6 95,9
3-4 saat 1 1,4 1,4 97,3
?aZTi“en 2 2,7 2.7 100,0

Total 74 100,0 100,0

Tablo 16: Ankete katilim gosteren ebeveynin cocugunun teknolojik alt kullandig1 mekan
Responses
N Percent Percent of Cases

Evde Kendi Odasinda 291 25,9% 39,2%
Evde Oturma Odasinda 65 58,0% 87,8%
Okul ya da Kursta 1 ,9% 1,4%
Internet Kafede 1 ,9% 1,4%
Halka Agik Yerlerde 2 1,8% 2,7%
e o |
Total 112| 100,0% 151,4%
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Tablo 17: Ankete katilim gdsteren ebeveynin maruz kalinan risk bilgisi

Responses
N Percent Percent of Cases
Teknoloji Bagimliligi 72 18,0% 97,3%
Pornografik Icerik 56 14,0% 75,7%
Siber Zorbalik 45 11,2% 60,8%
Yabancilarla Tletisim 51 12,8% 68,9%
Kisisel Bilgilerin Gizliliginin ihlali 46 11,5% 62,2%
Saglik Sorunlari 42 10,5% 56,8%
Viriis ve Zararli Yazilimlar 43 10,8% 58,1%
Dolandiricilik 45 11,2% 60,8%
Total 400 100,0% 540,5%

Tablo 18: Ankete katilim gosteren ebeveynin cocugunun teknolojik araglar1 faydali kullanim memnuniyeti

Frequency| Percent |Valid Percent Cumulative Percent
Valid Katilmiyorum 3 4,1 4.1 4.1
Kararsizim 3 4,1 4,1 8,1
Katiliyorum 37 50,0 50,0 58,1
Tamamen Katiliyorum 31 41,9 41,9 100,0
Total 74 100,0 100,0

Tablo 19: Ankete katilim gosteren ebeveynin cocugunun teknolojik araglar1 kullanma konusundaki pratikligi

memnuniyeti
Frequency| Percent |Valid Percent Cumulative Percent

Valid Hig¢ Katilmiyorum 2 2,7 2,7 2,7

Katilmiyorum 8 10,8 10,8 13,5

Kararsizim 13 17,6 17,6 31,1

Katiliyorum 35 473 473 78,4

Tamamen Katilryorum 16 21,6 21,6 100,0

Total 74 100,0 100,0

Tablo 20: Ankete katilim gdsteren ebeveynin ¢ocugunun gevresi ile iletisiminin azalabilecegi diisiincesi

Frequency| Percent [Valid Percent Cumulative Percent
Valid Hi¢ Katilmiyorum 2 2,7 2,7 2,7
Katilmiyorum 3 4.1 4.1 6,8
Kararsizim 10 13,5 13,5 20,3
Katiliyorum 35 473 473 67,6
Tamamen Katiliyorum 24 32,4 32,4 100,0
Total 74 100,0 100,0
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zararlardan duydugu endise

Frequency | Percent |Valid Percent Cumulative Percent
Valid Hi¢ Katilmiyorum 1 1,4 1,4 1,4
Katilmiyorum 7 9,5 9,5 10,8
Kararsizim 1 1,4 1,4 12,2
Katiliyorum 34 459 459 58,1
Tamamen Katiliyorum 31 41,9 41,9 100,0
Total 74 100,0 100,0

Tablo 22: Ankete katilim gosteren ebeveynin cocugunun dersleriyle ilgili aragtirmalarinda teknolojik araglara
basvurmas1 memnuniyeti

Frequency | Percent | Valid Percent Cumulative Percent
Valid Hi¢ Katilmiyorum 1 1,4 1,4 1,4
Katilmiyorum 9 12,2 12,2 13,5
Kararsizim 4 5,4 5,4 18,9
Katiliyorum 41 55,4 55,4 74,3
Tamamen Katiliyorum 19 25,7 25,7 100,0
Total 74 100,0 100,0

Tablo 23: Ankete katilim gosteren ebeveynin cocugunun teknolojik araglar1 kullanma becerisinin artmasindaki

memnuniyeti
Frequency | Percent | Valid Percent Cumulative Percent

Valid Hi¢ Katilmiyorum 1 1,4 1,4 1,4

Katilmiyorum 9 12,2 12,2 13,5

Kararsizim 12 16,2 16,2 29,7

Katiliyorum 35 473 473 77,0

Tamamen Katiliyorum 17 23,0 23,0 100,0

Total 74 100,0 100,0

Tablo 24: Ankete katilim gdsteren ebeveynin ¢ocugunun teknolojik araglari kullanirken karigilacagi risklere

karsi duydugu endise
Frequency | Percent | Valid Percent Cumulative Percent
Valid Hi¢ Katilmiyorum 2 2,7 2,7 2,7

Katilmiyorum 4 5,4 5,4 8,1
Kararsizim 2 2,7 2,7 10,8
Katiliyorum 31 41,9 41,9 52,7
Tamamen Katiliyorum 35 473 473 100,0})
Total 74 100,0 100,0
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Tablo 25: Ankete katilim gdsteren ebeveynin ¢ocugunun teknolojik araglari kullanirken gegirdigi zamani
kisitlamast ile ilgili egilimi

Frequency | Percent | Valid Percent Cumulative Percent
Valid Katilmiyorum 4 5,4 5,4 5,4
Kararsizim 1 1,4 1,4 6,8
Katiliyorum 25 33,8 33,8 40,5
Tamamen Katiliyorum 44 59,5 59,5 100,0
Total 74 100,0 100,0

Tablo 26: Ankete katilim gdsteren ebeveynin ¢ocugunun teknolojik araglari kullanirken harcadigi zaman

memnuniyeti
Frequency | Percent | Valid Percent Cumulative Percent
Valid Katilmiyorum 4 5,4 5,4 5,4
Katiliyorum 20 27,0 27,0 32,4
Tamamen Katiliyorum 50 67,6 67,6 100,0
Total 74 100,0 100,0

Tablo 27: Ankete katilim gosteren ebeveynin cocugunun gelecek icin teknolojik aletleri kullanma becerisi

gerekliligi hakkindaki diistincesi

Frequency | Percent | Valid Percent Cumulative Percent
Valid Katilmiyorum 5 6,8 6,8 6,8
Kararsizim 10 13,5 13,5 20,3
Katiliyorum 40 54,1 54,1 74,3
Tamamen Katiliyorum 19 25,7 25,7 100,0
Total 74 100,0 100,0

Tablo 28: Ankete katilim gosteren ebeveynin cocugunun teknolojik aletleri kullaniminin okul basarisini

etkiledigi diislincesi

Frequency | Percent | Valid Percent Cumulative Percent
Valid Hi¢ Katilmiyorum 8 10,8 10,8 10,8
Katilmiyorum 13 17,6 17,6 28,4
Kararsizim 14 18,9 18,9 473
Katiliyorum 20 27,0 27,0 74,3
Tamamen Katiliyorum 19 25,7 25,7 100,0
Total 74 100,0 100,0
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Tablo 29: Ankete katilim gdsteren ebeveynin teknolojik aletleri aile eglencesi igin kullanma egilimi

Frequency | Percent | Valid Percent Cumulative Percent

Valid Hi¢ Katilmiyorum 3 4.1 4.1 4,1

Katilmiyorum 9 12,2 12,2 16,2

Kararsizim 10,8 10,8 27,0}

Katiliyorum 39 52,7 52,7 79,7

Tamamen Katiliyorum 15 20,3 20,3 100,0})

Total 74 100,0 100,0
TARTISMA
Ana Hipotez: Ebeveynin 6grenim durumu ile dijital risk tutumu arasinda bir iliski var midir?

Tablo 30: Ebeveynlerin 6grenim durumlari ve dijital risk tutumlari
Ogrenim Durumu Total
Ilkoku | Ortaoku )
1 1 Lise [On lisans| Lisans | Lisans iistii

Teknoloji —Count 3 1| 26 1l 22 13 7

Bagimliligi

Pomografik - |Count 2 o 17 6 19 12 56

Igerik

Siber Zorbalik |Count 1 o 14 7 16 7 45

Yabapcﬂarla Count 5 il 15 5 19 9 51

Iletisim

Kisisel Count

Bilgilerin 2 0| 15 5 16 8 46

Gizliligi Thlali

Saglik Sorunlar [Count 2 0 14 6 12 8 42

Viriis ve Zararli |Count 1 ol 15 6 13 3 43

Yazilimlar

Dolandiricilik  |Count 1 0] 16 14 9 45
Total Count 4 1| 26 22 13 74

Ankete Sakarya ilinde 74 ebeveyn katilim gostermistir. Yapilan degerlendirme sonucu ebeveynlerin mevcut sekiz
risk maddesinin mevcut kisi sayisinin toplamina oranina gore; ilkokul 3,50, ortaokul 2,00, lise 5,08, 6n lisans 5,88,
lisans 6,00, lisans iistii 5,69 dur. Bu degerler dogrultusunda ebeveynlerin risk bilgilerinin % lige orani; ilkokul
43,8%, ortaokul 25,0%, lise 63,5%, 6n lisans 73,4%, lisans 75,0%, lisans stii 71,2% dir. Yapilan analize gore
ebeveynlerin 6grenim durumlarinin gocuklarin karsilasacagi riskler hakkinda bilgi sahibi olma konusunda
dogrudan bir iliski bulunmamaktadir.
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-Cocuklarin yaslari ile teknolojik aletleri kullanim siireleri arasinda bir iligki var midir?

Tablo 31: Cocuklarin yaslar1 ve teknolojik alet kullanim siireleri

Count
Cocugunuz teknolojik araclari kullanmaya basladigi zaman
ortalama ne kadar siire kullanir? Total
30 dk-1 4 saatten
15-30 dk saat 1-2 saat | 2-3 saat | 3-4 saat fazla
Cocugunuzun (6 3 4 3 2 0 0 12
yas1?
7 2 1 3 3 1 0 10
8 2 6 5 4 0 1 18
9 3 8 3 4 0 0 18
10 0 6 6 3 0 1 16
Total 10 25 20 16 1 2 74

Yapilan analiz sonucunda c¢ocuklarin yasi ile teknolojik aletleri kullanim siireleri arasinda dogrudan bir iliski
yoktur. Kisi bast ortalama kullanim siiresi; 6 yas 88 dk, 7 yas 120 dk, 8 yas 116 dk, 9 yas 92 dk, 10 yas 120 dk’
dir. Teknolojik aletleri kullanim siirelerine gore gocuklarin kisi sayisina orani; 15 dk-30 dk 14%, 30 dk-1 saat 34%,
1-2 saat 27%, 2-3 saat 22%, 3-4 saat 21%, 4 saatten fazla 3% diir. Bu gostermektedir ki ¢ocuklarin teknolojik alet
kullanimi1 30 dk-1 saat araliginda daha yogundur. Cocuklar1 kendi yas gruplari igerisinde kullanim siirelerine gore

degerlendirdigimizde;
Tablo 32: Cocuk yaslarinin kullanim siirelerine orant
Yas 15 (;lli-30 32::{1 1-2 saat 2-3 saat 3-4 saat 4 saatten fazla
6 25% 33% 25% 17% 0% 0%
7 18% 18% 27% 27% 9% 0%
8 12% 29% 29% 24% 0% 6%
9 17% 44% 17% 22% 0% 0%
10 0% 38% 38% 19% 0% 6%

6 yas 30 dk-1 saat araliginda, 7 yas 1-3 saat arali§inda, § yas 30 dk-2 saat araliginda, 9 yas 30 dk-1 saat araliginda,
10 yas 30 dk-2 saat araliginda teknolojik aletleri kullanmaktadir.
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-Cocuklarin cinsiyetleri ile tercih ettikleri teknolojik aletler arasinda bir iliski var midir?

Tablo 33: Cocuklarin cinsiyetleri ve kullandiklar1 teknolojik aletler

Cinsiyet
Kiz Erkek Total

Masgiisﬁi Count 1 3 4

Bilgisayar

D}zqstu Count 13 9 2

Bilgisayar

Tablet Count 20 18 38

Akilli Count

Telefon 32 23 >3

Oyun Count 4 6 10

Konsolu

El Konsolu |Count 1 1 2
Total Count 39 35 74

Yapilan analiz sonucunda teknolojik alet segiminin ¢ocuklarinin cinsiyeti ile bir iligkisi oldugu tespit edilmistir.
Bu dogrultuda kizlar 71, erkekler 60 teknolojik iiriin tercih ettiklerini belirtmislerdir. Buna gdre teknolojik aletlerin
sec¢im oranlar1; Masaiistii Bilgisayar 3%, Diziistii Bilgisayar 17%, Tablet 29%, Akill1 Telefon 42%, Oyun Konsolu
8%, El Konsolu 2% dir. Bu veriler dogrultusunda ¢ocuklar en ¢ok akilli telefon kullanmaktadir.

Tablo 34: Cocuk cinsiyetlerinin teknolojik alet se¢imine oran

Cinsiyet Total Toplam Tercih i‘g‘:eri'sil:deki .
Teknolojik Alet Kullanilan Teknolojik Uriin %leri
Kiz | Oran | Erkek | Oran
Masaiistii Bilgisayar | 1 1% 3 5% 4 3%
Diziistii Bilgisayar 131 18% 9 15% 22 17%
Tablet 20 | 28% 18 30% 38 29%
Akilli Telefon 32 | 45% 23 38% 55 42%
Oyun Konsolu 4 6% 6 10% 10 8%
El Konsolu 1 1% 1 2% 2 2%
Total Secim Sayisi 71 60 131
Total Kisi Sayisi 39 35 74

Masaiistii bilgisayar1 erkekler daha fazla tercih etmektedir. Diziistii bilgisayar kizlar daha fazla tercih etmektedir.
Tableti erkekler daha fazla tercih etmektedir. Akilli telefonu kizlar daha fazla tercih etmektedir. Oyun konsolunu
erkekler daha fazla tercih etmektedir. El konsolunu erkekler daha fazla tercih etmektedir.

Sonuc ve Oneriler

Ebeveynler bir ¢ocuk sahibi olmanin sorumlulugunu her zaman bilmeli ve bunu kalict kilmak adina stirekli
kendilerini gelistirmelidirler. Siirekli gelisim igin en 6nemli kriterlerden biride kuskusuz egitimdir. Bu vesile ile
aile i¢i egitim programlarina katilim gostermelidirler. “Aile egitim programlari, ebeveynlerin bilgi ve becerilerini
gelistirme, gocugun gesitli yonlerden gelisim ve gereksinimlerini fark etme, aile i¢inde yasanan problemleri ¢6zme
ile ilgili deneyimleri gelistirmeye dayali programlardir” (Bogenschneider & Johnson, 2004). “Aile egitim
programlarinin ¢ocuk egitimi, ¢ocugun fiziksel, sosyal, duygusal ve zihinsel yonden saglikli gelisimi ve
yetistirilmesi, ¢ocugun aileden ihtiya¢ duydugu destegi saglayabilecek ebeveynlik bilgi ve becerileri kazandirma
acisindan 6neme sahip oldugu sdylenebilir” (Kaya, 2002). Bu baglamda anne ve babalarin dijital ebeveynlik rolii
geregi istlendikleri sorumluluklarimin farkinda olarak hayat boyu &grenme metodu ile dijital becerilerini
gelistirecek egitim programlarina katilim gostermelidirler.

Dijital ebeveynlik yeterlilik boyutlari; dijital saglik (fiziksel ve psikolojik saglik), dijital ticaret (dijital biitce ve
giivenli aligveris), dijital okuryazarlik (gelismeleri takip etme ve dijital araglar1 kullanma), dijital iletigim (dijital
takip, dijital iletisim araclar1), dijital etik (telif haklar1, kisisel bilgilerin gizliligi, dogruluk, dijital degerler, dijital
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ayakizi), dijital giivenlik (dijital haklar, dijital hukuk, dijital sorumluluk, dijital mahremiyet) ve dijital erigim (
dijital ara¢ seg¢imi, erisim giivenliligi) bulunmaktadir. Bu konularin her biri dijital ebeveynlik roliiniin
sorumluluklari icerisinde yer almaktadir. Bu baglamda ebeveynlerin ilgili konularla kendilerini gelistirmeleri ve
sorumluluklarinin bilincinde olmalar1 gerekmektedir.

Tiirkiye genelinde bugiine kadar bu konu ile ilgili bircok arastirma yapilmistir. Ebeveynlerin dijital ebeveynlik 6z
yeterlilik alg1 diizeyleri; ebeveynlik rollerine, sahip olduklar1 egitim diizeylerine, internet kullanma deneyimlerine,
gelir durumlarina, icra ettikleri mesleklerine, cinsiyetlerine vb. gore incelenmistir.

Bu baglamda annelerin babalara gore daha yiiksek diizeyde 6z yeterlilik sahibi olduklari tespit edilmistir.
Ebeveynlerin egitim diizeyleri arttik¢a dijital ebeveynlik 6z yeterliliklerinin de arttig1 goriilmiistiir. Ebeveynlerin
yaglari arttikca dijital ebeveynlik 6z yeterlilik algi diizeyinin azaldig1 ifade edilmistir. Ebeveynlerin sahip olduklari
cocuk sayist ile dijital ebeveynlik 6z yeterlilik algilari arasinda negatif yonli kiigiik bir iliski oldugu saptanmustir.
Oyle ki ailede yer alan biiyiik kardesin internet ortaminda gecirdigi siire kiiciik kardesi de etkilemektedir. Oniinde
gordiigli ornekten etkilenen kiigiik kardeste ayni siireyi internet ortaminda gegirmek istemektedir. Ebeveynlerin
internet kullanim siiresi ve siklig1 arttiginda dijital ebeveynlik yeterlilik algi diizeylerinin de arttigi tespit edilmistir.
Ebeveynlerin sosyo-ekonomik diizeylerinin dijital ebeveynlik 6z yeterlilik algilar1 agisindan incelendiginde pozitif
bir iliski i¢erisinde oldugu goriilmiistiir. Aile i¢i rollerin saglikli bir sekilde paylasilmasi sonucunda olumsuz 6rnek
olma davramiginin diistiigii tespit edilmistir. Ebeveynlerin c¢ocuklarini risklerden koruma diizeyleri arttik¢a
cocuklardaki internet bagimlilik diizeyinin diistiigii, olumsuz model olduklarinda ise c¢ocuklarda oyun
bagimliliklarinin arttig1 saptanmustir. Erkek cocuklarin medyayr olumsuz yonde kullanma derecelerinin kiz
cocuklarina gore daha fazla oldugu gozlemlenmistir. Caligan annelerin ¢ocuklarinin problemli internet
kullanimlarinin arttig1 ancak babalarin ¢aligma siirecinin bu konuda etki etmedigi ifade edilmistir. Ebeveynlerin
¢ocuklarinin interneti problemli ve sagliksiz kullanimindan duyduklari rahatsizlik arttik¢a ¢ocuklarin problemli
medya kullanimlarimin azaldigi tespit edilmistir. Cocuklarin problemli medya kullanim davranislarinda
kullandiklar1 teknolojik aletin 6nem teskil ettigi belirtilmistir. Televizyon, tablet, akilli telefon vb. dijital cihazlar
problemli kullanimlarda farklilagmalara neden olmaktadir. Ebeveynlerin sinirsiz imkanlar sunan dijital diinyada
cocuklarin1 yalniz birakmalar1 ve onlar1 kontrol etmemeleri sonucunda g¢ocuklarin problemli medya kullanim
diizeylerinin arttig1 saptanmustir.

Bugiine kadar yapilmisg olan birgok ¢alisma sonucunda bu veriler tespit edilmistir. Sorunun ¢6ziimii dogrultusunda
asagida yer alan Onerilerin hayata gecirilmesi faydali olacaktir.

1- Ebeveynlere yonelik belediyelerin egitim birimlerinde, halk egitim merkezlerinde, okullarda dijital
okuryazarlik, dijital giivenlik, dijital iletisim vb. konular1 igeren egitimler ticretsiz bir sekilde verilebilir.
Ayrica bu egitimlerde yetiskin egitimi konular1 da ekstra bilgi olarak islenebilir.

2- Internet ve dijital araglarm kullamimi konusunda yetersiz bilgi ve donanima sahip olan ebeveynlere
yonelik egitimler diizenlenebilir.

3- Ebeveynler cocuklart ile daha kaliteli etkinlikler yapabilir ve zamanlarin1 daha dogru planlayabilirler.

4-  Annelerin babalara gore farkindalik diizeylerinin daha fazla oldugu saptanmistir. Bu vesile ile babalarin
konu ile ilgili farkindaliklarini arttiracak 6zel caligmalar yapilabilir. Babalara bu konu ile ilgili rol ve
sorumluluklari hatirlatilarak iistlenmeleri dnerilebilir.

5- Ebeveynlere aile i¢inde ¢ocukla saglikli iligkiler kurmaya 6zen gostermeleri 6nerilebilir.

6- Ebeveynlerin ¢ocuklar ile birlikteyken akilli telefon ya da diger dijital cihazlarin kullanim siirelerinin
azaltilmasi konusunda 6neriler verilebilir.

7- Ebeveynleri evlerinde dijital cihazlarin kullanimi ve siireleri ile ilgili kurallar koyabilir ve bu siirelere
kendileri de uyarak ¢ocuklarina iyi birer 6rnek olabilirler.

8- Ebeveynler saglikli ve yararli icerikleri takip ederek ¢ocuklarina dnermeli ve onlari en dogru sekilde
yonlendirebilirler.

9- Ebeveynler ¢cocuklarini sagliksiz igeriklerden korumak icin internette igerik kontrolii yapan uygulamalari
cihazlarina indirebilir ve bunun siirekli kontroliinii saglayabilirler.

10- Ebeveynler ¢evrimici ortamlarda ¢ocuklarin karsisina ¢ikan istenmeyen reklamlart reklam engelleyici
uygulamalari cihazlara indirerek bu sorunu giderebilirler.

11- Okullarda rehber 6gretmen ya da psikolojik danigmanlardan bu konu ile ilgili farkindalik yaratacak
calismalar istenebilir.

12- Bu alanda yapilmis olan dlgek ¢alismalart (farkindalik, tutum vb.) okullarda velilere yapilabilir ve
sonuglar analiz edilerek uygun egitim programlari diizenlenebilir, ebeveynler dogru yerlere
yonlendirilebilir.

13- Literatiir incelendiginde bir¢ok arastirmacinin farkli dlgekler gelistirdigi ve bu alan {izerinde ¢aligmalar
yaptig1 goriilmiistiir. Yapilan ¢aligmalar yas ve sehir kisitlamalari nedeniyle istenilen sonucu gostermemis
olabilir. Bundan sonraki yapilacak ¢aligmalarin ayr1 yas gruplari, genel lokasyon baz alinarak daha detayli
yapilmasi Onerilebilir. Caligmalar1 daha saglikli sonuglanmasi adina internet kullanimi olmayan
ebeveynlerinde konuyla ilgili diisiincelerin literatiire girmesi saglanabilir.
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DIiJITAL REEL PSIKO-SEMIYOTIK DiLL KULLANIMLARI UZERINDEN
TOPLUMSAL BELLEK TASARIMLARI VE YAPIBOZUCU iNCELEME
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OZET

Psiko- Semiyotik Dil Kullanimlar1 yoktan var edilebilecekleri gibi toplumsal bellekte var olanlar iizerinden de
manipiilasyon araci edilebilirler.

Uretim dijital ve/veya reel yasam icin olabilir ama giiniimiizde bu iki alan birbirinin icine girmis durumdadir.
Aralarinda neredeyse bir kaynagma s6z konusudur.

Dolayisiyla bu iki alana bakisi esnek tutma zorunlulugu vardir ve bu bakis bu makalede korunacak olup, hangi
alandaki kullanimin daha yogun olabilecegine dair ongoriileri de barindiracaktir.

Bu makalede son yirmi yilda, toplumsal bellekte var olan ya da yoktan var edilen dijital reel psiko-semiyotik dil
kullanimlarindan birkag incelenecek olup; hangi duygu durum bigimlerini hedefledikleri, glidiimleyebildikleri ve
manipiilasyon araci ettikleri incelenecektir.

Hedefledikleri duygu durum big¢imlerini en iyi yonetebilecek vurucu, etkileyici, avlayict sdzciik, sozciik 6bekleri
ve climleleri segerken legal/ illegal hangi yollari, dijital havuzlar

kullanma olasiliklari oldugu iizerinde durulacaktir.

Bu makaleler basliktan da anlagilacag: gibi bir seri halinde devam edecektir.

Anahtar Sozciikler: Psiko-Semiyotik Dil Kullanimlari, Dijital, Reel, Manipiilasyon, Toplumsal Bellek

GIRIS

Toplumsal Bellek hepimizin bildigi ¢ok uluslu bireylerin yer aldigi; kaynagi anonim olan fikra tiirleri vardir.
Bir Fransiz, bir Ingiliz, bir Alman ve/veya bir italyan bir Tiirk diye baslayan; temasim aym konuda farkli
milliyetlerde olmaktan kaynaklanan farkli tutum ve tavirlardan alir.

Ayni toplumda farkli kiiltiirel 6zellikleri kendine baz alabilir: Temel Fikralar1 gibi, fikra icerigine konu olan
tutum ve tavirlarin bilimsel anlamda cografi nedenlerle beslenme iliskisi kurulup arastirmalara konu da
edilebilirligini deneyimleyebiliriz. Beslenme ve beyin gelisimi iliskisindeki son bilimsel aragtirmalar
incelenebilir.

Bu temel fikralarina bir 6rnek de 6zellikle Dogu Karadeniz Bolgesinde, bu yoredeki insanlarin inat¢iliklarina
dair, miras yoluyla boliinmesine ragmen oldukca genis topraklara sahip; Bir boliimii izmir, Kii¢iik Bebek’e
yerlesmis, kokeninde Romanya olan bir aile agacinin Dogu Karadeniz’e yerlesmis kolundan geliyorum. Erken
cocukluk donemimde ¢ok sik duydugum bir fikradan bu galismamda yararlanacagim. Icerigine dair bir bilim
insan1 olarak, gézlemlerime dayanarak hep sunu demisimdir. Kayalarin {izerine toprak tasiyarak; aga¢ dikerek,
uygun olmayan alanlar1 dahi kadim ve/veya anda gelen bilgiyle, dogru planlamayla ¢ay tarlasi, tarim alani ve
agag bitki ortiistiyle 6rten ve hatta uygun alansizliktan tam ortasina bazen yasadig1 yoresel malzemeyle, bugiin
sellere karg1 bile hala dimdik ayakta durmay1 basaran evini konduran, o dik bayirda ormanini, tarlasini yapan,
biliyor ki aga¢ yoksa evi de yok olur, tarladan yuvarlansa asagidaki giiriil giiriil akan derede kendini bulacak bir
diklikte cogu engebeli bir arazide, tiim giin boyunca ¢alisip, sabahin dordiinde kalkan; gene ¢aligmaya devam
eden bu insanlar: Caliskan bir kiiltiirel genetik kodun, zorlu dik ve kayaliklarla dolu olan cografyaya kars: koyan
zorlu iligkisini, zorlu igini yine kendi yapan bir kiiltiirel alt yapinin inat¢iligini tagimaktaydilar ayn1 zamanda. En
kii¢iik bir zorlukta vazge¢mis olsa, devletten, ondan bundan beklese Tiirkiye’nin Amazon Ormanlari olamazdi
belki de ¢iinkii eko sisteme olan ge¢mis donem katkilar1 tartisilmaz. Hepsi doganin armagani degildi. Her aile
kendine ‘cevizlik’ diye tanimladig1 ve aile i¢in ‘cevizlik olarak ayirdigi ve biraktigi ormanini yapti drnegin.
Zaten meyve agaclart olmazsa olmaz olup eve yakinlik uzakliga goére dagilimlar1 yapildi. Erken cocukluk
dénemimde dedemin her bos yere aga¢ diktigini bilirim. Diinya yeni bir diizene gegerken ancak tarihi, sosyal,
siyasi, hukuki ¢ok saglam temelleri olan cografi alanlara ait kiiltiirel dokular ge¢mis Ozelliklerini koruyup
tagtyabilirler. Ayri aragtirma konular1 bu makalenin kapsama alant disindadir. Fikranin temési belirtilip, sirprizi
yok edildikten sonra anlatiya gecilirse, igerik sudur: Temel ( Bu arada bu fikralara Temel adinin konma kaynagi
arastirilmali ¢iinkii erken ¢ocukluk donemimde bu fikralarin higbiri temel diye baglamadi, ne ile basladiklarin
ve Temel adinin konma hikayesini bagka bir ¢alismama konu edebilirim) ; o kadar inat¢iyd: ki; bir giin, belli bir
siire, siirekli bu ikilemeyi soyleyip, su isaretleri yapacagim diye inat etmis. Iki elini kafasmin iizerinde
birbiriyle makas gibi agip, birlestirip siirekli zum zum makas diyormus. Gelin goriin ki bu siire¢ iginde gemiyle
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seyahit etmesi gerekmis ve maalesef ¢ikan firtinada gemi batmus. Insanlar botlara binmis Temel’i de almaya
caligmaktalar ama Temel bunlarin hi¢birine aldiris etmeyip zum zum makas demeye devam etmis(Dogu
Karadeniz Bolgesi: Rize-BahattinPasa Kaéyii: 1970’ler, Anonim).

Tim bu kiiltiirel birikimi eliptik yerkiirenin yerlesilen cografi diliminin de belirleyecek oldugu, olabildigi gibi,
ayni cografi yerlesimde grupsal farkli kiiltiirel kodlar, kiiltiirel kokler nedeniyle zenginlestigi saptanabilir. Cer¢i
kiz1 boncuga asiktir( Cotuksoken, 1994).

Bunu sebze isimlerinde dahi gorebilirizz Dogu Karadeniz Bolgesinden bir ornekle on dakikalik mesafede
degiskenlik gosteren kara lahana isimleri var mesela. Hatta biitiiniiyle, saptanabilen kiiltiirel dokudan sapmalar
gosterebilen ve/veya tamamen farkli kiltiirel bir kimlikle ortaya g¢ikabilen ki, ben onlara ‘essiz biricikler’
diyorum, genel tim tutumlarin tizerindeki tutum, halleriyle soziin 6ziiyle diisiince olusumu farkliliklariyla
eliptik yerkiireye imza atip gidebilmektedir. Genel ayrigmalari baz alarak herhangi bir kiiltiirel dokuyu
anonimden, destandan masala bir yolcugu takip eden ¢aligmalar da incelenebilir(Melikoff, 2008).

Bir toplumu olusturan biitiin genetik kiiltiirel 6zellikler, toplumsal bellegin birer kaynagidirlar. Atasozleri,
deyimler, dinler, dini 6gretiler, ritiieller, Gstergebilimin inceleme alani nelerse toplumsal bellegi de olusturan
etmenlerin ayni unsurla oldugu soylenebilir; gdzlem giicii yiiksek beyinlerden ge¢mis zamanlarda, anda veya
gelecek icin Ongoriilerini barindiran yazilt gorsel her tiirldi iirine  bu tlir bir dokuyu ¢éziimlemek i¢in kaynak
olarak bagvurulabilir. Bilimle insanlarin her yiizyilda bir degisemeyeceginin de saglamasini yapilabilir. Tutum
ve tavir degisikligi, diisiince olusumu degisikligine bagli tiim bu alan igin ciddi sekilde gii¢lii olaylar gerekir,
bazen bu kiiresel olabilir, en son yasanilan Covid 19 salgini gibi. Bu baglamda toplumsal bellegin giderek
kiiresel bellege de eklemlendigini goriiyoruz. Ayni zamanda zaten var olan bu bag, kapitalizm ve kar odagi
lizerinden takip edilebilir, kiiresel kitap, sinema, sanat satislari, ...

Bu kiiltiirel kodlardan belirleyici, baskin olanlarin cemaat kazanma, birlikte hareket etme iistiinliiklerinden yola
cikarak dinsel de olabilecegi ¢ikarimini da yapabiliriz. Tek tek bakildigindan dinsel, etkin koken, din, dil, bu
kiiltirel zenginligi olustururken ayni zamanda unsurlart toplumsal bellegi baskin veya c¢ekinik olarak
bicimlendirebilir. Bir de tiim bunlarin {izerinde devletlerin yiiriittiigii politikalar, toplum adina, toplum i¢in almis
olduklar1 kararlar toplumsal bellegin birer parcasi olurlar ve tim bunlarin hepsi artik tamimladigim sekliyle
psiko-semiyotik dil kullanimlari havuzunu olustururlar.

Oncelikle, bilim yapabilme heyecani, yeni tanimlamalar bulabilme, alanlar kesfetme, uygun sézciikleri bulma ve
yaratma siireci inanilmaz bir duygu, erken ¢ocukluktan itibaren boyle bir erek ve hayranlikla, kendine ancak
edebiyat alam1 da konsa dilegiyle Edebiyat Nobel Odiiliinii 1ayik bulan; tiim yasami boyunca tuttugu kronolojik
yasam Oykiisiinii, glindelik giinliigiine yazan; tiim bunlar dijitalle kisisel bilgisayarina aktaran; eliptik kiirenin
Ozellikle disil bilim insanlarin1 okuyup duran ve bir siire sonra ¢ocuk klasiklerini bir yana atarak, masal olarak
etrafindaki kiigiik insanlara onlarin yasam Oykiilerini anlatan, bir taraftan da tarihe mal olmalarini
sorgulamalarin1 saglamaya calisan bir gen¢ insan olarak, yasam Oykiimdeki bu gercegi ve sadece edebiyat
alaninda ‘Nobel oddiiliine’ aday olabilecegim duygusunu, yaptigim bilimsel calismalarimla, buna dijital
alanlarimdan ¢alinanlar1 katmiyorum kendime ispat etmis oldugumu bu makalemde sonsuzluga tasimak ve
kazimak istedim. Eliptik kiire gercekler lizerine dénmelidir. Bir giin gerceklere herkes boyun egebilir. O giin
herkes kazanir.

Oncelikle, tekrar tekrar; anlasilincaya kadar,

DiJITAL REEL PSiKO-SEMiYOTIK DiL KULLANIMI NEDiR?

“Once gostergenin tammlamas1 yapilmalidir. Gosterge: “Genel olarak, kendi disinda bir seyi temsil eden ve
dolayisiyla bu temsil ettigi seyin yerini alabilecek nitelikte olan, her ¢esit bigim, nesne, olgu vb. gibi tanimlanir.
Gostergebilim de gostergeleri inceleyen bilim dalidir” (Rifat, 2009:11). Semiyotik/semiyolojik sézciiklerinin
Tiirkge karsiligi olarak Gostergebilim kullanilmaktadir. Gostergebilim sdzciigiiniin se¢iminde semiyotik baz
olarak alinmis. Semiyotik(Rifat, 2009:27) sdzciigii Fransizca'dan gelmekte, sozciligiin etimolojisine bakildiginda
hem gorsel hem dilsel anlamu karsilamakta oldugu goriilmektedir.. Psiko-gostergebilimsel dil kullanimi
denildiginde genel ¢ogunluk hatta gayet iyi okumus bazilar1 i¢in de akla sadece gorsel unsurlar getirmektedir.
Sorun da buradan kaynaklanmaktadir ¢iinkii diller de aslinda birer gosteren(harfler)/ gosterilen(anlam) {izerinden
gorsel unsurlar, dolayisiyla birer gdstergedirler. Gosterenler iizerinden bir semantik (anlam bilim) olustururlar.
Psiko-Semiyotik Dil Kullanimi s6zciik dizgesini olusturulurken bu yiizden ‘semiyotik’ sézciigii tercih edilmistir.
Semiyotik sozciigii biinyesinde hem gorsel hem dilsel anlam1 barindirmakla birlikte kullanim karmasasina son
verememektedir. Buradaki kullanim karigikligin1 giderecek halkin genelinde sdzciiklerin de kurmaca ‘anlati
stratejileriyle’ de tasarlanabilecegi algisini olusturan, ancak bir kitapla ortaya ¢ikabilecek bir sozciik veya sozciik
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Obegi tanitimi bu makalede yer almayacaktir” ( Algiil, 2 bunu hatirlatmay1 seviyorum ¢iinkii bir siirii yeni kitap
konusu ve bagligi heyecaniyla doluyum.

Psiko dil kullanimi ise hedef kitleyi ya da hedefi istendik yonde giidiimlemek ve harekete gecirmek iizere
tasarlanmis ya da dogal siirecinde olgunlagmis duygu durum bigimlerine yonelik manipiilatif dil kullanimlaridir.

Psiko-Semiyotik dil kullanimlari gemberi esnek bir gember olup, hedefi ya da hedef kitlede psikolojik etkilenme
yapabilecek her tiirlii bigim, nesne, renk, disinda, koku, ses, 6. his, dngoriiler, yerel mitoloji, diinya mitolojisi,
teknolojik gelismeler vb. gibi Gostergebilim alani ne kadar multi disiplinel ve esnekse, psiko-semiyotik dil
kullanimi1 sahasi da ondan bile daha fazla esnektir; isin i¢ine para psikoloji, 6. his, heniiz tanimlanmamis her sey
girebilir.

Dijital Reel Psiko-Semiyotik Dil Kullaninm ve bilinalti, bilin¢disi hedefleri hedefin duyu alanlarina yonelik,
duygu durum bigimlerini etkileyerek diisiincesini degistirmek, doniistiirmek ve istendik dogrultuda harekete
gecirmek amactyla, kasithi olarak tasarlanmig, bir baska deyisle tiim yukarida anlatilan nedenlerle, &zellikle,
Ozenle secilmis dilsel ya da gorsel gostergelerle hedefi avlamayi planlayan, kendi ¢ikarlari geregi istendik
dogrultuda tutum ve tavir sergilemesini yaratmaya caligan istendik etkilesimi olusturmaya yonelik iletisim
tasarimlaridir. Bu tasarim yapilirken hem tiim dijital platformlar hem de reel yasam alani bu kasitli amag igin
kullanilabilir. Bir gercek ki bu tiirde kasitli iletisim tasarimlarinin etkilesim giiciiniin yiiksek olabilmesi, kisa
stirede gergeklesebilmesi igin ¢oklu alanlar ve 7/24 bir ¢aba gerekir -ben buna masal etkisi diyorum; tekrar ve
stireklilik sart oldugundan- Uygun bir tasarimda asirilik ters tepki yapmaz diye disiiniiyorum. Dolayisiyla
giiniimiizde dijital reel platformlar bu anlamda igice ge¢mis durumdadir. Bu psiko-semiyotik dil kullanimi
tasarimlar simdilik, basat olarak insana ait iki duygu durum bigimini hedefler: bilingat1 ve bilingdist. (Algiil,
2022)bilingalt1 tiir olarak insan olanlarda dogussal kazanimla gelen temel iggiidiiler( 6liim, bagntili olarak savas,
aclik, kitlik, hayatta kalmak, cinsellik) bugiine kadar genel ¢ogunluk i¢in istendik dogrultuda manipiilatif etki
icin yapilan tasarimlarda en ¢ok hedeflenen duyu alanlari olmuslardir. Eglence diinyasi, savas alani ayni
zamanda birer ticaret alanidirlar. Bilingalt1 ve bilingdist alan1 bence her zaman biraz sorunluydu ve bu alan isin
uzmanlarinca 2000°li yillarin baginda yeniden diizenlendi(Mlodinow, 2013)hatirlamasa dahi yasantilari
sonucunda kazandig1 deneyimlerden kaynaklanan tiim tutum ve tavirlar bu alanin kapsami igindedir. Tahmin
edildigi iizere artik bu alan1 da Al’nin de icinde yer aldig1, olmazsa olmaz ALGUL Dijital-Reel Psiko-Semiyotik
Dil Kullanimlar1 (Algiil, 2021)Ayristiricilar: gibi aygitlarla tasarlamak kolay hale gelmistir. Aradaki fark, hedefi
nokta atig1 yakalamak sansinin ¢ogalmasi, daha incelikli, sofistike, complike baska bir séylemle ¢ok katmanli
islerin dijitalle beraber kolay hale gelmesi ve tercih edilebilir olacagidir. Fakat eliptik kiirenin bugiine kadar
alisageldigi ticari metaya ¢evirmek, parayr dondiirmek, kapitalist sistemin g¢ikarlar1 iizerine oldugundan bu
egilimin 6ncelik kazanmasi da miimkiindiir. Bir bagka deyisle bilingaltina yonelik ¢aligmalar sekteye ugramadan
devam edeceklerdir. Ayrica bana ait teorilerden 21. yiizyil (Algiil, 2015)insan profilinin hi¢ olmadigi kadar
gorsel tasarlandigr fikri, 6yle planlanmamigsa bile tercih edilen yol ve yontemler buna neden olmustur. Boyle
¢ok katmanli ¢aligmalara gerek var midir sorusunu dogurmaktadir.

Bunun cevabir 2023 bitmeden yayimi ger¢eklesecek olan bir diger makalemde e oldugu gibi 6zel durumlarda
evet, vardir. Ornegin: Vaka Tasarmmi iizerinden bana ait bir kuram diji kéleligi siirdiiriilebilir kilmak igin
kullanilan hedefe yonelik, bilingdisi duyu alanlarimi kapsayan dijital reel psiko-semiyotik dil kullanimlariyla
bunu yapmak miimkiindiir. Dijital Reel Psiko-Semiyotik Dil Kullanimi tasarimlarinda bana ait bir kuram
Kiiltiirel Islevsellik: Kiiltiirel bir unsurun, bir baska deyisle bilingdis1 kazanimlardan olan bir etmenin, yillar
igindeki etkisini 6lgmek, derecelendirmek, islevselligi alanin1 irdelemek, giidiimlenebilir olma durumunun
nedenlerini incelemek, anlam yiiklemelerini tespit etmek, glidiimlenen hedefin tasarim iiriinii mii ger¢ek mi
olacagini bulma arastirmasi. ALGUL Dijital Reel Psiko-Semiyotik Dil Kullanimi Ayristiricilariyla tiim bunlari
ve daha fazlasin1 yapmak miimkiin olabilecek.

YAPI BOZUCU ELESTiRI KURAMI NEDIR?

Anlati ¢oziimleme, anlamin ingasi, anlam iiretme siirecleri girift iligkileri biinyelerinde barmndirir. Bilimsel
olarak tanimlanan pek ¢oklu araglarla ¢ikildiginda dahi hedefi tam olarak yakalamanin ¢ok¢a miimkiin olamadigi
goriilebilir. Tam anlamiyla goklu diisiinebilme, saglikli bir bagka deyisle tarafsiz, onyargisiz, klise ve kaliplardan
arinmis bir alt diislince zemininde gelme ki, ben buna ‘saglikli diisiince kuram1” diyorum, gelme, iist diizey bir
muhakeme yetenegi, mantik bilgisi, dilbilgisi, matematik bilgisi, ana diline hakim olabilme yetisi, ¢ikarim
yapabilme ve gegmis anlamlarla iliskilendirebilme yetisi ve ¢cok daha fazlasini biinyesinde barindirmaktadir.
Yap1 Bozucu FElestiri Kurami: “Metin incelemelerinde retorik ile gramer bilgisi karsitligina dayanir. Gergekten
de bu akima gore bir metnin dilbilgisel yapisinin yarattigi anlam ile aynt metnin dokusunda yatan retorik
yapilarinin belirttikleri anlamlar birbirleriyle biiyiik bir ¢eliski icinde bulunabilirler( Rifat, 2009s.45) Anlasildig1
iizere retorik ve gramer ¢eligkisini ortadan kaldirmak ki, bazen bu psiko-semiyotik dil kullanimlar1 i¢in de
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gecerli olabilir ¢iinkii psiko-semiyotik dil kullanimlarini tercih eden baskilayici taraf, retorik/gramer ¢eliskisini
anlamda yaratmaktadir. Isi gergeginde olmadiklar1 sanal kimliklere sahiplermis gibi bir dil kullanimiyla baskin
olma ¢abasi giitmektedirler. Suglularin adalet bizim yanimizdadir demeleri gibi. Halk arasinda hem suc¢lu hem
gliclii deyiminin psiko-semiyotik dil kullanimi 6rnekleri olarak verilebilir. Bundan 6te bir Psiko-Semiyotik dil
kullanimin1 tam olarak ¢6zebilmek icin tipkt yapt bozucu elestiri kuraminda oldugu gibi tiim yapryr “ metnin
dokusunu, yapisini bozmak, kirmak, sokmek, ayristirmak, bdylece anlamlar1 dagitmak gerekir” (Rifat, 2009:
5.45) bu yonleriyle Psiko-Semiyotik dil kullanimlarinin hem insasinda hem de anlam ¢6ziimleme asamalarinda
kuramin biinyesinde var olan ilkelerden hareket edilebilir. Psiko-Semiyotik Dil Kullanimi iizerinde ¢alismalarim
devam ettigi i¢cin kendi kuram ve ilkelerini ilerleyen zaman diliminde tam olarak deklare edebilecegim. Ayni
zamanda Gosterge bilim alanindaki “diyaloji” den de faydalanmasi da kaginilmazdir ama bu diyalojige yiiklenen
anlam Psiko-Semiyotik dil kullanimmi 360 derece etkileme ihtimali olan her alanin geg¢mis, an, gelecek
cikarimint  yapabilmek iizerine kuruludur. Bu ¢ikarimlar Psiko-Semiyotik dil ingalari ve var olan Psiko-
Semiyotik dil kullanimi ¢éziimlemeleri i¢in olmazsa olmazlardandir.

SONUC

Iletisim tasarimlarinda Gostergebilimin erken caglarda dogdugu toplumlar, bu bilim daliyla gec¢ karsilasan,
kargilagmigsa dahi akademik alanda tam olarak, anlamimi vererek yer edinemeyen veya hi¢ karsilagmayan ve
Gostergebilimin ne oldugunu dahi bilmeyen toplumlardan ¢ok daha fazla sanslilar ¢iinkii en egitimsizi bile belli
bir kiiltiirel kod kazanimiyla davranacaktir. Herhangi bir tasarima maruz kaldiginda ¢ok daha fazla kritik
edebilme, elestirel bakabilme sansi olabilir. Geri kalan iilkeler, devletler, hele bir de dgretim, egitim alanlarinda
bir ve bir ¢ok nedenle sekteye ugramiglarsa ne goriirlerse, duyu alanlarini ne harekete gecirirse, ne giidiimlerse,
harekete gecrien alani sorgulama geregi bile duymayabileceklerdir.

Gostergebilim  kiiltliri  elestirel bakisi yakalamada, elestirel diisiince olusumunu saglamada,  yabana
atilamayacak bir kiiltlirdiir ve toplumlari ineglerken bir de bu ayak {izerinden arastirma geregi dogurur.

Gostergebilimin elastiki yapisi, zamanda, insan beyninin doga insan, insan insan iligkilerini daha ¢ok anlamasi
ve anlamlandirmastyla, bilim dali yaratimim olan Dijital Reel Psiko-Semiyotik Dil kullammlar1 ve ALGUL
Dijital Reel Psiko-Semiyotik Dil Kullanimlari Ayristiricilar: gibi, heniiz farkinda olunmaya unsurlar1 da birer
gosterge elemant olarak biinyesine katacaktir. Ben simdiden tanimlananlara ses, koku, doku, 6. his, i¢gorii, gorii,
Ongoriiyll ve daha fazlasini katmig durumdayim. Bunlar birer olgu olarak degerlendirilebilir mi? Bilemiyorum.

Bu bilim dalinin yeserdigi toplumlarin kiiltiirel genetik kodlar1 bilimsel arastirmaya tabii tutulursa gelismekte
ve/veyad lglincli diinya iilkeleri olursak isimlendirilen topraklarda dogan, yetisen insanlarin hatta bilim
insanlarmin genelinden daha ¢ok semiyotik kiiltiirel farkliliga sahip olduklari 6lgiilebilir. Yasayan kiiltiirler
kiyaslandiginda da dahi yerlesik tutum ve tavirlardan bile agik¢a bu gozlemlenebilir. Gelismekte olan iilkeler
veya lglincli diinya {lkeleri bu agidan da veri madenciligi somiirii alaninin kapsami dahilinde olacaktir. Dijital
alanda giicii elinde tutanlarca, somiirii bilgisine sahip olanlarca talan edilecektir. Minareyi ¢alanin kilifi
hazirladig kiiltiirel bir dokudan gelmek, eylem agamasinda bu isleri de kolaylastirabilir.

Bu yiizden bu gibi toplumlarda saglikl dijitallesmeden s6z edebilmek biraz zor goriinmektedir.

Gene de sagliklt bir toplum yapisina doniisebilmek i¢cin olmast gereken degisiklikler iizerinde durulacak,
alimmas1 gereken dnlemlerden bahsedilecektir. Dijital Cag oOncesinde de bilimsel makaleler kiiresel bir boyut
tagirlar ama Dijital Cag’da bu boyut tartigilamaz bile. Tiim makalelerim i¢inde dogdugum, dijital niivenin inga
edilmedigi, dolayistyla dijital kiiltiiriin yerlesik héle gelemedigi toplumlarin dijital c¢agda biirtindigi
kimliklerden halkin nasil etkilendigine dair, bireysel olarak iiniversite yillarindan beri birebir etkilenen biri
olarak, yirmi senelik akademisyen kimligimle dikkat ¢ekmek ve bu anlamda ayr1 bir bilim dali olarak kiiresel
boyutta yapilacak ¢alismalarin baglaticis1 bilim insan1 olmak.

Psiko- Semiyotik Dil Kullanimlar1 yoktan var edilebilecekleri gibi, toplumsal bellekte var olanlar iizerinden de
manipiilasyon arac1 edilebilirler. Uretim dijital ve/veya reel yasam igin olabilir ama giiniimiizde bu iki alan
birbirinin i¢ine girmis durumdadir. Aralarinda neredeyse bir kaynasma s6z konusudur. Hedeflenen
manipiilasyonun bu iyicil veya koétiiciil olabilir, ger¢eklesmesi igin de bu gereklidir. Bir toplum 7/24 iyicil dijital
reel psiko-semiyotik dil kullanimlariyla gliclendirilebilir ve yeniden yapilandirilabilir: Bakiniz insanlik tarihi, ...

Dijital Reel Psiko-Semiyotik Dil Kullanimlari {izerinden yeni bir toplumsal bellek, hatta kiiresel bellek ( kiiresel
salgin, kiiresel tehdit, sera etkisi, iklim degisikligi) yaratilabilecegi gibi var olan bellekler de Dijital Reel Psiko-
Semiyotik Dil kullanimlar1 simdilik Gostergebilimin alanindan yapibozucu elestirileri kurami, diyaloji
orneklerini alip ¢cok daha fazlasimi katip, baska bir deyisle ¢oklu anlam katmanlarin1 soyarken ya da yaratirken
Gostergebilimin kullandigi metodoloji ve yontemlerden de faydalanir. Bazilari1 soymak ve anlamlandirmak
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veya yapmak ¢ok kolayken bazilar1 i¢in ¢ok daha fazla bilgiye ihtiya¢ duyulabilir ki, dijital ¢ag dolayisiyla
legal, legal goriintimlii illegal, illegal bilgi toplamak, veri madenciligi yapmak ¢ok kolaylagt1.

KAYNAKCA

Algiil, Nevin(2022). Digital Real Psycho-Semioitic Language Uses of Global and Regional "Feeling
of Fear and Some Requested Rol Models in the Future through Virtual Reality Created in the
Real Universe(73-77).

TOJET/ The Turkish OnlineJournal of Educational Technology, cilt.21, sa.4
Algiil, Nevin(2020). What is Psycho-Semiotic Language Use and Its Parser, As A New Concept?
How Can The Example Modeling For Use in Digital Media and the Process of Creating Digi-
Slave Proceed?( ss.796-802). Lefkosa; Kibris(Kktc): Inte/International Trends and Issues in
Communication & Media Conference.
Algiil, Nevin(2020). Digital World, Digital Communication Area, Transparent Communication,
Digital Communication and Law of Interaction, Digi-Police, Digi-Inspector, Debiting The
Uniqueness of Individual After Pandemic Period, Determination, Analysis, Insights and
Recommendations(291-295). Lefkosa, Kibris (Kktc): Inte International Trends and Issues in
Communication & Media Conference.
Algiil, Nevin(2021).How Can The Unconscious Mind of The New Psychological Definition be
Analyzed and Can The Formation of Thought Be Closed To Perception and Manipulation at
the Beginning by Using Algiil Digital-Manual/Analog Psycho-Semiotic Language
Parsers?(300-305). , Lefkosa, Kibris (Kktc): Iticam International Trends and Issues in
Communication and Media Conference.
Mlodinow, Leonard(2013). Bilingdisiniz Davranislarinizi Nasil Yénetir?(11-14). istanbul: Okuyan
Us Yayinlart.
Cotuksdken, Yusuf (1994). Atasdzlerimiz, Egitim ve Ogretimde Kaynak Kitaplar 1(ss. 92). Ozgiil
Yaynlari, Istanbul.

Melikoff, Irene (2008). Destan’dan Masal’a, Tiirkoloji Yolculuklarim(ss. 9-271). Demos Yayinlari,
Istanbul.

Rifat, Mehmet(2009). Gostergebilimin ABC’si(ss.11). istanbul, Say Yayinlari.

copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-IQC 2023 198
www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net



INTE-ISTEC-ITEC-ITICAM-1QC, 2023
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OZET

Calismalarimi bilenler DijiKélelik kavramini bilim diinyasina armagan eden oldugumu bilirler. Bu makalemde
kétiiciil, hedeflenen kisiye yonelik dijital reel psikolojik ¢6ziimlemeler {izerinden kesintisiz uygulanan dijital reel
psiko- semiyotik dil kullanimlarinin nasil gergeklestirilebilecegi ve diji kole yaratilabilecegi iizerinde
durulacaktir. Diji Kolelik kavrami dijital alandan illegal yollarla yaratici zeka alaninda memba oldugu fark edilen
hedefin sahibine ait bilgi, zeka, yeti ve yeteneklerinin yasam siireci boyunca ¢almay1 ve ticari meta olarak
kullanirken, dijital olarak kolelestirdigi kisinin daha ¢ok yazmasi saglamak i¢in reel yasamini drerek, manipiile
ederek, hedefi yalnizlagtirmak i¢in yapilan tiim dijital reel psiko-semiyotik dil kullanimlarinin tiimiinii kapsar ve
bu bilim dali ve alaninin yaratimi da bana aittir. Tasarim vaka 6rnegim VinciSafiye’de goriilecegi gibi, bu tiir
kétiiciil olusumlar, hedefin etrafinda pek ¢ok kendilerine eklemli insan bulurlar ve/veya yaratirlar.

“Mobbing”’ten farklar1 makalenin icerigine hizmet edecek oranda verilip; nasil detayli, incelikli ve legal
goriiniimlii illegal, kiilliyen illegal yontemlerle ele gegirilen hedefteki kisiye ait dijital verilerin, kisiyi bir gember
icine alip kullanilabileceginin ve bu illegal verilere dayanilarak reel yagsam kosullarinin nasil
oriilebileceginin  Ornegi, tasarim bir vaka iizerinden, hatta basliklandirilip sunulacaktir.

Dijital ¢agda bilim, bilim insanlar1, kétiiciil dijital kullanimlarinin reel yasamda nelere sebep olabilecegi tizerinde
durmak zorunda ve kamuyu uyandirmak sorumlulugunu hissetmek zorundadir.

Her makalemde oldugu gibi bu makalemde bu amaci giitmekte olup; ¢6ziim Onerileri sunmaktadir.

Ayrica makale Dante’nin {lahi Komedyasi’'ndan esinlenerek iice ayrilmistir. Umarim gelecek yiizyillarin en
kotiiciil olayini Dijital Koleligin kiiresel boyutta yerlesik hale gelmesini dnlemeye ve yok etmeye yardimei olur.
Diji kolelikten, dijital kolelikten kurtulmak cidden cehennemden kurtulmakla 6zdes olabilir. Eliptik kiirede
yasayan hi¢ kimsenin bagina gelmesi istenmez; herkes onunla yasamayi beceremeyebilir. Sonugta eyyamci
giiclerin insani ve akilc1 olamayan parasal hirslari yiiziinden eliptik kiiremiz kaybeder.

Anahtar Sozciikler: Dijital Koéleilik, Diji Kolelik, Kétiiciil Psiko-Semiyotik Dil Kullanimlari, Dijital Reel
Kotiictil Kurum ¢i fletisim

GIRIS

“Yasam yolumun ortasinda

Karanlik bir ormanda buldum kendimi,

Ciinkii dogru yol yitmisti.

Ah i¢cimdeki korkuyu tazeleyen, balta girmemis, o sarp, giicli

E2]

Dante/ Cehennem/

Calismalarimi bilenler DijiKélelik kavramini bilim diinyasina armagan eden oldugumu bilirler. Bu makalemde
“Mobbing”’ten ¢ok daha farkli ve kétiiciil, hedeflenen kisiye yonelik dijital reel psikolojik ¢dziimlemeler iizerinden
kesintisiz uygulanan dijital reel psiko- semiyotik dil kullanimlarinin nasil gergeklestirilebilecegi ve bu sayede diji
koleliginin siirdiiriilebilir hile getirilebilecegi iizerinde durulacaktir. Bireyin kendisine ait, bagka hi¢ kimsenin
kullanmadig: dijital alanlarin nasil talan edilebilecegi ve bu talani siirdiiriilebilir kilmak i¢in gene bireyin mahrem
bilgilerinden yola ¢ikarak nasil dijital reel pisko semiyotik bir halka i¢ine alinip, zorunlu olarak bulundugu
ortamlarin nasil yonetilebilecegine, manipiilasyona ugratilabilecegine  dair bir tasarim Ornek vakayla
aktarilacaktir.

Bulusum olan Psiko-semiyotik Dil Kullanimi gimdilik bu isimle bilim dali olarak nitelendirdigim ¢iinkii iletisim
fakiiltelerinde basat konu dil kullanimlar1 ve dil olmalidir derim yillardir; dalin biinyesinde yer alan Dijital Reel
Psiko-Semiyotik Dil Kullanimlariyla ¢ok uzun siirelerce kisinin 6nce bireysel dijital alanlarina yazdigi her seyin
nasil talan edilebilecegini, bu talanin siirdiiriilebilir kilinma yollarini, sonra igi abartip ve bir sekilde pervasiz
hissetme yolunu se¢ip ortam dinlemelerine kadar hem ¢alip, hem ¢alinan 6zgiin, bilgi, dil kullanimlari, fikir, icat
iirliinleri, siirler, siirimsiler, TV dizi , Tv program tasarimlarinin, Sinema konu ve tasarimlarinin kisaca tiim igerin
igerigin nasil sermayeye servis edilebilecegi ve bunun ¢aligtigi kurum iizerinden yapilabilme durumunun, dijital
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hirsizliklarin legal goriiniimlii kurumlarda yer alan eklemlilerce nasil kolayca yiiriitiilebilecegine; makamlarin bu
sekilde dijital reel psiko-semiyotik dil kullanimini nasil kolayca ve korkusuzca yapabilecekleri lizerine kuruludur.
Zaten bu tiir bir kétiiciil olusuma yakalanmis kisinin resmen bir agla 6riilmesi gerekmektedir. Bu ag iginde
kullanilan psiko-semiyotik diller ayniligi, bir bagka deyisle dijital talani siirdiiriirler. Vaka tasarim Ornegi
VinciSafiye, talan edilen giinliigiiniin i¢eriginden anahtar s6zciik niteliginde alinan ki, onlari psiko motif olarak
isimlendiriyorum reel yasam zorunlu yasam alanlarinda yazilan igerigin hemen akabinde, diji kdlenin karsisina
cikarmak bir yonetmedir. Bu sekilde siirekli olarak bir baskilama araci olarak goziimiiz izerinde derken, gemberin
genisligini de siirekli hatirlatip hak arama duygusunu, istegini kirip garesizlik i¢inde sinmesi istenmektedir.
Ornegin ilk ¢alintyorum, hirsizlar dediginde ilk énce aligveris yaptig1 dijital talandan siirekli faydalanan marka
magazalarda her gittiginde ¢alan alarm sesleri, isi abartan markalar da var ve karakterim Safiye tiim bunlar1 kayit
altina almig durumda Hikayemin i¢inde de Godot’yu bekler gibi hukuk zamanlar1 beklemektedir ¢iinkii tiim bu
markalar ve bu isbirligi ¢ok giiclii gorinmektedirler, kullandiklar: dijital reel psiko-semiyotik dille dijital
alanlarindan talan ettikleri hedefi korkutmaya, ¢aligmaktadirlar. En ¢ok ¢ok verilen mesajlardan biri kendileriyle
beraber hareket eden egemen giiglerin varligiyla ilgili. Diyor ki, seni ¢aldigimizi onlar da biliyor ve bu ¢alinmadan
faydalaniyor da zaten, bilerek faydalaniyor, hukuk da bizim dolayisiyla nereye basvurursan vur hakkini
alamayacagin gibi, hakkinda itibarsizlagtirma, kurum icinde siirlindiirme, oynama, kat kat ¢ogalacaktir. Bu giig,
tim kaynagini temel olarak korku, korkutmak tizerinden almaktadir ve sevdiklerinin dliimleriyle korkutmak da
buna dahildir. Dijitalden kolelikten kurtulma hikayesi bir yandan da tiim korkularindan kurtulmaya doner ¢iinkii
aksi takdirde talan devam edecektir. Magazalardaki tesadiif tesadiiftiire ki, bu dil kullanimi da ona aittir; giden
bir sekilde siirekli ¢alan hirsiz alarmlarini yazip sikéyet ettiginde zorunlu olarak yasadig1 evin arkasinda yer alan
villalardan ¢almaya baglamistir ve artik tiim yasam ¢emberinin kalici psiko- motifi olmustur. Psiko-Motifler
yoktan var edilebilecegi gibi: Diji Kélenin rahatsiz oldugu bir durum yaratilir ve rahatsiz oldugu saptanirsa artik
0 da psiko-motif olarak rahatsiz edici, dikkat dagitici, sinir bozucu, manipiile edip gergekte kendisi i¢in yapmasi
gerekenleri yapamayacak, giindelik islerini kotaramayacak hatta zorunlu yasam ortamlar1 sarili oldugu igin is
ortaminda ¢alanlardan yardim isteyecek duruma diisecektir. Hukukla sorun yarattiklarinda dahi yazdig: igerigin
yansimalarini aninda yasam ortamlarinda dijital reel psiko-semiyotik dil kullanimlar1 olarak almistir. Safi bu
makaleyi anca hirsiz alarmlarinin esliginde yazabilir ¢iinkd hi¢ kesintiye4 vermeden buna devam eden bir gemberle
ortilme sonucunda dijital kdleligi stirdiiriilebilir kilan bir olusum olmasi gerektigi agiktir. VinciSafiye karakteri bu
baglamda ciddi sekilde kuvvetli durmay:1 basarmistir. Hala devam etmektedir. VinciSafiye basarisiz darbe
kalkismasina ragmen bitmeyen talan1 ve verilmeyen haklar1 goriince hukuk demeye bagladi ve bu sefer iizerine
dijital reel psiko-semiyotik dil kullanimlariyla musallat edilenlerce haksiz olmalarina ragmen hukuk sorunu yaratip
bu sorunu tiim dijital reel psiko semiyotik dil kullanimlarin1 kurumda yer alan dijital talana destek olan, makam
sahiplerince dijital reel psiko-semiyoitk dille hukuk sorununu katlayip ¢aresizlik hissini verme politikasin
genisleterek vermeye basladilar. Instagram’daki hikayesinde bari kus sesi olsa dediginde ¢iinkii bu alarmi kisa
stire calip durdurmaya bagsladiklarinda, kusa g¢evirme, ¢alistigi kurumda bunlarin tekrarlari, bazen evdeki
konusmalardan reel psiko-semiyotik dil kullanimlar1 yaratarak her seyini biliyoruz, géziimiiz iizerinde havasi
vermek, hem ¢alip hem sevis ettikleri i¢in galinti markalarin kurum iginde gévde gosterisi yapmasini saglamak
¢linkii direk insan musallatlig1 gibi araglar1 burnunun dibine sokmakta ve bu ¢calinmada tesadiif tesadiiftiirii seneler
icinde 6grenmis biri Safi. Safi olayinda ¢ember iyice, isin cilkint ¢ikaran koltuk sahipleri artik kamuya yazan
VinciSafiye’nin her yazdigi icerige karsilik gelen ve/veya icinde Instagram’daki hikdyeden 6nemli bir anahtar
sozciik bulunduran iletiler atmaya baglar, maagla korkutma, kadro vermeyip sozlesmeye mahkum kilma;
VinciSafiye dogentlik unvani almasin  ragmen sozlesmeleri zamaninda imzalamama, muallakta birakma,
hikdyesinde her hak ettigi maas1 alamamaktan bahsettiginden kisa bir siire sonra , unvandan gelen paranin
kesilmesi, onu baskilayacak kisilerin koltuk sahibi olmasi i¢in tehdit, hile, baskilama dilini kullanabilecek, bunu
yapabilecek olan kisiliklere {ist makamlarin 6nceden verilmesi; zaten bu kisiler diger oyunlarda da varlar ve siire¢
icinde mutlaka onlara bir koltuk gelecek diye bekliyordu VinciSafiye; bu kisilerin baskilamay1 yaparken artik
kamuya ag¢ik yazdigi hikayelestirdigi yasam 6ykiistiniin igeriginden de alintilar1 reel psiko-semiyotik dil kullanarak
gbzlimiiz sende korkutmasini yapmaya devam etmesi, dyle bir 6rme ki, 6lim ve hastalikla tehdit etmeye kadar
varan, basa getirilen kisinin kaptig1 kadro oyunlarina arkasindaki giiciin diliyle de devam etmesi, toplantilarda
dijital reel psiko semiyotik dil kullanimi, baski araci olarak kullandig1 kadroyu vermemek i¢in bu sefer de kadro
talep formunu kabul etmemek, Ogrencileri organize etmek, her tiirli koticlil yaklagimm iginde olmak,
gorevlendirmeler ve kullanilan dil, dilin iyilestirilmesi bile onlar igin talan edilen giinliigiiniin yerini alan
Instagram’daki hikayeden, iistelik kendilerinin ¢agirip size verecegiz dedikleri kadroyu ortak bir ¢aligmayla,
sOzilin 6zii yeni bir diizenekle ¢almanin devamini saglayacak bir diizenekle dijital reel psiko semiyotik dil kullanim1
dahil her tiirlii kotiiciil olay1 yapabilecek birine verip anabilim dalina onun kadrosuyla getirmeleri ve bunun igin
donen oyunlar buna, biiro eleman1 da dahil ve ¢cok daha fazlasi ki, VinciSafiye romanimda sadece bir kismi var,
diji kolenin ¢aligtigt kurumun diji koleligi siirdiirmede basat rol yiiklenmis oldugunu agik¢a gostermektedir.
VinciSafiye’nin sayisiz siyasi basarilara neden olan fikir ve goriisleri oldugu i¢in bulundugu her ortamdan
faydalanma girisimleri hi¢ sasilas1 degildir. Hem ¢alan hem servis eden bir yapilanmanin ihtiya¢ duydugu giiclere
ayn1 zamanda servis yapmasi olasi bir durumdur. Bu talan ve diji kélelik diizeninin siirebilmesinin sartlar1 vardir.
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Buradaki en kontrol edici mekanizma dijital alanina hakim olmaktan kaynaklanmakta ¢ilinkii ¢aligmalarim
yaparken dahi ¢alistig1 kurum ii¢ ay dnceki, yanlis bilgilendirilmeden uzayan durumu, gelin, burada imzalanacak
kagidiniz var diye isleme sokabilirken, zorunlu yasam alanlarinda yarattiklar1 haksiz hukuk baski ayaginin
varligint devreye sokabilmektedirler. Hak hukuk aramasini son erdirmeye yonelik dijital alandaki hamlelerden
Linkedin’de Instagram’daki hikayesinin iceriginden akil sagligina veya hikdyede gegen icerigin gercek
yaraticilariyla ilgili davetler almasi ki, talancilar bu dijital platformun nasil ¢alindigini da bilirler, tipk1 Eksi Sozliik
gibi, ondan ¢alinan ilklerden bir dijital platformda adina baslatilan itibarsizlastirma kampanyalari, tiim bunlarin
hepsi diger zorunlu yasam alanlarinda kullanilan dijital reel psiko-semiyotik dil kullamimlariyla beraber
VinciSafiye’yi yildirmak susturmak i¢in biteviye kullanilir ¢iinkii stireklilik de bir yontemdir. Talan ettikleri dijital
alan1 &yle bir siki takip altindaki {i¢ saat yayimda kalan isme varincaya kadar, reel yagsamda kiskirtip deli gibi talan
edilen alandan bu sefer, ¢alindik diye kamuya agik yazdigi alandan, bir hikayeden kendilerine haksiz bir sekilde
baski1 unsuru yaratabilmektedirler ve bunu yaparken de kullandiklar1 yine hukuk. Hukukla baskilanmak ¢ok yonlii
cereyan etmekte bu vakada ¢iinkii kurumundan verilen tim mesajlar, istedigin hukuka bagvur, biz giicliyiliz
modundadir. Tiim bu tavirlar basina gokca konu olan seyleri hatirlatmakta ve darbe kalkigsmasi sonrast siiren ¢galma
ve ayyuka ¢ikan baskiyla bin sorgu yaratmaktadir. Karakterim artik ¢aldiracak tek seyim yok ama alacak pek ¢ok
hakkim var dedigi bir noktada ve i¢i ¢ok rahat tiim bunlarin sonucunda cehennemi yirtarak cenneti yaratacagindan
emin.

Detayli, incelikli ve illegal yontemlerle ele gecirilen hedefteki kisiye ait dijital verilerin, kisiyi bir gember i¢ine
alip kullanilabildiginin ve bu illegal verilere dayanilarak 6riildiigliniin  6rnegi tasarim bir vaka {izerinden niianslar
maddelestirilip makalede sunulacaktir.

Peki,

DIJITAL REEL PSIKO-SEMIYOTIK DIL KULLANIMI NE DEMEKTIR?

Adim adim tiim tanimlamalar yapilirsa,

Gosterge Ne demektir?

Kendi disinda bir seyi temsil eden; dolayisiyla temsil ettigi seyin yerini alabilecek 6zellikte olan her tiir bigim,
nesne, olgu( Rifat, 2009). Tahmin edilebilecegi lizere gdsterge alani gok kaygan ve teknolojik gelismeler de dahil
olmak iizere, tipki gostergebilim gibi, tiim bilimsel alanlara da endekslidir ¢iinkii anda olmayan ama zamanla var
olacak yeni bilim dallari, var olan bilim dallarindaki yeni tanimlamalar, yeni yeni teknolojik gelismeler, bireylerin
dijital ¢cagla beraber sahip olabilecekleri yeni 6zellikler, hali hazirda koku, doku, ses, hatta, 6n gori, i¢ gori, 6. his
dahi birer gosterge niteligi olarak ortaya g¢ikabilirler. Gostergebilimin alanlari ne kadar genigse gdstergenin
alanlar1 da o kadar genistir.

Tekten tiime varima devam,

SEMIYOTiK NE DEMEKTIR?

Tanimini yapmadan 6nce daha iyi anlasilmasi i¢in Dilsel ve gorselin tanimini yapmak gerekir.

Dilsel gorsel, semantik alana ait tim dogal diller. Gorsel ise resim, fotograf vb. gibi tiirii tiirevleri olan alanlarin
kiimesi. Semiyotik hem dilsel hem de gorsel gostergeleri igine alan bir sdzctiktiir. Bagka bir deyisle biinyesinde
anlam bilimle ayni1 zamanda semiyoloji anlamini da tasir ve etimolojik olarak Fransizca’dan gelir.

Tiim bu basite indirgenmis tanimlamalardan sonra psiko-semiyotik sézciik 6beginin anlami agiklanabilir. Bu bana
ait bir dizge, bilim dalimla yaratimim olup; hedefteki bireyin ve/veya kitlenin veya kitlelerin istendik dogrultuda
harekete gecmeleri icin manipiile etme araci olarak kullanilabilecek, hedeftekilerin duygu durum bigimlerine
istendik dogrultuda yon verebilmek, duyularini ele gegirmek ve giidiimlemek amaciyla egemenlik kurmak {izere
dilsel ve gorsel gostergelerin tasarlanmasi demektir.

Bu tasarim iyicil de olabilir, kitlelerin gelismesini saglamay1 kendine erek edinebilir hatta bu kiiresel boyutta
yapilabilir ama bu makalenin konusu kétiiciil kullanimidir.

Dijital Reel Psiko-Semiyotik Dil Kullaniminin a¢iklayicr bilgisi ise soyledir:

Ne zamandir sdyleyip yazdigim gibi, 21. ylizyil insaninin artik tim anlamlar evreni dijitaldir. Evdeki akilli beyaz
esya grubu, TV’niz, saatiniz, telefonunuz, akilli klimalar, dijital lan iizerinden hedefe yonelik, legal goriiniimlii
illegal ya da kiilliyen illegal elde edilen bilgiler lizerinden ki, ben bunu mahrem bilgi olarak niteliyorum, kisiyi
istendik dogrultuda manipiile etmek icin dijital ortamlarda ve bununla birlikte psiko etkiyi artirmak i¢in reel yasam
ortamlarinda dilsel gorsel gostergeler siirdiirmek anlamini tagimaktadir. Tiim bu bilimsel alan benim bulusum
olup, ilk yazdigim makalelerden faydalanilmustir( Algiil, 2020), (Algiil, 2022). Tim bu tasarimlar insan varsa
varlar ama bu hayvanlar icin uygulanmiyor ya da uygulanamaz anlamini tagimazlar. Insanin bilingdist
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kazanimlarimi ( Mlodinow, 2013) bagka bir soylemle yasantilari boyunca edindikleri yasantilardan elde edilen alani
manipiile etmeyi hedeflerler, bazen hi¢ yoktan psiko-semiyotik bir kullamim yaratilabilir; bunun bir gekilde
bireysel ya da kitlesel dzelliklere de dayandirilmasi gerebilir. Bir sekilde diisiin, zihin diinyasini tasarlayarak da
manipiile etmek denebilir. Genel olarak, bireyin veya kitlenin bilin¢digina dahil olup unuttuklar1 dahil, kapsama
alam icinde olup, duyussal anlamda ayni eski etkiyi tasidiklar1 bilinir. insan zor degisebilen, yasantilarindan zor
iyilesebilen, bunun i¢in farkinda olup calismasi gereken bir varliktir. Boyle olsa da manipiilasyonun tek kaynagi
degillerdir. Tasarim alani istenirse herkeste insan tiirii olmalarindan kaynaklanan nedenlerle ayni olan bilingalti
duyulari, temel i¢giidiileri hedef alabilir, anda yoksa yaratabilir(savas, salgin, yokluk, 6liim, aglik, kitlik, cinsellik)
) ve istendik dogrultuda kitlesel boyutta bile yeni bir diizen tasarimina yardimci araglar olarak kullanilabilir.

Ozetlenirse dijital reel psiko-semiyotik dil kullanimlar1 tasarimi hem bilingaltina ki, asirlardir yapilagelmistir.
Cinsellik, giderek ¢esitlense de hala basat bilingalt1 psiko-semiyotik dil kullanimi, bu baglamda gergek ile satisa
yonelik her ¢esitlendirmeyi, satisa ara¢ edilenleri kritik edebilecek bir biling seviyesini kiiresel boyuta yaymak,
giderek artik bir litopya halini alabilir ¢linkii 21. ylizyil insan ( diger makalelerimi okuyunuz) artik hi¢ olmadig:
kadar gorsel, nitelikli diisiinebilmek, onun bir pargasi olan kritik edebilme yetisinden giderek kopartilmis bir
durumdadir.

Bilincdis1 (Algiil, 2021) alanindan Dijital Reel Psiko-Semiyotik Dil Kullammm tasarimlar1 ¢ikarmak
bilin¢alt1 alanindan ¢ikarmaktan cok daha zor, grift ve komplike bir islemdir. Bu yilizden bugiine kadar en
¢ok kullanilan bilingaltina yonelik olanlardi. Fakat Al ile beraber kiiresel veri madenciligiyle bireysel ve
toplumsal 6zelliklere, hatta mahrem bilgilere ulagmak ¢ok kolaylasti ve yine Al ile beraber elde edilen bilgiyi
islemek ve bu bilginin psiko-semiyotik versiyonunu ¢ikarmak artik sorun olmaktan ¢ikti. Su soru akla gelebilir:
21. yiizy1l, genel gogunluga liitfedilen profille buna gerek var mi? Evet, var. Ornegin: Vaka tasarimi drnegimde
oldugu gibi veya politik arenada vb. gibi pek ¢ok yeni makale konusu alanlarinda: Ornegin (Algiil, 2023/ Yayim
asamasinda Psiko Semiyotik Dil Kullanimlar1 Uzerinden; Toplumsal Bellekte Var Olup, Yakin Zamanlarda
Manipiilatif Etkilerini Kaybetmeye Baslayan Kiiltiirel Kodlar1 Inceleme Makaleleri 1 ve Dijital Reel Psiko-
Semiyotik Dil Kullanimlar1 Uzerinden Toplumsal Bellek Tasarimlar1 Ve Yapibozucu Inceleme Makaleleri I).

DIJITAL HIRSIZLIK, DIiJiTAL REEL PSiKO-SEMiYOTIiK DiL KULLANIMLARI VE KOTUCUL
KURUMLAR
“.... ¢linkii seni bagirtan bu hayvan
Damarlarimdaki kani tirpertti,
Yardimei ol bana iinlii bilge.”
“Dabha iyi edersin bagka yoldan gidersen,
Kurtulmak i¢in bu yabanil yoreden”
Diye yanit verdi agladigimi goriince;
“clinkii seni bagirtan bu hayvan,
kimsenin ge¢mesinden izin vermez yolundan,
kargisina dikilip, er ge¢ pargalar onu;
Oyle kotii, oyle pistir ki huyu,
doymak bilmez oburlugu,
doydukea karni daha da acilir igtahi.....”
Dante/Cehennem/

Dijital ¢agda bilim insanlar1 bilim adina kétiiciil dijital kullanimlarin neler olabilecegine ve reel yagsamdaki etkileri
iizerinde durmak zorunda ve kamuyu uyandirmak sorumlulugunu hissetmek; bu sorumlulugu iizerine almak
zorundadir.

Her makalemde oldugu gibi bu makalemde bu amaci giitmekte olup; ¢6ziim Onerileri sunmaktadir.

Yeni diinya diizeniyle giindeme gelen kiiresel veri madenciliginde karar vericilerin alacagi kararlar hayati 6nem
tasimaktadir. Aksi takdirde alinan kararlarca esnek birakilan giivenlik agiklar1 veri, dijital, diji koleligi yaratabilir
ve bu diji kolelik dijital cagin temel sektorii ve istihdam alani haline gelebilir. Dijital ortamlardan zengin veri
kaynaklar1 olarak desifre edilen insanlar birer diji kole, veri kolesi adayi olabilirler ve somiiriilen veri kaynaklari
olarak tiim Omiirleri boyunca dijital kdle olarak kullanilabilirler. Hele gozlemeleri, dil kullanimlari, icat ve
projeleri; VinciSafiye gibi mahrem dijital alanlarima yazdigini animsayin, projeksiyonlart hedefi on ikiden
vuruyorsa tiim hayati elinden gidebilir. Makalemde uzun siireli, yani strdiirtlebilir, itadkar veri, diji koéleligin
kotiiciil dijital-reel psiko-semiyotik dil kullanimlariyla, kurumlar araciligiyla nasil yapilabilecegi tasarimi {izerine
kurulugu oldugunu tekrar animsatmak isterim.
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Siirdiiriilebilir diji koleligin pek ¢ok ayaginin olmasi gerekir. DijiKoéle gembere alinir ve zorunlu yagam alanlarinda
dijital mahrem alanindan ele gegirilen mahrem bilgiler {izerinden, dijital reel psiko-semiyotik dil kullanimiyla
stirekli baskilanarak 6nem verdigi alanlarca paralize edilip seneler boyunca sdmiiriiniin stirdiiriilmesi saglanabilir.

Dijital-Reel Psiko-Semiyotik Dil Kullanimlarinin en kotiiciil ve uzun siireli etkisinin devlete bagli, resmi
kurumlarda konuglanan dijital hirsizlik yapilanmalariyla ilgisi olanlarla siirdiiriilebilir kilinabilecegi goriilebilir.
Bunun iki nedeni vardir:

1. Baslangi¢ asamasinda dijikdle kurumla ¢alinmanin ilgisini kuramayabilir ¢linkii devletin koruyucu kimlik
algis1 sanrisia kapilabilir ve bu ¢ok zaman kaybettirir. Devlet kimliginin onlar1 elimine edebilecegini ve kamu
yararina uygun hareket edecegini diisiinebilir. Kétiiciil yapilardan asil korunmasi gereken de devlet kurumlaridir
ciinkii devleti kendi ¢ikarlar1 i¢in kamuflaj aract yapabilir ve yapilanmasini koruyabilir. En uzun siireli dijital
koleligin hedefteki kisinin kisilik 6zellikleri de dikkate alinarak ancak bu tiir resmi kurumlarin destekleriyle, gligli
bir sekilde etkin, yerlesik yetkin organize olabilme yetenegi; bu yetenegin kotiiciil kullanimlarda kabusa
dontigebilecegi diisiiniilmelidir ve ayn1 zamanda ancak bu nitelikteki kurumalarin gergekte olmasa dahi, egemen
erk arkamda mesajin siirekli verebilen dijital reel psiko-semiyotik dil kullanimlariyla diji koleyi korkutma ki,
‘korku’ dijital reel psiko-semiyotik dil kullanimlarinin basat manipiilatoriiriidiir( Algiil, 2022) ve sindirmedeki
basar1 oran1 g6z ardi edilmemelidir.

2. Bu tiir kurumlarin organize olma yetenekleri ¢ok daha gii¢lii olabilir. K&tiiciil yapilanmaya bagli olanlar
makamlar1 ele gegirdikge diji koleyi baskilayabilen kurmaca dijital reel psiko- semiyotik dil kullanimlar
yapabilenleri onun iist makamlarina tasiyip ayni dillerle baskilamaya devam edip; diji kdolelik olayini
slirdiirmektedirler.

3. Dijital reel psiko semiyotik dil kullanimlartyla diji kdleyi bastirma ve sindirme islemlerine eklemli yazili
gorsel basimla da devam etmek, uzun senelerce bu isin i¢inde pisenlerce ¢ok kolay bir sekilde yapilabilir hale
gelmektedir. Tasarim vaka VinciSafiye’de hele Iletisin Fakiiltesimde bir akademisyen olmasi sebebiyle, dogal
olarak piyasaya, sermaye, yazili gorsel basinda caliganlarla icice olan bir yasam orgiisii iginde baskilayici,
sindirici dili ona karg1 kullanmak ¢ok daha kolay héile gelmektedir.

4, Mobbing’den ¢ok farkl: ¢iinkii istendik olan sdmiiriiniin siirdiiriilmesi olacagindan hedefteki kole stirekli
olarak rolantide tutulup, kendi adina basarilarinin tiimii engellenip ona ait ne varsa talan edilmesine ve bu talana
ses ¢ikaramamasina yonelik olarak is yasaminin kontrol altinda tutulmasinin gerekliligi 6ngoriilebilir. Zorunlu
yasam alanlarinda, bu yapilanmanin titiz oriimcek agi seklinde igne oyasi gibi islenmesinin ‘kurbanin altin
yumurtlayan kaz olma derecesiyle’ direkt iligkisi vardir ve bu alandan nemalanan koca bir sektor olugabilir; bu da
titizlenmeyi arttirir. Hele uzun siireli bir diji kdlelik s6z konusu ise ortaya sagilmamasi igin her tiirlii cabanin
yapilacagi disiiniilebilir. Altin yumurtlayan kazlarin internet ortamindan istenirse eger, desifre olmalar1 da gayet
kolaydir ve bunu halkin da bilmesi gerekmektedir.

KURUM iCi KOTUCUL DIiJiTAL REEL PSiKO-SEMiYOTIiK DiL KULLANIMLARINA OLASI
ORNEKLER
“ O dedi ki, “Yiiz maske bile taksan yiiziine,
Aklindan gecen en kiigiik diigiince bile,
Bilgim disinda kalmaz benim....”
Dante/Araf

Kurumlarda Dijital Reel Psiko-Semiyotik dilin koétiiciil kullanimlariyla hedefteki ¢alisanin nasil diji kole haline
getirilebileceginin tasarim drnegi olarak iizerinden anlatilan VinciSafiye erken ¢ocukluktan itibaren gelistirdigi
giinliik tutma aligkanligin kisisel bilgisayarina tasimasaydi; sadece diigiincelerinde kalsaydi; diisiince okuyan bir
magduriyet maruz kalmadig: siirece, bu makaleye muhtemelen konuk da olmayacakti. Karakterimiz gegmisine
donebilse degil kisisel bilgisayarinda giinliik tutmak, ders notlarin1 yazdigi not defterlerini dahi kimseye 6diing
vermezdi ¢iinkii o defterlerde de mutlaka giindeme ait notlar, siirler ve ¢izimler olurdu. Tiim derslerinde not defteri
tutmasinin nedenleri var idi. Bir insan neden dijital kdle edilir. Klasik, bedensel kdlelikle aym1 nedenlerden:
Somiirmek ve kendi yasam sartlarini liikse tasimak; en iyi kosullarda yagamak i¢in. VinciSafiye’nin dijital koleye
dontisimii kiiresel dijital aga tistlin, yeti, yetenek ve zekasindan dolay1 bir sekilde desifre olup yakalanmasiyla
baslar. Bogazi¢i Universitesi YADYOK( Yabanci Diller Yiiksek Okulu)unda lisans igin Ingilizce Hazirlik
okurken. Kaderin kor talihi ki, bir gidim iinlii olmus o donem rdlantide seyreden ama her an firsat kollayan bir pop
sarkicisinin yasi geckince arkadasi, is ortaminin yonlendirmesiyle YSL i¢in ayn1 sinifta Hazirlik okumaktadir. Bu
kesfedilis onunla baglar veya daha oncesi de vardir; bilemez, sarkicinin arkadasi oldugunu sdylemeden yazdigi
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dizeler i¢in Safi’den yardim ister. Muhtemelen not defterine bakmis olabilir. Artik uzun yillar siirecek ekranina
musallat olanlar dénemi ve Sriilme donemi baslayacaktir. Kendisine ait, kimsenin kullanmadig: dijital aygitlarina
ne yazarsa yazsin yakalandigi agca takip edilen, yazdig1 igerigin, 6zgiin fikir, 6zgiin buluglarinin ve tasarimlarinin
istemi diginda yagmalandigi ve bu yagmanin devam edebilmesi i¢in hem dijital hem reel olarak sarilan, somiirii
kaynagi olarak kullanilan diji kéle haline getirilen bir insanin anlagilmasi gereken anlam yiikiidiir: Diji Kolelik.
Tim bu dijital reel psiko-semiyotik dil kullanimlarini mahrem alaninin talanindan elde ettikleri bilgiler tizerinden
rahatlikla yapabilen, reel yasamda eklemlilerince etrafim1 6rebilen ve zorunlu yasam alanlarini ¢aligma ve ev
cehenneme cevirebilen ve karsiliginda iyi yagama kosullar1 saglayabilen bir yapilanmanin aginda uzun senelerce
stiren ve hala siirdiirmek i¢in inanilmaz isler yapan bir diizenek en ¢ok resmi kurumlar araciligiyla basariyla
stirdiiriilebilir.

Dante’nin Araf’indan alinan bu dizeler, dijital ¢agn 6zelliklerini gosterir gibiler. Insanlik tam da Araf’ta giinkii
Al’ye kaynak olan bu kiiresel yagma alaninin diji kolelerini ‘risk’ olarak goriip, susturmak yerine ‘dijital kolelik’
le ilgili insani ¢oziimler iiretmek zorundadir. Ge¢gmisinde klasik, bedensel kélelik olan insanlik tarihi bunu pek de
becerebilecek gibi durmamaktadir. Tiim bu ¢aligmalar, makaleler Sisipus’un cabalari olarak kalmamali. Oniinde
sonunda kokeninde acimasiz somiiriiniin genetik kodlar1 yatanlar da evrim gegirmeleri gerektigine inanabilirler.
Dost gibi goriinmeyip, psiko posttan arinip gergek dostlugu segebilirler.

Strdiiriilebilir diji kolelik i¢in anlasilacagt {izere zorunlu yasam alanlarinin da zapti rabt altina alinma geregi
vardir. Ozetlenirse:

Kaétiiciil kullanimlar da iki ya ayrilabilir.

1. Mahrem alan talanindan elde edilen mahrem bilgiler iizerinden baskilanmak. Ornegin kurbanin
hoslanmadigi her sey istendik baski derecesine gore oniine ¢ikarilir. Halk arasinda musallat olmak denen durum
gibi de diisiiniilebilir. Diji kdle merkezde tutularak 7/24 kontrol altina alinip baskilanabilir. Bu musallatlik olayini
iyice abartip buradan hak hukuk arama savasi i¢cinde olan diji kdleye hukukla baskilayacak, haksiz olmalarina
ragmen hukuk sorunu yasatip baski altina alabilirler. Diigiiniin sizinle siirekli oynayan, markajlayan, sizin
bilgisayarmizdan birebir ¢calma {iriin ¢ikaran meslektaginiz var. Ayni tutumun diger zorunlu yasam alaninda da
stirdiigii i¢in orada basaramazlarsa basaracaklart bir yol bulurlar. Anlatilmak istenen bu ayaklardan biri eksik olsa
stirdiiriilebilir diji kolelik miimkiin olmayabilir.

VinciSafiye vakasinda, ¢cok yonlii yaratici zekasi, TV, Sinema, Miizik sektdriiniin senelerce iizerinden yiiriimesi
hala ondan ¢alinan TV programlarinin devam ediyor olmasi, pek ¢ok ¢alinti marka, fikir ve reklamlarinin ondan
olmasi bu kapanin siki driilme, pesine bir ordu takma, 7/24 dijital reel psiko-semiyotik dil kullanimlarini siirdiirme
nedenlerini de agiklamakta. Normal yasamda higbir insanin basina bu kadar uzun siire bunca koétii dinamiklerle
dolu isler gelmez.

2. Dikkat dagiticilar, sesin reel psiko-semiyotik dil olarak kullanilmasi ve bunun hem kurumda oldugu siire
is¢inde hem de zorunlu yasam alanlarinda tekrarlarina dayanan sekilde yapila gelmesi .alttan yukariya ses
c¢ikarabilen teknolojiden faydalanmak. Bu tiir kotiiciil yaklagimlarda teknoloji ortam dinleme, gozetleme, dijital
alanda telefon icerigi dahil ileti trafigine hakim olduklarini hissini dijital reel psiko-semiyotik dil kullanimlariyla
verme hem birer dikkat dagitici, hata yaptirici, kendi isine konsantre olamamasini gibi sonuglar dogurabilir.

3. Dijital trafik tizerinden, tanimlayarak yarattigim ve bilim diinyasina kazandirdigim artik bilim dali olma
stirecindeki dijital reel psiko-semiyotik dil kullanimim kitaplastirtyorum ve onunla beraber bu bilim dalima ait
bilgi igeriginin halkin igsellestirmesini saglamaya yonelik kurguladigim VinciSafiye iizerinden ornekleme
yapmaya devam edilirse ki, ki, ayn1 zamanda roman olarak da piyasaya ¢ikacak, kamuya a¢ik yazmaya bagladigi
anda talan edilen giinliikle kurduklari iligkinin bin kati okunuyorsun baskisiyla reel yasamda dijital reel psiko-
semiyotik dil kullanimiyla aksettirilir. VinciSafiye’den drnek: Yayimlanan son hikayeden anahtar sdzciik alinir ve
kurumdan diyelim ki: galistay, ve reel yasamda kétiiciil (okuduk baskist yaratmaya yonelik, goziimiiz {izerinde)
calistay igeren, verilen tarihte yaptirimi olan bir e-ileti atilir. Ayni iletilerin sayis1 ¢ok sayida da olabilir.
VinciSafiye’de 6zellikle belli bir tarihten sonra inbox 11 psiko-semiyotik dille taciz eden kurum iletileri.

4, VinciSafiye akademik kariyeri igin yaptig1 her ¢alismada UAK ’ye basvurmak, kitap yazmak, akademik
calisma yapmak siireclerinde binbir sorun yasadi. Kag bilgisayar1 bozuldu. Talan ettikleri siirecte hi¢ sorun yok.
Ozel ve resmi kurumlarin diji kélelikle ilgilerinde resmi kurumlarin psiko etkisi ¢ok daha fazla ve sermayeye
destek verici olmakta yani diji koleligi siirdiiriilebilir kilmaktadir. VinciSafiye higbir korkular: olmadan bunu
yapan resmi kurum yoneticilerini 6zellikle 2010°dan baglayarak gordii son yedi sene ise yakin ge¢misinden bin
beterini deneyimledi.
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5. Idareciler tarafindan yanlis ydnlendirilmek, hileli bilgi vermek, tuzak reel psiko-smeyiotik dil
kullanimlartyla kumpas kurulmasi akla hayale sigar gibi degildir. VinciSafiye ancak kumpas figiirii haline
geldiginde anlayabildi. UAK’ye 15 ya da 16. Basvuruya ydnlendirilme, otomasyona gecilmis olmasina ragmen
calisma alaninin UAK’ calisanlarinca degistirilmis olmasi, bunu, ona gecen dénem basvuru dosyasini onun
adresine geri postalayan hocalardan birinin gonderisini eksik belge tamamlamak iizere yeniden agtiginda anlamasi
ve hakkini savunmak i¢in dilekgeyle bizzat bagvurmasi, zaman agimina ugramistir diye verilen cevap, ayrica
intihalle suglayanlardan birinin ¢ok farkli bir alandan, her yeni yonetime bagvurdugu gibi, kadro istedigi kisinin
daha once gorevli oldugu iiniversiteden gelmesi; digeri edilen giinliikten yeni konu ve tanimlama kapip tv
ekranlarint dolagan kisiydi; bu usulsiiz  kimin ya da kimlerin olusturdugu dilekcesine ise kisisel hak ve
Ozgiirliiklere dayanilarak ret cevabi verilmistir.

Boyle bir davada tiim bunlar1 yapabilenlerin iliski i¢inde olduklar sermaye gruplari; VinciSafiye’nin olayinda tv,
radyo, televizyon, reklam ve halkla iligkiler, miizik sektorii, ¢alintt malzemenin kullanildig1 her alan incelenmek
durumundadir.

6. VinciSafiye’nin yasaminda acil bir ¢alismasi varken, birden arizalanan interneti ve aninda degisiklik
yapabilecegini sdyleyen bir bagkasi bitiverdi. Yaptirmak zorunda kald1 da. Arastirinca kullandigi hattin satildigini
ogrendi. Bu tiir kotiiciil olusumlarda tesadiif tesadiiftiir; bu tiirde hedefteki kisiyi siirdiiriilebilir talan kaynagi
olarak, diji kole olarak tutmanin tiim kdtiiciil organize olabilme hallerini en yogun sekilde ¢alistig1 resmi kamuflajl
kurumda yasadi. Eski yonetimden sikdyet ederken tiim talana devam ederken bir de bin kumpascilar yonetimi
geldi ve tiim bu olaylardan sonra bir toplantida biri ona miistehzi bir sekilde “nasil, bunlardan memnun musun?”,
diye de soruldu. Oyle sinsi, dyle planli ve kurnaz bir olusum ve azalar1 ki, kullandiklar1 kamuflaj alanlar1 ve
hedefteki kisiyi kiskaca alma kamuflajlari inanilmaz bir boyutta. VinciSafiye olayinda artik tiim bu yakin goriinen
kisiler hukuk konusu olacaklardir. Kurtulmaya ¢alistigi boyle bir ag.

7. Koétiiciil ¢alan ve talana onay veren, tasarim vaka drnegi tizerinden diji koleligin siirdiiriilmesini saglayan
kurumlar, yaptigiklar: hi¢bir seyden geri adim atmayip, siireklilikle ta ki hedefteki kisi vazgecip sininceye kadar,
kisisel bilgisayarinin ekran takibi, ne yaziyorsa heniiz yayimlanmamus, igeriginden anahtar sozciiklerle e-ileti
atmak. Bu ileti sayisim1 defalarca tekrarlamak, bir, ii¢, bes, Karakterim VinciSafiye’nin boyle belgeleri var.
Kamuya a¢gmasi ve kararli tutumuyla bu say1 bire inmis durumda ya bir ya iki ama siireklilik bu bu kétiiciil sistemde
sart ve bu dil kullanimu dijital reel psiko-semiyotik dil kullanimina girer.

8. E-ileti yagmuru kamuya agik yazdiklarinin igerigiyle de paralel gider. Ornegin: Hikayede oyunla kapilan
makamla yapilanlart mi yazdi. Kuruma ilk gittiginde aracinin 6niine Boss/Elavate ¢ekilir; meseld. Diji koleden
¢alinan her iirlin ve/veya markayla da kole reel yasamda baskilanip durulur. Agresif bir sekilde oniine ¢ikarilir.
Kurum I¢i Kétiiciil Dijital Reel Psiko-Semiyotik Dil kullanimi denebilmesi i¢in bu olaylarn dijital ortama
yazilanlarla ardigik ve periyodik olmas1 ve siirekli gerekir ki, tesadiif tesadiif olabilsin. Bir diji kdle bu seneler
boyunca anlayip ayirt edebilecektir.

9. Onun i¢in 6nemli zamanlarda, hak aramaya kalkistig1 gibi, sorumluluk yiiklenir ve ivedilikle yapilmasi
gereken komutlar verilir. Temcit pilavi gibi konular ve kisiler bulundurulur ve dijital reel psio- semiyotik dillerle
odasina gonderilir. Hikayede birini mi yazdi1? Ya o kisi odasina gelir ya o kisi ona, giin boyunca defalarca sorulur.

10. Onun diji koleliginden elde edilen ¢alint1 siirlerden olusan sarkilar giin boyu ¢alinir, térenlerde calinir,
bunu uygun bir ortama gegilir. Hukuk mu diyorsun al saginda hukuk, etrafinda da senden ¢aldiklarimiz bangir
bangir, burnunun dibine soktugumuz ¢alinti markalar, hadi buyurun bakalim diyebilirler ver bunu resmi kurum
giiciiyle yapabilir. Ornegin VinciSafiye 6zel kurumlarda da ¢alist1. Hig bu kadar ileri giden bir kurum gérmedi.
Tek bir yer harig.

11. Makamla korkutmak, maasla korkutmak, hak kayiplarina neden olmak, igiyle korkutmak, maasini eksik
yatirmak tiim bunlara dahil olabilir.

12. Miisilaj olaylarinin iligkilendirilerek artik kamuya agik yazilan hikayeni okuyoruz dijital reel psiko-
semiyotik baskiya maruz edilmesi s6z konusu olabilir.

13. Egemen erkten isimlerle ¢ekilen fotograflar her yeni c¢alinma olaymi giindeme getirdiginde dijital rel
psiko-semiyotik baskilama araci yapilabilir.

14. Ters kose yapip sesini ¢ikarmadan ¢alin vatanseverlerin ¢almasina ses ¢ikarma reel psiko-semiyoitk dil
kullanimlar1 yapilabilir.
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15. Hukuk arayisina her kalkistiginda us dis1 uyduruk intihale suglamak ki, tam tersi yapilan usulsiizliiklerin
belgeleri gosterildiginin akabinde bunlarin yapilmasi giindeme gelebilir.

Bu olaylar ardisik ve siirekli olur, ta ki diji kole yorgun diigsiin ve kaderine razi olsun. Tiim bu olaylar ¢ok daha
fazla, ¢ok yonlii ve grift olabilir, tim bunlarin resmi kurum olmanin ardina saklanip, ¢ok daha kolayca etkin ve
yetkin yapabilirler, diji kdleden ¢alint1 sayisiz proje ve ddiillii 6zgiin birimler de artik birer dijital reel psiko-
semiyotik dil kullanim1 unsuru haline gelmis olur ki, bunu kolayca yapabilenlerin varligi da toplum tarafindan
goriildii. Devam ettirebilenlerin varligi goz ardi edilemez.

Peki ne yapilmali?

KURUM iCi KOTUCUL DIiJIiTAL REEL PSIiKO-SEMiYOTIiK DiL KULLANIMLARINA OLASI
COZUMLER

Belki hukuk 6ncelikle klasik hukuk, dijital hukuk diye ikiye ayrilmali..

Dijital hukuk baslibasina koca bir yapilandirmaya muhtag.

Dijital Hukuk da en az ikiye ayrilmali ve her iki baslik da ¢ok genis birimleri biinyesinde barindirmali.

Dijital hukuk alan1 legal, legal goriiniimlii illegal, tiimiiyle illegal ve diji kolelik boliimlerine, onlar da kendi
iclerinde birimlere ayrilabilir En az ikiye ayrilacak olan alan basliklari:

1. Dijital hukuk’ta mutlaka dijital- reel psiko-semiyotik dil kullanimi1 bdliimii olmali ve buna baglh olarak
calisan birimler olusturulmali. diger bilim dallar1 da etkilenecek psikoloji bilim dali, dijital psikoloji birimi de
biinyesine katmak zorunda kalacak ¢iinkii dijital reel psiko-semiyotik dil kullanimi ¢6ziimlemeleri dil uzmanlari
da dahil olmak iizere teknoloji, psikoloji uzmanlarina ve tiim bu trafigi takip edebilecek donanimda dijital
uzmanlara ve onlarla birlikte ¢alisacak giivenlik giiglerine ihtiya¢ duymaktadir. Uygulama siiresince de eksik
alanlar ortaya ¢ikacaktir.

2. Etkilesim Hukuku: Diji kélelikten tiimiiyle bagimsiz ama bazi yonleriyle de dijital hukukun diji kéleleri
kapsayan dijital reel psiko-semiyotik dil takibi birimleriyle de iliski i¢inde olmalidirlar. Diji koleye sahip olma ve
senelerce onun iizerinden gelen basariy1 tatma bir bagimliliga donebilir ki, dijitale olan bagimliligin en karl hali
olsa gerektir; diji kolenin kamuya ac¢ik yazdigi her igerikten VinciSafiye vakasinda birebir ¢alip kullanabilecegi
gibi, etkilesim derecelerinden faydalinabilinir ve daha 6nce adi diji kolelige karigan her marka ya da her sektor,
Vincisafiye olayinda sarkicilar, diji kdlelik kavrami iizerinden hukukun konusu olarak ele alinmalidirlar. S6ziin
0zii, gecmislerinde diji kole sahipligi olanlar basit bir etkilesim hukuku vakasi olarak degerlendirilemezler.

3. Dijital Transkript, Dijital Polis, Dijital Miifettis Birimleri (Algiil, 2020: Digital World, Digital
Communication Area, Transparent Communication...) bakilabilir. Detayli, sasmaz teknolojiyi isin igine
katabilecek cok zeki birimler ve meslek erbaplar1 yetistirilmesi gerekmektedir. Oncelikle her tiirlii kétiiciil
olusumdan azade yerler olmasi gerekliligi aciktir.

4, Kamuya agik yazilan dijital ortamlarin takibini dijital -reel psiko-semiyotik dil kullanimi {izerinden
yapabilecek birimler. Kotiiciil dijital psiko-semiyotik dil kullanimlariyla kim kimi baskiliyor ve tim bu
kullanimlarin reel devami da var muidir, sorusunun takibini detayli olarak yapabilecek uzman kadro yetistirilmesi,

5. Etkilesim dereceleri: Kamuya agik yazilan dijital ortamlardan kimler kimin dil kullanimlarini, igerigini
calip ¢alip ticari metaya doniistiirdiigiiniin tespitini ve takibini yapabilecek birimler,

a. Etkilesim derecesi belirleme: Bir dereceye kadar kota konabilir. Kota agiminin takibini yapacak birimler
vb. gibi, ...

6. Bireysel bazda, diji kdle ne yapabilir? VinciSafiye olay: bilimsel olarak ¢oziince etkilenme dereceleri
azalip, arada niiksetse de yok olmaya bagladi. Normal insanlarla kars1 karsiya olmadigini anladi ve olay bitti. Her
goriiniimde olabilmeleri isi uzatan boliimiiydii. Yazili gorsel basm takibi sona erdirmek. Ozellikle resmi
kurumlarin kétiiciil dijital reel psiko-semiyotik dil kullanimlarindaki rahatligini1 anlamak, 6nde olan kisilerin bir
sekilde bu ¢calinmadan faydalandigini, hi¢ ¢cekinmeden siirdiirdiigiinii, ayni dili kullandigin1 ¢6zmek; ¢alan kisilerin
ticari metaya doktiigii 6zgiin yaratici fikirlerle seneler igindeki gelisimini, zenginlesmelerini takip etmek, ¢cok sey
ogretti. Calindim diye sartlar ne olursa olsun ortaya ¢ikmak ve elbette hukuk arayisina, seneler boyunca stirekli
olarak ne denli dijital reel psiko semiyotik dil kullanimlariyla korkutulmus olursa olsun (intihal suglamasi, reel
yasam aparatlariyla haksiz hukuk sorunu yaratmay: bagsarmak gibi) hukuk demek ve bu vakay1 uluslararasi bir
konu haline getirmek yoluyla olabilir ¢iinkii ¢calinma hem kurumsa hem ulusal hem de uluslararasi boyuttadir. Her
vakanin kendine has 6zellikleri olacaktir ama VinciSafiye herhalde eliptik kiirede tektir.
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7. Bireysel olarak 6ncelikle her dijital reel psiko-semiyotik dil kullanim igin bilgi sarttir. Kargisindaki insan
profilini tanimak ¢ok dnemli olmakla birlikte ¢6ziim olmamaktadir. Korkularinin temeline inmek ve onlarla ilgili
gercgek bilgiyi edinmek, kullanilan dijital reel psiko-semiyotik dilin etkisini sifira indirgemektedir. VinciSafiye
iizerinden bir drnek verilirse ki, amaclarimdan biri romanimi TV dizi ve Sinema filmine uyarlayip kiiresel
farkindalik yaratmaktir, oturdugu yere, ne zaman oraya geldigine, ¢cevresindekileri detayli bir sekilde analiz eden
biri VinciSafiye, bir kondurup bin kaldirsa da dniinde sonunda ilkinin dogru oldugunu hep deneyimledi. Tiim
zorunlu yasam alanlar1 ¢alinmanin siirdiiriilebilirligine hizmet eden alanlar, sadece kapisinin Oniine geleni
cekebilen kamerali kapi diirbiinii i¢in, kars1 daire tarafindan “ bir saat icinde sokmezseniz, gelir polis soker” tehdidi
almak gibi. Hemen gergek bilgi ve etki sifir. Konugma bigimleri ¢ok agresif, otoriter ve korkutmaya, hukukla
korkutmaya yonelik, diisiiniin yazdigi her seyi talan eden insanlarin aldiklari giiclere bakin. Dairenin bir 6nceki
kiracis1 gece dortte kapisindaydi ve tiim bunlar, ¢ok daha fazlasi belgeli. Gece on’da, on iki yirmi’de kapsina
dayananlar ve her tiirlii tehdidi yapanlar oradan tiiretilmis dijital sanat denebilecek fotograflarla, yani suglarinin
belgeleriyle suglamaya( kalktilar, musallatlik siirekli, klasik kap1 diirbiiniinii soktiikleri igin o takilmist1) kalktilar,
ii¢ saat yayimda olmus bir hikaye iceriginden sug yarattilar. Bunu nasil yapabildiler? Diisiiniin talan edilen ekran
onlerinde, siirekli izlenmekte olan bir diji kdle, 7/24 ve masa olarak kimi kullanabilecekleri anlasilabilir, hep tuzak
ve kumpas iizerine bir kafayla, pesinde dolanan, bunu gériip anlaymca bu enerjiden ¢ikmak asli i ama mutlaka
bireysel olarak hukukla korkutulmus ve sindirilme ¢abasinda bulunulmus olsa dahi hukuk denecek ve bu konu
eliptik kiirenin akilli, vicdanli insanlarina tasinacak. Baska tiirlii bir kurtulus yok ve her sey gdze alinacak.

8. Hedefteki kisi dijital reel psiko-semiyotik dil kullanimlariyla manipiile edilmemeyi 6grenmeli. Dikkat
dagiticilarla hedefinden asla sapmamali, fiziksel mahrem alan ¢emberi olan yirmi cm’i delmeye yonelik reel psiko-
semiyotik dil kullanimlarinin ayirdina girmeli, fazlalasmigsa ki, bu tiirdeki kotiictil olusuma bagh kisiler dozu
artirmak zorunda kaldilar; VinciSafiye vakasinda, kumpas intihal gibi bunun hukuk sorunu yaratmaya yonelik
oldugunu anlamali ve oyuna gelmemelidir.

9. Genelde, mantik da bunun saglamasini yapabilir, VinciSafiye olayinda oldugu gibi, dijital kolelikten
gelen kazanimlarin devamu bir bagka sdylemle dijital koleligin siirdiiriilebilirligi icin maddi ve manevi olarak
hedefteki kisi 6rme, dijital reel psiko-semiyotik dil kullanimlariyla ¢okertilmektedir. Buna da ¢ogu zaman Safi’nin
dijital alanlarinda siirdiirdiigii giinliik muhasebe, siir, tv, sinema tasarimlar1 gibi, giindelik toplumsal olaylarla
alevlenen bir siire¢ ve erken ¢ocukluk donemine ait bu aligkanlik, bu aligkanlig1 tiim dgretim yillar1 boyunca da
stirdii, derslere boyle katlanabildi dense yeridir. Bu icerigi kapip, heniiz yayim agamasina girmemis bu makaleden,
hukuki higbir ¢ekince duymadan reklamlarinda kullanacak olan bir giiruh bu ve bu tavri en hafifi olur ¢iinkii birebir
calip kullanmakta meshurlar. Bu kétiiciil olusum ve azalar1 VinciSafi’ye olayinda hedefin gilinliigiine aktardig:
kendi diisiince duygu durumlarint kaynak olarak kullandigindan, heniiz bin kumpas¢i yonetimi gelmemisken
yazdig1 sikayetleri boyle giderse ayrilma ihtimalinin, ailesinin sunacagi maddi sartlari yazar yazmaz, o tarafi
baltalamakta higbir sakinca gérmemistir. Dolayisiyla yalnizlagan VinciSafiye’nin daha ¢ok yazmasi, talancilarin
igerikte yer alan disiince duygu durum hallerinden hareket etmesi dijital koleligin senelerce siirdiiriilmesini
saglamistir. Bu siirdiiriilebilirlikte basat oyuncular zorunlu yasam yerlerine konusturulanlardir. Iyi baskilayan iyi
yasam kosullarina, ev, is kurma, giinliigiinden fikirlerle is sahipleri olanlar burnunun dibindeler, idareci
pozisyonuna yiikseltir ve terfi alir.

Tim bunlar yapilmazsa kurum igi kotiiciil dijital reel psiko-semiyotik dil kullanimlarmin da takibini yapmak
zorlagir. Hukuktaki bu diizenlemeler kurumlarinda kendilerine ¢eki diizen vermelerini gerektirecegi gibi; kurum
ici ve kuruma ait dijital reel dil kullanimlarinin seffafliginin her an istenebilmesi ve psiko etkisinin, amacinin diji
kole ve/veya boyle bir dil kullanimdan sikayet¢i olan kisiye yonelik psiko bu dil kullanimlarinin psiko etkisinin
rahatca yapilabilecegi teknolojik aygitlar yazilimlar, donanimlar gelistirilmelidir. Tiim bunlar da kétiiciil psiko-
semiyotik dil kullanan ve buna kendi ¢ikarlar1 i¢in karigan, karsiliginda nemalanan kisi sayisin1 da en azindan
azaltacaktir. Aym sekilde ¢ikarlar1 geregi reel yagsamda psiko-semiyotik dil kullanan olusum eklemlileri de bu
takip edilebilir alan olmasi olayindan; uygulamalarin caydirict olmasit durumunda etkileneceklerdir.

SONUC

“... bu oliimsiiz giillerin cemberleri de

Distaki igtekine yanit verecek bicimde

Dontiyordu ¢evremizde

Donislerin, sarkilarin ve sevecenlik,

seving yiiklii karsilikli
pariltilarin olusturdugu senlik,
begendikleri bir seyin karsisinda
gozlerin birlikte agilip kapanmalar1
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gibi, ayn1 kararin etkisiyle birlikte durunca;
bu yeni 1siklarin birinin yiireginden
bir ses yiikseldi ve yildiza yonelen
ibre gibi, kendine yoneltti beni ve séze girdi:..”
Dante/ Cennet/

Bu makale bir bilim insani olarak yarattigim Psiko- Semiyotik Dil Kullanimi bilim dalinin biinyesinde yer alan
talan edilen kisisel dijital alanlarinin igeriginden iiretilen; gene bana ait yarati tammmlamayla Dijital Reel Psiko -
Semiyotik Dil Kullanarak daha hayatinin baharinda, heniiz Bogazi¢i Universitesi’nde bir 6grenci iken kétiiciil
bir olusuma yakalanarak; senelerce baskilanan ve diji kdle edilerek somiiriilen , tim hayati talan edilen
VinciSafiye iizerinden yarattigim bilim dalin1 tanitmak, halkin anlamasini ve igsellestirmesini saglamak ve bu tiir
bir ¢alinmada kurumlarin organize olabilme yeteneklerini gozler oniine sermek iizerine kuruludur ve zaman
konunun 6nemini belgeleriyle de ortaya dokecektir.

Devlet mekanizmalarina se¢imle gelen karar vericilerin, hiikiimetlerin kararlar1 vatandas lehine, halkin lehine
almalar1 gerekmektedir. Yeni diinya diizeninin 6zellikle gelismekte olan iilkelere, iiclincii diinya iilkelerine
dayatabildikleri kiiresel veri madenciligi unsurlarin1 insan haklarina ve hukukun ilkelerine aykir1 bir sekilde bir
de halk hi¢ hazir degilken ve bilgisi diginda iglevsellik kazandirmamalidir. Sanna Marin halkim i¢in yaptigim en
iyi anlasma geleceklerini 6zgiir kilma olmustur derken herhalde kastettigi bu olsa gerektir.

Aksi takdirde veri madenciligi diji kéle tacirligine kagimilmaz bir sekilde ilerleyecektir. Diji Koleler tizerinden
kurulan gelir, kazang kapisi elbette biinyesinde mafya, ¢ete, her tiirlii kétiiciil olusum ve bu olusumlara bagl
azalarim yerlestirecektir. Ustelik gegmis zaman dilimlerinde Tiirkiye’de yasananlar kurumlarda neler
olabileceginin kesitini agik¢a vermistir. Bu tiir kotiiciil olusumlar kendilerini her tiirlii kosulda saklayabilen, yeni
kosullara varliklarini siirdirmek adina kolayca adapte olabilen olusumlar olup, alistiklari diizenegi ve bu
diizenekten beslenen organizmalar1 yagatmaya devam edebilmektedirler. Bu tiir organizmalar organik baglara
sahipler ve diji kdle ettikleri hedeflerini 360 derece 6rebilme yetenegine sahipler.

Dante’nin {lahi Komedyasi’nin Araf ve Cehennem oOrneklerini sergileyebilecek bir temelden gelen ruhsal
Ozellikleri iligkili kurumlardaki baglariyla nedeniyle ¢ok rahat bir sekilde yapip bir kene gibi yapistiklar1 ve bir
ortimcek gibi ordiikleri diji kdle(kurbanin) tiim hayatini elinden almak giiciinii kendilerinde bulmaktadirlar. Bu
yiizden kurumlardaki eklemli sahislarla yasadigi ortamda ki, boyle bir durumda tesadiif tesadiiftiir diizenegi
gerektigi aciktir, girilen organize isler sayesinde diji k6lenin hayati talan ettikleri bireysel dijital alaninda kendine
tuttugu mahrem notlar1 igeriginden gece giindiiz dijital reel psiko-semiyotik dil kullanilarak hayati cehenneme
cevrilebilir ve diizenegin devam etmesi i¢in pesine musallat ettikleri kisilerle hukuk sorunu yaratip kendileri
sucluyken hukukla baskilama siirecini baslatabilirler. Tasarim vakada Bogazi¢i Universitesi’nde 6grencilik
yillarinda bdyle bir agin eline diisen ve yasam yolunun baharinda, dogru yolu ¢alinan ve karanliklar batagina
saplanan ve dolayisiyla tiim hayati savrulan bir karakter VinciSafiye, dogrusu kendi yasam &ykiisiinii baz alip
talan edilen giinliigiine doktiirmeye basladiktan sonra ayni talanci ekip, bu isim, ismin tiirevleriyle ve calinti
icerikle kag linlii daha yaratt1 gagilasidir. Calint1 iiriinii, kurbanin ¢alindim dedigi anda

VinciSafiye ki, oniimiizdeki giinlerde dijital reel psiko-semiyotik dil kullanimini halkin igsellestirmesine yonelik
bir erekle piyasaya ¢ikaracagim. 360 derece etrafi bu dille sar1lmus biridir ve senelerce calinmaktadir. Isi azitanlar
bulundugu ortamdan ¢almaktadirlar. Piskinlikte artik yoklar denen orgiit iiyeleri gibiler. Birden higbir seyin yok
olamayacagi malumdur. Hukukla baskilanan Safi’nin tiim gizli olmasi gereken dosya bilgilerinden anahtar
sozciikler calistig1 kurumda idareci koltuguna da hile ve tehditle gelen kisinin toplantilarda aralara serpistirdigi
anahtar sozciikler psiko-semiyotik dil kullanimi1 devam etmistir. Bu sekilde hukuk da bizden soruluyor demektedir
ki, bu bagka birimler tarafindan da denmistir. Kadro i¢in haklarin1 korumaya calisirken size veremeyiz ama
mahkemeye veririz diyerek hem artik insta’da yazmaya baslayan Safi’ye gdziimiiz iizerinde mesajlar1 verilmeye
ve baskilanmaya devam etmektedirler. Giinligiinden ¢alinarak kurulan marka agresif bir sekilde, kurum iginde
sagindan solundan gegerek baskilamaya devam edebilmektedirler.

Safi tiim bunlar1 belgeye dokmiis durumdadir ve bizzat kurumun kendi de ¢almaktadir. Eklemlilerin piskin, sonsuz
giivenli, pervasiz ve simarik halleri us disidir ve bu halleriyle biten yiten giden bir sey yok dedirtmektedirler.

Kisaca karar alicilar insanlik tarihinin en zorlu, en acimasiz dijital ¢ag koleligine dur demek ve devlet
mekanizmalarini buna adabte etmek sorumlulugunu halklar adina tagimak zorundalar. Diji kdlelerin ¢aligtiklar
kurumlarm tiim ekran bilgilerine kolay erismeleri daha miimkiin gériinmekte olup, belki de istedikleri kisilerin
ekranini takip etme imkanlar1 olabilir (aninda buyurun gelin 1slak imzal1 belgeniz var, defalarca ayni kisiye yonelik
tez danigmani degistirme belgesini imzalama 6rnegi gibi, okuyoruz baskilar1) , ve bu gili¢c bu tiirlii kotiicil
organizmalara asla verilmemelidir. Safi’nin durumuna donersek, ayn1 zamanda bir akademisyen olan Safi tiim bu
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makaleleri talan edilen mahrem alanindan ¢6ziimlenen dijital-reel psiko semiyotik dil kullanimlari hengdmesi
altinda tamamlamaya ¢aligmaktadir. Diji K6lelik insanlik tarihinde goriilen tiim kolelik ¢esitlerinden milyar kere
kétiidiir ¢iinkd altin yumurtlayan kaz 6ldiiriilmiiyor ama onu baskilayacak ve ¢alinma siirecini devam ettirecek
cevresindeki insanlara kargt komplolar kuruluyor. Onun igin psiko -semiyotik olan her yola bagvuran mafya ve
cete azalari, isi abartip trafikte silah gdsterme, gece yarist burnunun dibindeki bloktan silah atis1 yapma ve
diizenegi slirdiirme yarisina girmekteler. Sag1 solu sobe olan diji kéle artik kendi yasamindan koparilmis biridir ve
tiim bunlar1 yapanlar her tiir goriiniim iginde ve meslek grubunda olabilmektedirler. Klasik kélelikte k6le sahibini
bilir; bedenen ¢alisir da calisir, diji kolelikte sakli saygin goriiniimlii meslek sahibi beyefendiler hanimefendilerle
de is kotarilmakta ve talan islemi gergeklestirilebilmektedir.

En 6nemli gorev hiikiimetlere, devlet mekanizmalarinda bulunan karar vericilere kalmigtir. Boyle bir vakanin ve
/veya vakalarin ¢ocuklarinin bagina gelmesini hi¢ kimse istemez. Derhal bunun 6nlemi alinmalidir. Bu
makalemde kendi yarattigim bilim dali olan simdilik adi Psiko-Semiyotik Dil Kullanimi biinyesinde yer alan
Dijital -Reel Psiko- Semiyotik Dil Kullanimlarinin diji kolelikle olasi ilgisini kurdum ki, roman karakterim de
bagina geleni bilimsel olarak ¢dzen ve ¢ozdiigiinii ¢aldirmamay1 bagsaran bir karakterdir; bu bilim dali pek ¢ok
anabilim dalina ayrilacak ve sonraki ¢alismalarimda bunlar1 ve tam adin1 sunabilecegim. Ozellikle psiko-semiyotik
dil kullanimini dijital reel korku ve korkutmak iizerine hareket etmek oldugu bir gercektir. Isle korkutmak ki,
sonugta Safi 6rneginde oldugu gibi bu tiir bir diji kdlenin elinde tek kalanin maasi olmasi, asla yiikselmesine izin
vermemeleri, ¢dziimlenen karakteri {izerinden ya da mizansen oyunlarla, Safi’nin sahte intihal olay1 gibi ki, asil
amag calinmaya ses ¢ikarmamasi idi; atil hale diistirmek, dgrencileri lizerine salmak, dikkat dagiticilar iizerine
salmak, bir tiir gece giindiiz musallattik tabirine indirgenebilecek olan bir hayat i¢inde savurup ¢almaya devam
eden bir diizenekte hapis tutmak tizerine kurlu oldugu ve tiim bu ifadelerin gergeginin bundan ¢ok daha siddetli
olabilecegi 6ngoriisiinii ¢galismay1 okuyanlar yakin ge¢misi animsayarak anlamalilar.

Her ¢agda kolelik kotiidiir ve lanetlenmesi gerekir. Bu makalenin ereklerinden biri de dijital koleligin klasik
bedensel kolelikten milyon kere kotii oldugudur. Bunu VinciSafiye sizlere ispatlayabilir de. Dijital Cag’la tezat
olan bir vaka bu. Orta Cag karanligi demek ve Orta Cag karanlifina ait olmasi gereken karakterlerin
VinciSafiye’nin iizerine siiriilmesi anlamma gelmektedir. Ustelik bu kisiler dijital reel psiko- semiyoitk dil
kamuflajlariyla yapilan isin siirdiiriilebilirligini ve vehametini de artirmaktadirlar. Bu durum iginde yasanilan ¢agla
da tezattir. Dijital Cag tam tersine kotiileri korkulu riiyas: haline getirilmelidir. Dehalarin, yaratici zekaya sahip
olanlarin somiirii kaynagi olarak tutulup, tutu haline getirilip, dijital ipotek altin alinip diji kolelistirilip tiim
hayatlarinin ellerinden alinmasina izin verilemez..

VinciSafiye’nin sonu CENNET *te biter. Tipki giinliigiinden ¢alinan sarkis1 gibi kendi sonunu kendi yazar, nihayet:
Cennetin de cehennemin de sensin diisinme, cehennemini yaratan sahip oldugu zeka yeti ve yetilerdi. Ayni
zekayla nihayet kurtulusu gergeklesmeli ve tim haklart verilmeli. Romanim béyle bitecek ve piyasaya boyle
cikarilacak. Tlim eliptik kiireye emsal olmali ve insanlik diji kolelik alanin1 mutlaka yetenekli bireylerin adlarina
gore diizenlemeli.

Bu makalenin her hakk: saklidir. Icerik higbir sekilde kullanilamaz.
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ABSTRACT

In online learning as a form of distance education, "Learning Management Systems (LMS)" have become one of
the most dynamic forms of higher education today. LMS components play an important role in assessing both
the quality of online educational offerings and student performance. The focus of this study is whether LMS
activities significantly predict student academic performance in online pedagogical education. The participants
of the study consisted of 511 prospective physical education teachers taking pedagogical online education via
LMS in the spring semester of 2022-2023 at a state college in Turkey. The study data consisted of the
participants' learning activity assessments via LMS and their academic performance at the end of the semester.
The learning activity scores were obtained from the LMS student tracking report and the end-of-semester
academic performance scores were obtained from the college's "Student Information System (SIS)". The results
of this study, in which correlation and hierarchical linear regression analyzes were conducted, showed that each
online learning activity significantly predicted academic performance. The relative order of importance of
learning activities on academic performance was found to be "number of course document downloads,"
"asynchronous course viewing time," "course video viewing time," and "synchronous course participation time."
While the number of course document downloads alone explained 36% of the variation in academic performance
scores, this variation increased to 41% with synchronous course participation time, 52% with asynchronous
course viewing time, and finally 68% with course video viewing time. Although each LMS activity had a
positive effect on academic performance, following lessons from downloaded documents, asynchronous lesson
viewing, and video viewing were found to rank first in increasing academic performance, while synchronous
course participation ranked last. Consequently, asynchronous LMS activities have a stronger impact on students'
academic performance in online learning.

Keywords: Online learning activities; LMS, Pedagogical formation education; Synchronous and Asynchronous
learning

INTRODUCTION

Distance education and open learning, which emerged as an interdisciplinary field in recent human history,
provide learners with new learning opportunities (Bozkurt, 2019). Distance education, which has gained
prominence, especially with Covid 19, continues to expand its scope and form thanks to the convenience of new
technologies (Chang et al., 2015; Liu et al., 2019). Open and distance learning have attracted the attention of
educators and educational researchers around the world and are widely used in many universities because they
provide students with flexible access to education and reduce educational costs (Abuzant et al., 2021; Allen &
Seaman, 2017; Bonk & Graham, 2012; Taplin et al., 2013; Young, 2011). Distance education is instruction in
which instructors and learners are independent of time and space (Keegan, 2013). Open and distance education
are defined as the acquisition of knowledge and skills through information and communication technologies,
including all technologies and other forms of distance learning (Roblyer & Edwards, 2018). There are various
types of distance education. However, this study focuses on online learning as a subtype of distance education.

Online learning, used interchangeably with terms such as e-learning, virtual learning, and distance education
(Singh & Thurman, 2019), is defined as the use of an instructional strategy in which all educational content is
delivered remotely using technology (Kauffman (2015)). Online learning is classified into three types:
synchronous, asynchronous, and hybrid, depending on whether the interaction between the student and the
instructor occurs simultaneously. Synchronous learning is defined as learning in real time where a group of
people participate in learning at the same time, while asynchronous learning means working separately at
different times and using pre-recorded lessons (Watts, 2016). Hybrid learning is a blended form of learning that
combines face-to-face and online distance learning, which allows the use of methods and approaches that meet
the changing needs of learners (Osguthorpe & Graham, 2003). Online learning provides a very broad learning
environment for the delivery of educational content through technology and is considered a time- and cost-
efficient method (Rosen, 2009). Although online learning is a relatively new approach, it is as effective as
classroom learning (Murphy et al., 2020). On the other hand, while online learning technologies offer great
potential for student engagement, they may be different from on-campus and face-to-face learning (Robinson &
Hullinger, 2008).
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Nowadays there are many learning management systems (LMS) where online learning is realized: Adobe
Connect, Advancity Perculus, Bigbluebutton, Blackboard, Edgenuity, Google Classroom, Microsoft Team,
Moodle, Perculus, Zoom, etc. LMS is defined as an online community that provides students with access to web-
based resources and allows educators to manage, monitor, and access student information (Izmirli & Izmirli,
2020; Kehrwald & Parker, 2019; Wilans & Seary, 2011). LMS includes many technological resources such as
document sharing, synchronous and asynchronous course monitoring, homework, discussions, forums, audio
podcasts, videos, various simulators, and online exams, as well as receiving reports on all these student activities
(Masalimova, et al., 2022). Planning and creating learning content in digital environments, monitoring the
process, maintaining student records, and conducting assessment processes are among the main functions of
LMS. LMS is an important element of higher education that enables a high level of interaction between learners
and instructors beyond course management and content creation (Yueh & Hsu, 2008).

As with face-to-face learning, one of the most important features that determine the success of online learning is
assessment and evaluation activities (Phipps & Merisotis, 2000). Although there are different classifications,
assessment in open and distance learning is generally conducted for training purposes during learning activities
and for evaluation purposes at the end of learning activities (Karadag, 2016). Measurement and assessment
practices are also performed in LMS used for planning, subject content presentation, etc. In the educational
environment (Bombe, 2020). Since there is no compulsion to use paper and pencil in error-based online learning,
it has become easier to assess (Singh, 2019). Depending on the learning purpose and situation, online learning
activities in LMS are generally: Viewing or downloading course documents uploaded to the system, reading e-
books, watching synchronous lectures live or after the fact, tracking uploaded audiovisual materials related to the
course, uploading homework, participating in chats and discussion forums, taking exams to test or assess
success, etc. (Hrastinski, 2009; Lebenicnik et al., 2015; Shih et al., 2019). In online learning, the responsibility
for teaching and learning success lies with the student and the instructor (Franklin, & Harrington, 2019). Sun
(2014) identifies the main characteristics of successful learners in online learning as: individual motivation,
organization of individual learning, and management of individual learning. Students' motivation to learn online
and their willingness and ability to organize and manage their individual learning will naturally enhance their
academic success. This is because academic success is the ability of students to remember the facts and
information they have learned and to reproduce that information orally or in writing under any conditions,
including exam conditions (Kpolovie et al., 2014). For students to achieve academic success, they must
individualize the learning process in the LMS and self-assess by monitoring themselves (Zimmerman, 1989).
Research on how learning activities in LMSs support student achievement has shown that student use of LMSs
and student achievement are directly proportional and that LMS use provides consistent information about
learner achievement (Bradley, 2021; Fritz, 2011; Nasser et al., 2011).

Student e-learning experiences in higher education institutions are typically integrated with academic
experiences to promote sustained learning, as they are relevant not only to academic success but also to personal
success and lifelong learning (Kim et al., 2019). One of the methods to ensure the quality of e-learning is to use
independent e-learning behavioral data to predict learning performance through real-time monitoring and
feedbacks during the learning process (Qiu et al., 2022). The purpose of this study is to investigate whether
learning activities in the LMS predict the academic performance of a group of prospective physical education
teachers pursuing online pedagogical education. The study focused on whether there was a linear relationship
between online learning activities and academic performance outcomes rather than success or failure. Consistent
with this goal, the study sought to answer the question: do learning activities in the LMS (synchronous and
asynchronous attendance time in the course, number of document downloads, viewing time of course videos)
significantly predict participants' academic performance outcomes? The question was attempted to answer.

METHOD

This study, which investigates whether some learning activities in LMS predict the academic performance of
prospective physical education teachers pursuing online pedagogical education, was designed using the relational
inquiry model. The participants of the study were a total of 511 prospective physical education teachers, 276
(54.0%) males and 235 (46.0%) females, who were pursuing online pedagogical education in the LMS of a state
college in Turkey during the spring semester of 2022-2023. Participants took four courses in pedagogical
education: introduction to pedagogy, psychology of pedagogy, principles and methods of teaching, counseling,
and special education. Data for the study consisted of the activities participants completed in the LMS for these
four courses and the academic performance grades they received in these courses at the end of the semester. Data
on student learning activities in the LMS were taken from the Student Tracking Report. According to the Student
Tracking Report, the average number of course documents uploaded to the system was (M = 67.07, SD = 32.62),
the average number of synchronous lectures (h/min.) was (M = 17.30, SD = 2.81), the average number of
asynchronous lectures (h/min.) was (M = 11.97, SD = 8.48), and the average number of lecture videos (h/min.)
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was (M = 6.09, SD = 3.78). Participants' academic performance was obtained from the college"s “Student
Information System (SIS)". End-of-semester academic performance scores were calculated from 20% of the
midterm exam and 80% of the final exam. Accordingly, the mean score of participants' academic performance at
the end of the semester was (M = 65.19, SD = 18.40). The descriptive statistical results of the data are shown in
Table 1.

Table 1. Descriptive statistics of the data

Variable N Min. Max. M SD
LMS activities
Number of document downloads (num.) 511 20.00 201.00  67.07 32.62
Time of synchronous participation in classes (hrs/min.) 511 11.00 32.89 17.30 2.81
Asynchronous class participation time (hrs/min.) 511 4.04 44.41 11.97 8.48
Time to watch course videos (hrs/min.). 511 0.12 17.44 6.09 3.78
Academic performance scores 511 6.00 100.00  65.19 18.40

Prior to analyzing the data, the assumptions that must be met for the analyzes were each reviewed. In the first
stage, it was determined that no data were missing from the data set and that the sample size (511> 50+32) was
sufficient according to the equation (N > 50 + 8m). The second stage tested whether the data set met the
normality assumption. The test showed that the skewness and kurtosis coefficients of the data were not between
+1.5 and did not have a normal distribution. Therefore, the test was repeated by logarithmically transforming the
data. As a result of the logarithmic transformation, the skewness coefficients of the data were between -0.07 and
1.11 and the kurtosis coefficients were between -0.37 and -1.06, indicating a normal distribution. In the third
stage, the Mahalanobis distance, Cook distance, and centered leverage were used to check if there were any
outliers in the data set. It was found that there were no outliers above the critical chi-square value for the
Mahalanobis distance (13.277, p <. 001) and the Cook's D. value was .07 (< 1.0). In the fourth stage, we checked
whether there was a multicollinearity problem between the variables in the data set. As a result of the control,
variance inflation factor (VIF) values were found to be between 1.03 and 1.52 (VIF < 4). In addition, the result
of the DurbinWatson test was calculated to be 1.772. The obtained values indicate that there is no
multicollinearity problem in the data set. In addition, the value of the Durbin-Watson test (DW=2.01) was found
to be between acceptable limits (1.50 and 2.50) and there is no autocorrelation problem between the residuals of
the independent variables (Field, 2009; Tabachnick vd., 2019). Once the statistical assumptions required for the
analyzes were met, correlation and hierarchical linear regression analyzes were initiated. Analyzes were
performed using the SPSS 27 package program.

RESULTS

The results of the Pearson correlation analysis between the activity scores of the 511 participants who constitute
the study sample and their academic achievement scores in the online pedagogical training courses via the LMS
are presented in Table 2. According to the correlation coefficients; r= .60, p <.00 between the academic
achievement scores of the participants at the end of the semester and the number of documents they downloaded
for course 1, between synchronous class participation and r= .41, p < .01, between asynchronous class
participation and r= .69, p < .01, between time spent watching course videos and r= .44, p < .01. In addition, the
pairwise correlations between the independent variables ranged from .11 to .54, indicating that there was no
multicollinearity problem (r < .80) between the independent variables.

Table 2. Descriptive statistic and corelations for study variable (n=151)

Variable M SD 1 2 3 4 5
1. Academic performance scores 65.19 1840 1
2. Number of document downloads 1.78 021 .60 1

3. Synchronous class participation time (h/min.) 419 006 417" 39" 1

4. Asynchronous class participation time (h/min.) 3.94  0.28 .69 .54 40" 1

5. Time to watch course videos (h/min.). 3.52 037 447 18" 11 17 1
p < .05 "p<.01

Hierarchical linear regression analysis was used to determine the extent to which participants' activity scores on
the LMS predicted their academic performance. According to the results of the analysis, each online learning
activity significantly predicted academic performance scores, and the relative order of importance was as
follows: Number of downloads of course materials (f= .60, p <.001), asynchronous viewing time of lectures (=
47, p <.001), viewing time of lecture videos (= .35, p <.001), and synchronous attendance time (B= .24, p <
.001). The variable of number of downloads of course materials, which alone entered the hierarchical model in
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the first step, accounted for 36% of the academic performance scores (R?= .36, F(1, 509)= 284.39, p <.001), and
the variable of synchronous attendance time at lectures, which entered the model in the second step, accounted
for 41% of the academic performance scores (R?>= .41, F(2, 508)= 175.26, p <. 001), in the third step, the
variable for asynchronous attendance time, which was included in the model along with both variables, together
explained 52% of the academic achievement scores (R%= .52, F(3, 507)= 210.75, p < .001), and in the fourth
step, all variables together explained 68% of the academic achievement scores (R?>= .68, F(4, 506)= 257.86, p <
.001). The results of the analysis can be found in Table 3.

Table 3. Results of hierarchical regression analysis for academic achievement scores

Variable B 95% CI for B SEB B R? AR?
LL UL
Step 1 35 36"
Constant -29.55™  -40.66 -18.44 5.66
Number of document downloads 5328 47.07 59.48 3.16 .60
Step 2 41 A1
Constant -305.17""  -388.64 -221.70 42.49

Number of document downloads 46.15™"  39.81 52.49 3.23 52"
Synchronous class participation 68.85™"  48.17 89.52 10.53 .24™
time
Step 3 .55 520
Constant -248.01" -320.99 -175.03 37.15
Number of document downloads 27.02""  20.80 33.25 3.17 30"
Synchronous class participation 34.50""  15.80 53.19 9.52 .12™
time
Asynchronous class participation 30.66™"  26.00 3532 237 477
time
Step 4 .67 .68
Constant -323.64™"  -387.44 -259.84 3247
Number of document downloads 21.60™"  16.18 27.02 276 24"
Synchronous class participation 41.08""  24.96 57.20 821 .14™
time
Asynchronous class participation 29.74™*  25.73 33.76 2.04 46"
time
Time to watch course videos 17.44™  14.87 20.01 1.31  .35™
w5 < 001,

DISCUSSION

This study examined the predictive power of LMS activities on the academic performance of a group of
prospective physical education teachers who were completing online pedagogical training. The study found
positive and moderately significant relationships between participants' academic performance and the number of
documents downloaded, synchronous attendance time, asynchronous attendance time, asynchronous attendance
time, and time spent watching course videos in the LMS. In the hierarchical linear regression analysis, the
relationship between each online activity and academic achievement scores was linear, and according to this
relationship, the LMS activities together explained 68% of the change in academic achievement scores.
According to the results, although each LMS activity had a positive effect on academic performance scores, it is
noteworthy that following lectures from downloaded documents and then watching asynchronous and lecture
videos ranked first in academic performance scores, while attending lectures synchronously ranked last.

The focus of this study is not whether each learning activity in the LMS predicts academic performance
outcomes, but whether all activities as a whole predict academic performance outcomes. There are many studies
in the literature (Alshorman & Bawaneh, 2018; Cenka et al, 2022; Eltayar et al, 2023; Fernandez et al, 2022;
Gunawan et al., 2023; Han & Shin, 2016; Kim et al, 2019; Loderer et al, 2020; Ojeda-Castro et al, 2017;
Osabutey et al, 2022; Shaame et al, 2020; Tezer & Cimsir, 2018; Widodo et al, 2021; Zainuddin & Perera, 2018).
Furqon et al. (2023) reported that LMS use positively affects students' academic achievement and promotes a
positive perception of LMS implementation in education. Bulut et al. (2023) found in their study that features
extracted from online formative assessments (e.g., completion, timestamps, and points) were strong and
important predictors of students' final course performance. Whitmer (2013) also observed a systematic
relationship between student academic performance and LMS use. He found that students who used LMS more
frequently received better grades than others and that this relationship explained 23% of the variation in final
course grades.
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These findings, drawn from the literature, relate to LMS use overall and overlap with our research findings. In
addition, there are other research findings that support our research findings regarding the impact of individual
learning activities on academic performance in LMSs. Koko¢ and Altun (2021) investigated the impact of
students' interaction with learning boards on academic performance in an e-learning environment and found that
access to learning content, books, forums, and course activities can significantly affect learning outcomes. Zheng
et al. (2020) reported that there is a positive relationship between the number of students' logins to the LMS
system and final grades, while Shen et al. (2020) found that learners' video completion rates in e-learning
influence their learning. Offir and Bezalel (2008) argue that students perform highly in online learning because
they overcome the transactional nature of asynchronous learning, and Watts (2016) argues that asynchronous
learning allows students to think more deeply and evaluate course materials. Similarly, Roth et al. (2020) found
that distance learning delivered exclusively via videoconferencing (synchronous) leads to low course satisfaction
and consequently poor academic grades.

In the study, online learning activities in the LMS explained 68% of the change in academic achievement scores,
while 32% of the change in academic achievement scores indicated the presence of other unexplained factors.
Barkand (2017) argues that there is no significant difference between students' academic achievement and their
level of use of online platforms. This is because online learning platforms require certain knowledge and skills.
Kauffman (2015) states that students' prior background and experience, as well as learning techniques, influence
their success in online courses, while Dan & Golan (2013) argue that online learning, despite its evolution, is
probably not for every student. Krishnamurthy (2020) found that online learners perform marginally better than
students in traditional classrooms, but that blended learning approaches may be more efficient. In addition,
student performance in online learning is strongly associated with sociodemographic characteristics such as
regional differences, socioeconomic status, education level, age, gender, and disability (Rizvi et al., 2019). These
findings of the studies can be considered as other unexplained factors for academic performance outcomes.

CONCLUSION

In parallel with technological developments, online learning has become a major trend in higher education today.
The delivery and management of online learning and assessment in higher education is done through institutional
LMSs, which are considered lifelines (Veluvali & Surisetti, 2022). Learning analytics, especially in the online
learning environment, is increasingly being used by researchers in education because it helps make standardized
and measurable decisions about student performance (Kew & Tasir, 2022). It is important to examine the
multiple components of LMS, both in assessing the quality and success of online learning and in determining
student academic performance. Predicting student performance in online learning will improve the quality of e-
learning by reducing the risk of students failing future exams and helping instructors adjust teaching methods for
students who are struggling (Qiu et al., 2022). Based on this understanding, this study found that learning
activities in the LMS significantly predicted the academic performance of a group of prospective physical
education teachers who received online pedagogical training. It is believed that this study supports the findings
of other previous studies and demonstrates an analytic relationship between academic achievement and LMS
activities in online pedagogical education and will guide future researchers.

REFERENCES

Abuzant, M., Ghanem, M., Abd-Rabo, A., & Daher, W. (2021). Quality of using google classroom to support the
learning processes in the automation and programming course. International Journal of Emerging
Technologies in Learning, 16(6), 72-87. https://doi.org/10.3991/ijet.v16i06.18847

Allen, I. E., & Seaman, J. (2017). Digital compass learning: Distance education enrollment report 2017. In:
Babson Survey Research Group (pp. 1-39). https://124.im/1DJHT

Alshorman, B. A., & Bawaneh, A. K. (2018). Attitudes of faculty members and students towards the use of the
learning management system in teaching and learning. Turkish Online Journal of Educational
Technology, 17(3), 1-15. http://www.tojet.net/articles/v17i3/1731.pdf

Barkand, J. M. (2017). Using educational data mining techniques to analyze the effect of instructors’ LMS tool
use frequency on student learning and achievement in online secondary courses [PhD thesis]. Duquesne
University.

Bombe, K. (2020). Learning management system (LMS) market worth $28.1 Billion by 2025, growing at a
CAGR of 20.5% from 2019- global market opportunity analysis and industry forecasts by meticulous
research® (https://meticulousblog.org/) [Data set]. https://124.im/1P7dO

Bonk, C. J., & Graham, C. R. (2012). The handbook of blended learning: Global perspectives, local designs.
John Wiley & Sons.

copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-IQC 2023 215
www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net


https://l24.im/1DJHT
http://www.tojet.net/articles/v17i3/1731.pdf
https://l24.im/1P7dO

INTE-ISTEC-ITEC-ITICAM-1QC, 2023

Bozkurt, A. (2019). From distance education to open and distance learning: A holistic evaluation of history,
definitions, and theories. In: S. U. Sisman & G. Kurubacak (Eds.), Handbook of Research on Learning in
the Age of Transhumanism (pp. 252-273). 1GI Global.

Bradley, V. M. (2021). Learning management system (LMS) use with online instruction. International Journal of
Technology in Education, 4(1), 68-92. https://doi.org/10.46328/ijte.36

Bulut, O., Gorgun, G., Yildirim-Erbasli, S. N., Wongvorachan, T., Daniels, L. M., Gao, Y., Lai, K. W., & Shin, J.
(2023). Standing on the shoulders of giants: Online formative assessments as the foundation for
predictive learning analytics models. British Journal of Educational Technology, 54(1), 19-39.
https://doi.org/10.1111/bjet. 13276

Cenka, B. A. N., Santoso, H. B., & Junus, K. (2022). Analysing student behaviour in a learning management
system using a process mining approach. Knowledge Management & E-Learning, 14(1), 62-80.
https://doi.org/10.34105/j.kmel.2022.14.005

Chang, C. C., Shu, K. M., Liang, C., Tseng, J. S., & Hsu, Y. S. (2014). Is blended e-learning as measured by an
achievement test and self-assessment better than traditional classroom learning for vocational high school
students? International Review of Research in Open and Distributed Learning, 15(2), 213-231.
https://doi.org/10.19173/irrodl.v15i2.1708

Dan, B., & Golan, C. (2013). Thinking styles in virtual learning courses. International Conference on
Information Society, (pp. 141-145), Toronto / Canada.

Eltayar, A., Aref, S. R., Khalifa, H. M., & Hammad, A. S. (2023). Prediction of graduate learners’ academic
achievement in an online learning environment using a blended trauma course. Advances in Medical
Education and Practice, 14, 137-144. https://doi.org/10.2147/AMEP.S401695

Fernandez, A. 1., Al Radaideh, A., Singh Sisodia, G., Mathew, A., & Jimber del Rio, J. A. (2022). Managing
university e-learning environments and academic achievement in the United Arab Emirates: An instructor
and student perspective. PloS ONE, 17(5), €0268338. https://doi.org/10.1371/journal.pone.0268338

Field, A. (2009). Discovering statistics using SPSS. SAGE Publications.

Franklin, H., & Harrington, 1. (2019). A Review into effective classroom management and strategies for student
engagement: Teacher and student roles in today’s classrooms. Journal of Education and Training Studies,
7(12), 1-12. https://doi.org/10.11114/jets.v7i12.4491

Fritz, J. (2011). Classroom walls that talk: Using online course activity data of successful students to raise self-
awareness of underperforming peers. The Internet and Higher Education, 14(2), 89-97.
https://doi.org/10.1016/j.iheduc.2010.07.007

Furqon, M., Sinaga, P., Liliasari, L., & Riza, L. S. (2023). The impact of learning management system (LMS)
usage on students. TEM Journal, 12(2), 1082-1089. https://doi.org/10.18421/TEM122-54

Gunawan, B., Wibowo, S., Miftahudin, A., Muharman, 1., & Wulansari, R. (2023). The development of a
blended learning model based on a learning management system. Proceedings of the Ist UMSurabaya
Multidisciplinary International Conference 2021, (pp. 691-699). https://doi.org/10.2991/978-2-38476-
022-0_73

Han, 1., & Shin, W. S. (2016). The use of a mobile learning management system and academic achievement of
online students. Computers & Education, 102, 79-89. https://doi.org/10.1016/j.compedu.2016.07.003

Hrastinski, S. (2009). A theory of online learning as online participation. Computers & Education, 52(1), 78-82.
https://doi.org/10.1016/j.compedu.2008.06.009

[zmirli, S., & Izmirli, S. O. (2020). Es zamanli ¢evrimigi ortamlarda 6grenme. I¢inde: A. Kuzu & E. B. K. Demir
(Ed.), Dijital medya ve 6grenme (ss. 115-136). Pegem Akademi.

Karadag, N. (2016). A¢ik ve uzaktan egitimde dlgme ve degerlendirme: Mega iiniversitelerdeki uygulamalar
[Doktora tezi]. Anadolu Universitesi, Eskisehir.

Kauffman, H. (2015). A review of predictive factors of student success in and satisfaction with online learning.
Research in Learning Technology, 23, 1-13. https://doi.org/10.3402/rlt.v23.26507

Keegan, D. (2013). Foundations of distance education (3rd edition). Routledge.

Kehrwald, B. A., & Parker, B. (2019). Editorial-implementing online learning: Stories from the field. Journal of
University Teaching and Learning Practice, 16(1), 2-7. https://doi.org/10.53761/1.16.1.1

Kew, S. N., & Tasir, Z. (2022). Learning analytics in online learning environment: A systematic review on the
focuses and the types of student-related analytics data. Technology, Knowledge and Learning, 27(2), 405-
427. https://doi.org/10.1007/s10758-021-09541-2

Kim, H. J., Hong, A. J., & Song, H. D. (2019). The roles of academic engagement and digital readiness in
students’ achievements in university e-learning environments. International Journal of Educational
Technology in Higher Education, 16(21), 1-18. https://doi.org/10.1186/s41239-019-0152-3

Kokog, M., & Altun, A. (2021). Effects of learner interaction with learning dashboards on academic performance
in an e-learning environment. Behaviour & Information Technology, 40(2), 161-175.
https://doi.org/10.1080/0144929X.2019.1680731

copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-IQC 2023 216
www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net


https://doi.org/10.46328/ijte.36
https://doi.org/10.1111/bjet.13276
https://doi.org/10.34105/j.kmel.2022.14.005
https://doi.org/10.19173/irrodl.v15i2.1708
https://doi.org/10.2147/AMEP.S401695
https://doi.org/10.1371/journal.pone.0268338
https://doi.org/10.11114/jets.v7i12.4491
https://doi.org/10.1016/j.iheduc.2010.07.007
https://doi.org/10.18421/TEM122-54
https://doi.org/10.2991/978-2-38476-022-0_73
https://doi.org/10.2991/978-2-38476-022-0_73
https://doi.org/10.1016/j.compedu.2016.07.003
https://doi.org/10.1016/j.compedu.2008.06.009
https://doi.org/10.3402/rlt.v23.26507
https://doi.org/10.53761/1.16.1.1
https://doi.org/10.1007/s10758-021-09541-2
https://doi.org/10.1186/s41239-019-0152-3
https://doi.org/10.1080/0144929X.2019.1680731

INTE-ISTEC-ITEC-ITICAM-1QC, 2023

Kpolovie, P. J., Joe, A. L., & Okoto, T. (2014). Academic achievement prediction: Role of interest in learning and
attitude towards school. International Journal of Humanities Social Sciences and Education, 1(11), 73-
100.

Krishnamurthy, S. (2020). The future of business education: A commentary in the shadow of the Covid-19
pandemic. Journal of Business Research, 117, 1-5. https://doi.org/10.1016/j.jbusres.2020.05.034

Lebenicnik, M., Pitt, 1., & Istenic Starcic, A. (2015). Use of online learning resources in the development of
learning environments at the intersection of formal and informal learning. The student as autonomous
designer. CEPS Journal, 5(2), 95-113. https://doi.org/10.26529/ceps;j.144

Liu, S., Li, Z., Zhang, Y., & Cheng, X. (2019). Introduction of key problems in long-distance learning and
training. Mobile Networks and Applications, 24(1), 1-4. https://doi.org/10.1007/s11036-018-1136-6

Loderer, K., Pekrun, R., & Lester, J. C. (2020). Beyond cold technology: A systematic review and meta-analysis
on emotions in technology-based learning environments. Learning and instruction, 70, 1-15.
https://doi.org/10.1016/j.learninstruc.2018.08.002

Masalimova, A. R., Khvatova, M. A., Chikileva, L. S., Zvyagintseva, E. P., Stepanova, V. V., & Melnik, M. V.
(2022). Distance learning in higher education during Covid-19. Frontiers in Education, 7, 1-6.
https://doi.org/10.3389/feduc.2022.822958

Murphy, L., Eduljee, N. B., & Croteau, K. (2020). College student transition to synchronous virtual classes
during the COVID-19 pandemic in Northeastern United States. Pedagogical Research, 5(4), 1-10.
https://doi.org/10.29333/p1/8485

Nasser, R., Cherif, M., & Romanowski, M. (2011). Factors that impact student usage of the learning
management system in Qatari schools. International Review of Research in Open and Distributed
Learning, 12(6), 39-62. https://doi.org/10.19173/irrodl.v12i6.985

Offir, B., Lev, Y., & Bezalel, R. (2008). Surface and deep learning processes in distance education: Synchronous
versus asynchronous systems. Computers & Education, 51(3), 1172-1183. https://doi.org/b3v9nd

Ojeda-Castro, A. M., Murray-Finley, P., & Sanchez-Villafaiie, J. (2017). Learning management system use to
increase mathematics knowledge and skills in Puerto Rico. International Journal of Technology and
Human Interaction, 13(2), 89-100. https://doi.org/10.4018/IJTHI.2017040106

Osabutey, E. L. C, Senyo, P. K., & Bempong, B. F. (2022). Evaluating the potential impact of online assessment
on students’ academic performance. Information Technology & People. http://dx.doi.org/10.1108/ITP-05-
2021-0377. This version was downloaded from Northumbria Research Link: https://124.im/Ayjp0C

Osguthorpe, R. T., & Graham, C. R. (2003). Blended learning environments: Definitions and directions.
Quarterly Review of Distance Education, 4(3), 227-233. https://www.learntechlib.org/p/97576/

Phipps, R., & Merisotis, J. (2000). Quality on the line: Benchmarks for success in internet-based distance
education. National Education Association, Washington, DC. https://eric.ed.gov/?id=ed444407

Qiu, F., Zhang, G., Sheng, X., Jiang, L., Zhu, L., Xiang, Q., Jiang, B., & Chen, P. (2022). Predicting students’
performance in e-learning using learning process and behaviour data. Scientific Reports, 12(453), 1-15.
https://doi.org/10.1038/s41598-021-03867-8

Rizvi, S., Rienties, B., & Khoja, S. A. (2019). The role of demographics in online learning; A decision tree based
approach. Computers & Education, 137, 32-47. https://doi.org/10.1016/j.compedu.2019.04.001

Robinson, C. C., & Hullinger, H. (2008). New benchmarks in higher education: Student engagement in online
learning. Journal of Education for Business, 84(2), 101-109. https://doi.org/10.3200/JOEB.84.2.101-109

Roblyer, M., & Hughes, J. (2018). Integrating educational technology into teaching (8rd edition). Pearson.

Rosen, A. (2009). E-learning 2.0: Proven practices and emerging technologies to achieve real results. Amacom.

Roth, J. J., Pierce, M., & Brewer, S. (2020). Performance and satisfaction of resident and distance students in
videoconference  courses.  Journal of  Criminal Justice  Education, 31(2), 296-310.
https://doi.org/10.1080/10511253.2020.1726423

Shaame, A. A., Anatory, J. R., Osaki, K. M., & Mrutu, S. I. (2020). Exploring a learning management system as
a way to improve students’ understanding of geometry in secondary schools. Africa Education Review,
17(4), 17-40. https://doi.org/10.1080/18146627.2020.1868070

Shen, X., Liu, M., Wu, J., & Dong, X. (2020). Towards a model for evaluating students’ online learning
behaviors and learning performance. Distance Education in China, 10, 76-84. https://doi.org/kk3s

Shih, M., Liang, J. C., & Tsai, C. C. (2019). Exploring the role of university students’ online self-regulated
learning in the flipped classroom: A structural equation model. Interactive Learning Environments, 27(8),
1192-1206. https://doi.org/10.1080/10494820.2018.1541909

Singh, V. (2019). The impact of online assessment on the educational sector. eLearning Industry.
https://elearningindustry.com/online-assessment-on-the-educational-sector-impact

Singh, V., & Thurman, A. (2019). How many ways can we define online learning? A systematic literature review
of definitions of online learning (1988-2018). American Journal of Distance Education, 33(4), 289-306.
https://doi.org/10.1080/08923647.2019.1663082

copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-IQC 2023 217
www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net


https://doi.org/10.1016/j.jbusres.2020.05.034
https://doi.org/10.26529/cepsj.144
https://doi.org/10.1007/s11036-018-1136-6
https://doi.org/10.1016/j.learninstruc.2018.08.002
https://doi.org/10.3389/feduc.2022.822958
https://doi.org/10.29333/pr/8485
https://doi.org/10.19173/irrodl.v12i6.985
https://doi.org/b3v9nd
https://doi.org/10.4018/IJTHI.2017040106
http://dx.doi.org/10.1108/ITP-05-2021-0377
http://dx.doi.org/10.1108/ITP-05-2021-0377
https://l24.im/Ayjp0C
https://www.learntechlib.org/p/97576/
https://eric.ed.gov/?id=ed444407
https://doi.org/10.1038/s41598-021-03867-8
https://doi.org/10.1016/j.compedu.2019.04.001
https://doi.org/10.3200/JOEB.84.2.101-109
https://doi.org/10.1080/10511253.2020.1726423
https://doi.org/10.1080/18146627.2020.1868070
https://doi.org/kk3s
https://doi.org/10.1080/10494820.2018.1541909
https://doi.org/10.1080/08923647.2019.1663082

INTE-ISTEC-ITEC-ITICAM-1QC, 2023

Sun, S. Y. (2014). Learner perspectives on fully online language learning. Distance Education, 35(1), 18-42.
https://doi.org/10.1080/01587919.2014.891428

Tabachnick, B. G., Fidell, L. S., & Ullman, J. B. (2019). Using multivariate statistics (7rd edition). Pearson.

Taplin, R. H., Kerr, R., & Brown, A. M. (2013). Who pays for blended learning? A cost-benefit analysis. The
Internet and Higher Education, 18, 61-68. https://doi.org/10.1016/j.iheduc.2012.09.002

Tezer, M., & Cimsir, B. T. (2018). The impact of using mobile-supported learning management systems in
teaching web design on the academic success of students and their opinions on the course. Interactive
Learning Environments, 26(3), 402-410. https://doi.org/10.1080/10494820.2017.1337037

Veluvali, P., & Surisetti, J. (2022). Learning management system for greater learner engagement in higher
education-a review. Higher Education for the Future, 9(1), 107-121. https://doi.org/kk3t

Watts, L. K. (2016). Synchronous and asynchronous communication in distance learning: A review of the
literature. Quarterly Review of Distance Education, 17(1), 23-32.

Whitmer, J. C. (2013). Logging on to improve achievement: Evaluating the relationship between use of the
learning management system, student characteristics, and academic achievement in a hybrid large
enrollment undergraduate course [Doctoral dissertation]. University of California.

Widodo, S., Turmudi, & Rosjanuardi, R. (2021). Autonomy and creative thinking skills of prospective
elementary school teacher students in learning mathematics with science phenomena assisted by the
learning management system. International Journal of Learning, Teaching and Educational Research,
20(8), Article 8. https://doi.org/10.26803/ijlter.20.8.10

Willans, J., & Seary, K. (2020). I feel like I’'m being hit from all directions: Enduring the bombardment as a
mature-age learner returning to formal learning. Australian Journal of Adult Learning, 51(1), 119-142.
https://doi.org/10.3316/informit.238739556155203

Young, J. R. (2011). College presidents are bullish on online education but face a skeptical public. The Chronicle
of Higher Education, 57(1), 1-3.

Yueh, H. P., & Hsu, S. (2008). Designing a learning management system to support instruction. Communications
of the ACM, 51(4), 59-63. https://doi.org/10.1145/1330311.1330324

Zainuddin, Z., & Perera, C. J. (2018). Supporting students’ self-directed learning in the flipped classroom
through the LMS TES Blend Space. On the Horizon, 26(4), 281-290. https://doi.org/10.1108/OTH-04-
2017-0016

Zheng, B., Lin, C.-H., & Kwon, J. B. (2020). The impact of learner, instructor, and course-level factors on online
learning. Computers & Education, 150, 1-51. https://doi.org/10.1016/j.compedu.2020.103851

Zimmerman, B. J. (1989). A social cognitive view of self-regulated academic learning. Journal of Educational
Psychology, 81(3), 329-339. https://doi.org/10.1037/0022-0663.81.3.329

copyright@INTE 2023-ISTEC 2023-ITEC 2023-ITICAM 2023-IQC 2023 218
www.int-e.net, www.iste-c.net, www.ite-c.net, www.iticam.n et, www.icgh.net


https://doi.org/10.1080/01587919.2014.891428
https://doi.org/10.1016/j.iheduc.2012.09.002
https://doi.org/10.1080/10494820.2017.1337037
https://doi.org/kk3t
https://doi.org/10.26803/ijlter.20.8.10
https://doi.org/10.3316/informit.238739556155203
https://doi.org/10.1145/1330311.1330324
https://doi.org/10.1108/OTH-04-2017-0016
https://doi.org/10.1108/OTH-04-2017-0016
https://doi.org/10.1016/j.compedu.2020.103851
https://doi.org/10.1037/0022-0663.81.3.329

INTE-ISTEC-ITEC-ITICAM-IQC, 2023

EATING DISORDERS AND BODY PERCEPTION: A STUDY WITH YOUNG
ADULTS IN TURKIYE

Merve INCE PALAMUTOGLU',
Gizem KOSE?,

Berrin Serra UYAR!,
Mirace Giil KALE!,
Melek OZBILGIN',
Aysenur OZTURK!

Department of Nutrition and Dietetics, Health Sciences Faculty
! Afyonkarahisar Health Sciences University
2Acibadem Mehmet Ali Aydinlar University

Tiirkiye

gizem.kose@acibadem.edu.tr

ABSTRACT

The development of body image begins in infancy, develops and changes throughout life. Continuous change of
body image is determined by many factors other than physical development. Among these, the individual's self-
power, impulses, motivation, sense of confidence, sex, learning and maturation level, sensitivity and meaning to
their body, attitude towards others and towards them, and the society value attaches to body image and
perception can be counted. In this study, it was aimed to determine the association between eating disorders and
body perception of young adults in a university. Ethical approval was obtained. The study was carried out with
222 participants, mostly female, who were studying in a university in the Republic of Tiirkiye and voluntarily
accepted to participate in the study. The effects of individuals' demographic characteristics, exercise status, and
mood on their body perceptions were examined with a questionnaire. SCOFF scale was used to measure the risk
of eating disorders, and the Body Perception Scale was used to assess body perception. Participants were mostly
73.0% (n=162) females. The mean age was 21.00+2.315 years, mean body mass index was 21.23+4.921 kg/m?
in female; in males, it was found to be 24+3.223 kg/m’. As result, it was determined that 17.3% of the
participants who studied in department of nutrition and dietetics were at risk for eating disorders. The difference
between departments was found to be statistically significant (p<0.05). Also, we found that 69.3% of the
department of nutrition and dietetics young adults and 58.5% (n=86) of the other department young adults had a
body perception scale cut-off score of 135, which is a high body perception, but not statistically significant
(p>0.05). It can be concluded that receiving nutrition courses had no impact on body perception and risk of
eating disorder.
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